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ABSTRACT

IMPROVING STUDENTS” WRITING ABILITY IN RECOUNT TEXT
THROUGH INDIRECT FEEDBACK AT THE FISRT GRADE OF
SMA NEGERI 5 BANDAR LAMPUNG

By
Syafira Riani

Writing was counted as difficult skill that should be mastered by the students. There
are several problems why this skill is difficult to master. One of the problems is
because the teacher teaches the students without using a good approach and
treatment, especially in correcting students’ work. Therefore, in order to solve the
students’ difficulties in writing there is one of techniques that can be used to correct
students” work. Indirect feedback is believed to contribute in improving students’
writing ability.

This research was quantitative research. The aim of this research was to find out the
difference of students’ writing ability after the implementation of indirect feedback as
a technique. The researcher used pretest and posttest as the design of this research.
The research was conducted at the first grade of SMA Negeri 5 Bandar Lampung in
the second semester of academic year 2015/2016. The research took one class as the
sample it was X.10 which consisted of 32 students. The writing test of recount text
(first draft and second draft) was applied to collect the data. This test was given to see
how far the improvement of students’ recount writing ability after the treatment and
the aspect that improves the most after the implementation of indirect feedback.

The result of this research showed that the t-value (8.420) was higher than t-table
(2.040) and the value of significant level was 0.000 < 0.05. It meant that that there
was a difference of students’ writing ability in recount text after the implementation
of indirect feedback as the technique. Therefore, the hypothesis of the research was
accepted. The mean score of the first draft was 48.46 and the mean of second draft
was 61.43. It meant that the students’ mean score was improved about 12.97. On the
other hand, the aspect of writing that improves the most was vocabulary since the
percentage of vocabulary aspect improved up to 0.42%.

Based on the result, it could be concluded that indirect feedback gives an
improvement of students” writing ability in recount text.



IMPROVING STUDENTS” WRITING ABILITY IN RECOUNT
TEXT THROUGH INDIRECT FEEDBACK AT THE FIRST
GRADE OF SMA NEGERI 5 BANDAR LAMPUNG

By
SYAFIRA RIANI

A Script

Submitted in a Partial Fulfillment of
The Requirements for S-1 Degree at EESP

in
English Education Study Program
The Language and Arts Education Department of
Teacher Training and Education Faculty

FACULTY OF TEACHER TRAINING AND EDUCATION
UNIVERSITY LAMPUNG
BANDAR LAMPUNG
2016



5
-

1 Research Title : IMPROVING STUDENTS’ WRITING ABILITY IN

- RECOUNT TEXT THROUGH INDIRECT FEEDBACK
AT THE FIRST GRADE OF SMA NEGERI 5

BANDAR LAMPUNG

Student’s Name  : Syafira Riani

Student’s Number : 1213042074

Department : Language and Arts Education
Study Program : English Education
- Faculty : Teacher Tﬁiﬁing_ gﬁﬁ"Ed'n_ﬂtion

sl LS

> APPROVED BY

* Prof. Dr. Patuan Raja, MPd.  Drs. Ramlan Ginting Suka, M.Pd.
NIP 19620804 198905 1 001 NIP 19570721 198603 1 003
The Chairperson of
The Department of Language and ﬁu-t";.5 Education
HEe |

ulyanto ‘iir’idudu, M.Pd.
NIP 19620203 198811 1 001



ADMITTED BY

1. Examination Committee

Chairperson : Prof. Dr. Patuan Raja, M.Pd. %m/

— R B3
. i f

Examiner : Dr. Flora Nainggolan, M.Pd. /

Secretary  : Drs. Ramlan Ginting Suka, M.Pd.

7 € Teacher Training and Education Faculty

Y i
iy

e |

2d on : June 16", 2016



SURAT PERNYATAAN

Sebagai civitas akademik Universitas Lampung, saya yang bertanda tangan di
bawah ini

NPM : 1213042074

Nama : Syafira Riani

Judul skripsi : Improving Students’ Writing Ability in Recount Text
through Indirect Feedback at the First Grade of SMA
Negeri 5 Bandar Lampung

Program Studi : Pendidikan Bahasa Inggris

Jarusan : Pendidikan Bahasa dan Seni

Fakultas : Keguruan dan Ilmu Pendidikan

Dengan ini menyatakan bahwq

1. Karya tulis ini bukan saduran/terjemahan, murni gagasan, rumusan, dan
pelaksanaan penelitian/implementasi saya sendiri tanpa bantuan dari pihak
manapun, kecuali arahan pembimbing akademik dan narasumber di
organisasi tempat riset;

= Dalam karya tulis ini terdapat karya atau pendapat yang telah ditulis atau
dipublikasikan orang lain, kecuali secara tertulis dengan dicantumkan sebagai
acuan dalam naskah dengan disebutkan nama pengarang dan dicantumkan
dalam daftar pustaka; ;

3. Pemyataan ini saya buat dengan sesungguhnya dan apabila dikemudian hari
terdapat penyimpangan dan ketidakbenaran dalam pernyataan ini, maka saya
bersedia menerima sanksi akademik berupa pencabutan gelar yang telah
diperoleh karna karya tulis ini, sérta sanksi lainnya sesuai dengan norma yang
berlaku di Universitas Lampung.

!
Bandar Lampung,  Juni 2016
Herire a1 1 ' { Yang membuat pernyataan,

3 :
] G087 B9
J &
= L
i}

- Syafira Riani
NPM 1213042074




CURRICULUM VITAE

The writer’s name is Syafira Riani. She was born on June 15" 1994 in Bandung,
West Java. Sheisthe first daughter of a great couple, Mr. Edward Aryanzah and Mrs.
Afriani Mulyana. She has one younger brother named Lukmanul Hakim.

Her educational background started at TK Al-Kautsar Bandar Lampung in 2000. She
continued her study at SD Al-Kautsar Bandar Lampung in 2001 and graduated in
2006. In the same year, she studied at SMP Negeri 25 Bandar Lampung and
graduated in 2009. Then, she entered SMA Negeri 12 Bandar Lampung and
graduated in 2012.

In 2012, she was registered as the student of English Department in Teacher Training
and Education Faculty of Lampung University. In 2015, precisely on July 27" to
September 23" 2015 she carried out Program Pengalaman Lapangan (PPL) in SMP
Negeri 1 Pematang Sawa, Tanggamus. Finally, she passed her bachelor’s thesis
examination on June 16™ 2016.



DEDICATION

This script is entirely dedicated to:

My beloved father and mother

Edward Aryanzah and Afriani Mulyana

My beloved grandfather and grandmother
Jahimi and Murhada

My beloved brother

Lukmanul Hakim

My fabulous friends in English Department 2012

My lovely almamater

Lampung University



MOTTO

Anyone who has never made a mistake has never tried anything new

(Albert Einstein)



ACKNOWLEDGEMENTS

Praise merely for Allah SWT, The Most Gracious and The Most Merciful, who
always gives me al the best in this life. This script entitled: Improving Students’
Writing Ability In Recount Text Through Indirect Feedback at The First Grade of
SMA Negeri 5 Bandar Lampung presented to fulfill one of the requirements in
accomplishing the S-1 Degree at the Department of Language and Arts of Teacher
Training and Education Faculty, University of Lampung.

This script could never come to existence without any support, encouragement and
guidance from several dedicated people. In this occasion | would like to express my
deepest gratitude to:

1.

Prof. Dr. Patuan Raja, M.Pd. as my first advisor, for his patience, invaluable
guidance, ideas, comment, suggestion, and who has been willing to spend his
time to assist me in accomplishing this script.

Drs. Ramlan Ginting Suka, M.Pd. as my second advisor, for his guidance,
critics and revision during the writing process of this script.

Dr. Flora Nainggolan, M.Pd. as my examiner, for her encouragement,
suggestion, and guidance for the revision of this script.

