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ABSTRACT 

 

 

IMPROVING STUDENTS’ WRITING NARRATIVE TEXT  

THROUGH DIALOGUE JOURNALS AT SMA AL-KAUTSAR GRADE X 

 

 

AYU LUCKY WIDIASARI 

 

 

The aim of this study was to find out whether there was an improvement in 

students’ writing narrative texts after being taught using dialogue journals at SMA 

N Al-Kautsar Grade X.  

 

The subjects of the research were SMA Al-Kautsar Grade X students. The 

researcher chose one class out of eight classes as the research sample consisting of 

36 students by lottery. One-group pre-test and post-test design was used to do this 

research. The researcher administered a pretest, five meetings, and a posttest. The 

instrument used in this research was a writing test. In order to analyze the results, 

the researcher compared the mean of the pretest and posttest scores. The 

differences between the tests were analyzed using Paired Sample T-Test. 

 

The result of the study showed that the average score in the pretest was 64.50 and 

the average score in the posttest was 80.22. It could be seen that the improvement 

of the students’ scores was 15.72. Besides, the hyphotesis testing resulted 13.033 

> 2.030 which meant that the null hyphothesis was rejected. Then, it proved that 

there was an improvement in students’ writing narrative text after the students’ 

being taught using dialogue journals.  

 

It can be concluded that dialogue journals improved students’ writing narrative 

text at SMA Al-Kautsar Grade X. Dialogue journals could help the students to 

edit their work better since dialogue journals provide reflection. In addition, 

dialogue journals also could improve students’ writing with academical 

orientation which is narrative text, at senior high school level, and  in a short 

period of time such as five meetings with 45 minutes for each. 

 

Keywords: writing, dialogue journals, narrative text. 
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I. INTRODUCTION

In order to introduce the research, this chapter deals with the reasons for having

this research, research questions, objectives, uses, scope, and definition of terms.

1.1. Background

In learning English, there are four major skills that have to be mastered by the

students. They are listening, speaking, reading, and writing skills. Listening and

reading are the parts of receptive skills where the learners receive the language

and decode the meaning to understand the message. Meanwhile, speaking and

writing are the parts of productive skills where the learners need to use the

language and produce a message through speech or written text in order to deliver

their idea.

According to Harris (1993), writing is a process that occurs over a period of time,

particularly if the writer takes account the sometimes extended periods of thinking

that precede initial drafts. In writing, the writer needs a time to do some processes

inside. The length of the time is different among writers. Some need a longer time

just to think about what to write before making the initial drafts.

Bell and Burnaby in Nunan (1989) state that writing is an extremely complex

cognitive activity in which the writer is required to demonstrate control of a

number of variables simultaneously. At the sentence level these include control of

content, sentence structure, vocabulary, punctuation, spelling, and letter

formation.
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According to Kutz, Groden & Zamel (1993), the nature of academic literacy often

confuses and disorients students, "particularly those who bring with them a set of

conventions that are at odds with those of the academic world they are entering".

In addition, the culture-specific nature of schemata--abstract mental structures

representing our knowledge of things, events, and situations--can lead to

difficulties when students write texts in L2. From the statement, it could be

concluded that different students will have different problems dealing with writing

since they have different schemata.

Carson (2001) believes that although instructors may think of errors as part of a

language learning process related to linguistic, situational, and psycholinguistic

contexts, and writing as a skill developed over time, most L2 learners' writing is

judged according to criteria that are static and product-based. In addition,

Sternglass (1997) and Zamel (1998) state that teachers draw conclusions about

intellectual ability on the basis of structural and grammatical problems has also

been well documented. The result of this condition is the students who have low

understanding of the material will be hard to follow the material further.

Noplanol (2016), one of the English teachers in the first grade of SMA Al-

Kautsar, states that writing is a skill that has lot of difficulties compared to the

other skills. Most of students in SMA Al-Kautsar grade X have the problems with

grammar, vocabulary and arranging the text. The ability of students is different

from one to each other. Some students are good in grammar only or vocabulary

only. In the narrative text material itself, rather than making a text, the teacher

usually asks the students to rewrite a story or arranging jumble sentences. Because

it is hard for the students to create a narrative text.



3

To deal with this problem, the teacher should find a technique to overcome the

individual needs and lacks. A technique employed by many ESL teachers in

recent years is the technique of dialogue journals. Davis (1983) provides a

description of dialogue journals, explaining that they are a modified extension of

traditional journal writing. Instead of evaluating or grading the students' entries,

teachers simply provide feedback to each entry in the form of a written response.

In turn, students reply to the teacher after reading the teacher's response. Peyton

(1987) also suggests that using journals (including dialogue journals) in ESL

writing classes can be especially helpful because all students can participate in the

activity and they can write at their own individual level. He states that dialogue

journals give students the chance to daily practice writing skills that lead to

fluency.

Tanner and Clement (1997) conducted a research to find out the effect of dialogue

journal on students’ writing ability with 13 ESL writing teachers at Brigham

Young University's English Language Center (ELC) as the participants. The

finding of this study showed that dialogue journals had a positive effect on the

students' writing ability. However, Jones and Peyton in Tanner and Clement

(1997) stated that some teachers did not use dialogue journals because dialogue

journals did not provide the structured writing practice students needed were

academically oriented.

