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ABSTRACT

PROBLEM-BASED LEARNING AND WRITING PROCESS COMBINATION
IN TEACHING WRITING

By

Khairun Nisa

This study was aimed at finding out whether PBL and writing process combination in

EFL writing classroom affect the students’ writing achievement or not, the correlation

between the students’ perception towards the implementation of PBL and writing

process combination in EFL writing class and students’ writing achievement and how

the process is. The study involved 31 Pre- Intermediate writing students of Lampung

University. To collect the data, the researcher administered several instruments. They

were writing tests, distributed questionnaire, and did observation by making field

note. Then, the data were analyzed both quantitatively and qualitatively.

The results showed that PBL and writing process combination affected the students

writing achievement after getting treatment for four meetings. Then, for students’

perception toward the implementation of Problem-Based Learning showed that more

than 80% agreed with the statement which described that PBL helped the students in

generating their idea to start their writing. Besides, there is a correlation between

students’ perception toward PBL in writing process and writing achievement. The

result shows that the analysis of correlation (r) is 0.465. Next, for the process, the

researcher found that PBL was easier for the students to write since they have got

ideas from their friends. This related to the next point of PBL, which is knowledge

construction. The students made a discussion about the problems that might be arise

from the topic given by the teacher. By this step, the students got ideas to construct

their writing in a group or individually.
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I. INTRODUCTION

This chapter discusses some points relate to the research. They are background,

research questions, objective, definition of terms, and scope of this research.

1.1 Background

Writing is a language skill which is difficult to acquire. It is supported by the

statement from Tribble that in communication there are certain conventions which

are generally associated with communication purpose (1996). The

communication purpose has many activities in which learners arrange from

graphic symbols to words form, and put the words in order and link them together

in a certain way to produce a logical sequence of sentences. Learning to write a

good writing is not easy. Especially for English as a foreign language (EFL)

learners, it is possible for the students to find some barriers in writing. As a

consequence, writing becomes one of difficult skills to master for EFL learners. In

relation to the latest condition of current problem faced by EFL learner’s

difficulty in mastering English, writing skill is considered challenging due to the

fact that writing needs complex cognitive and physical activities to produce and

combine letters as well as demonstrate certain aspects of linguistics which involve

word, spelling, sentence structure, and many more. Besides, there are double

problems for EFL learners since the learners have to struggle on the acquisition of
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grammar, syntatic structure, vocabulary, rhetorical structure and the idiom of new

language (Nik et al, 2010).

In addition, there are some difficulties in writing, not only in using appropriate

vocabulary choice, sentence, and paragraph organization to generate and organize

ideas, but also in turning such idea into readable text. Therefore, the writing

becomes a complicated activity since it requires many aspects such as content,

organization, vocabulary, language use, and mechanics. The writing complexity

appears when students start to write. They do not know what they should write at

first whereas the students are expected to be able to present their ideas well in the

written form. Besides, Grenville ( 2001) also says that the trouble appears when

the students think up the attention-grabbing first sentence and the really

interesting stuff as well as when the students’ mind is a blank as the paper they

are starting at. Besides, most of students tend to memorize and imitate. They fail

to intergrate their ideas into their writings.

According to National Writing Project (2003), the complexity of writing causes

teaching writing is very challenging task for English teachers in education field.

Besides, this complexity may affect the students’ attidue on  writing. Considering

the problems encountered by students, Harmer (2004) states that one of the

greatest enemies of successful teaching is students boredom. This makes the

teachers should find the appropriate methods and methodological beliefs to lead

the teaching practice. In addition, if there are appropriate methods, it will be

possible to change the students’ atttitude in writing, that writing can be an

interesting, easy and enjoyable activity.
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Problem Based Learning is defined as a pedagogical strategy, which uses real-

world situations as the basis to development of content, knowledge, and problem

solving skill. Ideally in the PBL classroom, the instructor guides, probes, and

support students’ initiatives, rather than lectures, directs, or provides easy

solutions. (Duch et al, 2001). PBL will encourage students to work at the higher

levels of analysis, synthesis and evaluation based on Bloom’s cognitive levels,

whereas common textbook problems leave the students working at the two, or

possibly three, lowest levels (Larsson, 2001). PBL also trains the students’

problem solving skill that they can carry with them throughout their lifetimes

(Weissinger, 2004). Further, problem-based learning also provides teachers with

a variety of current issues which are more relevant and engaging for these future

teachers to help them view their chosen field as a true profession (Levin, 2001).