Dr. Ari Nurweni, M.A. as the Head of English Education Study Program.

Dr. Mulyanto Widodo, M.Pd. as the Chairperson of Language and Art
Education Department.

Drs. Hi. Ahyauddin, M.Pd. as the Headmaster of SMA Negeri 5 Bandar
Lampung for giving me a chance to conduct and manage the time of this
research.



7.

10.

11.

12.

13.

Vi

Mrs. Rahma Nisawati, S.Pd. as the English Taecher, for the guidance and
support during the research and the students of SMA Negeri 5 Bandar
Lampung, especially class X.10 for the participation.

My beloved family, Edward Aryanzah and Afriani Mulyana as my parents,
for your love, pray, support and everything they give to metill today. My one
and only brother, Lukmanul Hakim, for your support.

My beloved grandparents, Jahimi and Murhada, for your care, love, pray and
support till today.

My close friends, Ara Imanda Putri, Eka Pratiwi Y unianti, S.Pd., Ayu Pratiwi
S.Pd., for your help, care, support, motivation and the jokes in every single

day.

My script partner, Sella Merista, S.Pd., Ayu Lucky Widiasari, Insani Salma,
Nikmaturrahmah, and Y oesis Ika Pratiwi, S.Pd., for the help, suggestion, and
support during the revision of this script.

My childhood’s friends, Levina Rachmawati Putri and Utrizia Ulfa for your
togetherness, love, jokes and time until thistime.

My awesome B class of English Departement 2012, Ahmad Tagim, Amirotul
Khaidar, Andre Maulana Iwais, Ara Imanda Putri, Ayu Lucky Widiasari, Ayu
Pratiwi, Cecille Amelia Kurniawan, Desy Wulandari, Devinia Jeniar, Dharin
Okta Syaputri, Eka Apriyani, Eka Pratiwi Yunianti, Fadilah Sukma Dewi,
Faradilah Bari, Galih Nurul Islamy, Indah Puspita, Insani Salma, Isnaini
Maulyana, Linda Ismawati, Livindita, Marlia Fitriani, Meisita Aidila, Nina
Chintya, Nugraha Aditia Pratama, Nurina Ulfa, Paullo Bastan, Puspita
Wening, Rahma Nazalia, Rangga Aditya, Rifka Arina Ruantika, Revi
Nurhidayah, Risky Nurjanah, Ryan Puby, Suci Hati Puji Lestari, Tiara
Anggriani, Ulfi Andini, Wahyu Ambar, Winda Mentari, Y olanda Rizky Putri
for your togetherness, unforgettable experience, care, support, motivation and
everything in every single day for last four years especialy for Y osua Permata
Adi as the leader of English Department 2012 and Dian Tika Cahyanti as the
leader of B class for the kindness, patience, help and care.



vii

14. My beloved KKN-PPL friendsin SMP Negeri 1 Pematang Sawa, Tanggamus,
Agnes Amila Wigati, S.Pd., Aribah Hasanah, Ikhsan Suhada, S.Pd., | Wayan
Jastra, S.Pd., Nur Hasanah, Nurul Aliah, S.Pd., Supatmiatun, Stella Octarine,
and Yogi Putra for your motivation and unforgettable experience for two
monthsin Way Nipah.

Hopefully, this script will give a positive contribution to the educational development
and aso for those who want to carry out further research. The writer is completely
aware that this script is far from perfection. Thus, comments, critiques and
suggestions are always welcome for the better research.

Bandar Lampung, June 2016

The writer

Syafira Riani



Vi

CONTENT
ABSTRACT ...ttt bbbttt ettt b e b enes [
CURRICULUM VITAE ...ttt sttt s i
DEDICATION ...ttt sttt ettt nne e i
1Y 1 i I S iv
ACKNOWLEDGEMENTS ..ottt st %
L@@ N I = 3 SRS Vi
TABLES..... e et b b Vii
FIGURES. ... .ottt ettt sttt et e tesbesrennenneas viii
APPENDICES ..ottt bttt b e iX
. INTRODUCTION
1.1, BACKQrOUNG ......ceiiiiiieieeie sttt 1
1.2, ProDIEIMS... .o bbb 5
1.3, ODJECHIVES....cveiveiteeieeteeieie ettt sttt st st s re e ee s e neesresbenrean 5
LA USES...oiieieeete ettt ettt bbbttt e b b nae s 6
L5, SCOP. .. ettt ettt b e an e b e san e be e s ne e nreenareen 6
1.6. DEfINItioN OF TEIMIS ..o e 7
[I.LITERATURE RIVIEW
228 TRV (o 8
2.2. TEAChING WITING ..c.veiiiiieiieieee et 11
2.3, FEERADACK ..o 14
2.4. Direct and Indirect Feedback ............cooererieniiiniiieeee e 15
2.5. Teaching Writing Recount Text Using Teacher’s Indirect Feedback....17

2.6. Procedure of Teaching Writing Recount Text Using Teacher’s Indirect

FEEADACK ...t e
2.7. The Advantages and Disadvantages of Indirect Feedback ...................
2.8. Theoretical ASSUMPLION .......ccceeiieieriereeee e e se e e ee e enees
2.9, HYPOLNESES ...ttt et st s ee s

1. RESEARCH METHOD

G300 I T o o SRS
3.2. Population and Sample..........ccceviriiieiine e
3.3. Data Collecting TeChNIQUE..........cccueeeereeie e



3.4. Procedures of Data Collecting Technique...........ccccovveeveevecececcecne 27

3.5. SCOMNG CrItEIIA. .. ceiueeieeie et 28
3.6, INSITUMENT ... e 30
BT VAl e e e 31
3.8 RETADIHITY .o 32
3.9. DAAANAYSIS ...eiiiiieieeie et 34
3.10. Data TrEaLMENT........ooieeereeeieeree e e e 35
3.11. HYpOtheSES TESHING ....ccuveiveeeeeieriee ettt 36

IV.RESULT AND DISCUSSION

I = = U | PP URRRURRRTRIIN 38
.2, DISCUSSION ..eeeeeeeeeeeeeeee e e e e e e e e e et et eeeeeeaaae e eeeeeeeeeeesaaaeeeeeeeeeeeeaaaennnnees 63

V. CONCLUSION AND SUGGESTION

B CONCIUSION . e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e aeaaans 65
IS B o o= 1 o o 66
REFERENCES

APPENDICES



vii

TABLES
2.1. Correction codes used to indicate error typesin indirect feedback ..................... 16
TNt I I 0T XS or o ] g To o 1 = £ - U 29
4.1. Distribution of students’ score of content aspect in first draft............ccccceienee 40
4.2. Distribution of students’ score of organization aspect in first draft .................... 41
4.3. Distribution of students’ score of grammar aspect in first draft ..............cccc....... 42
4.4. Distribution of students’ score of vocabulary aspect in first draft........................ 44
4.5. Distribution of students’ score of mechanics aspect in first draft............c........... 43
4.6. Distribution of students’ first draft SCOre ..........cocevererininene e 44
4.7. Distribution of students’ score of content aspect in second draft ............cccc....... 45
4.8. Distribution of students’ score of organization aspect in second draft................. 46
4.9. Distribution of students’ score of vocabulary aspect in second draft .................. 47
4.10. Distribution of students’ score of grammar aspect in second draft.................... 47
4.11. Distribution of students’ score of mechanics aspect in second draft ................. 48
4.12. Distribution of students’ second draft SCOre...........ccocvvverienenieniennene e 49
4.13. Result of Normality Test inthefirst draft..........coccovereniniinineeeeeee 51
4.14. Result of Normality Test in the second draft........cccveceveeeevievee e 52
4.15. T-test result of First Draft and Second Draft ..........ccecvveeienienienseeie e 54
4.16. Students’ score in First Draft and Second Draft ..........ccocvvevieninininienienenene 54