Tuan (2010) conducted a research to enhance EFL learners’ writing skill via

journal writing of 85 second-year students at the Faculty of English Linguistics

and Literature of the University of Social Sciences and Humanities in Ho Chi

Minh City (USSH-HCMC). The result of the study showed that there was better

improvement in students’ writing achievement. Since this study used college



4

students as their subject, then the researcher tried to apply dialogue journal for

senior high school students.

Lee (2004) conducted a research about the effectiveness of using dialogue journal

as a multi-purpose tool for preservice teacher preparation of 18 teachers. One of

the findings showed that time was a problem not only for prospective teachers but

also for the teacher educator. The research conducted by Lee applied dialogue

journal all the time in two semesters. It meant that conducting dialogue journal in

a long time could affect both teachers and teacher  educators. As a result, the

researcher of this study tried to conduct a dialogue journal in a short time.

From the explanations above, the researcher tried to apply dialogue journal in

academical orientation focusing in narrative text. The participants of the research

were senior high school students since the previous research had conducted a

research in college students. Besides that, the time in conducting the research was

shorter than that of the previous research.

Based on these reasons, the reasearcher conducted a research in an English writing

class by using dialogue journals. The research tried to find out the improvement of

students’s writing narrative texts using this technique. Therefore, this research

was entitled as “Improving Students’ Writing Narrative Texts through Dialogue

Journal at SMA Al Kaustar Grade X”.

1.2. Research Question

Based on the explanations of the background above, the research question of this

research was formulated as “Is there any improvement in students’ writing

narrative texts after being taught using dialogue journals?”.
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1.3. Objective

Based on the research question, the objective of this research is to find out

whether there is an improvement in students’ writing narrative text after being

taught using dialogue journals.

1.4. Uses

The uses of this research are:

1. Theoretically, this research is expected to verify the theories related to

dialogue journals technique in teaching writing process. The findings of

this research will also enrich the theory of students’ writing mastery.

2. Practically, the findings of this research are expected to become a source

of information about the ways to improve the teaching and learning

quality, especially in improving students’ writing skill. This study is also

expected to increase awareness of individual achievement to improve the

students’ writing skill in teaching and learning process.

1.5. Scope

Based on the background of this research, the focus of this study was the

improvement of the students’ writing skill through dialogue journals. The subject

of this study was a group of students grade X in SMA Al Kautsar which consisted

of 36 students. The researcher used X-7 class chosen by lotery out of eight classes

to be the experimental class. The depth of this study was limited on the content,

organization,vocabulary, language use, and mechanics of the students’ writing.

The material of the learning process was taken from source book used in SMA Al-

Kautsar. The material was limited only at Narrative Text of national fairies.
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1.6. Definition of Terms

Here are some definitions of terms that were used in this study:

Writing

It is a process that occurs over a period of time. It refers to an action of delivering

or expressing ideas and feeling through written forms.

Teaching Writing

It is an approach to make the students being able to write in target language.

Narrative Text

It refers to a text which tells about a story in order to entertain the reader.

Dialogue Journals

It is a written conversation with dialogic conversation and responsive relationship

between a learner and a teacher in English as the foreign language.

Based on the explanations given in this chapter, it could be concluded that the

researcher tried to find out wether there was an improvement in students’s writing

narrative text after being taught using dialogue journals. Theoretically, this

research is expected to verify the theories related to dialogue journals technique in

teaching writing process. Practically, the findings of this research are expected to

become a source of information about the ways to improve the teaching and

learning quality, especially in improving students’ writing skill.
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II. LITERATURE REVIEW

This chapter disscuses the literature review used in this study, they are: writing,

process writing,  types of writing , narrative text, techniques in responding to

students’ writing, dialogue journals, editing writing through dialogue journals,

procedures of dialogue journals, advantages and disadvantages of dialogue

journals, theoritical assumption, and hyphotesis.

2.1.Writing

Based on Harmer (2004), writing (as one of the four skills of listening, speaking,

reading, and writing) has always formed part of syllabus in the teaching of Eng-

lish. However, it can be used for a variety of purposes, ranging from being merely

a ‘backup’ for grammar teaching to a major syllabus that stands in its own right,

where mastering the ability to write effectively is seen as a key objective for

learners.

Bell and Burnaby in Nunan (1989) define writing as an extremely complex

cognitive activity in which the writer is required to demonstrate control of a

number of variables simultaneously. At the sentence level these include control of

content, sentence structure, vocabulary, punctuation, spelling, and letter

formation.

Myles (2002) states that the ability to write well is not a naturally acquired skill; it

is usually learned or culturally transmitted as a set of practices in formal

instructional settings or other environments. Writing skills must be practiced and
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learned through experience. Writing also involves composing, which implies the

ability either to tell or retell pieces of information in the form of narratives or

description, or to transform information into new texts, as in expository or

argumentative writing.

