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ABSTRACT

THE INFLUENCE OF USING ARTWORK IN STUDENTS’ DESCRIPTIVE
WRITING ABILITY AT THE FIRST GRADE OF SMAN 7 BANDAR

LAMPUNG

Devinia Jeniar

Writing can be said as a complicated process because writing has some crucial
components covering content, organization, vocabulary, grammar, and mechanic.
Therefore, it is uncommon that students that are belonged to pre-intermediate learners
still find serious difficult in their writing. Furthermore, this fact is in line with Badudu
(1985:7) who states that even though students have learnt English in years, they still
find difficulties to express their ideas in proper words or sentences. In this research,
the students used artwork in order to improve their aspects in descriptive paragraph
by remembering and understanding the aspects such as vocabulary of the material of
their artwork to be made into their paragraph. This study tries to find out whether
there is any improvement of the students’ ability in writing descriptive paragraph or
other effects after being taught by using artwork.

The objective of this research was to find out the influence of using artwork in
students’ descriptive writing ability. The sample of this research was one class of
first grade students at SMAN in Bandar Lampung. This research used one group pre-
test and post-test design. The data were collected through pre-test and post-test. The
data were analyzed from the result of pre-test and post-test by using Paired Simple T-
test.

The result showed that there was an improvement of students’ ability in writing
descriptive paragraph from pre-test up to post-test. The average score of pre-test was
73.08. The result of the post-test was 77.41 or there was increase 4.33 points. The
result of computation shows that the value of two tailed significance is 0.00. It means
that H1 is accepted and H0 is rejected since 0.00 < 0.05. It proves that using artwork
in learning descriptive writing makes improvements toward the students’ writing
ability. The students’ ability in writing descriptive paragraph will be better when they
are taught by using artwork. The teacher is suggested to use artwork to improve the
students’ ability in writing descriptive paragraph.



 

 

THE INFLUENCE OF USING ARTWORK IN STUDENTS’ 

DESCRIPTIVE WRITING AT THE FIRST GRADE OF SMAN 

7 BANDAR LAMPUNG 

 

(A Script) 

 

 

By  

Devinia Jeniar 

 

 

A Script 

 

Submitted in a Partial Fulfillment of 

The Requirements for S-1 Degree at EESP 
 

in 

English Education Study Program 

The Language and Arts Education Department of 

Teacher Training and Education Faculty 

 

 

 

FACULTY OF TEACHER TRAINING AND EDUCATION 

LAMPUNG UNIVERSITY 

BANDAR LAMPUNG 

2016 

 







 



CURRICULUM VITAE

The writer’s name is Devinia Jeniar. She was born on January 26th, 1995 in Metro.
She is the second child of the three children of harmonious couple Desmonsyah and
Nurya. She has two siblings named Shintia Yuniana and Denio Septio.

She started elementary school at SD Negeri1 Gulak Galik in 2000 and she graduated
in 2006. Having graduated from the elementary school in 2006, she went to SMP
Negeri 9 Bandar Lampung and she graduated in 2009. After that, she continued to
SMA Negeri 3 Bandar Lampung and she graduated in 2012.

She entered the S1 program at English Education Study Program of the Teacher
Training and Education Faculty (FKIP) of Lampung University through Seleksi
Nasional Masuk Perguruan Tinggi Negeri (SNMPTN) by invitation in 2012. She
carried out her research at SMAN 7 Bandar Lampung from April 23rd to May 16th,
2016. Her PPL was done in Pekon Ngarip, Ulubelu, Tanggamus.



iii

DEDICATIONS

This script is fully dedicated to:
My Beloved Parents who keep on praying for my success and life: Desmonsyah and

Nurya
My Beloved siblings: Shintia Yuniana and Denio Septio

My honorable lecturers at English Education Study Program
My Beloved Friends

My Beloved Almamater: University of Lampung



iv

MOTTO

“If opportunity doesn't knock, build a door.”
- Milton Berle (1991) -



vi

ACKNOWLEDGEMENT

Alhamdulillahirobbil ‘alamin, praise is rendered only to Allah SWT the most
Beneficent and Merciful, Who has given mercies, blessing, and everything to the
writer in finishing her script, entitled “The Influence of Using Artwork in Students’
Descriptive Writing at the First Grade of SMAN 7 Bandar Lampung”. This script is
submitted as compulsory fulfillment of requirement for S1 degree of English
Education Study Program at Teacher Training and Education Faculty, Lampung
University. It is necessary to be known that this script would never have come into
existence without any supports, encouragement, and assistance by several outstanding
people and institutions. Therefore, the writer would like to address her respect and
gratitude to the following people:

1. Drs. Basturi Hasan, M.Pd., as her first advisor, who has guided the writer
patiently in writing the script. Her deep gratitude is also extended to Drs.
Sudirman, M.Pd., as her second advisor, who has given her expertise and
guidance in writing this scientific script ad invaluable teaching experience.

2. Prof. Dr. Cucu Sutarsyah, M.A., as her examiner, who has given suggestions
and comments to the script. It will be hard for the writer to make the script
better without his contributions.

3. Dr. H. Muhammad Fuad, M. Hum., the Dean of Teacher Training and
Education Faculty.

4. All my lecturers in English Education Study Program who have given their
guidance and knowledge to her.

5. The headmaster of SMAN 7 Bandar Lampung for allowing her to undertake
the research and also to Mrs. Apriyana, as the English Teacher of the school
in which the writer did her research. Her thanks also go to the students of
class X-4 who welcomed her into their environment and so willingly involved
in the research.

6. The greatest indebtedness and love are dedicated to her beloved father,
Desmonsyah and mother, Nurya for all of their prayer, patience and
willingness to wait for the writer’s graduation. And also big pride and
thankfulness to her siblings, Shintia Yuniana and Denio Septio who have
colorized her life with their love, care, and support.



vi

7. My closest friends forever who brought great impacts for me, we learn
together, and be better together, Novia and Wenika. And also my partner since
we know nothing, tyas a.k.a my lovely cuc.

8. The entire friends in English Department 2012. Especially to the Rumpi girls
as my best friends; Tiara Anggriani, Fadilah Sukma Dewi, Suci Hati Puji
Lestari, Devina Nizzu, Iin Indriani, Indah Rizqia PWN, Maya Rosa Almira,
and Rizky Ayuningtyas. And also the whole ‘normal’ friends in [B]ipolar
Class especially Maju Jaya B1. To all the people in Ngaripers Family, Erma,
Ulan, Rani, Uti, Arum, Erika, Putra, Damar. Big thanks for all of you guys for
the best relationship that we have built, for sharing, inspiring, helping, and
supporting.

9. My Eazy Smart Family: Sulistyo PP, M Imron R, Agung Bagoes PP, RA
Awang, Wahyu Prasetyo, M Kholil, Cherry Nova DP, Eva S, etc who have
helped me in completing this script.

10. Anyone that cannot be mentioned directly or indirectly who has helped the
writer in completing this script. The writer does appreciate any opinion and
suggestion for the improvement of the script.

Bandar Lampung, October, 24th 2016
The Writer

Devinia Jeniar



viii 
 

 

 

 

CONTENT 

 

ABSTRACT .................................................................................................... i 

CURRICULUM VITAE ................................................................................ ii 

DEDICATIONS ............................................................................................. iii 

MOTTO .......................................................................................................... iv 

ACKNOWLEDGEMENTS ........................................................................... v 

CONTENT ...................................................................................................... vii 

LIST OF TABLES ......................................................................................... ix 

LIST OF APPENDICES ............................................................................... x  

 

I. INTRODUCTION 

1.1. Background of the Problem ......................................................................  1 

1.2. Research Questions ...................................................................................  5 

1.3. Objectives of the Research ........................................................................  5 

1.4. Uses of the Research .................................................................................  5 

1.5. Scope of the Research ...............................................................................  6 

1.6. Definition of Terms ...................................................................................  6 

 

II. LITERATURE REVIEW 

2.1. Review of Preview Related Research .......................................................  8 

2.2. Concept of Writing Skills .........................................................................  10 

2.3. Aspects of Writing ....................................................................................  11 

2.4. Notion of Descriptive Writing ..................................................................  22 

2.4.1. Elements of Descriptive Writing .....................................................  23 

2.5. Notion of Artwork .....................................................................................  25 

2.6. Relationships between Writing and Artwork ............................................  28 

2.7. Procedure of Learning Descriptive Text using Artwork ...........................  29 

2.8. The Advantages and Disadvantages of Learning Writing Skills 

Using Artwork ..........................................................................................  33 