Given the definition of this learning method, it can be seen that PBL has its own

benefits for teaching. Jiriyasin (2011) found that PBL could give positive effect

on students’ oral performance. Besides, Lin (2015) conducted the similar research

on elementary context. It was found that PBL could foster the students’ ability to

learn and use the vocabulary in context. Leong and Patrick (2009) also conducted

a research that seeks the power of PBL. They found that students are generally

enthusiastic and interested in PBL assignment. Affandi (2015) examined project

based learning and problem based learning. The result showed that problem based

learning could foster students’ writing skills, which were trained by vocabulary

and knowledge develop. However, in PBL, there is no specific process to help the

students in editing and revising their writing to have the better final writing.
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From these statements, the researcher has conducted pre research to find whether

those problems also existed in Lampung University students or not. After

interviewing some students of English Department in Lampung University, it

shows that mostly the students get difficulty in writing skill. It is hard for the them

to develop their writing. Making simple sentences has already their daily activity

but when they need to develop their sentences into one paragraph or more, they

find some difficulties. First, it is hard for them to develop their idea into a

paragraph. Sometimes, they get no idea to write even to start writing. This is

probably because they work individually so that they do not have a place to

discuss. Second, they are lack of vocabulary. In general, writing becomes one of

the way to improve our vocabulary since as a writer people need more words to

make a longer paragraph but in traditional class, it seems that students get less

input of new vocabulary. Third, they feel hard in explaining the detail to make a

good paragraph. When they get the topic, they feel confuse in making the idea

into detail. They tend to write a simple paragraph, which is not more than five

sentences. This is because in writing there are some aspects that the students need

to consider.

According to the statements above, therefore, it is needed to develop teaching

writing in the classroom. Since writing is a process activity, Gabrielatos stated

(2001) that in order to be able to select and use appropriate procedures and

materials, as well as assess their students’ needs and progress, teacher need to be

clear regarding to desirable outcome of writing program and the process involved

in good writing. Considering this, both PBL and Process writing have their own
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strength and weaknesses, in PBL, there is lack of activity to improves the

students’ writing since PBL more general in leading students to generate idea in

writing while process writing can provide more activity in writing to make the

students able to edit and revise their writing into a good writing.

From the problems that have found in pre research before, it is essential to apply

both PBL and process writing to solve them since there are some stages in PBL

which can help the students to generate idea and also there are some stages in

writing process that can make the students improve their writing. Problem Based

Learning has been proposed by various experts as one of the ways in Teaching

English, which provides an interesting topic to be discussed and solved by the

students in the classroom activity for writing. Besides, writing process can lead

the students to edit their writing from the feedback and revise it until they produce

better final writing.

Departing from the consideration above, this study is conducted to explore the

implementation of PBL and writing process combination to teaching writing at

university students.

1.2 Research Questions

Based on the explanation before in the background, this study would answer the

following research questions:

1. Does the use of PBL and writing process combination in EFL writing class

affect the students’ writing achievement?
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2. What are the students’ perception toward the implementation of PBL and

writing process combination in EFL writing class?

3. Is there any correlation between students’ perception toward the

implementation of PBL and writing process in writing class and students’

writing achievement?

4. How do the teaching-learning activities proceed when PBL and writing

process combination is implemented in EFL writing classroom?

Those are the research questions that the researcher would like to find the answer

by conducting this study.

1.3 Objectives

Related to the background stated before, the researcher tried to formulate the

objectives as follows:

1. To find out whether PBL and writing process combination affect the

students writing achievement or not.

2. To describe the students’ perception towards the implementation of PBL

and writing process combination in EFL writing class.

3. To find out the correlation between the students’ perception towards the

implementation of PBL and writing process combination in EFL writing

class and students’ writing achievement.

4. To describe the teaching-learning writing activities when PBL and writing

process combination is implemented in EFL writing classroom.
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1.4 Uses

This research would be hopefully useful both theoretically and practically:

1. Theoretically, this research will be useful for supporting the theory about

Problem-Based Learning (PBL) and writing process on students’ writing

achievement.

2. Practically, this research will be useful for the teacher to implement

Problem-Based Learning (PBL) and writing process in one time to give

the effective teaching-learning writing activities.

These are what the researcher hopes by conducting this research.

1.5 Definition of Terms

In order to avoid misunderstanding, some terms used in this research are defined

as follows:

a. Writing is a skill in which we express ideas, feelings and thoughts, which

arranged in words, sentences and paragraph inwritten form.

b. Writing Achievement is related to the students’ ability in composing

written text. In this reseearch, it refers to students’ argumentative writing

achievement.

c. Problem Based Learning (PBL) is a teaching method which provides an

interesting topic to be discussed and solved by the students in the

classroom activity and for writing class, PBL will be in planning stage of

writing process by using real-world situations as the basis to develop

students’ writing in content, knowledge, and problem solving skill.



8
d. Writing process is a process of writing in leading the students to do some

steps to have better final writing.

e. Students’ perception is a belief or opinion of the students to give response

to the result of something.

1.6 Scope

This study was delimited in describing Problem-Based Learning and writing

process in teaching writing. In this case, the researcher as the teacher in this study

used argumentative writing to get the data. Furthermore, the study was confined

to get the responses of the students’ perception which have been taught PBL and

writing process combination in EFL writing classroom.