4.17. The Increase of Students” Ability in Writing Recount Text in each Aspect.....57



viii

FIGURES

4.1. The average score of first draft ....
4.2. The average score of second draft



APPENDICES
1. ApPendixX 1 LESSON Plan ...t 68
2. APPENAIX 2 FITSE DIaft ...ttt 81
3. AppendixX 3 SECONA DIEfT ...t 82
4. Appendix 4 Correction Codes of Indirect Feedback............ccoeveveveveeciecccccnn 83
5. Appendix 5 Students Score in First Draft and Second Draft ............ccccocovveeevvnnene. 84
6. Appendix 6 Students Score in First Draft and Second Draft from two raters........ 85
7. Appendix 7 Table Rating of First Draft in each ASPect .........cccoeeeeeivinveceee, 86
8. Appendix 8 Table Rating of Second Draft ineach ASPECt ........ccovevevevevereveicicienes 87
9. Appendix 9 Frequency of Students’ First Draft and Second Draft Score................. 88
10. Appendix 10 Reliability of the Score in First Draft.........ccccoovvvvvviveceneeceen 97
11. Appendix 11 Reliability of the Score in POSLtest ...........ccooovvevvvvrvnrereee 99
12. Appendix 12 Normality and Random Test of First Draft .........ccccovvvvveeeverenennne. 101
13. Appendix 13 Normality and Random Test of Second Draft............cccccevevevieinnene, 102
14. Appendix 14 The analysis of HypOthesis............ccccceiirivivniciieeeee e 103

15. Appendix 15 StUdentS” WOTK.........cccviiririnrrersrrrisee e 105



[.INTRODUCTION

This chapter contained the discussion on the background, problem, objective, uses,

scope and definition of key terms.

1.1. Background

One of language skillsin English that is very difficult to be learned for the studentsis
writing. Sometimes, it is hard for the students to express their words, opinion, ideas
or feelings in written form. It involves several components that should be considered
while a student writes a draft. According to Jacobs et a (1981:90) there are five
components of writing, namely: content, organization, grammar, vocabulary and
mechanics. These components are related to another in order to produce a good result

in writing.

In writing process, learners always deal with the process of arranging words into
sentences and the putting sentences into paragraph until they can create a piece of
written text. Teaching writing is important in today’s classroom. The teacher should

use a different technique and has good preparation because a new technique in



teaching can motivate the students to study harder than before. A delightful way to
help the students to write paragraph well is by using a proper technique in teaching
writing. So, the researcher tried to implement a technique that could encourage the

students to write well.

In this case, the researcher chose technique as facilitator in teaching. On learning
activity, technique could help the teacher in conveying the teaching material. So, the
students learned from their mistake in writing a paragraph. There are many
techniques that can be used for teaching writing. One of the techniques is teacher’s

indirect feedback.

In the teaching writing, usually the students are asked to make a piece of work of free
writing based on the theme which is given by the teacher then they submitted their
work. After that, the teacher gives back their work which has been provided with
corrective feedback. Mostly, the corrective feedback on students’ writing is in forms
of direct corrective feedback. The teacher prefers this kind of feedback because; she
thinks that the direct corrective feedback is the easiest and the fastest way to give
correction to the students’ work. In fact, direct feedback does not make the students

understand what their mistakes are.

The previous research by Vivi Evayanti in 2013 entitled Increasing Students’
Descriptive Text Writing Achievement through Feedback at the Second Year of SMP
Taman Sswa Il Bandar Lampung was conducted to investigate whether there is any

increase of students’ writing descriptive text achievement through feedback or not.



The feedback which was used in this research was teacher indirect feedback in writing
subject. The researcher used one class of second year students in academic year
2011/2012 in the even semester where that class was consist of 24 students. The
students were asked to make the first draft to see their basic writing skill before the
treatment and after that the students were asked to make the second draft to revise and
rewrite their previous draft based on the feedback given on their paper. As the result,
there was an increase of students’ descriptive text writing achievement through
feedback and teacher feedback can be used to increase scores in five components of

writing.

The other similar research of teacher indirect feedback was conducted by Alghazo
(2009). His research was aimed in investigating the effect of teacher error feedback
on Al-Hussein Bin Taa University students' self-correction ability in writing subject.
The total of participants in the three sessions were (102) divided as the control group
session with (25) the experimental groups were one which is the direct feedback (44)
and the other which was the indirect feedback was (33). The results of the study
showed that students which are given indirect feedback did better then both the

control group and the direct feedback group.

Finally the recent research entitled The Effects of Direct and Indirect Corrective
Feedback Techniques on EFL Students” Writing at Urmia University, Iran in 2014 by
Elham Eslami. This study was conducted to compare the efficacy of the two types of
Written Corrective Feedback namely direct red pen and indirect feedback. The

instruments of this research there were 60 students and assigned to 2 groups, the



participants on one group received the direct red pen technique, whereas the
participants on the other group received an indirect technique. The participants
produced three pieces of writing (pre-test, immediate post-test, and delayed post-test).
Simple past tense errors were targeted in the feedback. The study found that the
indirect feedback group outperformed the direct feedback group on both immediate
post-test and delayed post-test.

As the results shown above, the indirect feedback group proved to be significantly
better than the red pen feedback group on the delayed post-test. The result showed
that indirect feedback technique could be remembered by the students more lasting

than direct red pen because, indirect feedbacks made the students think by themselves.

Both of the study from Alghazo (2009) and Elham Edami (2014) about university
students but there was a difference between those studies. The participants of
Alghazo’s research (2009) were divided in three groups which were 25 for the control
group, 44 for direct feedback group and 33 for indirect feedback group. While, the
participants of Elham Eslami (2014) were 60 students and only divided into two
groups; the direct red pen technique and indirect technique. So, the difference
between those studies was in the design. There was no control group in Elham
Eslami’s study. Both of findings showed that indirect feedback group proved better

result than direct feedback.

Based on the result of those studies, it could be seen that all researches proved that
indirect feedback was better than direct feedback. Meanwhile, most of the studies

were focused on the benefits of direct or indirect feedback in university students.



Therefore, the researcher of the current study was interested to findout whether
teacher’s indirect feedback could be implemented and improved students’ writing
ability in senior high school students or not. Further, this research served a different
design from previous study because those studies mostly focused on comparing direct
and indirect feedback. While, this research only used teacher’s indirect feedback to
solve the problem in five aspects of writing, those are content, organization,
grammar, vocabulary and mechanics.

So, based on the explanation above, the researcher was interested in improving

students’ writing ability in recount text through indirect feedback.

1.2. Problems

The problems of this research were formulated as follow:

1. Is there a difference of students’ writing ability in recount text after the
implementation of indirect feedback as a technique?
2. What aspect of writing that improves the most after the implementation of

indirect feedback as a technique?

1.3. Objectives
It was expected that objectives of this research were:
1. To find out whether there is a difference of students’” writing ability in recount

text after the implementation of indirect feedback as a technique.



2. To find out the aspect of writing that improves the most after the

implementation of indirect feedback as a technique.

1.4. Uses
The results of this research were expected to be beneficial both theoretically and
practically as follows:
1. Theoreticaly, it can support the theory that teacher’s indirect feedback can be
applied to improve students’ recount writing ability.
2. Practicdly, it can inform the English teachers that teaching writing using

teacher’s indirect feedback can be one of aternative steps.