2.9.  Theoretical Assumption ...........................................................................  34 

2.10. Hypothesis ..............................................................................................  35 

 

III. METHODS OF THE RESEARCH 

3.1.  Research Design .......................................................................................  36 

3.2.  Population and Sample ............................................................................  37 

3.3.  Data Collecting Technique.......................................................................  38 



viii 
 

3.4. Research Procedure ...................................................................................  38 

3.5.  Instrument of the Research ......................................................................  40 

3.6.  Criteria of Good Test ...............................................................................  41 

3.6.1. Validity ............................................................................................  41 

3.6.2. Reliability ........................................................................................  42 

3.7.  Scoring Criteria ........................................................................................  43 

3.8.  DataAnalysis ............................................................................................  45 

3.9.  Analysis of Hypothesis ............................................................................  46 

3.10. The Schedule of the Research...................................................................48 

 

IV. RESULT AND DISCUSSION 

4.1.  Result .......................................................................................................  49 

4.1.1. Implementation of the Experiment ..................................................  49 

4.1.2. Result of the Pre-Test ......................................................................  52 

4.1.3. Result of the Post-Test .....................................................................  55 

4.1.4. The Qualitative Improvement of Students’ Ability in Writing 

Descriptive Paragraph...................................................................... 59 

4.1.5. Hypothesis Testing .......................................................................... 60 

4.2.  Discussion of the Findings ....................................................................... 62 

 

V. CONCLUSIONS AND SUGGESTIONS 

5.1.  Conclusions  .............................................................................................  65 

5.2.  Suggestions ..............................................................................................  67 

 

REFERENCES ............................................................................................... 69  

APPENDICES ................................................................................................ 72 



ix

LIST OF TABLES

3.1. Reliability of The Test .................................................................................43
3.2. Scoring rubric criteria for writing test..........................................................44
3.3. Scoring sheet for writing test .......................................................................45
4.1. The Students’ Average Score of the Pre-Test ..............................................52
4.2. Distribution of Students’ Scores in Pre-Test................................................53
4.3. Reliability of the Pre-Test ............................................................................54
4.4. The Students’ Average Score of the Post-Test ............................................56
4.5. Distribution of Students’ Score in Post-Test................................................57
4.6. Reliability of the Post-Test...........................................................................58
4.7. The Improvement from the Pre-Test up to Post-Test...................................59
4.8.The Improvement of the Students’ ability in each writing aspects ...............60
4.9. T-test result of the Hypothesis Analysis ......................................................61



LIST OF APPENDICES

1. Lesson Plan 1 .....................................................................................73
2. Lesson Plan 2 .....................................................................................76
3. Lesson Plan 3 .....................................................................................79
4. Pre-Test ..............................................................................................84
5. Post-Test.............................................................................................85
6. Schedule of the Research ...................................................................86
7. Result of the Students’ Pre-Test.........................................................87
8. Result of the Students’ Post-Test .......................................................88
9. Table of Rating Sheet of Pre-Test ......................................................89
10. Table of Rating Sheet of Post-Test ....................................................90
11. Reliability of the Pre-Test ..................................................................91
12. Reliability of the Post-Test ................................................................92
13. Scoring sheet for writing pre-test .......................................................93
14. Scoring sheet for writing post-test .....................................................94
15. Table of Frequencies Pre-Test ...........................................................95
16. Table of Frequencies Post-Test..........................................................96
17. Improvement of the Students’ Writing Ability ..................................97
18. Students’ Pre-Test 1 ...........................................................................98
19. Students’ Post-Test 1 .........................................................................99
20. Students’ Pre-Test 2 ...........................................................................100
21. Students’ Post-Test 2 .........................................................................101
22. Surat Izin Penelitian ...........................................................................102
23. Surat Keterangan Penelitian...............................................................103



I. INTRODUCTION

In order to reach the goal of this research, this chapter discusses about background

of the problem, formulation of the research, objectives of the research, uses of the

research, scope of the research, and definition of terms.

1.1. Background of the Problem

In the English Curriculum for SMA, it is stated that at the end of teaching

program, students are expected to have ability in terms of spoken and written

skills. In fact, Senior High School students still could not achieve the skills

required. It is widely known that in teaching foreign language, there are four skills

that should be mastered by students of senior high school, namely, listening,

speaking, reading, and also writing.

According to Klein (1985 in Tan, 2009), writing is the ability to put pen and paper

to express ideas through symbols. This way, representations on the paper will

have meaning and content that can be communicated to other people by the

writer.The researcher states that writing is the most difficult language skill to

master. This is true because writing has many complex elements such as,

organization, mechanic, grammar, vocabulary, and content. In fact, writing ability

receives no serious attention because many students think that writing is difficult.
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There are many factors that may influence the students’ quality of writing such as;

lack of grammar, vocabulary, ideas, and motivation to write. It has been known

that it is hard enough to develop an idea into a long paragraph. These factors can

cause the students already feel burdened when they start writing.

Generally, motivation is the main problem for the students to start learning the

second language especially writing.  In other words, a factor that may influence

students to write is their motivation. In terms of writing ability is an important

part of language skills, a learner should practice over and over to be a good writer.

It is because writing is the productive ability in that and it is also often used

especially as a student. It is more complicated than it seems at first, and often

seems to be the hardest of the four skills, even for native speakers of a language.

By writing, the students are expected to be able to express their ideas and feelings.

In fact, the students’ still have difficulties in expressing their ideas, feelings, and

interest in, especially in written form. Furthermore, this fact is in line with Badudu

(1985:7) who states that even though students have learnt English in years, they

still find difficulties to express their ideas in proper words or sentences. It is not

uncommon that SMA students could not write in English well.

In order to find out what the main problem of descriptive writing in SMA

students, it was conducted a pre-observation was conducted at SMAN 7 Bandar

Lampung. It was found that the students still had difficulties in writing, especially

in writing descriptive paragraph. In the learning process, they were hard to write
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their paragraph because they were lack of vocabularies and still wrote the

paragraph in uncorrect organization.

In reference to the description above, this study tries to find out whether an

artwork is a good sample which gives positive impact in learning process and can

be applied to improve or increase students’ writing skill. In fact, there are many

methods that can be used in learning writing skill, but the focus will be on how

the students will always remember the meaning of the word, the use, etc. It is

assumed that the method which is appropriate for the goal of learning English is

learning with something fun and interesting. In fact, through artwork, learning

activities will be conducive and thus the lesson materials can accordingly be

achieved appropriately.

A research conducted by Astri (2014) investigated about Improving Students’

Ability in Descriptive Comprehensionby Using Series of Pictures. The research

showed that SMA students still could not write in English well. To be more

specific, the students had difficulty in terms of (1) Organization, (2) Vocabulary

and, (3) Grammar. In reference to the description above, this study intends to

know the influence of using artwork to develope students’ ability in writing

descriptive paragraph.

Ordinarily, artwork is a work of a diverse range of human activities and the

products of those activities, usually involving imaginative or technical skill, and

portable forms of visual art. Another source stated by Catriona R. Moore (1994:7)
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that a work of art in the visual arts is a physical two- or three- dimensional object

that is professionally determined or otherwise considered to fulfill a primarily

independent aesthetic function.

In establishing the link between language and art, one cannot ignore the similar

elements that exist within both. In this case, Boyer (1985) points out how

language and art were two of the first developments of early civilizations.

Therefore, recognizing the relation between art activities and students’

motivation, Allen (1990) believes that the process of acquiring language comes

naturally when students are involved in activities in which they can find meaning

and purpose.

Thus, it will be better to use the sample of artwork to be a media in a learning

process. The example of artwork is such as painting, magazine, wall magazine,

statue, etc. With all such samples and the statements from the expert about the

relation between art and language skills, this study tries to make a learning

process that is enjoyable and easy to understand the lesson because generally,

students in high school tend to like interested lesson material which will lead to

conducive atmosphere in learning. Hopefully, by using this method, students will

be able to express their ideas in their writing appropriately.
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1.2. Research Questions

In reference to the background above, the following problems are arised:

1. Is there any positive effect of using artwork in terms of writing descriptive

text?