Those are the explaination of some points relate to the research. They are

background, research questions, objective, definition of terms, and scope of this

research. The research that will be conducted is based on the explanation in this

chapter.
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II. LITERATURE REVIEW

This chapter deals with the theoretical concept of writing, teaching writing,

process approach in teaching writing, Problem-Based Learning, Problem-Based

Learning process, Problem-Based Learning in language teaching, Problem-Based

Learning in teaching writing, procedure PBL in teaching writing, the advantages

and disadvantages of PBL in teaching writing, perception in language learning,

perception toward PBL in teaching writing, theoretical assumption,  and

hypotheses.

1.1 Writing

Writing is related to the ability to put the graphic system such as letter, words, and

sentences of a language being used in written communication to help readers

understand certain message or information. Writing is a process of

communication that uses conventional graphic system to convey a message to

readers. Hyland (2003) defines writing as a product constructed from the writer’s

command of grammatical and lexical knowledge, and writing development is

considered to be the result of imitating and manipulating models provided by the

teacher. Besides, writing is a means for learning because on a general basis,
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eriting can teach critical thinking by helping students organize, summarize,

integrate, and synthesize diverse elements into a coherent whole.

Moreover, there are some principles of writing in order to write. They include

what to say, how to sequence what to say and how to express what we say.

Referring to the statement, it can be said that in writing, students must be able to

express their idea and describe it in sequence and communicative way. In

addition, Richard and Reynandya (2002) also state that writing is a complex,

recursive, and creative process that is very similar  in its general outlines for first

and second language writers; learning to write requires the development of an

efficient and effective composing process, writing is seen as involving a complex

relation between writer, reader, and text.

In short, it is concluded that writing is a way to produce language that comes from

our thought in writen form. By using writing, we can share our idea, feeling or

anything that exist in our mind to the others.

A successful language learner in writing is determined from several aspects.

Based on Heaton (1991), there are five general components of main area in

writing, they are language use, mechanical skills, treatment of content, stylistic

skills, and judgement skills.

In other hand, Knapp & Watkins (2005), states that there are four categories for

assessing all of kinds the text, namely generic features, textual language,

syntactical language and spelling. The first category is generic features which

deals with the macro-level features of text. It consists of some criteria, namely

genre, theme, structure, rhetorical and language features, and vocabulary. The
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second category is textual language. This category covers several criteria, such as

connectives, reference, tense, and sentence structure. The third category is

sytactical language. Criteria in this group are related to writer’s competence in

control of the syntax of English sentences. The last one is spelling where the

spelling should be correct and consistent.

Krashen also discusses the research and theories on writing and their applications

to pedagogy. Krashen suggests that good writers consider writing a process, have

low affective filters, are aware of their audience (i.e., use reader-based prose), and

concentrate (at least initially) on content rather than accuracy. Krashen argues that

concerns for grammar should only appear at the final stage of the composing

process – editing. Krashen calls for two important pedagogical techniques: 1)

increased reading for the acquisition of written language and 2) writing practice in

order to develop a process approach to writing.

In this study the researcher uses theory of Knapp & Watkins (2005) as the basis in

scoring students’ writing. there are four categories for assessing all of kinds the

text, namely generic features, textual language, syntactical language and spelling.

1.2 Teaching Writing

Teaching writing is to teach students how to express the idea or imagination in

written form. In order to be successful in writing, in which the material presented

is revelant to their needs, interest, capacities, and ages until they are able to make

composition with view or even no errors. In other words, it is clear that the
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teacher should guide the students to writer or how to express the ideas in written

form. In practicing their writing, they have to follow the steps to make their

writing more effective.

In relation to teaching writing, Harmer (1984) pointed out that there is certain

particular consideration that needs to be taken account, such as sentence

organization, paragraph arrangement, and coherence. Teaching writing requires

the elements of writing including grammar, sentence organization, vocabulary,

and mechanics. It can be said that teaching writing should guide students not only

to write sentence but also to organize their ideas into written form.

Another important thing to consider is that the students should exercise

themselves to practice their writing in order to be accustomed to write an effective

writing. In practicing their writing, they have to follow the steps to make their

writing more effective. Crimmon (1983) highlighted that there were three stages

of the writing process:

1. Planning is a series of strategies designed to find and produce information

in writing.

2. Drafting is a series of strategies designed to organize and develop a

sustained period of writing and encourage one to gather information on

those subjects from different perspective.

3. Revising is a series of strategies designed to re-examine and re-evaluate

the choices that will create a piece of writing.

In addition, Pearsal and Cunningham quoted by Affandi (2015) also devided the

process of writing into three steps:
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1. Discovery is a process when the writer thinks about occasion, purpose, the

audience, and the topic.

2. Composing is a process of planning what the writer is going to write and

revise.

3. Editing is the process when the writer checks for the standard English, the

appropriate format, and the accuracy.

In brief, it can be concluded that basically, teaching writing is aimed at helping

students to organize and develop their ideas well since the students have a plan

about the ideas that will be expressed in written form before they come to the

actual writing. Thus, the teacher can focus on those three things.