In addition, Hadley in Myles (2002) states that perhaps it is best viewed as a

continuum of activities that range from the more mechanical or formal aspects of

"writing down" on the one end, to the more complex act of composing on the

other end. In addition, it is undoubtedly the act of composing, though, which can

create problems for students, especially for those writing in a second language

(L2) in academic contexts.

Harris (1993) believes that writing is a process that occurs over a period of time,

particularly if the writer takes account the sometimes extended periods of thinking

that precede initial draft. In writing, the writer needs a time to do some processes

inside. The length of the time is different among writers. Some need a longer time

just to think about what to write before making the initial draft. The researcher

will use this belief as a navigation in this research.

In line with the definitions given above, there are some aspects taken into consid-

eration in writing. According to Jacobs et al. (1981), there are five aspects of writ-

ing. They are:

1. Content

It is defined as the substance of writing in which it can be identified from

the topic sentence and main idea.

2. Organization

It refers to the coherence of the text. It deals with how the writer arranges

the ideas so that those will run smoothly within the paragraphs.
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3. Grammar/Language Use

It deals with the grammatical forms of the text. The use of grammatical

form constructs a well formed sentence.

4. Vocabulary

It refers to the selection of appropriate words for the content. It can be

identified by looking at the word choices or diction in order to deliver the

ideas to the reader.

5. Mechanics

It deals with the graphic conventional of the language. The identification

can be from its spelling, punctuation, capitalization, and others within the

paragraph or text.

From those explanations, it could be concluded that writing is a process that

occurs over a period of time. It refers to an action of delivering or expressing

ideas and feeling through written forms. It is one of skills with high complexity.

Different writers could produce different kinds of writing. There are some aspects

of writing such as content, organization, language use, vocabulary and mechanics.

2.2. Process Writing

According to Harmer (2004), the importance given to writing differs from

teaching situation to teaching situation. In some cases it shares equal billing with

the other skill; in other curricula it is only used, if at all, in its ‘writing for

learning’ role where students write predominantly to augment their learning of the

grammar and vocabulary of the language.

Mahon in Ho (2006), states that traditional approaches to the teaching of writing

focus on the product: in other words, the production of neat, grammatically

correct pieces of writing. However, Cheung in Ho (2006) argues that the process
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approach to writing, an innovation in a product-oriented culture, has been seen as

an improvement over the traditional methods of writing instruction in recent

years.

Currently, all current composition theorists make a distinction between process-

oriented and product-oriented writing. Nunan in Sun and Feng (2009) clearly

states how very different this “process” approach is from the traditional product-

oriented approach. Whereas the product approach focuses on writing tasks

inwhich the learner imitates, copies and transforms teacher supplied models, the

process approach focuses on the steps involved in creating a piece of work. The

primary goal of product writing is an error-free coherent text. Process writing

allows for the fact that no text can be perfect, but that a writer will get closer to

perfection by producing, reflecting on, discussing and reworking successive drafts

of a text. Though these theorists differ in their explanations of the distinction

between process- and product-oriented writing, there is one important point upon

which they all agree: good product depends on good process.

As quoted by Yulia, Rufinus, and Novita (2011), Elbow states that writing is most

likely to encourage thinking and learning when students view writing as a process.

By recognizing that writing is a recursive process, and that every writer uses the

process in a different way, students experience less pressure to "get it right the

first time" and are more willing to experiment, explore, revise, and edit.

In the process approach, Onozawa (2010) states that learners are looked upon as

central in learning, so that learners’ needs, expectations, goals, learning styles,

skills and knowledge are taken into consideration. He argues that through the

writing process, learners need to make the most of their abilities such as
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knowledge and skills by utilizing the appropriate help and cooperation of the

teacher and the other learners.

Harmer (2004) describes that writing process is the stage a writer goes through in

order produce something in its final written form. He states that there are four

main elements in writing process. They are:

Planning

Writers plan what they are going to write. Before starting to write or type, they try

and decide what they are going to say. For some writers this may involve making

detailed notes. For others a few jotter words may be enough.

Drafting

We can refer to the first of a piece writing as a draft. This first ‘go’ at a text is

often done on the assumption that it will be amended later. As the writing process

into editing, a number of drafts may be produces on the final to the final version.

Editing (Reflecting and Revising)

Once writers have produced a draft they then, usually, read through what they

have written to see where it works and where it doesn’t work. Reflecting and

revising are often helped by other readers (or editors) who comment and make

suggestions. Another reader’s reaction to a piece of writing will help the author to

make appropriate revisions.

Final Version

Once writers have edited their draft, making the changes they consider to be

necessery; they produce their final version. This may look considerably different
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from both the original plan and the first draft, because things have changed in the

editing process.

Beside the stages explained by Harmer (2004), there are four main stages in writ-

ing process by Rahayu and Prayitno (2015). They are:

Pre-Writing

In this stage, the writer chooses and narrows the topic to a particular aspect of the

general one. Doing this will help the writer to make a clear and complete writing.

The writer also can brainstorm in this stage.

Planning

The writer needs to plan what topic to write, when to start, and how to end at this

stage. Making planning is important because from this point the writer will decide

the writing.