2. Which aspects of writing descriptive text significantly improve after being

taught by using artwork in terms of organization, grammar, and vocabulary?

1.3. Objectives of The Research

Referring to the statement of the research problem above, the objectives of the

research are:

1. To find out whether there is positive effect in students’ descriptive writing

after being taught by using artwork.

2. To investigate which aspects in the students’ writing descriptive significantly

improve after being taught by using artwork.

1.4. Uses of The Research

Basically, the uses of this research are:

1. Theoretically, the result of this research is useful for supporting the theory

about improving students’ motivation to learn writing skills by using artwork.

2. Hopefully, this research may contribute useful information for English

teachers, students, and for the future research that concerns in writing

descriptive text.
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3. The result of this research can hopefully be used as a consideration for

English teachers to use artwork as a media in teaching writing skills in the

classroom.

1.5. Scope of The Research

This study is quantitative research which focuses on the effect of using artwork as

a real model of the learning process in developing writing descriptive text for the

students and refers to the students’ interaction and teacher only as a guide to the

students in the learning process. In the learning process, artwork is functioned as

the model of the learning process and the content was the lesson of writing

descriptive text skill. This artwork was kind of plastic art, such as a miniature of a

house made by students. This research concerned with the effect of the students

after using artwork in learning writing descriptive text in terms of content,

organization, and vocabulary. The researcher limited the aspects to three aspects

that was caused of the students’ ability and situation, since naturally SMA

students still belonged to pre-intermediate learners where their competency in

writing are still insuffiecient yet.

1.6. Definition of Terms

In this research, there are several definitions of terms which are used by the

researcher, namely:

a. Influence is the power of the artwork to be a compelling force on the students’

descriptive writing effects on the achievement, actions, behavior, opinions,

etc.,
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b. Writing Skills refer to express ideas, feelings, and thought in written forms by

effectively arranging words, sentences, and paragraph, and reinforcing the use

of organization, elements of writing such as grammar, mechanic etc, and

vocabulary that have been learned.

c. Descriptive Writing is a text which presents information about person or a

thing specifically.

d. Artwork is a work of a diverse range of human activities and the products of

those activities, usually involves imaginative or technical skill, and portable

forms of visual art. In this research, the artwork will be the model of the

learning material, such as a miniature of a house made by students.

e. Effect is the result of the students achievement after the teacher gives the

students and it is being compared with the result of the pre-test.



II. LITERATURE REVIEW

In order to reach the goal of this research, this chapter discusses several points

related to the theories use in this study, such as concept of writing, types of

writing, concept of teaching writing, concept of using artwork, principles of using

artwork, using artwork in teaching writing, advantages and disadvantages of

using artwork, theoretical assumption, and hypotheses.

2.1. Review of Previous Related Researches

In order to compare the result of this study, here are some previous related

researches; Linderman (1982: 11) states that writing is naturally a process of

communication which uses conventional system to convey the meaning to the

receiver. This means that communication in form of written will deal with letters,

words, sentences, and punctuation, from those the reader can receive the

information intended. First, Lestari (2014) implements improving the Tenth Grade

Students’ Writing Descriptive Text Using Public Figure Photo. Based on her

result, she found that using public figure photo can improve students’ writing

descriptive text because the students are motivated in learning by doing an active

learning process and using a real model.
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Second, Sari (2014) conducted the research in Indonesia University of Education

which she investigated about the effect of using pictures to improve students’

ability in writing descriptive text. The result of her research showed that the

students who were taught by using pictures are improved because they are

motivated to actively participate in the teaching and learning process because the

pictures can create fun and enjoyable atmosphere in the classroom and the activity

of describing pictures builds students’ confidence in generating their ideas

through words.

The last, Hami (2011) conducted the research which studied improving students’

ability in writing descriptive text through wholesome scattering game. The result

of his research are in general, students’ ability in writing descriptive text were

improved through wholesome scattering game because the activity was fun and

the students were easier to remember what the teacher taught so that the students

can easily write their description based on what the teacher taught in the game.

Owing to the findings of the previous research above, the following assumptions

can be synthesized:

1) Using a real model could improve students’ ability in writing descriptive

text.

2) Improving students’ ability through fun and effective way (wholesome

scattering game) is a good strategy which can be applied in Senior High

School.
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3) The students are motivated in the learning process by studying through

interesting way.

From the previous researches above, the researcher concludes the implementation

of public figure photo, a model, and other active way in learning process can

improve the students’ mastery in writing descriptive text. In other words,

generally students are motivated in learning by doing an active learning process

and using a real model.

2.2. Concept of Writing Skills

It is stated in Kurikulum Tingkat Satuan Pendidikan (KTSP) 2006, the standard

competence “expressing meaning written essay functional and short simple essay

in descriptive and procedure form related to daily life context”. It reveals now that

students must learn about descriptive from daily life things and something

general.

Writing skills requires where the students to be able to express their ideas, feeling

and thought which arranges in words, sentences, and paragraph using eyes, brain,

and hand (Raimes, 1983: 76). Writing also reinforces the use of structure, idiom,

and vocabulary. That is to say, writing is the ability to express the ideas, feeling

and thought which the writer uses knowledge of structure, idiom, and vocabulary

to express the idea in written form.

With reference to the concept above, writing, according to Barton (2000:5), is a

complicated. Although the writers may think of it as little more than arranging
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letters and words on a page, a few moments’ reflection reveal that it is much more

than that. Meanwhile, Meyers (2005:2) states that writing is a way to produce

language that the writers do naturally when they speak. Writing is speaking to

other on paper or on computer screen.

In addition, writing is an action or a process of discovering and organizing their

ideas, putting them on a paper and reshaping and revising them. Palmer (1994: 5)

adds that writing is recursive activities. Thus, it goes back and forth we plan a

little, put words on paper, stop plan when we want to say next, go back and

change a sentence, or change their minds altogether. In fact, writing is a lot more

than just using accurate grammar and choosing appropriate vocabulary.

2.3. Aspects of Writing

In writing, there are several aspects which should be considered by students in

order to write well. Harris (1979: 68) proposes five aspects of writing namely

content (the substance of writing), form (the organization of content), grammar

(the employment of grammatical form and syntactic pattern), and style (the

choices of structure and lexical items to give a particular tone or flavor to the

writing). Since the focuses of the study are on organization, vocabulary, and

content, so the basic framework will deal mainly with the three writing aspects

above.

Jacobson (2003: 35) states that in order to be effective, a piece of composition

should meet the following qualities:
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1. Organization

Organization is the progression, relatedness, and completeness of ideas. The

writer establishes for the reader a well-organized composition, which exhibits

a constancy of purpose through the development of elements forming an

effective beginning, middle, and end. Organization refers to the logical

organization of content. It is certainly more than attempt to piece together all

collection of fact and jumble ideas. Even in early drafts, it may still be

searching for order, trying to make out patterns in its materials and working

to bring particulars of its subject in line with what is still only a half-formed

notion of purpose. The logical organization of content includes coherent

aspects. Here is an example of a well-organized paragraph that would make

the reader follow the piece logically from beginning to the end:

My Guitar

My most valuable possession is an old, slightly warped blond guitar--the first

instrument I taught myself how to play. It is nothing fancy, just a Madeira folk

guitar, all scuffed and scratched and finger-printed. Apparently, at the top is a

bramble of copper-wound strings, each one hooked through the eye of a silver

tuning key. The body of the Madeira is naturally shaped like an enormous yellow

pear, one that was slightly damaged in shipping. In addition, the blond wood has

been chipped and gouged to gray, particularly where the pick guard fell off years

ago. Overall, no, it is not a beautiful instrument, but it still lets me make music,

and for that I will always treasure it.

It can be seen that the paragraph above has the unity by seeing that each

sentence has conjunction or connector such as and and the use of punctuation

to give a clear and smooth description of the guitar. The paragraph contains



13

sentences that are logically arranged by seeing the development of the writing

which has a clear topic sentence in the beginning, followed by supporting

sentences that makes the readers could understand the idea of the paragraph

clearly.