2.3 Process Approach in Teaching Writing

A Cognitive Process Theory of Writing is as a model that the theory of process

writing has sprung from. The model was further developed and updated by Hayes

and Flower in 1980. It is rather complex containing many components. Therefore

it is only the model's central ideas that are brought forward in this text. In Weigle

(2002), Hayes and Flower in a quotation: "This approach emerged from

researchers’ study of the steps that accomplished writers engage in as they write:

planning and organizing ideas, translating ideas into text and reviewing and

reading, editing" (1980). Those steps are one of the useful model that can be

implemented in teaching writing.

Besides, Weigle writes that Hayes-Flower model, is the individual parts of writing

engage rather than the task environment. Individual aspects of writing involve

“interactions among four components: working memory, motivation and affect,
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cognitive processes and long-term memory" (2002). Cushing Weigle’s claim that

the Hayes-Flower model of process writing is based on first-language writing that

it has important implication for second language as well (2002).

In order to explain process writing as a method for teaching writing in a more

concrete and operative way, it is suitable to present some schemes for how to

structure process writing. Moreover, a general structure with pre-writing, drafting

and revising, leading to a final product is true for the process of writing. Graham

(2003) writes that process writing is time consuming due to the focus on the

various stages of text production (drafting and rewriting) cited in Ahlsen (2007).

Furthermore, he writes about the importance of feedback regarding process

writing since it takes a lot of time and effort and so it is only fair that the student’s

writing is responded to suitably.

Writing is a process with 4 stages namely planning, drafting, revising and editing

(Seow; 2002) in Richard and Renandya (2002), or planning, drafting, editing and

final draft based on Harmer (2004). Planning which is also sometimes called as

pre-writing is the stage where writing learners are encouraged to write by jotting

ideas and collecting information necessary as through brainstorming, clustering,

making WH-questions and the like. When planning, writers have to think about

three main issues (Harmer, 2004).

In the first place they have to consider the purpose of their writing since this will

influence not only the type of text they wish to produce, but also the language

they use, and the information they choose to include. Secondly, writers have to
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think of the audience they are writing for, since this will influence not only the

shape of the writing but also the choice of language –whether it is formal or

informal in tone for example. Thirdly, writers have to consider the content

structure of the piece – that is how best to sequence the facts, ideas or arguments

which they have decided to include. Drafting is the stage where writer puts ideas

and information he wishes to share on paper. This is usually done on the

assumption that it will be amended later. The focus is usually more on the fluency

of ideas rather than the accuracy of grammar and spelling.

The next stage is revising (Seow: 2002) or editing (Harmer: 2004). Seow suggests

that revising occurs when writer looks back at the work by putting feedbacks

given in the responding stage. The writer will also measure the effectiveness of

the communication to the target audience. Harmer also suggests that what he

means by editing is reflecting and revising.

The last stage is editing or final version in which the writer produces the final

version. Checking grammar and spelling accuracies, punctuations, and word

choices usually becomes the main task to be done at this stage. Though there are

four stages but as a matter of fact elements writing process as mentioned above

are not linear, but rather recursive in the sense that a writer plans, drafts,

edits/revises and then re-plans, re-drafts, re-edits before finally has the final work.

Seow describes this process from Process Activated to Process terminated, while

Harmer describes it as the Process Wheel.
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2.4 Problem-Based Learning

There are many definitions of PBL proposed by some experts. Finucane et al

(1998) define PBL as an educational approach that underline the students

independent learning and promote deeper rather than superficial learning, by

allowing learners to play an active role in solving problems which mirror real

world problems. It is also defined as a pedagogical strategy which uses real-world

situations as the basis to the development of content, knowledge, and problem-

solving skill (Mayo et al, 1993). Based on these theories, this study tends to the

definition of PBL from Mayo et al (1993) since this study concern to make the

students use their knowledge in solving the problem as the pre-activity in writing.

There are some previous research which have proved the effectiveness of this

method in some subjects. Mergendoller, Maxwell, and Yolanda (2006) compared

PBL and traditional instructional approach in developing high school students’

microeconomics knowledge and examine whether PBL was differentially

effective with students demonstrating different levels of four aptitudes; verbal

ability, interest in economics, preference for group work, and problem solving

efficacy. They found that there was a statistically significant difference in the

learning of macroeconomic concepts between students in the PBL and traditional

classes. Students with different characteristics perform differently within PBL and

lecture–discussion classes.

Besides, Harsari (2012) investigated whether PBL could improve students

achievement in Mathematics better than teaching Mathematics through direct

method. The research showed that teaching learning process by using PBL could
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improve students’ achievement in Mathematics better than teaching through direct

method.

2.5 Problem-Based Learning Process

It is a pedagogical strategy for posing contextualized, real world situations, and

providing resources, instruction, and guidance to learners as they develop content

knowledge and problem- solving skills (Mayo, Donnelly, Nash, & Schwartz

,1993). The ability to solve problems is more than just accumulating knowledge;

it is the development of cognitive strategies that help students analyze ill-

structured situations to produce meaningful solutions.