1.5. Scope

This quantitative research was conducted at SMA Negeri 5 Bandar Lampung in the
second semester of academic year 2015/2016. In this case, the researcher used one
class as a sample. It was X.10 which consisted of 32 students. This research focused
on the implementation of teacher’s indirect feedback in improving students’ writing
ability in recount text. All students’ compositions assessed in terms of content,
organization, grammar, vocabulary, and mechanics. The scoring criteria adopted from
Jacobs et a (1981:90). The materials were adopted from the School Based
Curriculum/Kurikulum Tingkat Satuan Pendidikan (KTSP) for Senior High School

2006. Thetopic of recount text was about holiday.



1.6. Definition of terms

There were some terms used by the writer to give the basic understanding related to

the concepts, they were stated below:

1. Direct feedback is a feedback which is the correct form is written on the
students’ paper.

2. Indirect feedback is a feedback which is given to the students writing to
indicate the location of the error by underlining, highlighting, circling, or
giving a code without providing the correct form in order to give an
opportunity to the students to realize their mistakes and fix it themselves.

3. Recount text is a text which is used to tell about event and experience that
already happened in the past.

4. Writing is an activity which is used to express the idea into a piece of paper or

other media by using correct grammatical rulesin English.



1. LITERATURE REVIEW

This chapter discussed about the theories which were used in this research. Those
theories are writing, teaching writing, feedback, direct and indirect feedback, teaching
writing recount text using teacher’s indirect feedback, the procedures, advantages and

disadvantages of teacher’s indirect feedback, theoretical assumption and hypotheses.

2.1. Writing

In learning English, there are four skills that should be mastered; those are listening,
speaking, reading, and writing. According to Richards (2002), writing is the most
difficult skill for second language learners to master. The difficulty is not only in
generating and organizing ideas, but also in trandating idea into readable text.
Writing is one of the human’s ways to communicate. Communication is not only
achieved through speaking, but it can also be obtained through writing. Someone can
express their idea that they want to share in the written form. According to Tarigan
(1987:7), writing is the language skill that is used in the indirect communication. It
implies that the students can deliver their ideas to the others through written form

such as letter, message, or invitation for communication.



In addition, Fatoni (2012:8) states that writing is an active process of expressing
ideas, thought, and feeling of the writer. It means that if someone is able to share
his/her message in right order to the reader, there will be a communication between
them. In writing, we are expected to be able to write about the information that we
want to share to the reader effectively, so that the communication will be meaningful

and understandabl e.

2.1.1. Aspects of Writing

In order to make a good writing, there are five aspects that should be considered in
the process of making a composition. Below are the five aspects of writing according
to Jacobs et al (1981:90).

1. Content

It refers to the substance of writing, the experience of the main idea (unity). It is
identified by seeing the topic sentence. The topic sentence should express the main
idea and reflect the entire paragraph.

2. Organization

It refers to the logical organization of content (coherence). It is related to the ideas
that stick together so that ideas run smoothly within paragraph.

3. Grammar/L anguage use

It refers to the use of the correct grammatical forms and syntactical pattern. It is

identified from the construction of well-formed sentence.
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4. Vocabulary

It refers to the selection of words that are suitable the content. It can be identified by
seeing the words choice or diction in order to convey ideas to the reader.

5. Mechanics

It refers to the use of graphic conventional of the language. It is identified by seeing

the usage of spelling, punctuation, and capitalization within the paragraph.

In addition, Harris (1979: 68-89) also states that there are five aspects of writing.

They are:

1. Content refers to the substance of writing, the idea expressed (unity)

2. Grammar refers to the employment of grammatical form and syntactic patterns.

3. Form refers to the organization of the content (coherence).

4. Style is related to the choice of structure and lexical items to give a particular tone

or flavor to the writing.

5. Mechanics refer to the conventional devices used to clarify the meaning.

It could be concluded that writing is the most difficult language skill that should be
mastered in order to express our idea in written form. There are five aspects of
writing that should be considered in process of making a good writing composition;

content, organization, grammar, vocabulary, and mechanics. So, we had to know and



11

understood well about how to implement each aspects of writing well in order to

make a good writing composition.

2.2. Teaching Writing

Teaching writing is to teach the students how to express the idea or imagination in
written form. In order to be success in writing, the material should be relevant to their
needs, interest, capacities, and ages until they are able to make composition with view
or even no errors (Finnochiaro, 1964: 129). In other words, it is clear that the teacher
should guide the students how to write or how to express the ideas in written form.

In relation to teaching writing, Harmer (1984: 40) points out that there is certain
particular consideration that needs to be taken into account, such as sentence
organization, paragraph arrangement, and coherence. Teaching writing requires the
elements of writing including grammar, sentence organization, vocabulary, and
mechanics stated by Idrus (2003). It can be said that teaching writing should guide
the students not only to write sentence but also to organize their ideas into written
form. Then, the teacher must give the appropriate guidance in which the students are
able to express their ideas in written form properly. In practicing their writing, the
students have to follow the steps to make their writing more effective.

Mappe (2000) suggests that “there are different views on the stages that the writers go
through in producing a piece of writing, but a typically through model identifies four
stages. pre-writing, drafting, revising and editing”. The description of each stage is

shown as follows:
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1. Prewriting

In this stage, students involve the activities, such as reading, brainstorming, mind
mapping, discussing, fast writing, questioning, interviewing, encourage them before
they write their sentences in the first draft. A typical pre-writing activity in the
process approach would be for learners to brainstorm on the topic being provided. By
this way, students will get motivation to write because they feel that they have

something matter to say.

2. Drafting
In this stage, students will select among ideas during pre-writing and structure. The
result of brainstorming session provides a plan of description of topic. The content

might be written without considering the grammatical aspect first.

3. Revising

In this stage, the students review a draft to check five aspect of writing based on the
feedback which is given by the teacher or peers. Revision is a process in which
writers not only polish their style, but also develop their ideas. In this stage, the
teacher helps the students through the revision to shape and reshape the text into final

form.

4. Editing
In this stage, the students check their final text for some mistakes they have made
based on the feedback given, such as spelling, punctuation, grammar, and all

presentation.
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In addition, Blanchard and Root (2003) state that there are three steps in writing
process; prewriting, writing, and revising. All of those steps are important to make
our writing better and systematic.

1. Pre-writing

Pre-writing is the first step; it is preparation step before writing process. Prewriting

gives warming up the brain to gathering the ideas to write about.

2. Writing

The next step is writing process. The result of brainstorming or clustering in
prewriting process is guidance for us to write paragraph. As we write, the first draft

on your paragraph, use the ideas we generated from prewriting as a guide.

3. Revising

The last step isrevising; it is the important step to do after we have produced a draft.
We have to analyze the content of the draft may unclear, ambiguous or confusing.
We have to ensure that our paragraph is unified, coherent and improve the
grammatical accuracy. S0, in this step we can enrich our writing content with add
new sentence to support others idea, or deleting some sentences those are irrelevant

with the topic.

Referring to the process of writing above, teacher’s feedback played the important
roles in the four process of writing in this study. Therefore, this study used the four
processes in writing: pre-writing, drafting, revising and editing with teacher’s indirect

feedback applied in the revising stage of teaching writing process.
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2.3. Feedback

One of the ways to make students able to create good writing is that the teacher must
be able to provide good feedback with the am of providing guidance for students’
mistakes in compiling writing. Feedback is a kind of assessment that concerns to give
information about students’ writing performance. Ur (1996: 242) says that in the
context of teaching general, feedback is information that is given to the learner about
his or her performance of the learning task, usually with the objective of improving

their performance.

According to Asiri (1996), feedback is helpful in encouraging students not to

consider what they write as a final product and in helping them to write multiple

drafts and to revise their writing severa times in order to produce a much improved

piece of writing. Feedback can be adopted and benefited from in a teaching situation

where rewriting is encouraged.

In addition, Roger (2001) says that feedback is not just about weaknesses. Students
will respond if teachers are encouraging as well as allowing mistakes, emerging
capabilities, and give ideas for directing further learning.

In providing feedback, teacher should encourage students to continue writing, in
order students feel good with their writing and carry the activity through completion
(Grabe and Kaplan, 1996: 275).

