
 

 

 

 

 

II.  FRAME OF THEORIES 

 

 

 

A.  Concept of Reading Comprehension 

 

Rubin (1982:8) states that reading is bringing of meaning to and the getting of 

meaning from the printed page. This view provides a concept that reading actually 

a reader brings his background, experiences and emotion. Moreover, Mc Whorter 

(1989:75) states that reading is a complex activity involving skill, knowledge, and 

experience. Therefore, when a reader tries to understand a text, she/he should 

struggle to make use of his/her skill, knowledge, and experience. 

 

 

According to Millan (1988) as cited in Meilinda (2006: 6), there are some reading 

skills in reading, that is: 

1.  Comprehensive and Retention 

 The two basic purposes of reading are able to ask specific questions (make 

prediction) in the fist place, to know and where to look at print so that there is 

at least a chance of answering the questions. According to Smith (1978: 166) 

readers should be able to comprehend the text and memorize what have read. 

The reader can build comprehension and retention by determining the main 

idea of the paragraph and their purpose of reading, comprehending the main 

idea and distinguishing between main ideas and supporting details. 
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2.  Inferences and Conclusions 

 Mc Whorter (1989: 254) defines that an interface is an educational guess or 

prediction about something unknown based on available facts and 

information. It is the logical connection that you draw between what you 

observe and what you do not know. 

 

 

In making inferences the readers are required to “read between the lines” to 

make deductions based on the information given. It means that the reader 

needs to know the meaning of a word between by considering its context. The 

readers will be able to do this by making use of the context in which the word 

occurred, in order to give a rough idea of its meaning. 

 

 

Not only making inferences, in reading activity the readers should also make 

conclusion toward the text they have read. In line with making inferences, 

Milan (1988: 13) states that in drawing conclusion requires the readers to 

make accurate deductions from the author has written. But, conclusions go 

further, it is important for the readers to conclude what have been read to 

ensure the information has been retained. 

3.  Critical Thinking and Analysis 

 In this term, the readers should distinguish the text they are reading, whether it 

is opinion or fact. Related to Askew (2005) fact is knowledge or information 

based on occurrences. It can be concluded that text of fact is a reading text 

which is written based on real occurrences, something happened. 
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So, it can be seen that in reading comprehension the students must use their 

linguistics knowledge in perceiving written symbols and activating their 

background knowledge related to the text. The reader must integrate the reading 

materials toward their existing knowledge. 

 

 

In comprehending text, the reader should also use their background knowledge or 

schemata; the individual prior experience for the readers. Shepherd (1978) states 

that a background of experience and knowledge is necessary for reading. New 

ideas must be connected to existing ideas and information. A background that 

provides a basic understanding of the vocabulary and enables the students to apply 

concrete illustrations of the new ideas forms the base on which she/he can build 

the new information. 

 

 

From some concepts revealed by some experts above, the key concept of reading 

can be concluded as follows: reading is an activity which is done by a reader to 

get new ideas, information, and knowledge by using the schemata of the reader in 

order to understand the concept of the text. A reader also will pays more attention 

to the text that s/he reads than to the other and sometimes not, if s/he has much 

experience that can arouse his/her interest. 

 

 

Thus, in reading, the reader should analyze whether the text they are reading is a 

fact or opinion. Then they also should consider whether the information or 

message in that reading text is important for them or not. 
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Mc Whorter (1989: 212) states that reading is a way of taking new ideas and 

identifying information to be learnt. It means that the purpose of reading 

comprehension of the text is to gain the ideas and information. This also indicates 

that in reading a reader should be able to understand the text being read; and when 

s/he has understood the text she/he will get information from the text. 

 

 

Smith (1978: 2) states that reading is a matter of making sense of written language 

rather than decoding print to sound. In other words, reading is not just simply 

making sound of the text, but it is about comprehending the idea of the text itself. 

While, Dubin (1986, 6) suggest that reading comprehension is likely to accrue 

when the students are reading what they want to read, or at least what they see 

some good reason to read. Smith (1982: 84) defines that comprehension of any 

kind depends on knowledge. 

 

 

Viewing Dubin’s and Smith’s definition, it can be concluded that in reading 

comprehension the knowledge of the reader and the need of the readers are the 

aspect that should get along together. In relating to the definitions above it can be 

inferred that reading needs identification of information, making sense and good 

reason for reading. Hence, the reader can get the information and new ideas from 

the text they read. 