The illustration of PBL process as follows:

Here are five strategies of implementing Problem-Based Learning:

1. Problem as a study

2. Problem as an exploritory understanding

3. Problem as an example

4. Problem as a part of process
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5. Problem as stimulus authentic activity

According to the Central Queensland University of Australia (2002) Problem-

Based Learning (PBL) encourages students to take responsibility for their own

learning. On their webpage, dedicated to provide their students information on

this learning methodology, they point out that the PBL process follows the

following format:

• A PBL activity would involve students meeting as a small groups to discuss

a particular problem situation that has no easy or straight forward answer.  

• The problem situations they face will be authentic and are likely to occur in

real life.  

• The group would use their own knowledge and experience when discussing

the problem and  treat it as if they were personally asked to solve it.  

• From here the group would come up with a number of idea that are likely to

explain  and solve the problem situation.  

• Once these hypotheses have been established the group then negotiates an

area of  exploration for each member and retires independently to carry out

the research.  

• After sufficient time has elapsed to allow the research to be completed the

group will meet  again to discuss the problem in light of the information

discovered by the group members.  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• Now the group will make a conclusions as to nature of the problem and the

best fit solution,  given the information known.  

• Finally, the group makes a presentation to explain their idea of the solution

and its  consequences. 

The historical origins of Problem-Based Learning date back to the early 1970s at

the Medical School of McMaster University in Canada though its intellectual

beginnings are far older (Rhem, 1998).

2.6 Problem-Based Learning in Language Teaching

According to Maurer & Neuhold (2012), PBL as the constructivist respond to

traditional learning theories is based upon three main preconditions for successful

and learning process, they are; 1) It is student-centered, 2) Follows an active

process of knowledge construction, and 3) It is colaborative. These are explored in

the following paragraph.

The first principle is learning as student-centered and active process. Student-

centered implies that PBL implementation should be dominated with the roles of

students rather than the teacher in the classroom. The priciple supports the belief

of constructivist that knowledge is gained when someone interects. Maurer &

Neuhold (2012) divide this principle into two features; prosess and content. In

terms of process, students are actively in charge for their own learning processes

while in content students are the center of identifying their learning objectives and

defining their learning goals.
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In addition, this principles is also related to the principle of self-directed learning.

It implies that learners play an active role in planning, monitoring and evaluating

the learning process (Dolmans et al, 2005). Through self-regulated, learners

should be trained to realize their initial knowledge and should be stimulated to

regulate or direct their learning process from a cognitive perspective.

The second principle is learning as constructed and contextual process. This

principle departs from the definition proposed by Wilkerson & Gijselaers (1996)

that the students must be able to determine on their own what to learn and what

resources, guided by the facilitator or tutor. Maurer & Neuhold (2012) The

student-centered element of PBL in this regard implies that students by solving

“real” problems experience the relevance of the topic at hand and are therefore

more engaged and eager to learn than if a professor defines the relevance of the

topic at hand for them while they become passive recipients that might just

consider the topic from this perspective because they were told to do so. This

principle is also in line that in PBL should be constructive process and it also has

to pay attention to the contextual process.

The third principle is learning as a collaborative prosess. The preceding

paragraphs have explored that PBL is highly related to group work and

collaborative process based upon the defitions. As the process of learning,

discussion with peers might allow students’ to develop knowlegde. Dolmans et al

(2005) mentioned that learners should be involved actively and should be

stimulated towards activation of prior knowledge, elaborations and deep learning

because this leads to deeper and richer understanding and better use of
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knowledge. This principle shares the idea with constructivism where

constructivism posits that understandings comes from interactions with the

environment, cognitive conflict stimulates learning, and knowledge occurs when

students negotiate social situations and evaluate individual understanding (Savin-

Baden & Major, 2004).

From the previous research of PBL in language teaching, Jiriyasin (2011) found

that PBL can give positive effect on students’ oral performance. Lin (2015)

conducted the similar research on elementary context. It was found that PBL can

foster the students’ ability to learn and use the vocabulary in context. Besides,

Leong and Patrick (2009) conducted a research that tried to find the power of

PBL. They found that students are generally enthusiastic and interested in PBL

assignment.

To support students’ perspective, teachers also rated the satisfaction level on

students’ learning progress and performance high. It can be pointed out the

obvious values gained in this case study were communication skills, including

both oral and written, and both in their target language and native language

(language benefit).

2.7 PBL in Teaching Writing

From the basic principles of PBL, PBL as the constructivist respond to traditional

learning theories is based upon three main preconditions for successful and

learning process, they are; 1) It is student-centered, 2) Follows an active process

of knowledge construction, and 3) It is collaborative (Maurer & Neuhold,2012), it
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implies that learners play an active role in planning, monitoring and evaluating the

learning process (Dolmans et al, 2005).