Writing and Revising Draft

As soon as the writer has planned, the writer directly executes writing with all

techniques that the writer has. After writing the draft, the writer should revise it.

Writing the Final Copy

Writing the final version takes some time, hence it should be done carefully.

Sometimes, it is necessary to re-edit the work until the writing is ready to be pub-

lished.

According to the considerations in teaching of writing to the learners, the

researcher used process approach in teaching english. The process approach

consists of planning, drafting, editing (reflecting and revising), and final version.
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2.3.  Narrative Text

According to Braine, et al. (1995), when the description is about events, such as a

story, we say that the writer is using narration. In addition, Maulana (2010) states

that narrative text tells story.

Regina et al. in Maulana (2010) states that although narration usually refers to the

telling story, the term is used here to describe the relating of an experience. That

experience may be in the past (past narration), or it may be typically experience

(what people usually do) or it may be going on now (present narration). Maulana

(2010) believes that there are many types of narrative text. They can be imaginary,

factual, or both. They may include fairy stories, mysteries, science, fiction,

romance, horror stories, adventures, fables, and so on.

Mark and Anderson (1997) say that narrative texts can have five main parts.

These are shown on the explanations below:

1. Orientation

On this paragraph, the narrative tells the audience who is on the story,

when it is happening, where it is happening, and what is going on.

2. Complication

This is the part of the story where the narrator tells about something that

will begin a chain of events. These events will affect one or more of

characters. The complication is the trigger.

3. Sequence of Events

This is where the narrator tells how the characters react to the

complication. It includes their feelings and what they do. The events can

be told in chronological order or with flashback. The audience is given

narrator’s point of view.
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4. Resolution

This part of the narrative where the complication is sorted out or the

problem is solved.

5. Coda

The narrator includes a coda if there is to be moral or message to be

learned from the story.

On the other hand, Anderson in Karolina (2006) states that there are some steps in

constructing a narrative text. They are:

1. Orientation/exposition

At first, the main characters and possibly some minor charactersare

introduced tothe readers. Some indication is generally given of where the

action is located and when it is taking place.

2. Complication/rising action

The complication is pushed along by a serious of events, during which we

usually expect some sort of complication or problem to arise. It just would

not be so interesting if something unexpcted did not happen. This

complication will involve tha main charcters and oven serves to

(temporally) toward them from reaching their goal.

3. Sequence of event/Climax

It is where the narrator tells how the character reacts to the complication. It

includes their feeling and what they do. The event can be told in

chronological order (the order in which they happen) or with flashback.

The audiens is given the narrator’s poiunt of view.

4. Resolution/falling action

In this part, the implication may be resolved for better or worse, but it is

rarely left completely unresolved (although this is of course possible in

certain tyoes of narrative which leaves us wondering ‘How did it end?’)
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5. Reorientation

It is an optional closure of event.

Several studies have been conducted for increasing students’ narrative text

writing. One of them was conducted by Maulana (2010). The study was aimed to

find out the implementation of clustering technique in teaching of narrative text to

tenth grade students of SMA PGRI 56 Ciputat. The finding of study showed that

the technique could improve the students’ narrative text writing score.

According to the explanations above, it could be concluded that narrative text is a

text that tells a story related to an experience. The story could be imaginary,

factual, or both. The types of narrative can be choosen by the narrator. The

researcher, then, will use narrative text in this study.

2.4. Techniques in Responding to Students’ Writing

Raimes (1983) states that there are several techniques in responding to students’

writing. They are:

Written Comment

Comments on students’ papers that take the form of paraphrase of the ideas

expressed, praise, questions, or suggestions are more productive than an end

comment like “Only fair”, “Good”, or “Needs more work”. So our first task

should be to read the paper through once first before writing anything on it and

then to note what the student has done well. After receiving praise of the

strengths, the writer then needs to know what to do to improve the piece of

writing. Suggestions must be specific, giving directions that students can follow,

step by step. Questions are useful to us too, if we want to lead the writer to

consider other options without necessarily suggesting those options ourselves.
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Talking about The Paper

One of the best ways to help a student revise a paper is to discuss it with the

student, in person. One-to-one conferences are extremely time-consuming and, in

some teaching situations, just not practical. Often, however, a conference of just a

few minutes can be so productive that some teachers hold a very short

conferences before and after and even during the class while other students are

writing or working together in a group.

Checklist

Teacher can use editing checklists and so can students. Checklist can contain

questions about manuscript form (“Does your essay have a titte?”), instructions

about grammar (“Cyrcle every pronoun and and above it write the word or words

in your composition that the pronoun refers to”), task to analyze content and

organtization (“underline the sentence that expresses the main idea of each

paragraph”), or just words to jog the memory (“verb forms”).

Students’ Responses to Student Writing

Since teachers want their students to write a lot, and since they can not read and

mark huge quantities of writing, they have to find a means of enlisting the aid of

other students in the class as readers.

Self-Editing

What students really need, more than anything else, is to develop the ability to

read their own writing and to examine it critically, to learn how to improve it, to

learn how to express their meaning fluently, logically, and accurately. They need

to be able to find and correct their own mistake.
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From those explanations, this research tried to use written comment technique to

improve students writing skill. It deals with comments on students’ papers that

take the form of paraphrase of the ideas expressed, praise, questions, or

suggestions.