 

 

B. Concept of Translation Technique 

 

 

Translation is one of technique that can be used for teaching reading. Richards 

(1976: 1) says that translation is a general term referring to the transfer of thought 
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and ideas from one language (source of language) to other language (target 

language) whether the language in written or spoken forms. It means that 

translation is the process of giving the closest meaning or natural equivalent of the 

words, phrases, and sentences of one language (source language) into another 

language whether in written or spoken forms. 

 

 

It is known that translation technique can be regarded as one of the techniques 

applied to teach reading comprehension. Translation technique belongs to 

traditional ways of teaching English which is grammar translation method (GTM). 

It is the fact that this technique is still widely used by teachers to teach English 

included at Elementary School, Junior High School and also Senior High School. 

The reason is in a sense related to the condition of the school, teachers’ ability, 

time allocation and number of students in every class. 

 

 

The procedures of teaching reading through translation (Larsen- Freeman 1996) 

are as follow: 

1. The teacher gives the students a text. 

2. The teacher explains the reading text. 

3. Students write out the answers to reading comprehension questions. 

4. Students translate new words from the target language to their mother tongue. 

5. At the end of the meeting, the teacher together with the students evaluates the 

results of the exercise. 
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According to researcher’s Teaching Practice Program (PPL) the translation 

technique, even though, is believed to be ineffective to be used to teach the target 

language communicatively, is still in use in some parts of Indonesia. Some 

English teachers still like to teach reading through translation technique. It seems 

that they prefer to use the technique because it is easier to present language 

materials in the classroom and to evaluate the process of language teaching. 

 

C. Concept of Graphic Organizers 

 

Graphic organizers are composed of boxes (or other closed figures) and lines that 

show the basic expository pattern of the text. The boxes contain the basic ideas of 

the text and the lines show the connections among the ideas (Estes, 1999: 1). 

 

Graphic organizers are also called pictorial organizers, webs, maps, concept maps. 

Graphic organizers are basically visual ways to represent information. The maps 

can be created to arrange information: 

o According to main ideas, subtopics, and details, 

o In sequence, 

o Showing the relationships between the different parts, 

o According to the similarities and differences between two or more concepts 

o Along with its components, as in the elements of a story. 

 

 

Graphic organizers are communication devices that show the organization or 

structure of concepts as well as relationship between the concepts. Spatial 
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arrangements depicting the information structure reduce the cognitive demands on 

the learner (Ellis, 2004:1). 

 

 

According to the elaboration above, it can be concluded that graphic organizers 

are visual instructional tool used to illustrate concepts of ideas of a reading text 

that influenced by a student’s or class’s prior knowledge that show connection 

each others. The connection can be seen in the graphic organizers by determining 

the topic then main idea until the supporting details of the text that hence written 

in the graphic organizers. 

 

In applying graphic organizers, comprehension and retention skills play an 

important role because the students should determine the topic, main idea and 

supporting details which then restated into graphic organizers form, such as in 

kind of Spider Map.  

 

 

D.  Types of Graphic Organizer 

 

There are some types of graphic organizer. Basically, graphic organizers can be 

grouped into two categories: those that depict the six basic information structures 

(whole-to-part, cause/effect, etc.) and those that serve specialized needs (i.e., a 

graphic which structures project planning, a graphic which structures goal setting, 

etc.) (Ellis, 2004: 2). 

 

 

However, other source mentions that there are five main types of graphic 

organizers. 



 

 

14 

1. Star/web: This graphic is used to show definitions, attributes, examples, 

and brainstorming. If the topic involves investigating attributes associated 

with a single topic, use a star diagram as your graphic organizer. Example: 

Finding methods that help your study skills (like taking notes, reading, 

doing homework, memorizing, etc.). 

 

(www.writedesignonline.com/organizer/star/web, November, 03, 2009). 

 

This graphic is used to list facts, definitions, attributes, or examples related 

to a single topic, concept, or theme. This graphic may also be used to 

compare and contrast information generated on left and right sides of web. 

 

 

2. Chart/Matrix: This graphic is used to show attributes, comparing and 

contrasting, and evaluating. If the task involves condensing and organizing 

data about traits of many items, use a chart/matrix. For example: creating a 

display of key inventions, who invented them, when, where, and why they 

were invented, etc. For example: 

 

(www.writedesignonline.com/organizer/star/web, November, 03, 2009). 

http://www.writedesignonline.com/organizer/star/web
http://www.writedesignonline.com/organizer/star/web
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This is used to show similarities and differences between two things 

(people, places, events, ideas, etc.). Key frame questions: What things are 

being compared? How are they similar? How are they different? 