In the other hand, teaching writing is like guide the students to follow the process

of writing. In this research, the researcher try to put PBL in writing process to

complete the stage of planning in writing process by having discussion about a

problem given by the teacher which is as constructing idea in PBL process. To

combine those two things, the researcher will use 4 stages of wwriting process

based on Seow (2002) and theory of Maurer & Neuhold (2012) for PBL process

which is mentioned in the table of PBL and writing process combination below.

Table 2.1. PBL and Process Writing Combination

Stages Writing Process PBL Procedure
Whilst Activity Planning - Constructing

idea
- Collaborative

learning
- Independent

learning

Students work in a group
and start planning their
writing by understanding
the problem give by the
teacher, generating
solution of the problem
in discussion, make a list
of the possible solutions

Drafting
Revising
Editing

- (Re-)
Constructing
idea

- Collaborative
learning

- Independent
learning

- Students write their first
draft in a group work- Students do peer
correction to check the
other group’s writing
and give feedback by
discussing between the
writer and the corrector- After getting some
feedback, they make the
second draft based on
the feedback that they
have got from peer
correction- The students do the
second peer correction
with different group
from the previous one,
the writer and the
corrector discuss in
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giving feedback- They revise their
writing by considering
the feedback from the
other group- The teacher will give
some feedback for the
structure of the text to
each group before they
present their writing in
front of the class- The students present in
a group about their
writing and stick their
final draft in front of the
class

This means that by applying PBL students play their own role in planning,

monitoring and evaluating their learning process. It can be seen from teaching

learning process of writing. By using PBL, PBL can make the students arrange

their own writing by starting from the problem that teacher has given. The second

principle is learning as constructed and contextual process. This principle departs

from the definition proposed by Wilkerson & Gijselaers (1996) that PBL is a

teaching learning process which demands students to actively develop knowledge.

From this principles, this probably can easier the students generate idea to write it

in a paragraph.

In addition, Coffin (2013) described how PBL principles are used as the

fundamental basis of restructuring English as a foreign language (EFL) writing

course, called Writing3, at a Thai university. The study also examined students’

and teachers’ perceptions as related to their learning experiences. The results

showed that both teachers and students highly appreciate PBL process because it

has helped them in discovering their learning potential and gaining values and

benefits from concrete to abstract elements as learners. Students expressed that

their motivation, knowledge and skills have tremendously improved.
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2.8 Procedure PBL in Teaching Writing

There have been many experts presenting their ideas on the steps in conducting

problem-based learning. Barron et al. enumerate four important principles in the

implementation of PBL instruction: (a) defining learning appropriate goals that

lead to deep understanding, (b) providing scaffolds that support students learning,

(c) ensuring opportunities for formative self-assessment and revision, and (d)

developing social structures that promote participation (Barron et al., 1998).

In addition, Ommudsen (2001) listed the stages of problem-based learning using

the abbreviation DENT which stands for define, explore, narrow, and test. First,

teacher ought to define the problem carefully. It covers what problems are to

determine and whether or not such problem have components. Secondly,

exploration for suitable solution is needed. It explores the ideas that many

contribute to solutions and what concept might apply in the problem. The third

phase is narrowing the choice. After developing hypothesis from the previous

stage, this stage is to sort and rank them. The last stage is testing the solution.

Should the solution be eliminated, students need to begin it from the first cycle.

Furthermore Boud and Feletti (1997) present the process of problem-based

instruction as follows:

1. Students are presented with a problem (case, research paper, videotape,

etc). Students work in permanent groups organize their ideas and previous

knowledge related to the problem and attempt to define the broad nature of

the problem.
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2. Throughout discussion, students pose questions called “learning issues”

the delineate aspects of the problem that they do not understand. These

learning issues are recorded by the group and help generate and focus

discussion. Students are continually encouraged to define what they know

and more importantly what they do not know.

3. Students rank, in order of importance, the learning issues generated in the

session. They decide which questions will be followed up by the whole

group and which issues can be assigned to individuals, who later teach the

rest of the group. Students and instructor also discuss what resources will

be needed to research the learning issues and where they could be found.

4. When students reconvene, they explore the previous learning issues,

integrating their new knowledge into the context of the problem. Students

are also encouraged to summarize their knowledge and connect new

concepts to old ones. They continue to define new learning issues as they

progress through the problem. Students soon see that learning is an

ongoing process and that there will always be learning issues to be

explored.

Based on the explanation from Boud and Feletti (1997), there are four steps in the

process of PBL that guide the students to get new knowledge by discussing and

solving the problems.

Another similar procedure of PBL is also proposed by Trekles (2012). He posits

the stages of conducting PBL which includes three steps; problem generation,

problem presentation, and reflection and debriefing. During the first phase,

students are exposed to authentic scenario, which requires real-world problem
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(Savery & Duffy, 1994). It is suggested that problem should be multidisciplinary

problem and open-ended so it can enhance the students’ potential better. The

second stage is problem presentation. During this stage, students were given a

chance to analyze the problem. They ought to answer questions related to problem

such as what happened, and how did it happen and what details led them to think

this way. Through these questions, they have to collect information as the answer

they must use this information in order to create a feasible solution in response to

the problem. The third stage is reflection and debriefing. This stage covers the

process when students comment on the other students’ work. Near the end of the

lesson, all students will come together as a class to briefly discuss their thoughts

on the writing prompt, the virtual world, and what they enjoyed or did not enjoy

about learning experience (Trekles, 2012).