2.5.  Dialogue Journals

Yoshihara in Hemmati & Soltanpour (2012) states that a dialogue journal, often

used as a supplementary activity, is a written conversation between a student and

teacher who write regularly to each other over a course of study. Whereas

classroom writing is an essential academic requirement, writing outside the

classroom can be a useful tool to enhance writing skill (Chanderasegaran, 2002).

Porter et al. in Todd,  Mills, Khamcharoen, and Palard. (2001) believe that the

most effective journals involve an ongoing dialogue between learners and the

teacher or between trainees and the trainer. In addition, Peyton (1987) suggests

that using journals (dialogue journals) in ESL writing classes can be especially

helpful because all students can participate in the activityand they can write at

their own individual level. Dialogue journals give students the chance to daily

practice writing skills that lead to fluency. Also, Peyton claims that

"communication, on a one-to-one basis, is crucial - not only to help (the students)

adjust, but to help the teacher understand them and address their special needs".

Fulwiler and Young in Rokniand Seifi (2013), teacher can individualize

instruction for each student and encourage independent thinking from students’

dialogue journal writing. On the other hand, when students write a dialogue

journal they can record their backgrounds and individual experiences and extends

teachers’ contact time with them and based on this relationship and personal

information from each student, teacher considers an especial instruction.



18

However, according to Staton in Hemmati & Soltanpour (2012),  effective

dialogue journal use is a system with three equally important components: “(a) the

writtencommunication itself, (b) the dialogic conversation, and (c) the responsive

relationship” between a learner and amore competent person in the foreign

language.

Based on Davis (1983), dialogue journals are a modified extension of traditional

journal writing. He adds that in dialogue journals, instead of evaluating or grading

the students' entries, teachers simply provide feedback to each entry in the form of

a written response. In turn, students reply to the teacher after reading the teacher's

response.

From those explanations, it could be concluded that dialogue journal is a written

conversation with dialogic conversation and responsive relationship between a

learner and more competent person in the foreign language.

2.6.  Editing Writing through Dialogue Journal

In the Process approach, Onozawa (2010) states that learners are looked upon as

central in learning, so that learners’ needs, expectations, goals, learning styles,

skills and knowledge are taken into consideration. He argues that through the

writing process, learners need to make the most of their abilities such as

knowledge and skills by utilizing the appropriate help and cooperation of the

teacher and the other learners.

Harmer (2004) states that there are four main elements in writing process. They

are planning, drafting, editing (reflecting and revising), and final version. Harmer

(2004) states that reflecting and revising are often helped by other readers (or
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editors) who comment and make suggestions. Another reader’s reaction to a piece

of writing will help the author to make appropriate revisions.

Peyton in Rokniand Seifi (2013) states that dialogue journals open new channels

of communication and concentrate on transferring meaning by letters and

vocabulary consequently; form and structure do not have a significant role in

Dialogue Journal Writing. When students write with their teachers, they have a

great opportunity to create and use English words in an interaction with their

teachers in a non-threatening atmosphere and they do not have any focus on form

and correction. In addition, students can discuss and solve problems through their

comments and reflections in this mutual interaction with teacher and even with

other students.

As quoted by Yulia, Rufinus, and Novita (2011), Elbow states “Writing is most

likely to encourage thinking and learning when students view writing as a process.

By recognizing that writing is a recursive process, and that every writer uses the

process in a different way, students experience less pressure to "get it right the

first time" and are more willing to experiment, explore, revise, and edit. Beside

that, writing a journal stimulates reflection on learning and teaching experiences,

and so enhances learning (Todd, Mills, Khamcharoen, and Palard, 2001). It means

that by the reflection students could find out their mistakes and revise their works.

However, some studies have been conducted to find out wether dialogue journals

could be helpful for students writing. Tanner and Clement (1997) conducted a

research to find out the effect of dialogue journal on students’ writing ability with

13 ESL writing teachers at Brigham Young University's English Language Center

(ELC) as the participants. The finding of this study showed that dialogue journals

had a positive effect on students' writing ability. However, Jones and Peyton in
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Tanner and Clement (1997) stated that some teachers did not use dialogue

journals because dialogue journals do not provide the structured writing practice

students need who are academically oriented.

Tuan (2010) conducted a research to enhance EFL learners’ writing skill via

journal writing of 85 second-year students at the Faculty of English Linguistics

and Literature of the University of Social Sciences and Humanities in Ho Chi

Minh City (USSH-HCMC). The result of the study showed that there was better

improvement in students’ writing achievement. It meant that dialogue journal

could improve students’ writing at the collage level.

According to the explanation above, it could be concluded that applying dialogue

journal in teaching writing would support the stage of editing (reflecting and

revising) since dialogue journal provided the students to reflect and revise their

works.