Generally, a good paragraph has the characteristics of unity and coherence. In

unity a paragraph must be unified on its structure. In coherence a paragraph

must establish continuity within or towards the other paragraph. These are

some points that a paragraph should have.

a. Unity

A paragraph is a unit of composition that established oneness because it

develops a central and main idea on its structure. The entire paragraph must

be unified on its structure and all the sentences within the paragraph should

focus on the topic sentence.

There are several violations in which the unity of the paragraph is lost. One of

these is by the inclusion of the second central idea which divides the idea of

the entire paragraph. Another violation is the inclusion of one or more

sentences containing details that are not really related to the paragraph’s main

ideas. There are also cases in which there is no central idea that was being

established within the paragraph resulting to the disunity of sentences in the

paragraph composition.

In reference to the description above, these are following examples from a

paper that has the thesis:  “Despite the amount of foreign aid pouring in,



14

social conditions in Zeeland remain bleak because the aid is used for military

purposes.”. Here is an example of disunitied paragraph.

Robert Bee wrote, “The Zeeland massacre illustrates the need for greater

control and vigilance.”  This is related to the thesis.  Some 20,000 people

disappeared from the villages.  Financial mishandling can lead to great

misfortune.  Corruption in the government was exposed repeatedly to no avail.

A police force, under orders to eliminate suspected terrorists, grabbed political

dissidents and their families.

The following example is an example of unified paragraph.

The pogrom of May 3, 1987 exemplifies how foreign aid funds were

appropriated for repressive rather than social development purposes.  On that

day, some 20,000 people were abducted from villages in the countryside,

charged as traitors and summarily executed.  Then governor-for-life Zeely

Zeelafsun had recently used $5 billion in aid to create a standing paramilitary

police force.  Without some restrictive control over the aid, human rights

organizations were unable to prevent the buildup and unleashing of this disaster.

Robert Bee, the director of the Development as Freedom Foundation wrote,

“The Zeeland massacre illustrates the need for greater control and vigilance.”

In the first paragraph it is hard to tell what the topic sentence is, let alone how

all the sentences belong together.  The reader is not informed who Robert Bee

is.  The words “related to” in the second sentence don’t give the reader any

sense of what therelationship is.  The second paragraph provides a tight topic

sentence that links the main idea of the paragraph to the central argument of

the paper.  It eliminates details that do American University, Academic

Support Center, Writing Lab, updated 2009not fall under the topic and adds
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details that are relevant to the reader’s understanding of the events and their

relation to foreign aid.

b. Coherence

Coherence is considered as the continuity between as well as within the

paragraph. It is very important to arrange and link the sentences between the

paragraphs to be able to make the readers follow the thought or the idea that

want to be implied.

There are several logical orders in which coherence can be established. These

logical orders are the spatial orders, deductive order and inductive order.

Chronological order is done in such ways like narrating experiences,

summarizing the steps in the process and explaining events and movements.

Spatial order can be established through the arrangement of visual details in

some consistent sequences such as from left to right, east to west, near or

distant and vice versa. Deductive order is done by establishing a general

statement moving to the more particular details that explain the general

statement itself. Inductive order is done by starting the statement with more

particular detail going to and supporting the general statement.One of the

most common methods of establishing coherence in a paragraph is the use of

transitional words and phrases. These devices indicate to the reader the

specific relationship between what was said and what will be said.

1) Coordinate Conjunctions
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Within a sentence, the coordinate conjunctions provide a coherent link to

indicate relationships between parallel elements. The word and indicates a

comparable idea; but and yet indicate a contrasting idea; or and nor indicate

an alternative idea; for indicates a reason for a result already stated;

and so indicates a conclusion from reasons already stated.

2) Correlative Conjunctions

Also within a sentence, correlative conjunctions are used to establish

relationships between parallel elements. The conjunctions either / or, neither /

nor, and whether / or (not) are used to indicate parallel alternatives. The

conjunctions not only / but (also) and both / and indicate parallel similarities.

3) Words and Phrases That Indicate Specific Relationships

To signify an additional idea - also, moreover, again, further, furthermore, in

addition, likewise, too, first, initially, second, third, next, finally, last, another,

other, then.

To signify a comparison - likewise, similarly, in a like manner, in

comparison, so it is.

To signify a contrast - however, nevertheless, still unlike, in contrast,

conversely, on the contrary, on the other hand, whereas.

To signify a cause-effect relationship - therefore, thus, hence, then,

consequently, accordingly, in conclusion, as a result
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To signify an example or specific meaning - for example, for instance, to

illustrate, for one thing, frequently, in general, in particular, namely, usually,

specifically.

To signify a summary - to sum up, to summarize, in short, to conclude, in

conclusion, on the whole, in brief.

Here is an example:

The pogrom of May 3, 1987 exemplifies how foreign aid funds were

appropriated for repressive rather than social development purposes.  On

that day, some 20,000 people were abducted from villages in the countryside,

charged as traitors and summarily executed.  Then governor-for-life Zeely

Zeelafsun had recently used $5 billion in aid to create a standing

paramilitary police force. Without some restrictive control over the aid,

human rights organizations were unable to prevent the buildup and

unleashing of this disaster.  Robert Bee, the director of the Development as

Freedom Foundation wrote, “The Zeeland massacre illustrates the need for

greater control and vigilance.”

2. Vocabulary

Vocabulary refers to the selection of words those are suitable with the

content. It begins with the assumption that writer wants to express the ideas

as clearly and directly as he or she can. A good vocabulary will provide for

clear communication of your ideas and thoughts. The selection of words those

are suitable with the content naturally refers to select a general topic and then

gradually narrow down to an appropriately specific topic. This approach is

breadth and depth of a student's vocabulary will have a direct influence upon
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the descriptiveness, accuracy, and quality of his or her writing. For example,

if the topic is about mother, then the selection of words would be: nice,

wonderful, proud, cook, love, clean, make, sweep, housewives, beautiful.

Those are the sample words of a description about mother. In this study,

vocabulary used focuses on content words, it is part of speech. Understanding

the different parts of speech is important in understanding how words can and

should be joined together to make sentences that are both grammatically

correct and readable. An understanding of the parts of speech is also

important for knowing how to correctly punctuate sentences. In reference to

the description above, based on Joseph Brodsky (2000:27) who states the

sample of the eight parts of speech. The eight parts of speech are;

a. Nouns

This part of speech refers to words that are used to name person,

things, animals, places, ideas, or events. Noun is consisted of

countable noun (e.g. book, pen, etc), uncountable noun (e.g. water,

air, etc), common noun (e.g. car, tv series, etc), concrete noun (e.g.

folder, sand, board, etc), abstract (e.g. happiness, grudge, bravery,

etc). Specifically, below the examples of nouns:

- Rita has a book in her bag.

- My mother gave me a glass of water.

- Happiness is easy to get if we always think positively.

The italiced word in the sentences above are the nouns in the sentence.

b. Pronoun
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A pronoun is a part of speech which functions as a replacement for a

noun. Some examples of pronouns are:

- Janice is a very stubborn child. She just stared at me when I told

her to stop.

- The largest is mine.

- We are number one.

The italiced word in the sentences above are the pronouns in the

sentence.

c. Verb

This is the most important part of speech. It is true because without

verb, a sentence can not be a complete sentence. Verbs are consisted

of regular verb (e.g. describe, show, etc) and irregularverb (e.g. drink,

come, etc). Particularly, the samples of verb are stated below:

- Tony describes how good he is at his English class today.

- My brother drinks a cup of coffee with his friends.

- I love my family.

The italiced word in the sentences above are the verbs in the sentence.

d. Adjective Verbs

This part of speech is used to describe a noun or pronoun. Adjectives

can specify the quality, the size, and the number of nouns or

pronouns. In particular, below are the examples of adejctive in

sentences:

- A good teacher can teach students patiently.

- I have a big rabbit called Jon.
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- Rita just bought an expensive book from her friend.

The italiced word in the sentences above are the adjective verbs in the

sentence.

e. Adverbs

In same case of adjectives, adverbs are also used to describe words,

but the difference is that adverbs describe adjectives, verbs, or another

adverb. The different types of adverbs are:

- Adverb of manner

This refers to how something happens or how an action is done.

Example: Annie danced gracefully.

The word “gracefully” tells how Annie danced.

- Adverb of time

This states “when” something happens or “when” it is done.

Example: She came yesterday.

The italicized word tells when she “came”.