From the definitions above, it can be concluded that feedback plays an important role
in the learning process, feedback is an information which is given to the students

about their writing’s performance in order to produce a good piece of writing. So, in
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the process of writing teacher must motivate students to do more towards their

writing.

2.4. Direct and Indirect Feedback

There are two kinds of teacher’s feedback; they are direct and indirect feedback.
Direct feedback is a technique of correcting students’ error by giving explicit written
feedback (Ferris, 2002: 19). In addition, Lee (2005) defines direct feedback is
provided when the correct form iswritten on student’s paper. For example, if a
student writes Yesterday | goed to the store, the teacher should cross out goed and
write the word went over it.

Meanwhile, indirect feedback is a technique of correcting students’ error by using
general comments, and giving students the opportunity to fix errors themselves
(Ferris, 2002: 19). For example, if a student writes Yesterday | goed to the store, the

teacher should circle goed and write VT aboveit.

In this type, there are two types of feedback coded indirect feedback and encoded
indirect feedback. As for the first type “coded indirect feedback”, the teacher
underlines the errors or mistakes for the students and then the teacher writes the
symbol above the targeted error or mistake and then the teacher gives the
composition to the student to think what the error is as this symbol helps the
student to think. In the second type, the encoded indirect feedback, the teacher

underlines or circles the error or the mistake and the teacher doesn’t write the
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correct answer or any symbols and the student thinks what the error is and corrects.

In indirect feedback, teachers respond to their students’ errors by using symbols and

codes that indicate the location and type of error.

Lee (2005) states that indirect feedback is provided if the teacher indicates the
location of the error indirectly on the paper by underlining, highlighting or circling,
or indirectly by indicating in the margins that there is an error on that line but without
providing the correct form.

To make indirect feedback more effective, Lee (2005) states that indirect feedback
can be done by a symbol representing a specific kind of error (T=verb tense,
Sp=spelling) and to reduce student confusion, teachers can consistently use a
standard set of symbols or markings to indicate place and type of error and train the
students in what kinds of corrections to make based on each symbol. Furthermore,
teachers should familiarize students with the system so they will not be surprised
when new symbols are occurred.

According to Finocchiaro (1987) the symbols or codes that can be used to indicate
error inindirect feedback can be seen as follows:

Table 2.1 Correction codes used toindicate error typesin indirect feedback

No | Code Meaning Kindsof errors

The words are inapplicable with the

1 WC Word Choice sentences/ meaning

2 WF | Word Form Wrong word form

Thereisamissing word in the

3 A Missing Word sentence/ you should add aword here.

4 2 Unclear Meaning I can’t understand this. The meaning is
not clear. Write in another way to
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make the meaning clearer.

5 SV A Subject verb agreement | Subject and verb don’t agree

The word is not necessary in this

6 O Not Neccesary sentence

7 Prep. | Preposition Wrong preposition

Use article a, an or the for singular

8 Art. Article
noun

9 WO | Word Order Wrong word order

Y ou have to check and correct the

10 | SP | Spelling Error spelling of the word.

The word should be started by capital

11 | Capt. | Capitalization letter/not capital.

There is something wrong with he
12 | Punct. | Punctuation punctuation/ you have to add
punctuation here (coma,fullstops,etc.)

Verb tense or GR = more

13 VT general grammar problems

Wrong tense/ use another tense

The devel oping sentence does not

14 DNS | Does Not Support support the main idea.

15 | More | Need More Need more developing sentence.

Y ou have to check the sequence of

16 | Org. | Organization your developmental paragraph.

(Finocchiaro, 1987)

2.5. Teaching Writing Recount Text Using Teacher’s Indirect Feedback

Writing is not only a single step but a process. To pass the process from the first draft
to the final draft, students need guidance, supporter and counselor/advisor to make

their writing better. Hyland (2004) states that recount text is a kind of genre that has
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socia function to retell event for the purpose of informing or entertaining. The tense
that is used in recount text is past tense. Social purpose of recount is to reconstruct
past experiences by retelling events in original sequence. In addition, Anderson
(2002) states that recount text is a text which list and describe past experiences by

retelling events in the order that happened in chronological order.

Therefore, to make writing recount text the students need someone to check the
mistake that they made. It can be from teacher or peer, because writing usually
involves one person for another to help them in expressing their ideas in writing form.
Even though peers feedback is more advantageous, the teacher’s feedback is
eventually needed to provide a whole class impression before they are engaged in an
individual writing as practice. Here, teacher can function as describer when he/she
gives feedback. Before that, teacher should be a reader and as advisor for them.
According to Liu (2008) that indirect correction enabled students to make fewer
morphological errors with greater accuracy in a new piece of writing. It means that
indirect feedback could help students to reduce such errors as word choice, verb form,
article incorrect, omitted or unnecessary words and etc. In addition, Alghazo (2009)
found that students who were given indirect feedback did better then both the control
group and the direct feedback group. And aso the recent research by Eslami (2014)
found that the indirect feedback group outperformed the direct feedback group on
both immediate post-test and delayed post-test. So, it could be concluded that

teacher’s indirect feedback could be used for teaching writing recount text.
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2.6. Procedures of Teaching Recount Text Writing Using Teacher’s Indirect
Feedback

Based on the notion proposed in Mappe (2000), it is concluded that this study uses
four steps in teaching recount text by using teacher’s indirect feedback. Those steps

could be described as follows:

1. Pre- writing
a. Teacher asked the students about their holiday, for example “Do you have an
unforgettable holiday? When it happens? Where do you go? With whom do
you go to holiday? Can you tell me the place that you visited?”
b. Teacher explained the correlation between those questions and the material
they would learn. It was about recount text.
2. Drafting
a. Teacher asked the students to write 1% draft about recount text.
b. Studentswrote composition based on teacher’s instruction.
3. Revising
a. Teacher asked the students to submit their writing.
b. Students submitted their writing.
c. Teacher explained that he/she would put indirect feedback in every error of
students writing.
d. Teacher gave indirect feedback to the students’ writing error.
4. Editing

a. Teacher distributed students’ first draft.
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b. Teacher asked the students to revise their draft based on the indirect feedback
givenon it.
c. Teacher asked the students to submit their writing.
So, the teacher should do this procedure to make the teaching writing in recount text

aswell as expected.

2.7. The Advantages and Disadvantages of I ndirect Feedback

Technique is an important thing in teaching and learning in every skill because,
technique can be used to improve students’ ideas and comprehension. In addition, all
technigue has advantages and disadvantages. Below are the advantages and

disadvantages of teacher’s indirect feedback:

2.7.1. The Advantages of Indirect Feedback
Teacher’s indirect feedback is considered as an alternative strategy to teach writing
because it has many advantages. The advantages of using it can be described as
follows:
1. Students are able to express their ideas more clearly in writing and to get
clarification on any comments that teachers have made (Frodesen, 2001).
2. Indirect feedback is more helpful on students’ long-term writing development

than direct feedback (Ferris, 2002).
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3. Indirect feedback may be more beneficial to students than direct feedback in

editing (Lalande, 1982).

2.7.2. The disadvantages of I ndirect Feedback
Beside of the advantages, indirect feedback has disadvantages that should be
considered as follows:
1. The process of giving feedback to each student’s writing can consume much
timeif the number of the student in the class is large (Frodesen, 2001).
2. Students may feel confused because of the symbol given is not familiar to
them (Frodesen, 2001).
Therefore, the teacher should consider the time allocation for giving the feedback and
to reduce student confusion, teachers could consistently use a standard set of symbols
or markings to indicate place and type of error and trained the students in what kinds

of corrections to make based on each symbol.

2.8. Theoretical assumption

In teaching writing, there were many steps that could be used by teachers to reach the
goa of teaching learning process. Teacher’s indirect feedback was one of the ways
that could be used to improve students’ writing ability. Writing is counted as the most
difficult skill. Students need to consider five aspects of writing; they are content,
organization, grammar, vocabulary, and mechanics. Obviously, some cases showed
that it was difficult to students to express their ideas coherently into writing form.