2.7.  Procedures of Editing Writing through Dialogue Journals

According to Reid (1993), dialogue journals are interactive journals in which

students write entries to and for the teacher. In this case, the students will be asked

to write narrative text. After the students write down their entries, the teacher

responds with a journal entry of his/her own. The student can leave the back of

each page empty for teacher response. After that, the students can rewrite the

entries and give another questions about the class material, discuss the problem in

writing process, and others. At last, since the focus is on fluency and

communication, the teacher responds to queries, gives information, encourages,

comments on success and accomplishments, discusses communication topics, and

expresses concern. However, according to Linnell (2010), teachers can
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incorporate focus on form both intensively and incidentally without

compromising the communicative nature of the dialogue journals.

2.8.  Advantages and Disadvantages of Dialogue Journals

There are some advantages from Dialogue Journals, they are:

a. Writing a journal stimulates reflection on learning and teaching

experiences, and so enhances learning (Todd, Mills, Khamcharoen, and

Palard, 2001).

b. Dialogue journals, which involve teachers and students writing and

exchanging their writing inmutual response, are often cited as a powerful

tool for promoting reflection in teacher education (Lee, 2004).

c. Providing a safe place for non-threatening, private communication is a

tenet of dialogue journals, and this promotes good communication

between student and teacher (Molen, 2011).

d. Through reading and responding to learners' journal entries, teachers are

able to measure each learner's competence and understand their needs,

thoughts, and feelings, which helps teachers accommodate their teaching

ways to learners’ preferences and give learners appropriate assistance to

their problems along the writing course (Tuan, 2010).

Dialogue Journal also has disadvantages, they are:

a. Taking a long time. “Time was a problem not only for prospective

teachers but also for the teacher educator” (Lee, 2004).

b. Dialogue journals do not provide the structured writing practice students

need who are academically oriented (Jones and Peyton in Tanner and

Clement, 1997).



22

It could be concluded that dialogue journals has many advantages since it

stimulates reflection for the students and for the teacher, promotes a good

communication between the students and the teacher, and helps the teacher to

accomodate their teaching ways. However, it has some lacks such as time taking

and do not provide  the structures writing practice.

2.9.  Theoritical Assumption

Writing is a process that occurs over a period of time, particularly if the writer

takes account the sometimes extended periods of thinking that precede initial

draft. It refers to an action of delivering or expressing ideas and feeling through

written forms. Afterwards, teaching writing using process approach focuses on the

steps involved in creating a piece of work. In line with the steps, there are four

main elements in writing process. They are planning, drafting, editing (reflecting

and revising), and final version. It is suggested that reflecting and revising are

often helped by other readers (or editors) who comment and make suggestions.

Another reader’s reaction to a piece of writing will help the author to make

appropriate revisions.

A technique in which students can discuss and solve problems through their

comments and reflections in mutual interaction with teacher and even with other

students is called dialogue journals. Writing a journal, including dialogue jour-

nals, stimulates reflection on learning and teaching experiences, and so enhances

learning.

From the explanations above, it could be concluded that dialogue journal supports

teaching writing process in the stage of editing (reflecting and revising).
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2.10.  Hyphotesis

Based on the theories and the theoritical assumptions, the hyphothesis formulated

by the researcher was that there is an improvement in students’ writing narrative

texts after being taught using dialogue journals.
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III. RESEARCH METHOD

In this chapter, the researcher would like to discuss several subchapters, those

were research design, data, data sources, instruments, validity and reliability of

the instument, data collecting procedure, data analysis, data treatment, and

hyphothesis. All those subchapters would be presented as follow.

3.1.  Research Design

This research used quantitative research in order to find out whether there was an

improvement in students’ writing narrative text before and after being taught

using dialogue journals. One-group pretest and posttest design was used to this

research. Ary, Jacobs, and Sorensen (2010) explain that one group the pretest-the

posttest design usually involves three steps: (1) administering a pretest which

measuring the dependent variable; (2) applying the experimental treatment to the

subject; and (3) administering a posttest, again measuring the dependent variable.

In this research design, there was no control group. This research used one class

as the experimental class. The researcher conducted a pretest, five meetings, and a

posttest in the research. Here is the illustration of the one group pretest postest

design.

T1 X T2

Where:

T1 : Pretest

X : Treatment

T2 : Posttest

(Setiyadi, 2006)
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3.2.  Data

Data of this research deals with the score gained from the variables. The data in

this research that influenced the instruments consisted of as follows:

3.2.1. Identification of Variables

Hatch and Farhady (1982) says that variable as an attribute of person or an object

which varies from person to person or from object to object. In order to assess the

influence of the treatment in this research, variable could be divided as

independent variable and dependent variable. The independent variable (X) of this

research was dialogue journal because this variable was major and was

invistigated. Then, the dependent variable (Y) of this research was writing skill

because this variable measured to determine the effect of dialogue journal.

3.2.2.  Definition of Variable

According to Ary, Jacobs, & Razavieh (1979), variable is an attribute, which is

regarded as reflecting or expressing some concept or construct. It takes on differ-

ent values. In research, variable that was consequence of or dependent upon pre-

ceding variable was called dependent variables. On the other hand, variable that

was antecedent to dependent variable was defined as independent variables.

3.3.  Data Sources

The subjects of this research were the first grade students of SMA Al Kautsar.