- Adverb of place

This kind of adverb tells something about “where” something

happens or “where” something is done. In reference of the

statement above, here is the example of adverb of place:

Of course, I looked everywhere.

The adverb “everywhere” tells where I “looked”.

- Adverb of degree

This adverb states the intensity ot th degree to which a specific

thing happens or is done.
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Example: The child is very talented.

The italicized adverb answers the question, “to what degree is the

child talented?”

f. Prepositions

This part of speech basically refers to words that specify location or a

location in time. Example of prepositions:

Micah is hiding underthe bed.

The italicized preposition introduces the prepositional phrase “under

the bed” and tells where Micah is hiding.

g. Conjunctions

Basically, conjunction is a part of speech which joins words, phrases,

or clauses together.

Examples:

- This cup of tea is delicious and very soothing.

- Rick wanted to go to his friend’s party, but he was sick.

The italicized words in the sentences above are some examples of

conjunctions.

h. Interjections

This part of speech refers to words which express emotions. Since

interjections are commonly used to convey strong emotions, they are

usually followed by an exclamation point.

Examples:

- Ouch! That must be hurt.

- Hurray, we won!
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The italicized words attached to the main sentences above are some

examples of interjections.

3. Language use (grammar)

Language use refers to the use of correct grammatical form and synthetic

pattern of separating, combining, and grouping ideas in words, phrases,

clauses, and sentences to bring out logical relationship in paragraph writing.

In linguistics, grammar is the set of structural rules governing the

composition of clauses, phrases, and words in any given natural language.

Example of clause is “She cooks”, which consists of subject and verb, etc.

2.4. Notion of Descriptive Writing

Descriptive text is one of the texts taught in KTSP besides, narrative, spoof,

procedure, report, news item, anecdote, exposition, explanation, discussion,

commentary, and review.

Descriptive text is also a text which describes something appeal directly to the

sense like Warriner (1982) said that descriptive paragraph is giving a picture in

words that appeal directly to the sense (sight, sound, smell, touch, taste, etc). The

explanation above is included as the reason why the researcher takes descriptive

writing. It is assumed that a description is important in daily life because it is a

statement that is often used and need to be learned especially for a student.
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Furthermore, Wishon and Burks (1980:14) say that the descriptive text is a

description reproduces the way things look, smell, taste, feel, or sound; it may

also evoke moods, such as happiness, loneliness, or fear. Furthermore, they state

that description of text used to create a visual image of people, places, even of

units all time – days, times of day, or seasons. The others state that description is a

piece of writing or speech that says what someone or something like (Sofyanda,

2007:40). This descriptive text is a text which lists the characteristics of

something (Larson, 1984: 366).

In short, the concept of descriptive text can be concluded that description a piece

of writing or speech that says what someone or something is like where it can

create a visual image of people, place, even of units all time – days, time of day,

season, of lists of the quality and the characteristic of something.

2.4.1. Elements of Descriptive Writing

Social function of communicative approach of descriptive text is to describe a

particular person, place, or thing in detail or clearly. According to Sofyanda

(2007:40) the element of descriptive text is divided into two kinds are;

identification and description.

To achieve its purpose, the descriptive text will move through a different set of

stage:

1. Identification: identifies phenomenon to be described

2. Description: provides details of topic such as parts, qualities characteristic, etc.
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The stages above are the generic structure or text organization of the descriptive

text. The structures of descriptive text mostly use simple present tense, but

sometimes it uses simple past tense when the person, thing, or place that is talked

about no longer exists. Tolkien (2010) states that descriptive text writing,

sometimes called "showing writing" is writing that describes a particular person,

place or event in great detail. Descriptive writing uses a lot of flowery adjectives

and adverbs to describe what is going on or how something appears. So, the

elements of descriptive text is used the definition and classification for introduces

person, thing, or place that will be described and description describing for the

pictures of the characteristic of the person, the thing or the place that’s talked

about.

Here is an example of descriptive writing about cat:

We know, most cats look so cute and clean, so is my cat. My name of

my cat is Bugel. My cat named Bugel because she looked so cute, tail

Bugel and makes me always want to hug him and hug him every day.

Do you want to know about my cat? Bugel I have gray fur and white.

It is so soft. And makes me always want to hug him. He has beautiful

eyes. Its tail Bugel.. And he also has sharp teeth and of course my

scar. The whiskers in his mouth to make the funny. However, although

he looks very cute and funny, when he's angry or want to catch prey

such as mice, it is very scary for me. Claws are sharp and seem so

long. Her voice sounded like a tiger also changed. I never approached

him when he was angry. That cat Bugel.

Description

Identification
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As can be seen in the paragraph above, that the paragraphs are united into two

paragraphs. The first paragraph is called identification. It explains about what

kind of creature that the writer writes. The content of identification is the general

topic of the paragraphs. Then the second paragraph is called description. It is

about the detail explanation of the general one. Mostly, the content of this

paragraph explains about the first paragraph specifically. In short, the description

of the topic above is explained in this paragraph.

2.5. Notion of Artwork

Art is a global activity which encompasses a host of disciplines, as evidenced by

the range of words and phrases which have been invented to describe its various

forms. As Dickie (1974) stated that a work of art in the classificatory sense is (1)

an artifact (2) a set of the aspects of which has had conferred upon it the status of

candidate for appreciation by some person or persons acting on behalf of a certain

social institution (the artworld). Drilling down, many specific categories are

classified according to the materials used, such as: drawing, painting, sculpture

(inc. ceramic sculpture), "glass art" and so on. Entirely new forms of art have

emerged during the 20th century, such as: assemblage, conceptualism, collage,

earthworks, installation, graffiti, and video, as well as the broad conceptualist

movement which challenges the essential value of an objective "work of art".

Another thing to be aware of is the fact that art reflects and belongs to the

period and culture from which it is spawned. In other words, whatever definition

of art we arrive at, it is bound to be limited to our era and culture. All these

activities are commonly referred to as "the Arts" and are commonly classified into
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several overlapping categories, such as: fine, visual, plastic, decorative, applied,

and performance. Disagreement persists as to the precise composition of these

categories, but there is a generally accepted classification. The classification is

limited into:

1. Fine Art

This category includes those artworks that are created primarily for aesthetic

reasons ('art for art's sake') rather than for commercial or functional use. Designed

for its uplifting, life-enhancing qualities, fine art typically denotes the traditional,

Western European 'high arts', such as drawing, painting, printmaking, and

sculpture. One of the samples of fine art is Mona Lisa painting by Leonardo Da

Vinci.

2. Visual Art

Visual art includes all the fine arts as well as new media and contemporary forms

of expression such as Assemblage, Collage, Conceptual, Installation and

Performance art, as well as Photography, and film-based forms like Video

Art and Animation, or any combination thereof such as family photo, etc.

3. Plastic Art

The term plastic art typically denotes three-dimensional works employing

materials that can be molded, shaped or manipulated (plasticized) in some way:

such as, clay, plaster, stone, metals, wood (sculpture), paper (origami) and so on.

The sample of plastic art is such as statue made from wood or clay.
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4. Decorative Art

This category traditionally denotes functional but ornamental art forms, such as

works in glass, clay, wood, metal, or textile fabric. This includes all forms

ofjewelry and mosaic art, as well as ceramics, furniture, furnishings, stained

glass and tapestry art. One of the samples is such as a display on the living room

wall.

5. Performance Art

This type refers to public performance events. Traditional varieties include

theatre, opera, music, and ballet. Contemporary performance art also includes any

activity in which the artist's physical presence acts as the medium. Thus it

encompasses, mime, face or body painting, and the like. A hyper-modern type of

performance art is known as Happenings. Performance art is such as an opera.

6. Applied Art

This category encompasses all activities involving the application of aesthetic

designs to everyday functional objects. While fine art provides intellectual

stimulation to the viewer, applied art creates utilitarian items (a cup, a couch or

sofa, a clock, a chair or table) using aesthetic principles in their design. Folk art is

predominantly involved with this type of creative activity. Applied art includes

architecture, computer art, photography, industrial design, graphic design,

fashion design, interior design, as well as all decorative arts. This art is applied

into a thing, such as, a background of photo booth ,etc.
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2.6. Relationships between Writing and Artwork

In this case, it is found that Shier (1990:23) maintains that art more actively

engages students in their own learning processes on a personal, intellectual, and

physical level. Bassano and Christison (1989:6) attribute this engagement to an

emotional quality in art. Recognizing the ability of the arts and art activities to

engage and motivate students, Allen (1990) that believes the process of acquiring

language comes naturally when students are involved in activities in which they

can find meaning and purpose. Therefore, the researcher believes that students

will be motivated to learn more actively so that they can easily understand the

lesson.