 

(www.writedesignonline.com/organizer/star/web, November, 03, 2009). 

 

 

Cerebral charts use hierarchies, yet tend to be more free form in the 

beginning. This is used to quickly collect information or elements, 

stimulate creative thinking, and develop new ideas, in an unrestrained and 

spontaneous manner, generated either individually or by a group. 

 

3. Tree/Map: This one is used to show classifications, pedigrees, analysis, 

structures, attributes, examples, and brainstorming. If the topic involves a 

chain of events with a beginning and with multiple outcomes at each node 

(like a family tree), use a tree as your graphic organizer. Example: 

displaying the probabilistic results of tossing coins. 

For example as follow: 

 

(www.writedesignonline.com/organizer/star/web, November, 03, 2009). 

http://www.writedesignonline.com/organizer/star/web
http://www.writedesignonline.com/organizer/star/web
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This kind of graphical organizer is used to describe a central idea; such as 

a thing (a geographic region), process (meiosis), concept (altruism), or 

proposition with support (experimental drugs should be available to AIDS 

victims). Key frame questions: What is the central idea? What are its 

attributes? What are its functions? 

 

(www.writedesignonline.com/organizer/star/web, November, 03, 2009). 

 

The graphic is used to show causal information (causes of poverty), a 

hierarchy (types of insects), or branching procedures (the circulatory 

system). Key frame questions: What is the super ordinate category? What 

are the subordinate categories? How are they related? How many levels 

are there? 

 

 

4. Chain: It is used to show processes, sequences, causes and effects, and 

chronology. If the topic involves a linear chain of events, with a definite 

beginning, middle, and end, uses a chain of events graphic organizer. 

Example: Analyzing the plot of a story. For example: 

http://www.writedesignonline.com/organizer/star/web
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(www.writedesignonline.com/organizer/star/web, November, 03, 2009). 

 

 

The graphic is used to describe the stages of something (the life cycle of a 

primate); the steps in linear procedure (how to neutralize an acid); a 

sequence of events (how feudalism led to the formation of nation states); 

or the goals, actions, and outcomes of a historical figure or character in a 

novel (the rise and fall of napoleon). Key frame questions: What is the 

object, procedure, or initiating event? What are the stages or steps? How 

do they lead to one another? What is the final outcome? 

 

 

5. Sketch: This is used to show physical structures, descriptions of places, 

spatial relationships, concrete objects, and visual images. 

Other graphic organizers examples are as follows: 

 

(www.writedesignonline.com/organizer/star/web, November, 03, 2009). 

 

 

The graphic is used for time lines showing historical events or ages (grade 

levels in school), degrees of something (weight), shades of meaning 

http://www.writedesignonline.com/organizer/star/web
http://www.writedesignonline.com/organizer/star/web
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(Likert scales), or rating scales (achievement in school). Key frame 

questions: What is being scaled? What are the end points? 

 

(www.writedesignonline.com/organizer/star/web, November, 03, 2009). 

 

 

This graphic is used to represent a problem, attempted solutions, and 

results (the national debt). Key frame questions: What was the problem? 

Who had the problem? Why was it a problem? What attempts were made 

to solve the problem? Did those attempts succeed? 

 

(www.writedesignonline.com/organizer/star/web, November, 03, 2009). 

 

http://www.writedesignonline.com/organizer/star/web
http://www.writedesignonline.com/organizer/star/web
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This graphic organizer is used to show the nature of an interaction between 

persons or groups (Europeans settlers and American Indians). Key frame 

questions: Who are the persons or groups? What were their goals? Did 

they conflict or cooperate? What was the outcome for each person or 

group? 

 

(www.writedesignonline.com/organizer/star/web, November, 03, 2009). 

 

 

It is used to show the causal interaction of a complex event (an election, a 

nuclear explosion) or complex phenomenon (juvenile delinquency, 

learning disabilities). Key frame questions: What are the factors that 

causes X? How do they interrelate? Are the factors that cause X the same 

as those that cause X to persist? 

 

(www.writedesignonline.com/organizer/star/web, November, 03, 2009). 