SMA Al Kautsar had eight classes in grade X. The researcher chose one class to

be the sample of this research. The class that was used as a sample was chosen by

lotery. The number of students in the class was 36 students. This research was

conducted in five meetings with 5 total journals.
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3.4. Instrument

Instruments refers to the tools or means by which investugators attempt to

measure variables or items of interest in the data-collection process. Suharsimi

(2002) states that research method is a manner that is used to collect data, and in-

strument is the tool to collect it. Instrument has relation with evaluation. Instru-

ment is very important to collect data and to do the researcher’s work easily in

research activity. This research had an instrument as follow:

Writing Test

The instrument used to collect data in this research was a written test (see Appen-

dix 3-4). The tests were conducted in the first meeting and last meeting. These

tests were used to measure the students’ writing skill improvement after being

taught using dialogue journal. The test consisted of instructions to make a

narrative text based on the direction given. According to Weigle in Reyhan

(2012), in analytic scoring, scripts are rated on several aspects of writing or

criteria rather than given a single score like holistic scoring do. Jacobs et al (1981)

rates the scripts based on five aspects of other analytical scales of writing

composition which are: content, organization,vocabulary, language use, and

mechanics. In addition, they differentiate five aspects: content is weighed 30

points, language use is 25 points, organization and vocabulary are weighed 20

points, and mechanics is weighed 5 points (see Appendix 5).

3.5. Validity and Reliability of The Instrument

When discussing the good test, it is an undeniable fact to refer to two sets of good

standard test, i.e. reliability and validity. Evidence of validity and reliability is

especially important in educational research because most of the measurements

attempted in this area are obtained indirectly (Ary, Jacobs, & Razavieh, 1979).
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3.5.1. Validity

The validity question is concerned with the extend to which an instrument

measures what one thinks it is measuring (Ary, Jacobs, & Razavieh, 1979). This

research used two kinds of validity as follow:

Content Validity

Validity is the extend to which a test measures a representative sample of the

subject matter content, the focus of content validity is adequacy of the sample and

simply on the appearance of the test (Hatch and Farhady, 1982). In the research,

the instruement was valid because the content validity of writing skill was

concerned on choosing of topic about narrative text based on 2006 curriculum

(KTSP) speifically at standard competence number 12 and also core competences

number 12.1 and 12.2 which could be found in the textbook for first grade of

senior high school. The topic of narrative text used in this research was local fair-

ies.

Construct Validity

According Shohamy (1985), construct validity is concerned with whether the test

is actually in line with the theory of what it means to express ideas through

language. Construct validity deals with the ways a writer express the ideas using

written form for instance, content, organization, vocabulary, language use, and

mechanics in writing test. A test could be considered as valid in its construction if

the test items measure every aspect of the written forms. Then, it could be

concluded that the instrument of this research was valide because it measured

every aspect of the written forms (See Appendix 3 and 4).
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3.5.2. Reliability

This research used inter-rater reliability. Hyland in Türkkorur (2005) states that

research supports that writing raters are influenced by many factors and can

weight the writing subcategories differently during the scoring of student papers.

According to Barnhardt et al. in Türkkorur (2005), using more than one

experienced rater to carry out portfolio assessment independently can enhance

assessment reliability.

In order to reduce rater variability, Lumley and McNamara (1993) suggest

implementing rater-training sessions in which raters are introduced to the

assessment criteria and asked to rate a series of selected performances. During

these sessions, ratings are carried out independently and raters become aware of

the extent to which they rate similarly or dissimilarly with other raters and try to

achieve a common interpretation of the rating criteria. The training session is

followed by additional follow up ratings and the reliability of the scores is again

analyzed. Only after these training sessions, should raters and rating panels be

selected. It has been found that rater training can reduce the extent of rater

variability in terms of overall severity and random errors and can help develop

self-consistency in raters (Lumley & McNamara, 1993).

The first rater of this research was the writer and the second rater was Sella

Merista, the writer’s friend whose research focused on writing too. Before the

raters scored the students’ narrative text writing, both raters used the same criteria

of scoring. Hereby, the first and the second rater used scoring criteria devised

from Jacobs et al (1981). To measure how reliable the scoring was, this study used

Rank – order Correlation with the formula:
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p : Coefficient of rank order

d : Difference of rank correlation

N : Number of students

1-6 : Constant number

(Hatch and Farhady, 1982)

In this case, the coefficient of rank correlation was analyzed with the standard of

reliability as follows:

1.0.80000 - 1.0000 : very high reliability

2.0.60000 - 0.7900 : high reliability

3.0.40000 - 0.5900 : medium reliability

4.0.20000 - 0.3900 : low reliability

5.0.0000 – 0.1900 : very low reliability

The writing test would be considered reliable if the tests reached the range of

0.60-0.79 (high reliability). Thus, the result of the the calculation from the pretest

and the posttest reliability is shown as follow:

Table 3.1. The Result of Reliability of the Pretest and the Posttest

Test Reliability Coefficient

The pretest 0.895

The posttest 0.881

Based on the table, it was shown that both the pretest and the posttest reliability

consisted very high reliability because it ranged from 0.8 until 1.0. Thus, it could

be concluded that the results of the tests could be used in this research.
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3.6. Data Collecting Procedure

The test technique was used to find out the results of students’ achievement in

learning writing narrative text. Besides that, the treatment was given between the

pretest and the posttest. There were some procedures that were used to collect the

data in this research. They were as follows:

The pretest

The pretest was given before the treatment conducted to know how the students’

ability was. The test was a written test. The test was given in the first meeting to

find out the students’ writing skill before giving treatment using dialogue journals.