Some mistakes could be made in every aspects of writing. Therefore, indirect
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feedback could be used to alert the students about their error and gave them
opportunity to fix the errors themselves. It also could be used in order to minimize
grammar errors and inaccuracy of selection of word. Sometimes, it was hard for the
students to select the correct word for their sentences. The problem was not only in
selecting the correct word but also the students often made the unclear meaning and
missing word in their sentence. This problem made the reader cannot get the point of
the students’ writing but according to Liu (2008: 76) indirect correction enabled
students to make fewer morphological errors with greater accuracy in a new piece of
writing. It means that indirect feedback could help students to reduce such errors as
word choice, verb form, article incorrect, omitted or unnecessary words and etc.
Finally, it is assumed that teacher’s indirect feedback can improve students’ recount
text writing ability in terms of content, organization, grammar, vocabulary, and

mechanics.

2.9. Hypotheses

Based on the theoretical assumption above, the researcher formulated hypotheses as

follows;

1. There is a difference of students’ writing ability after the implementation of
indirect feedback as a technique.
2. The aspect of writing that improves the most after the implementation of

indirect feedback as atechnique is vocabulary.
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So, it could be concluded that there was a difference of students” writing ability after
the implementation of indirect feedback as a technique and the aspect of writing that
improves the most after the implementation of indirect feedback as a technique is

vocabulary.



[1l. RESEARCH METHOD

This chapter discussed about research design, population and sample, data
collecting technique, procedures of data collecting technique, scoring criteria,
instruments, validity, reliability, data analysis, data treatment, and hypotheses

testing.

3.1. Design

This research was quantitative research. In conducting the research, the researcher
applied One Group Pretest-Posttest, pre-experimental design. The researcher used
one class where the students were asked to make first draft before treatments and
they were asked to make second draft after the treatment. The first draft was to
find out the students’ preliminary ability before the treatments were given. The
second draft was used to see how far the increase of the students’ writing mastery
after the treatments was given. The treatment was given to the students by using

teacher’s indirect feedback as the technique.

In doing this research, the data was taken by having first draft (T1) and second

draft (T2) on the sample. It could be demonstrated as follow:

T1 X T2
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T1 . First draft
T2 : Second draft
X : Treatment (indirect feedback)

(Setiyadi, 2006:131)

3.2. Population and Sample
The population of this research was the first grade students of SMA Negeri 5

Bandar Lampung in the second semester of academic year 2015/2016. There were
ten classes of the first grade (X.1 — X.10). In this case, the researcher used one
class as asample. It was X.10 which consisted of 32 students. The researcher used
lottery technique to choose the treatment class. So, all the class got the same

chance to be sample.

3.3. Data Collecting Technique

The aimed of this research was to gain the data on the students' recount writing
ability score before the treatment (first draft) and after the treatment (second
draft). The text was recount text that concerned based on five aspects of writing:
content, organization, grammar, vocabulary, and mechanics. First draft and
second draft conducted to see whether there was a significant improvement on
students' score after the implementation of teacher’s indirect feedback as the
technique. The data was gained from:

1. First draft

The first draft was conducted before the treatment administered. It was

administered to the experimental class. It was to see the basic quality of students’
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recount writing performances before receiving the treatment. The first draft was a
writing test. The first draft conducted in 90 minutes. Instructions used by the

researcher for the first draft were:

1. Make arecount text about holiday that consists of orientation, events, and
re-orientation.
2. Write your recount text by using Simple Past Tense and action verbs.
3. Makeit in three or more paragraphs. Each paragraph consists of four or
more sentences.
4. Pay attention to the five aspects of writing; content, grammar,
organization, vocabulary and mechanics.
5. Check them carefully before you submit it.
2. Second draft
The second draft conducted after the treatment administered. It was used to know
the improvement of students’ ability in writing recount text through indirect
feedback. It was conducted in 90 minutes. The second draft administered once.

Instructions that used by the researcher for the second draft were:

1. Make arecount text about holiday that consists of orientation, events, and
re-orientation.

2. Write your recount text by using Simple Past Tense and action verbs.

3. Makeit in three or more paragraphs. Each paragraph consists of four or
more sentences.

4. Pay attention to the five aspects of writing; content, grammar,
organization, vocabulary and mechanics.

5. Check them carefully before you submit it.
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3.4. Procedures of Data Collecting Technique
In collecting the data, this study used the following steps:
1. Selecting materialsfor treatment
In selecting materials for treatment, the researcher selected some samples

of recount text from English books and the internet.

2. Determining the population and selecting sample
The population of this research was the first grade of SMA Negeri 5
Bandar Lampung in the second semester of academic year 2015/2016.
There were ten classes; the researcher chose one class as the experimental
class randomly by using lottery, since every class had the same

opportunity to be chosen.

3. Administering thefirst draft
The first draft was conducted to measure students’ preliminary ability
before treatment. Here, students in experimental class were assigned to

write arecount text. The time allocation was 90 minutes.

4. Conducting thetreatment
After giving the first draft to the students, the experimental class was
given treatment by using indirect feedback. The treatment was conducted

in 90 minutes.
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5. Administering the second draft
In order to see the improvement of students’ writing ability, the second
draft was conducted in the experimental class after they were given the
treatment. The test was in form of writing. The students were asked to
develop their recount text writing based on the topic which was given by

the teacher. The second draft was conducted in 90 minutes.

6. Analyzing thetest result
After scoring the first draft and second draft, the data was analyzed by
using SPSS. It used to find out the means of first draft and second and how

significant the improvement was.

3.5. Scoring Criteria

The students could succeed in writing if their writing included five aspects of
writing. Therefore, the aspects of writing were evaluated in the students’
paragraph writing in the form of simple recount text. They were content,
organization, grammar, vocabulary, and mechanics. The score of the test in
writing recount text derived as follows:

Content : 30%

Organization : 20%

Vocabulary : 20%

Grammar : 25%

Mechanics : 5%
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The scoring criteria are designed by Jacobs et a (1981) as could be seen below:

Table 3.1. The Scoring Criteria

ASPECTSOF
WRITING

SCORE

CRITERIA

Content

27-30

22-26

17-21

10-16

EXCELLENT TO VERY GOOD: knowledgeable.
Substantive. Thorough development of thesis. Relevant to
assigned topic.

GOOD TO AVERAGE: some knowledge of subject.
Adequate range. Limited development of thesis. Mostly
relevant to topic, but lacks in detail.

FAIR TO POOR: limited knowledge of subject. Little
substance. |nadequate development of topic.

VERY POOR: limited knowledge of subject. Non-
substantive. Not pertinent. Or not enough to evaluate.

Organization

18-20

15-17

10-14

7-9

EXCELLENT TO VERY GOOD: fluent expression. Ideas
clearly stated/supported. Succint. well-organized. logical
sequencing. cohesive.

GOOD TO AVERAGE: somewhat choppy. loosely
organized but main ideas stand out. limited support. logical
but incomplete sequencing.

FAIR TO POOR: non-fluent. ideas confused or
disconnected. lacks logical sequencing and development.

VERY POOR: does not communicate. no organization. Or
not enough to evaluate.

Vocabulary

18-20

15-17

10-14

7-9

EXCELLENT TO VERY GOOD: sophisticated range.
effective word/idiom choice and usage. word form
mastery. appropriate register

GOOD TO AVERAGE: adequate range. occasional errors
of word/idiom form, choice, and usage but meaning not
obscured.

FAIR TO POOR: limited range. frequent errors of
word/idiom form, choice, and usage. meaning confused or
obscured.

VERY POOR: essentialy trandation. little knowledge of
English vocabulary, idioms, word form. or not enough to
evaluate.