 

 

This one is used to show how a series of events interact to produce a set of 

results again and again (weather phenomena, cycles of achievement and 

http://www.writedesignonline.com/organizer/star/web
http://www.writedesignonline.com/organizer/star/web
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failure, the life cycle). Key frame questions: What are the critical events in 

the cycle? How are they related? In what ways are they self-reinforcing? 

 

 

In this research, the researcher will not use all kinds of graphic organizers. He will 

only use the spider map graphic organizers (type no. 3) because he will also only 

use several texts in his research. 

 

 

E.  Graphic Organizers and Reading Comprehension 

 

Clark and Silberstein (1987) as cited in Meilinda (2006: 2) states that reading is an 

active cognitive process of interacting with print and monitoring comprehension 

to establish meaning. It means that reading is an active process in which the 

readers are active in organizing their purpose and using their mind as well as their 

schemata to comprehend the text in order to get both explicit and implicit idea 

stated in the text. 

 

 

Many teachers utilize a wide range of techniques for enabling students to learn 

content. They are constantly introducing new activities, new project, and new 

ways of conceptualizing the information to keep things interesting for the 

students. Keeping students stimulated by providing different ways of learning the 

content generally is a good practice. It avoids getting the students bored with the 

teaching learning activity. One of the ways to make students more active and ease 

them is by using graphic organizers in teaching reading comprehension. 
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One of the most interesting aspects of using graphic organizers is that they are 

universal in its application towards students. That is, graphic organizers can be 

used to improve learning performance of a wide array of student, ranging from 

those who may be intellectually gifted to those mild learning problems (Ellis, 

2004:3). The statement above reflects that graphic organizers can improve 

students’ reading comprehension achievement; regardless they are naturally 

intellect or students who basically have difficulty in their reading comprehension. 

 

 

Graphic organizer can be used to help the students visualize the concept into lines, 

boxes, etc; and the relations between the concepts. Graphics can be used to help 

the students separate what is important to know from what might be interesting, 

but not essential information. By showing the information of text is structured in 

the graphic organizers, it will be powerful way to emerge student’s understanding.  

 

 

F.  Teaching Reading through Translation Technique 

 

The application teaching reading through Translation technique in the school is by 

translating the text to comprehend it. The students are given the text and then read 

it aloud together. Then, they discuss it together while translating it, and when they 

find difficult vocabulary, they will look for it in the dictionary. 

The procedure of teaching reading through Translation technique will be used in 

the school is as follows: 
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Pre-reading activity 

Before giving the reading material, the teacher is firstly doing some steps as 

follow: 

a. Opening the class. 

b. Brainstorming the reading material together with the class. 

 

 

While reading activity 

While reading activity, the students then do the following steps: 

a. Being distributed the text. 

b. Reading the text aloud together. 

c. Discussing the text based on their schemata. 

d. Discussing the text together with their peers by translating it. 

e. Evaluating their reading comprehension through reading test. 

 

 

Post reading activity 

After the students read the text then they will do the following activities: 

a. Discussing their difficulty in the teaching learning process. 

b. Making conclusion of the lesson. 

c. Teacher closes the meeting. 

 

 

G. Teaching Reading through Graphic Organizers 

 

According to Ellis (2004: 6) there are four stages for enabling students to 

construct graphic organizers: 
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Stage 1  

Teacher does it  

Teacher constructed the graphic organizers, provided students a copy, and used it 

when teaching content. In this step the researcher introduced graphic organizer to 

the students and emphasized on one graphic organizer, that is spider map. Then 

the researcher gave the students real example of graphic organizer using spider 

map. The researcher copied a text and distributed it to the students. Then the 

researcher and the class read and brainstormed the text together. The researcher 

then asked the students to pay attention to the graphic organizers copies while 

drawing the graphic organizers on the whiteboard. In this stage, the researcher 

made the graphic organizer for the first paragraph and the students paid attention 

to the process of making graphic organizers. So, it is hoped that the students can 

understand what graphic organizers are and how to construct and use graphic 

organizers in reading comprehension. 

 

 

Stage 2  

Class does it 

Teacher and students co-constructed graphic organizers that depicting important 

ideas as the content was explored. The students began to get involved in using 

graphic organizers for reading comprehension in this stage. After, the researcher 

gave copy of text to the students as stated in first stage, and then the researcher 

and students continued to the next paragraph to construct graphic organizer 

together. They discussed the ideas of the text, which one the main idea and which 



 

 

24 

one the functions such as the details, and the relation among the ideas then write 

them down in form of spider map graphic organizers.  