Beside, by using artwork, aspects of descriptive writing will be improved in terms

of organization, vocabulary and grammar. It is true because when students learn

how to describe a creature from their artwork, they will automatically learn the

organization, what part that should be describe first, the general one and the

specific later. In the same way, they will also automatically learn about the

vocabulary of their artwork. For example, they make a miniature of a house, that

is filled by many things that commonly used in a house, such as living room,

cupboard, etc. In this case, the students should know about the vocabularies in

form of making their paragraph later. Furthermore, in the learning process, the

teacher gives question and answer in order to make the students active in making

a sentence. Naturally, it will improve the students’ ability in grammar, because

they learn from their teacher how to make a sentence with a good grammar.
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By using artwork, students can move at a pace that fits their natural inclination

because by the way of the learning process and the other aspects, students are

expected to be more active and enjoy in doing the task. So, it is hoped that

teaching learning process will balance and decrease the inclination of students.

On the other hand, by using artwork in learning writing skills, it is assumed that

students can build an interaction with others and can be more active in expressing

their ideas through their cooperation when they work in groups.

2.7. Procedure of Learning Descriptive Text using Artwork

Generally, painting a picture using words through descriptive writing takes

practice. But when a writer can make readers feel as though they are right there at

the scene, the essay becomes vividly alive thanks to descriptive writing. Sense

words, descriptive words, and plays on words are all tools that bring the writing to

life. With such ‘pictures’, a writer will ensure that the reader won’t soon forget

what has been written thanks to the mental visual that is created by the author’s

descriptive writing. The ability to successfully paint a picture using words is one

of the most effective tools in a writer’s skill set.

Therefore, the researcher has set the process of learning writing using artwork.The

followings are the steps of learning writing skills using artwork.

a. Pre-activity

In this activity, the teacher starts the learning process by giving some

greetings to the students and the students answer the teacher.In this step,

the teacher also introduces what is artwork, kinds of the artwork, and



30

ask the students to observe what artwork looks like, etc. In reference to

this activity, the illustration of conversations in this step are:

1. Teacher opens the class and greets the students.

e.g. Teacher : “Good morning class, how are you today?”
Students : “We are fine, and how about you, Miss?”
Teacher : “I am fine too, thank you”

2. Teacher checks the students’ attendance list.

e.g. Teacher : ”Who is absent today?”
Students : “There is no anyone absent today, Miss”

3. Teacher brainstorms the students about a short story related to the

material, artwork of miniature of a house that is going to be done

by the students as the test, etc.

e.g. Teacher : “I have a cat. It is a cute cat. It has fluffy fur. Its
eyes are brown. I named it Bruni.”

Students : (focus on the teacher’s story)
Teacher : Now, Larry. Can you tell me what you know

about my cat?

Student : Yes, Miss. Its name is is Bruni and it has brown
eyes and fluffy fur, right?

Teacher : Great, Larry. Did you all hear Larry? He was
just describing my cat looks like. It is called a
description.

Teacher conveys the object of the lesson.

b. Whilst – activity

In this activity, the teacher starts the learning process byasking the

students to try make a paragraph of descriptive text after doing some

answer questions with the students. In the end of this step, the teacher
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asks the students to make a group in order to do the test for the next

step.In reference to this activity, the conversations in this step are:

1. Teacher explains the task that is going to be done by the students to

make paragraph from brainstorming.

e.g. Teacher : Alright, class. Now we are going to learn about
describing a thing or person.

Students : That is alright, Miss.

2. Teacher shows a sample of the task.

e.g. Teacher : (show a picture of a handmade replica of a
house) Do you all can see this? This is a
handmade. Can you describe it?

Students :Yes, We can, Miss.

3. Teacher tests the students about vocabulary related to the task.

e.g. Teacher : In a description, it is often to use adjective words.
Now, let us try to say everything that can be said as
a description.

Students : Yes, Miss!

Teacher : (explain the generic structure and the explanation
about descriptive text)

4. Teacher explains the task.

e.g. Teacher : Now, before we are going to do the task. I want
you to make a group consist of 3-4 students. I give
you 5 minutes.

Students : Yes, Miss. (making group). We are already in a
group, Miss.

Teacher : Alright. Now, I want every group to make an
artwork just like i showed before, because you do
not have yet the materials. I want to you to discuss
the concept first, about what you are going to
make.
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Students : Alright, Miss. We will work on it, Miss.(discussing)

5. Teacher asks one of the students to try to explain the task.

e.g. Teacher : Rena, do you know what we are going to do after
make the artwork?

Rena (one of the students): Are we going to make a description
about the artwork, miss??

Teacher : Good. Rena is right. We will make a description about
your artwork later.

6. Teacher asks the students to do the task in their own group.

e.g. Teacher : If you are already finish discussing about the
concept, you are also have to ready about
describing your artwork later

Students : Alright, Miss!

c. Post-activity

In this activity,the students are asked to do the test that is make the

artwork of a miniature of a houseand make a descriptive paragraph of it.

The teacher explains some rules first before the students do their task,

such as each member of group should have their own tasks’ part of their

group, they are not allowed to make some noisy, etc.

In reference to this activity, the conversations in this step are:

1. Teacher checks the students’ works.

2. Teacher asks the students to continue to do the task (decriptive

writing task) at their homes.

e.g. Teacher : Alright, students. Now, you can continue to do
your task at home.
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Students : Alright, Miss.

3. Teacher asks the students about the difficulty of the task and answers

their questions.

e.g. Teacher : Is there any difficulty, students? Let me know if you
confuse about something, can you?

Students : We will, miss.

4. Teacher summarizes the lesson.

5. Teacher closes the meeting.

e.g. Teacher : Alright, class. Now you already know what you
have to do later at your home. Do not forget to bring
the materials in the next meeting, ok?

Students :No, we will not forget, Miss!

Teacher : Alright, then. I hope today’s material is useful to
all of us and make us be better. See you in the next
meeting. Have a nice day!

Student : We hope you too, Miss!

2.8. The Advantages and Disadvantages of Learning Writing Skills Using

Artwork

a. Advantages

Christison (1993) believes that student-created images enhance

language learning in three different ways. First, students are more

involved, confident, and productive. Next, there is a positive change in

the classroom environment that is inhibiting and conducive to language

learning. Finally, students are more able to perform cognitively

demanding tasks, and the quality of their written and spoken language
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improves. Motivation also increases when they share artwork with

classmates (Wright, 1989).

Shier (1990:23) maintains that art more actively engages students in

their own learning processes on a personal, intellectual, and physical

level. Bassano and Christison (1989:6) attribute this engagement to an

emotional quality in art. Recognizing the ability of the arts and art

activities to engage and motivate students, Allen (1990) believes the

process of acquiring language comes naturally when students are

involved in activities in which they can find meaning and purpose.

Therefore, this study believes that students will be motivated to learn

more actively so that they can easily understand the lesson.

b. Disadvantages

There is disadvantage of using artwork, that is the procedures take time

because there are several steps that teacher has to do, that are shown in

the above subchapter.

2.9. Theoretical Assumption

From the frame of theory and explanation above, the researcher assumes that

using artwork in learning writing skills can motivate the students to be more

active in their learning process and also can give the positive effect in increasing

students’ ability and it is also hoped that by using artwork can improve the aspects

of writing skills.
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By using artwork, students can move at a pace that fits their natural inclination

because by the way of the learning process and the other aspects, students are

expected to be more active and enjoy in doing the task. So, it is hoped that

teaching learning process will balance and decrease the inclination of students.

On the other hand, by using artwork in learning writing skills, it is assumed that

students can build an interaction with others and can be more active in expressing

their ideas through their cooperation when they work in groups.

2.10. Hypotheses

Based on the theoretical assumption above, the researcher formulates the

hypothesis:

1. There is positive effect of SMA students’ descriptive writing skills after

being taught by using artwork.

2. There is improvement of the writing descriptive aspects on students’ ability

before and after being taught by using artwork, in terms of content,

organization, and mechanic.