22-25

EXCELLENT TO VERY GOOD: effective complex
congtructions. few errors of agreement, tense, number,
word order/function, articles, pronouns, prepositions.
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18-21 GOOD TO AVERAGE: effective but simple
constructions. minor problems in complex constructions.
several errors of agreement, tense, number, word
order/function, articles, pronouns, prepositions. but
meaning seldom obscured.

Language use
(grammar)
11-17 FAIR TO POOR: maor problems in simple/complex
constructions. frequent errors of negation, agreement,
tense, number, word order/function, articles, pronouns,
prepositions and/or fragments, run-ons, deletions. meaning
confused or obscured

5-10 VERY POOR: virtualy no mastery of sentence
construction rules. dominated by errors. does not
communicate. or not enough to evaluate.

5 EXCELLENT TO VERY GOOD: demonstrates mastery
of conventions. few errors of spelling, punctuation,
capitalization, and paragraphing.

GOOD TO AVERAGE: occasiona errors of spelling,
M echanics 4 punctuation, capitalization, and paragraphing but meaning
not obscured.

3 FAIR TO POOR: frequent errors of spelling, punctuation,
capitalization, and paragraphing. poor handwriting.
meaning confused or obscured.

2 VERY POOR: no mastery of conventions. dominated by
errors of spelling, punctuation, capitalization, and
paragraphing. handwriting illegible or not enough to
evaluate.

Jacobs et a (1981)

3.6. Instrument

Writing test was a device which requires the students to compose their own idea
and extended responses to problem set by the teacher. The instrument of this
research was recount text writing. The researcher administered writing test to find
out whether there was an improvement of students’ recount text writing ability
after the implementation of indirect feedback as the technique or not. That was
why the students were asked to write a recount text. The students were given a

chance to make writing composition for about 90 minutes.
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3.7. Validity

A test could be considered valid if the test measures the objectives to be measured
and suitable with the criteria (Hatch and Farhady, 1982: 250). According to Hatch
and Farhady (1982: 281) there are two basic types of validity; content validity and
construct validity. In order to measure whether the test has a good validity, those

two types of validity were analyzed.

3.7.1 Content Validity

Content validity was concerned with whether the test was sufficiently
representative and comprehensive for the test. In the content validity, the material
given was suitable with the curriculum. Content validity is the extent to which a
test measures a representative sample of the subject meter content, the focus of
content validity is adequacy of the sample and simply on the appearance of the
test (Hatch and Farhady, 1982: 251). This study used recount writing test which
wass supposed to be comprehended by the first grade of senior high school
students. The test was considered as valid in content validity since the test of
writing constitutes a representatives sample of the language skill and structure and
also the material used was chosen based on 2006 English Curriculum of KTSP for

first grade of senior high school.

3.7.2. Construct Validity
Construct Validity was concerned with whether the test was actually in line with
the theory of what it meant to know the language that is being measured, it

examined whether the test given actualy reflect what it means to know a
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language. In this research, scoring criteria based on the five aspects of writing;
content, organization, language use, vocabulary, and mechanicsthat were

suggested by Jacobs et a (1981: 90).

3.8. Reliability

Hatch and Farhady (1982:243) established that the reliability of a test could be
defined as the extent to which a test produces consistent result when it
administered under similar conditions. A test could be considered reliable if the
test has a consistent result. In order to ensure the reliability of scores and to avoid
the subjectivity of the research, there was inter-rater reliability. Inter-rater
reliability used when score on the test was independently estimated by two or
more judges or raters. In this case, the first rater was researcher and the second
was English teacher in SMA Negeri 5 Bandar Lampung. Before scoring the
students’ recount text writing, it was important to make sure that both raters used
the same criteria of scoring. Hereby, the first and the second rater are use scoring
criteria devised from Jacobs et a (1981: 90). To measure how reliable the scoring

was, this study used Rank — order Correlation with the formula:

6.y d>.
X
N(N--1)
p : Coefficient of rank order
d : Difference of rank correlation

N : Number of students
1-6 : Constant number

(Hatch and Farhady, 1982: 206)
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In this case, the coefficient of rank correlation was analyzed with the standard of

reliability as followed:

1. 0.80000-1.0000 :very high reliability
2. 0.60000-0.7900 : high reliability
3. 0.40000-0.5900 : medium reliability
4. 0.20000-0.3900 :low reliability

5. 0.0000 - 0.1900 : very low reliability

Based on the standard of reliability above, it could be concluded that the writing
tests would be considered reliable if the tests reached the range of 0.60-0.79 (high

reliability).

Thereliability of this research could be seen on the explanation below:
1. Réliability Result of the Scorein First Draft

p=1-6.2d°
N(N-1)

p=1-6.(66)
32(1024-1)

p=1-39%
32736

p=1-0.012096

p = 0.987903 (Very high reliability)

2. Rédiability Result the Scorein Second Draft

p=1-6.2d°
N(N-1)

p=1-6.(94)
32(1024-1)



p=1-846
32736

p=1-0.025843

p = 0.974157 (Very High Reliability)

3.9 Data Analysis
The result of students’ recount writing ability in each test evaluated based on
content, language use, organization, vocabulary, and mechanics. The results of
students’ performance in pretest were compared with the result of their
performance in posttest to the impact of the instruction in their writing
performance. To analyze the data gained from writing test, the researcher treated
the data through the following steps:
1. Sortingthedata
Each rater scored the students’ writing of first draft and second draft.
Then, the average scores between two raters taken to be the final score that
was analyzed statistically using Repeated Measured T-test (Paired sample
T-test) that was to show the differences between first draft and second
draft of experimental class for answering the hypothesis. The data was
computed through Statistical Package for Social Science (SPSS) version
18.0.
2. Drawing conclusion
The score of the first draft and second draft of two groups were
statistically analyzed using Repeated Measured T-test (Paired Sample T-
test) to draw a conclusion. It was computed through the Statistical Package

for Social Science (SPSS) version 18.0.
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3.10. Data Treatment

According to Setiyadi (2006:168-169), using T-Test for hypothesis testing has

three basic assumptions that could be described as follows:
a Thedataisan interval.
b. Thedatais taken from random samplein population.
c. Thedataisdistributed normally.

Therefore before testing the hypothesis using T-test, it was necessary to find out
whether the data in experimental class was normally distributed or not. Since the
objective of this study was only to find out the improvement of students’ writing

ability, the data was treated only using normality test.

This test used to measure whether the data was normally distributed or not. The
data tested by One-sample Kolmogorov-Smirnov Formula (SPSS 18.0). The

criteria of normal distribution were:

Ho: thedistribution of the datais normal

H1: thedistribution of the datais not normal

The hypothesis would be accepted if the result of the normality test was higher
than 0.05 (sign > a). In this case, the researcher used the level of significance of

0.05.
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3.11. Hypotheses Testing

After collecting the data, the researcher analyzed them in order to find out
whether there was a difference of students’ writing ability in recount text after the
implementation of indirect feedback as a technique. The researcher used Repeated
Measured T-test (Paired Sample T-test) to find out the improvement of the

treatment.

The formulation was:

1. Paired Samplet-test

Md

Y x2d
NN =1)

and

szd - Zdz _ (ZS)Z

t=test

Md = mean from the differences pretest and posttest (posttest-pretest)
Xd = deviation of each subject (d — md)

Y x°d = total of quadratic deviation

N = subjects on sample

(Arikunto, 2010: 349-350)
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The hypotheses were state as below:
Ho: There is no difference of students’ writing ability in recount after the
implementation of indirect feedback as a technique. The criteria Ho would be

accepted if alpha level was higher than 0.05 (a>0.05).

Hi: There is a difference of students’ writing ability in recount after the
implementation of indirect feedback as a technique. The criteria H; would be

accepted if alpha level was lower than 0.05 (0<0.05).