 

Stage 3 

Groups do it 

Group of students constructed graphic organizer via cooperative learning and the 

teacher acts as a guide-on-the-side. In this stage the researcher only guide the 

students in the class. He provided students with a text, then read and brainstorm it 

together with the students. Then he divided the class into eight groups. He asked 

them to comprehend the text by using spider map graphic organizer. He only 

acted as the guide of the discussion. He gave time 60 minutes to make the graphic 

organizers and then discussed what they had done. It was intended to make sure 

that the students really comprehended the ideas of the text and relation among the 

ideas. 

 

 

Stage 4 

Individuals do it 

Students independently constructed graphic organizers. In this stage the students 

were asked to comprehend the text by making their own graphic organizers 

individually. The researcher gave text, then read and brainstormed the text 

together with the students. Then he asked the students to comprehend the text by 

utilizing spider map graphic organizer individually. Then after the students finish 

and collect the graphic organizer, the researcher checked the students’ reading 

comprehension of the text by giving questions orally. 
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Based on the stages above, the researcher makes a general procedure of teaching 

which is adjusted to the English curriculum used in the school, i.e. KTSP, as 

follows: 

 

Pre-reading Activity 

Before giving the reading material the teacher is firstly doing some steps as 

follow: 

a. Opening the class. 

b. Motivating students by discussing the goals of the lesson and the roles of 

teacher and learners in the lesson. 

c. Brainstorming the topic that will be discussed by asking leading questions 

related to the topic of text. 

d. Introducing the lesson procedures. 

e. Grouping the students. 

 

 

While Reading Activity 

While reading activity, the students are: 

a. Being distributed the text. 

b. Discussing the text based on their schemata by asking some questions 

related to the topic. 

c. Explaining graphic organizers and showing how to construct graphic 

organizers. (in Stage 1) 

d. Discussing graphic organizers with the class. (in Stage 2) 
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e. Discussing graphic organizers in group by asking the groups of students to 

complete graphic organizers according to the text given.(in Stage 3) 

f. Practicing applying graphic organizers in reading comprehension of the 

given text individually. (in Stage 4) 

g. Evaluating their reading comprehension through reading test. 

 

 

Post Reading activity 

After the students read the text then they will do the following activity: 

a. Discussing their difficulty in the teaching learning process. 

b. Making conclusion of the lesson. 

c. Teacher closes the meeting. 

 

 

H. Theoretical Assumption 

 

Reading is very essential in language learning since one is expected to be able to 

communicate not only orally, but also in written language. One needs to be able to 

comprehend written symbols in texts since no reading will take place without 

comprehension. 

 

 

But reading sometimes is not an easy and simple activity. Some students may 

have problems in comprehending the text. One may have difficulty to comprehend 

a passage because of some problems like unfamiliar code in which the text is 

expressed, the amount of previous knowledge that the reader brings to the text, the 

complexity of the concepts expressed, and vocabulary knowledge (Nuttal, 1985: 

5-6). 
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Nurmalasari (2005) in her research at SMAN 5 Bandar Lampung found that 

students there had difficulty in comprehending reading texts. Some factors that 

cause the students difficulties in comprehending the text which she found in her 

research, are: (1) interpreting the new vocabulary, (2) unphrasing reading, (3) 

interest in the materials (the text), (4) schemata, (5) ignoring reading technique.  

 

 

So, the researcher assumes that it is because lack of reading technique. Translation 

Technique and Graphic Organizers Technique can be applied in teaching reading 

comprehension. In teaching through translation technique students are asked to 

translate English written text into native language. Meanwhile, in teaching reading 

comprehension through Graphic Organizers the students are asked to put the 

information from English written text into graphic organizers.  

 

 

Therefore, the researcher comes to the assumption that there is a significant 

difference of students’ reading comprehension achievement between students who 

are taught through Graphic Organizers Technique and those who are taught 

through Translation Technique. 

 

 

I. The Hypothesis 

 

Based on the theoretical assumption above, the writer proposes the hypothesis as 

follows: 

H0: There is no significant difference of students’ reading comprehension 

achievement between students who are taught through Graphic Organizers 

Technique and those who are taught through Translation Technique. 
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H1: There is a significant difference of students’ reading comprehension 

achievement between students who are taught through Graphic Organizers 

Technique and those who are taught through Translation Technique. 