III. METHODS OF THE RESEARCH

In this research, the methodology of the research is very important in every

research as a guideline to attain the objective of the study. Chapter three provides

information about methodology of the research that the writer applies in this

study. The writer will discuss about design, data, data sources, instruments, data

collecting procedure, data analysis, and hypothesis testing.

3.1. Research Design

This research dealt with improving students’ writing skill using artwork as the real

model of the learning process in communicating English language since it is often

considered as one of difficult skills to be mastered by the students.

In conducting the research, the writter applied quantitative research design as the

research methodology. Quantitative method is a method that is dealing with

statistical analysis of the data in the form of scores and numbers (Creswell

2012:19). This research mainly dealt with score since to find out whether there

was improvement on the students’ writing skill or not, the researcher compared

the result of the pre test and post test. One Group Pretest posttest design was used

in this research since this research tended to find out the improvement in writing

ability of the students by comparing the results between pretest and posttest.
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The research design could be presented as follows:

TI X T2

The design above can accordingly be further explained as follows:

T1is the symbol for the Pre-test

T2 is the symbol for the Post-test

X is the symbol for the Treatment

(Hatch and Farhady, 1982:20 in Setiyadi 2006:44)

Note:

T1 is T1 here meant pretest which the test is given before giving treatment

to the students

T2 is T2 meant posttest which the test is given after giving treatment to the

students

X denotes teaching writing skill by using artwork

3.2. Population and Sample

The population of this research was the first grade students of SMAN 3Bandar

Lampung in the second semester. There were seven classes of the first year

students in 2015/2016 academic year. Each class consisted about 30-38students.

This research employed one class as the experimental class. The class was

selected by using random sampling. The random sampling was used to make sure

that all classes in the first grade hadthe same chance to be selected as the sample

of the research. In the random sampling, this study used folded paper to choose

the class to be the experimental class.
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3.3. Data Collecting Technique

In collecting of the data, the pre-test, treatment, and post-test were administered.

Then, the data were analyzed from the result of two activities (pre-test and post-

test) which could be clarified as follows:

1. Pre-test

Pre-test was conducted in order to find out the students’ writing ability

before the treatment. This test was writing based on instructions. In this

test, the students were given instructions that the paragraph consisted of

100-150 words.

2. Post-test

After conducting the treatment, the post-test was administered. It was done

in order to know the students’ ability after being given the treatment. The

task of post-test was the same as in pre-test. In this stage, the students were

also asked to write a paragraph in form of descriptive paragraph based on

the topic given.

3.4. Research Procedure

Below, some research procedures wereemployed in administering the research:

1. Determining Research problem

The problem of this research was determined based on the problem of

senior high school student. The problem could be seen in the background

of problem in Chapter 1.

2. Selecting and Determining the Materials

The material of this research was based on the Curriculum 2013 at the
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first grade student of senior high school. The material was taken from the

book that was appropriate for the senior high school material. There were

three lesson plans in the process of teaching writing which involved

descriptive paragraph inside.

The first lesson plan was purposed to teach the students about applying

artwork in the learning process. While the second lesson plan was used

to make the students practice using the artwork in the real class. The

researcher acted as the teacher and she would divide the students into the

groups. Last, the third lesson plan was purposed to strengthen and the

students’ understanding and performance to make the descriptive text

toward their own artwork. Hopefully, those lesson plans in teaching

writing process were able to generate a good writing ability.

3. Administering Pre-test

Pre-test was administered to find out the students’ basic ability before

treatment. The students were asked to write descriptive paragraph that

consisted of 100-150 words in a descriptive paragraph. The students had

to arrange a descriptive paragraph based on the generic structure that is

given.

4. Administering treatment

Treatment was given three times based on the lesson plan. The teacher

applied the artwork as the model3 times for the students to write

descriptive paragraph. The objective of the instruction, social function
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and generic structure of descriptive paragraph, and aspect of writing, a

good paragraph were also explained about those. Each treatment lasted

for 90 minutes.

5. Administering post-test

The aim of this test was to measure the students’ writing ability in

descriptive paragraph. The test was conducted during 90 minutes with

three topic and the students should write a descriptive paragraph that

consisted of 100-150 words in a topic.

6. Analyzing test data and testing hypothesis

After scoring the students’ work, the data were analyzed by using T-

test to compare the data of two means score (Hatch and Farhady,

1982: 108).

3.5. Instrument of the Research

The Instrument of this research was writing descriptive test which consisting a

description of a creature. The writing test was conducted to find out how far

teaching writing descriptive text after being given the treatment by using artwork

as the model of the learning process. This test consist of introduction including

title, number of sentences required, grammar, vocabulary items, and organization

uses, and several clues of vocabulary items.
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3.6. Criteria of Good Test

A good test should have four criteria, such as good validity, reliability, level of

difficulty and discrimination power.

3.6.1.Validity

A test will be said be valid if the measures the object to be measure and suitable

with the criteria (Hatch and Farhady, 1982: 250). According to Setiyadi (2006), he

says that “validity is used to measure perception, language behavior, motivation,

even the language ability”. A valid instrument has a high validity. On the other

hand, the instrument which is lack of goodness has a low validity”. An instrument

could be called valid if it can show the data of variable were researched correctly.

There were three types of validity be used in this research: namely construct

validity and content validity.

a. Construct Validity

According to Hatch and Farhady (1982:252-253), construct validity is

concerned whether or not the test performance can be described

psychologically. The procedure was to determine experimentally what

factors are related to test performance. A measure of validity must relate

constructed to the real world observation. Thus, construct validity was

mainly concerned with whether the test was actually in line of the theory

of what reading comprehension means or not.

b. Content Validity

Content validity refered to the extent to which a test measures a

representative sample the subject matter contents, the focus of the content

validity was adequacy of the sample and simply on the appearance of the
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test (Hatch and Farhady, 1982: 251). Content validity was intended to

know whether the test items were good reflection of what would be

covered. The test items were adapted from the materials that have been

taught to the students. The test should be so constructed as to contain a

representative sample of the course (Heaton, 1975: 160).

3.6.2. Reliability

In this research, this study used inter-rater reliability. It refered to the concern that

students’ score may vary from rater to rater. There was another person who gave the

score beside the researcher. In this case, the researcher was the first rater and then the

second rater was Mr. Mugi Harsono S. Pd., he is an English Teacher who teachesclass

X in Senior High School Negeri 3 Bandar Lampung.

After calculating the students’ score, it showed that the calculation of the data by

using rank order formulation to test the reliability of the device. Reliability is the

measure of how stable, dependable, trustworthy, and consistent a test is in measuring

the same thing each time (Worthen et al, in Wulandari D, 2012). In fact, this study

used the formula of standard of reliability below:

6 Σ D2

r = 1 –
N (N2 – 1)

The design above can accordingly be further explained as follows:

r is the symbol of Coefficient rank of correlation

D is the symbol of Different of rank correlation

1 and 6 are the symbol of Constants number
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N is the symbol of Numbers of students

(Sudjiono, 2007: 25)

In this case, the coefficient of rank correlation with the standard of reliability below is

analyzed (Arikunto, 1998: 260):

The criteria of reliability:

Reliability ranges from : 0.00 to 0.19 = very low reliability

Reliability ranges from : 0.20 to 0.39 = low reliability

Reliability ranges from : 0.40 to 0.49 = medium reliability 43

Reliability ranges from : 0.60 to 0.79 = high reliability

Reliability ranges from : 0.80 to 0.100 = very high reliability

After getting the students’ final score and calculating the score, the data were

calculated by using the formula above. The result of the reliability could be seen in

the following table:

Table 3.1. Reliability of the Test

Reliability
Pre-test Post-test Criteria

0.9733036707 0.9541713014 Very High Reliability

3.7. Scoring Criteria

For giving the students’ scores from the test, the following criteria were used

(adapted from Harris, 1979: 68-69)
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Table 3.2. Scoring rubric criteria for writing test (adapted from Jacobs et al, 1981)

Aspects Criteria Score

Organization  EXCELLENT TO VERY GOOD

Knowledgeable, substantive, through development of

story, relevant to assigned topic.

 GOOD TO AVERAGE

Some knowledge of the subject, adequate range,

lacks of detail, mostly relevant to the topic.