Moreover, Tan (2004) proposed an illustration of the process of PBL which

covers problem presentation, problem triggers inquiry, PBL stage and solution,

presentation and evaluation. The first step, which is problem presentation, relates

to the introduction of the problem to the students. The later stage is problem

trigger inquiry where the students initiate the process of searching solution. After

that, the PBL main stage can be carried out. That is initial analysis of problem,

generation of learning issue, iterations of independent and collaborative problem

solving and integration of knowledge, and integration of new knowledge. The last

stage as proposed by Tan (2004) is presentation the solution and evaluation.

Summing up several experts’ statement, PBL procedure includes introduction to

problem. Then, followed by the attempt to answer the problem through carefully
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research for the solution. After that process is end up with a presentation or

debriefing from the solution. As many experts have delineated the process of

PBL. This study adopts the stages proposed by Boud & Felleti (1997) which said

that the process includes introduction to problem, discussion and posing a

question, setting the priority and explore and integrate the new knowledge.

By adapting the stages proposed by Boud and Felleti (1997), the researcher will

use the procedures of writing argumentative using PBL as follows:

Pre Activity

 Ask the students about the current problem faced in the society

 Ask the students if they have any idea about the solution of that problem

Main Activity

 Divide the students into some groups

 Play a video about the hot issue currently

 Ask the students what the video is about

 Ask the students to discuss with their group about the possible solutions

of the problem and make a list of it

 Give an argumentative text to each group which is about the solution of

the problem in the video before

 Ask them to find the solution in the text

 Ask them to identify the text by looking at the aims of the text and

linguistic feature of the text

 Point some parts of text which show the linguistic feature of

argumentative text
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 Ask the students to discuss with their group to make their own

argumentative paragraph based on the solution that they have listed before

 Exchange their writing to the other group and ask them to give feedback

to the argumentative paragraph from the other group

 Ask the students to revise their group’s writing based on the feedback

 Do the second peer correction by exchanging their writing to the other

group which is different from the first one and give feedback to their

friends’ writing

 Revise their writing by considering the feedback from their friends

 Present their final draft in front of the class and stick their group’s writing

in front of the class

Post Activity

 Review the material

 Explain the activity in the next meeting

This is a part of the procedure in impelemnting PBL and writing process. Afetr

working in a group writing, the students have time to work individually in writing

their paragraph. For the complete one, lesson plan is also provided in the appendix

which shows the more complete procedure for group writing and individual

writing in the implementation of the treatment. In the procedure of implementing

this treatment, the teacher will be as a controller and in the beginning of the

meeting, the researcher will make sure that the students are in a right track by

giving some correction for the students’ activity such as their writing and their

comment  in giving feedback.
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The researcher will conduct the research for six meetings. There are four

meetings for giving treatments by using PBL in teaching writing and two

meetings for giving pre-test in the beginning and posttest in the last meeting.

2.9 Advantages and Disadvantages PBL in Teaching Writing

From applying this method in some previous research, there are some advantages

and disadvantage which have found in language teaching learning prosess through

Problem-Based Laerning.

1. Advantages

Duch et al (2001) state that PBL addresses directly many of the recommended and

desirable outcomes pf an undergraduate education: specifically, the ability to do

the following:

1. Think critically and be able to analyze and solve complex, real-word

problems; This benefit apparently can make the students become critic in

finding the solution of the real problem so that they are be able to write the

argumentative paragraph contextually.

2. Find, evaluate, and use appropriate learning resources; By using the

appropriate learning resources, this perhaps can help the students generate

their idea in writing.

3. Work cooperatively in teams  and small groups; This also helps the

students to share their idea and also to create better writing by providing



30
cooperative learning. So that after discussing the idea, they can solve their

own problem in writing and make a better writing to present.

4. Demonstrate versatile and effective communication skills, both verbal and

written;

5. Use content knowledge and intellectual skills acquired at the university to

become continual learners;

All these benefits are gained through the sets of process in the PBL

implementation and also can relate it to teaching writing.

2. Disadvantages

Despite its benefits, PBL also has challenges in its implementation. These

challenges occur as the process of implementing PBL requires a number of

complex processes. Thus, it is very possible that during this process, some

problems might be encounteres. Dolmans et al (2005) enumerate the problem that

might exist which can degrade the benefits of PBL. First, the problem used in the

class might be too well-structured. It underlines that criteria selecting the problem

should be paid attention. It is due to when the problem is considered too easy for

the students; they are not challenged to construct knowledge actively. The second

problem is in PBL implementatioin related to the tutors. PBL cannot run well if

the tutor are too directive.