Vocabulary was the aspect of writing that improves the most after the

implementation of indirect feedback as the technique.

From the explanation above, the hypotheses of this research was accepted if the
alpha level was lower than 0.05 and vocabulary was the aspect of writing that
improves the most after the implementation of indirect feedback as the technique

if vocabulary aspect had the highest gain score.



V. CONCLUSIONS AND SUGGESTIONS

This final chapter presents the conclusion of the research findings and suggestions
for English teachers who want to use indirect feedback as a technique in teaching

writing and for those who want to conduct similar research.

5.1. Conclusions

The objective of this research was to find out whether there was a difference of
students’ writing ability in recount text after the implementation of indirect

feedback as atechnique. In relation to results of the study, it was concluded that:

1. Indirect feedback can significantly improve students’ ability in all aspects
of writing. It can be said that indirect feedback is a suitable technique to
be applied in revising stage of teaching writing. From the statistical result
in the previous chapter, it can be seen that t-value (8.420) was higher than
t-table (2.040) and significance value (0.00) was lower than 0.05. On the
other hand, indirect feedback is a suitbale technique to be applied in
revising stage of teaching writing because indirect feedback can make the
students able to express their ideas more clearly in writing and to get

clarification on any comments that the teacher have made.
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2. Teacher’s indirect feedback is very useful to improve students’ recount
text writing ability especially in vocabulary aspect since vocabulary aspect
has the highest percentage, it was 0.42%. Indirect feedback is believed to
be able to encourage the students to improve their performance in writing

by solving the problem themselves and vocabulary errors.

5.2. Suggestions
In reference with the conclusions above, the writer gives some suggestions as
follow:
1. Suggestionsfor English Teachers
a. English teachers are suggested to use indirect feedback as a technique
that can be used to improve students’ writing ability in recount text
because the researcher found that through indirect feedback students

become more active and autonomous in the learning process.

b. English teachers may start using indirect feedback by focusing on
certain aspect of writing to increase. It is done in order to ease

students to improve their self-correction ability step by step.

2. Suggestionsfor Further Research
a. This study was conducted in the Senior High School level. Therefore,
the further research can try to find out the effect of using indirect

feedback in different level.



b.
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In this study, recount text was employed as the media to measure the
improvement of students’ writing ability after the implementation of
indirect feedback. Further research can try to apply indirect feedback

with another kind of text, narrative and report text for instances.

Since in this study the researcher only used 16 codes of indirect
feedback, the further researcher are suggested to add and use more

codes as much as possible.

Obviously, the students’ score were still low in grammar and content
aspect. Thus, the further research is suggested to find out another
alternative strategy to improve students’ writing ability particularly in

term of grammar and content.



REFERENCES

Alghazo, K.M.2009. The Effect of Teachers Error Feedback on Al-Hussein Bin Talal
University Students Self Correction Ability.European Journal of Socidl
Sciences, 12(1).

Anderson, M and Anderson, K. (2002). Text Type 3. South Yaras Macmilan
Education Austraia PTY LTD

Asiri, 1. (1996). University EFL Teachers’ Written Feedback on Compositions
and Students’ Reactions. Ph.D. Dissertation. University of Essex.

Blanchard, Karen and Christine Root. Ready to Write. New York: Pearson
Education, Inc, 2003.

Cramer, S., et a. (2008). Online or Face-to-Face? Which Class to Take. Voices
fromthe Middle, (2), 25

Eslami, Elham.2014.The Effects of Direct and Indirect Corrective Feedback
Techniques on EFL Students’ Writing:Iran.Urmia University

Evayanti, Vivi. 2013. Increasing Students’ Descriptive Text Writing Achievement
through Feedback at the Second Year of SMP Taman Sswa Il Bandar
Lampung. Unila: Unpublished Script

Fatoni, Amat. 2012. Increasing Students’ Writing Ability Through Controlled
Composition Technique at The Sxth Year of SDN 1 Jatiagung Ambarawa
Pringsewu. Unila: Unpublished Script

Ferris, D. R. 2002. Treatment of Error in Second Language Sudent Writing. Ann
Arbour: University of Michigan Press.

Finnochiaro, M. and Bonomo, M. 1987. The foreign Language Teacher: A guide for
Teacher. New Y ork: Regent Publishing Company Inc.

Finocchiaro, M. 1964. English as a Second Language: From Theory to Practice. New
Y ork: Simon and Schuster.



Frodesen, J. 2001. Grammar in writing. In M. Celce-Murcia (Ed.), Teaching English
as a second or foreign language (3rd ed.) (pp.233-248). Boston, MA: Heinle
and Heinle.

Fox, L. 1992. Focus on Editing. London: Longman.

Grabe, William& Robbert B. Kaplan. 1996. Theory and practice of Writing. Boston:
Addison Wesley Longman.

Harris, David P. 1979. Testing English as a Second Language. New Y ork: McGraw
Hill Book Company.

Harmer, Jeremy, 1984. How to Teach Writing : Effective Sentence, Paragraph, and
Essay. New Y ork: Longman.

Hatch, Evelyn and Farhady, Hossein. 1982. Research Design and Satistic for
Applied Linguistics. London: Newbury House Publishers,Inc.

Hyland, Ken. 2004. Genre and Second Language Writing. Michigan: University of
Michigan.

Idrus, N. 2003.Improving Students Writing Ability through Pictures. Unila
Unpublished Script.

Jack C. Richards and Willy A. Renandya, Methodology in Language Teaching: An
Anthology of current practice, (New York, Cambridge University
Press:2002), p.303

Jacobs, H. L., Zinkgraf, S. A., Wormuth, D. R., Hartfiel, V. F., & Hughey, J. B.
(1981). Testing ES. composition; a practical approach. Rowley, MA:
Newbury House.

Lalande, J. F. (1982). Reducing Composition Errors. An experiment. Modern
Language Journal, 66(1), 140-149.

Lee, Icy. 2005. Enhancing the Effectiveness of Teacher Feedback in the Secondary
Wkiting Classroom. Chinese University of HongKong. Retrieved on February
20™,2013.
http://sba.edu.hku.hk/new_sha/doc/conference ppt/Dr%201cy%20L ee.ppt.

Liu, Yingliang. 2008. The Effects Of Error Feedback in Second Language Writing,
ArizonaWorking Papersin SLA & Teaching, Vol.15, 65-79.



Mappe, Syahrir. 2000. A Comparative Study of the Teaching of Writing to Indonesian
University Students under Two Instructional Modes. Singapore: Dissertation.
SEAMEO Regional Language centre.

Roger, Jenny. 2001. Adults Learning;4th edition. Buckingham: Open University
Press (online). Retrieved on July, 7 2015. www.findarticles.com/
articles/feedback/.

Setiyadi, Ag. Bambang. 2006. Metodologi Penelitian untuk Pengajaran Bahasa
Asing, Pendekatan Kuantitatif dan Kualitatif. Y ogyakarta: Graha [Imu.

Tarigan, Guntur. 1987. Menulis Sebagai Suatu Keterampilan Berbahasa. Bandung:
Angkasa

Ur, Penny. 1996. A Course in Language Teaching Practice and Theory. Cambridge
Teacher Training and Development. London : Cambridge University Press.



	1 COVER.pdf
	2 ABSTRACT.pdf
	3 INNER COVER.pdf
	Untitled-Scanned-01.pdf
	Untitled-Scanned-02.pdf
	Untitled-Scanned-03.pdf
	7 CURRICULUM VITAE.pdf
	8 DEDICATION.pdf
	9 MOTTO.pdf
	10 ACKNOWLEDGEMENTS.pdf
	11 CONTENT.pdf
	12 TABLES.pdf
	13 FIGURES.pdf
	14 APPENDICES.pdf
	BAB I.pdf
	BAB II.pdf
	BAB III.pdf
	BAB V.pdf
	REFERENCES.pdf