 FAIR TO POOR

Limited knowledge, little substances, in adequate

development of story.

 VERY POOR

Does not show knowledge of subject non-substantive,

not pertinent.

20-18

17-14

13-10

9-7

VOCABULARY  EXCELLENT TO VERY GOOD

Sophisticated range, effective word/idiom choice and

usage, word formmastery.

 GOOD TO AVERAGE

Adequate range, occasional errors of word/ idiom

form, choice, usage but meaning not obscured.

 FAIR TO POOR

Limited range, frequent errors of word/idiom form,

choice, usage, meaning confused.

 VERY POOR

Esentially translation, little knowledge of English

vocabulary, idioms, word form.

20-18

17-14

13-10

9-7

GRAMMAR  EXCELLENT TO VERY GOOD 25-22
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(LANGUAGE

USE)

Effective complex construction, few errors

agreement, tense, number, word order/function,

articles, pronouns prepositions.

 GOOD TO AVERAGE

Effective but simple construction, minor problems

in complex construction, several errors of

agreement, tense, number, word order.

 FAIR TO POOR

Major problems in simple/complex construction,

frequent errors of negation, agreement, tense.

 VERY POOR

Virtually no mastery of sentence construction rules,

dominated by errors, does not communicate.

21-18

17-11

10-5

In order to categorize the result of the students’ achievement based on the aspects

that this research is focused on, the following table was used.

Table 3.3. Scoring sheet for writing test

CRITERIA
WRITING ELEMENTS

Organization Vocabulary Grammar

Excellent To Very Good

Good To Average

Fair To Poor

Very Poor

3.8. Data Analysis

The data were analyzed using quantitative method. In other words, the data

analysis were conducted to interpret data from the pre-test and post-test: the pre-

test purposed to measure the initial score of writing ability, and the post-test
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purposed to measure the improvement of students’ writing ability. The formative

test wouldadminister to measures the improvement of their writing skill from the

pre-test and the post-test. There were some criteria to assessed students writing

task. According to Haris (testing English as a second language, 1969, cited from

Rizqon, 2011), the scoring criteria of writingwere pronunciation, grammar,

vocabulary, fluency, and comprehension. Meanwhile the tests were assessed by

two teachers. Second, the score was calculated by applying the statistical analysis

of t-test to examine the differences of pre-test and post-test from both control and

experimental group. In addition, the significance of the test was analyzed by using

computer programmed of Statistical Product and Service Solution (SPSS) 20.

3.9. Analysis of Hypothesis

In this research, it was analyzed in order to find out whether there were increasing

in the students’ speaking achievement or not after the treatment. The researcher

would be use One Group Pretest and Posttest design use to find out the increasing

of the treatment effect. The formulation could be seen as follows:

t = t and ∑ x² d  = ∑ d² - (

This formula can be further illustrated as described bellow:

t is the symbol of Test

Mdis the symbol of Mean

Xdis the symbol of Deviation of each subject (d - Md)
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∑ x2d is the symbol of Total of quadratic deviation

Nis the symbol of Subject on sample

(Arikunto, 2010: 349-350)

The hypotheses were drawn as follows:

H0 : There is no improvement on students ability in writing descriptive paragraph

after treatment of using artwork.

H1: There is significance improvement on students’ ability in writing descriptive

paragraph after treatment of using artwork.

H0: There is no improvement on students’ ability in writing descriptive paragraph

after treatment of using artwork, in terms of content, organization, and

mechanic.

H1: There is significance improvement on students’ ability in writing descriptive

paragraph after treatment of using artwork, in terms of content,

organization, and mechanic.

The criteria for accepting the hypothesis are as follows:

Ha (alternative hypothesis) is acccepted if alpha level (α) is lower than 0.05

( α < 0.05 )

Ho (null hypothesis) is accepted if alpha level (α) is higher than 0.05

( α> 0.05 )

(Hatch and Farhady, 1982: 111)
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3.10. The schedule of the Research

Practically, the observation during finished this study was about 4 weeks and

conducted 5 meetings. The table below shows the schedule of the research.

No. Meeting Time Teacher’s Activities Result

1. 1st meeting Saturday, April
23th2016

Giving Pre-test to
the experimental
class.

Students’ score and
students’ initial
ability in writing

2. 2nd meeting Monday, April
25th2016

Giving the first
treatment by using
lesson plan 1

Students’ first
writing after
treatment

3. 3rd meeting Saturday, April
30th2016

Giving the second
treatment by using
lesson plan 2

Students’ second
writing after
treatment

4. 4th meeting Monday, May 2nd

2016
Giving the third
treatment by using
lesson plan 3

Students’ third
writing after
treatment

5. 5th meeting Monday, May
16th2016

Giving Post-test to
the experimental
class.

Students’ final
score after the
treatments



V. CONCLUSIONS AND SUGGESTIONS

This chapter presents of conclusions of the research result and suggestions from this

study to the other study and to English teacher who wants to try to apply the technique

which using artwork in teaching writing descriptive paragraph.This research had

showed that the implementation of using artwork improved the students’ ability in

writing descriptive paragraph.

5.1.Conclusions

In reference to the result and discussion of the research, some conclusions are drawn as

follows:

1. There is significant positive effect of improvement of the students’ writing skill in

writing descriptive paragraph after being taught by using artwork. It was found

from the result of this research, by using artwork, the students’ ability in

descriptive writing was improved signifcantly.

2. This technique was able to increase all aspects of writing descriptive paragraph,

they were as seen belows:

a. Organization

Basically, this aspect improved because the students wrote their paragraph by

following the teacher’s instructions about the material of it. The reason why

the students only got a little improvement was because the students were still

improper in checking their paragraph. So, their paragraphs still had some
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mistakes. However, they learned from their mistakes when they wrote their

next task, so that they still had some improvements although it was not as

much as others aspects had.

b. Vocabulary

In short, this aspect improved because in the treatment, the students made their

house by knowing what the English words of the things that they were going

to use to be material of their house. The improvement of the students was not

only in vocabulary and content but also in all aspects of writing skills, such as

grammar, organization, and mechanic. Using artwork is the alternative way to

improve the students’ ability in writing a text.

c. Grammar

Furthermore, this aspect improved because the students followed the role that

the teacher asked like checking the right spelling of difficult words in the

dictionary if they were not sure about the word that they wrote. This was also

because the students paid attention to the teacher’s explanation of how to

make a sentence in a good grammar, especially for Simple Present Tense,

because of descriptive paragraph uses that tense. Besides, the students also did

not lazy to check spelling in the dictionary when they met difficult words.

3. Using artwork could develop the students’ ability in writing descriptive paragraph

because it provided a process that could help them to think and develop their ideas

by sharing to others. It also could be used to develop their critical thinking by

making questions. It could make the students realize their mistakes in certain

aspects of writing because they could share their ideas and realized that learning
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to others could help them to develop their ideas, so that their narrative paragraph

can accordingly be composed appropriately.

5.2.Suggestions

In reference to the conclusion above, this study would like to give some suggestions as

follows:

1. Suggestions to the teacher

a. As can be noticed that organization aspect need to be improved, since it was

the aspect that had the least improvement than other aspects. In this case, the

teacher can teach the students appropriately and give more exercises by

practicing to use transitional words, arranging ideas from general to more

specific.

b. In this research, the students need to be developed in terms of vocabulary

mastery. Hence, it is suggested that the teacher should help the students

improve their score of vocabulary by giving more exercise on test synonyms

or antonyms of certain words.

2. Suggestions to further research

a. This study used artwork to improve the students’ ability in writing

descriptive paragraph. The result of this research proves that by using

artwork can improves the students’ score, especially on the grammar aspects.

Other study can try to use artwork in other kinds of writing, for example in

procedure text.

b. In this research, the researcher conducted artwork to help the students in

senior high school, especially in descriptive paragraph. Other study can
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conduct this technique in senior high school. If this technique will be applied

in the junior high school, this study assumes that the increase of the students’

score in writing will improve very significant.

c. Since this research only observed on three aspects that included

organization, vocabulary, and grammar, it is suggested to the further

research to consider two other aspects which were not included, they are

content and mechanic.

Finally, from the result above, this study concludes that the implementation of using

artwork improves each aspects of writing aspects; they are organization, vocabulary,

and grammar.
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