The Treatment

The Treatment was conducted after the pretest. Treatment was the teaching

process through dialogue journals. The treatment was given five times during the

research, or in other words, it started from the second week up to the sixth week.

The posttest

The posttest was given to the students after the treatment. The students were given

written test. The test was the same kind as in the pretest. This test was designed to

find out the improvement of the students’ writing skill after being taught using

dialogue journal.

3.7. Data Analysis

This research analyzed the data by comparing the average score (mean) of the

pretest and the posttest. This average score was used to find out the improvement

in the students’ writing skill after being taught using dialogue journals. The

statistical formula for counting the average score was as follows:

x = Ʃᵡ

N
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Where:

X : mean

Ʃᵡ : total score

N : number of students

To find out whether there was an improvement in the students’ writing skill, the

researcher used these following steps:

(1.) Scoring the prestest and the posttest.

(2.) Calculate the scoring using SPSS to find out that there was an improvement

or not after the students were taught using dialogue journal.

(3.) The researcher used statical computerization i.e. paired sample T-

Test of statical Package for Social Science (SPSS).

3.8. Data Treatment

According to Setiyadi (2006), using T-test for hypotheses testing has three basic

assumptions that can be described as follows:

1. The data is an interval

2. The data is taken from random sample population (conditional)

3. The data is distributed normally

Normality test

Normally test was used to know whether the pretest and the posttest data were

normally distributed or not. The researcher used statistical calculation of

normality test by One-Sample Kolmogarov-Sminov test in SPSS v 16.0. Here

were the following steps:

1. Formulating the hypothesis of the normally test as follows:

H0 = the distribution of the data is normal

H1 = the distribution of the data is not normal
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2. Analyzing the distribution using One-Sample Kolmogarov-Sminov test in

SPSS v 16.0.

3. Comparing the asymp.sig with the level of significance.

The criteria for the hypothesis: H0 is accepted if Sig>α. The level of signifi-

cance was at 0.05. It could be seen that the asymp.sig of the pretest was 0.758

which was higher than 0.05 and the asymp.sig of the posttest was 0.154 which

was also higher than 0.05 (See Appendix 6). From those explanations, it could

be concluded that the null hyphothesis was accepted and the distribution of the

data was normal.

3.9. Hypothesis Testing

The hyphotesis were analyzed using repeated measures T-Test of Statical Package

for Social Science (SPSS) v 16.0. The researcher used the level of significance

0.05 in which the hyphotesis was approved if sign < p. It meant that the

probability of error in the hyphothesis was only 5%. The hyphoteses were:

H0 : There is no improvement in students’ writing narrative text after being

taught by using dialogue journal.

H1 : There is an improvement in students’ writing narrative text after being

taught by using dialogue journal.

(Hatch and Farhady, 1982)

The criteria were:

1. If the t-ratio is lower than t-table: H0 is accepted that there is no

improvement in students’ writing narrative text after being taught using

dialogue journal.
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2. If the t-ratio is higher than t-table: H1 is accepted that there is an

improvement in students’ writing narrative text after being taught using

dialogue journal.

From the explanations above, it could be concluded that this research used One-

group pretest and posttest design. The researcher administered a pretest, five

meetings, and a posttest. The instrument used in this research was a writing test.

In order to analyze the results, the researcher compared the mean of the pretest

and posttest scores. The differences between the tests were analyzed using Paired

Sample T-Test.
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V. CONCLUSIONS AND SUGGESTIONS

This chapter presents the conclusion and suggestions drawn by the researcher

based on the finding and discussion of the data analysis.

5.1. Conclusion

Based on the discussions of the research finding on the previous chapter, the

researcher presents a conclusion that there is an improvement in students’ writing

narrative texts at SMA Al-Kautsar Grade X. It could be seen from the difference

between the students’ average pretest score which was 64.5 and the students’

average posttest score which was 80.22. Dialogue journals help the students to

edit their works since dialogue journals provide reflection.

5.2. Suggestions

Based on the finding and discussion, the researcher recommends some following

suggestions:

1. For the teacher, the researcher suggested the English teachers especially in

senior high school to use dialogue journals as a suppelementary activity in

improving students’ writing narrative text. The dialogue journal can be

used in one material for example narrative text writing material time. It is

very helpful for the teacher who wants to fulfill students’ individual need

or lacks. Besides the narrative text material, the teacher may try to use

dialogue journals in other types of text.

2. To other researchers, it is suggested to conduct a dialogue journals study

in different levels or grade of participants such as elementary school or
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senior high school grade XI to see whether the result would be different.

The different type of writing texts is also suggested in the future research

to find out whether this technique could be implied in all kinds of writing

texts.
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