Teachers who implement PBL should be well-informed related to their role in the

classroom because dominant tutors in the group hamper the learning process, but

the quiet or passive tutors who are probably trying not to teach also hamper the
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learning process (Dolmans et al, 2005). Based on the experts say about the

disadvantages of PBL, it seems that this method will get some difficulties to be

applied in teaching writing. Tutor need to be active although students become the

main role of the learning process. Tutor should prepare the apropriate material for

teaching writing which is not confusing and understandable.

2.10 Perception in Language Learning

Richards (2001) states that students are in a good position to assess the

effectiveness of teaching, although the extent to which they are able to do so

depends on the type of feedback instrument they are given. Although students are

often critical, they usually have a good sense of whether a teacher prepares his or

her lesson, teaches relevant content, provides lesson that are engaging, relevant,

and at an appropriate level of difficulty. Students’ perceptions are the beliefs or

opinions that students have as a result of realising or noticing something,

especially something that is perhaps not obvious to other people, for example:

teachers, parents, or outsiders. They are the result of direct experiences in the

educational context.

Based on the previous research of Jiriyasin (2011) the subjects’ opinions towards

learning with a PBL approach were constructive. They felt that learning by this

instructional method was enjoyable and interesting as the way the class was

conducted challenged them to think, explore for more information, and share their

ideas with the peers. They reported that their English discussion skills were better.
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2.11 Perception towards PBL in Teaching Writing

There are some previous research which have conducted a research of PBL. After

conducting the research, it showed students’ perception of PBL in teaching

writing. Affandi (2015) found that most of the students feel enjoy solving the

problem which is selected by the teacher to be used in learning process of writing

argumentative paragraph. Besides, the other previous research is from Coffin

(2013) who found that by implementing PBL in this context was quite

successful in terms of enhancing the learning experiences of both students

and teachers positively and effectively.

Despite gained benefits, it is also acknowledged that PBL process has

brought frustration and more hard work to both students and teachers. The

experience of assisting the whole process of PBL implementation in this

case has confirmed that PBL with a suitable modification for each local

context is viable alternative educational strategy to transform a passive

learning environment into an active learning environment.

According to Maurer & Neuhold (2012), PBL as the constructivist respond to

traditional learning theories is based upon three main preconditions for successful

and learning process, they are; 1) It is student-centered, 2) Follows an active

process of knowledge construction, and 3) It is colaborative.

In this study, the reseracher tries to find students’ perception by distributing

questionnaire to the students which consists of 15 statements based on the
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three conditions of PBL related to the theory of Maurer and Neuhold (2012)

in teaching learning process of writing argumentative paragraph.

2.12 Theoretical Assumption

From the theories and explanation before, it can be assumed that Problem Based

Learning can build a challanging activity for the students. Since this research

focuses on writing ability, the researcher combine PBL and writing process which

the role of PBL much concern on the planning in the writing process. By using

PBL this makes the students feel excited in learning because PBL give the real

problem to be discussed. Then, the implementation of PBL in writing process can

improve sudents achievement also because PBL can make first step of writing

become stronger since  PBL give a guidence for the students to generate their idea

in their writing in writing process so that both PBL and writing process

combination give different role in composing their writing where PBL give a

triger to the students in generating their idea then writing process will make the

students have a better writing by doing drafting, revising and editing.

Through the stages implemented by using PBL inwriting process, the students

give possitive response that can support the students in their writing achievement.

Besides, since PBL provides real problem, this can also make the students to be

able to solve their own problem in the real life. Moreover, writing is a process

which consists of some steps that the students do independently either in a group

or individual. By combining these two, PBL and writing process, the steps will
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complete each other. Therefore, the implementation of this combination, the

researcher believes that can give a good effect to students’ writing achievement.

2.13 Hypotheses

The following hypotheses are proposed in order to answer the research questions.

From the theory and some previous research before, the researcher proposed some

hypotheses as follows:

1. The use of PBL and writing process combination in EFL writing classroom

affects the students’ writing achievement.

2. Students’ perception agreed that PBL and writing process improve students’

writing achievement.

3. There is a correlation between the students’ perception towards the

implementation of PBL and writing process combination in EFL writing class

and students’ writing achievement.

4. PBL and writing process combination can complete each other procedures that

can make the students involve and enjoy the learning process since PBL guide

the students genereate their idea to write in writing process to have a good

writing.

There are several hypotheses that the researcher prove through this study.

This research conducted by concerning some points that have been discussed in

this chapter. They are the theoretical concept of writing, teaching writing, process

approach in teaching writing, Problem-Based Learning, Problem-Based Learning
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process, Problem-Based Learning in language teaching, Problem-Based Learning

in teaching writing, procedure PBL in teaching writing, the advantages and

disadvantages of PBL in teaching writing, perception in language learning,

perception toward PBL in teaching writing, theoretical assumption,  and

hypotheses.



III. METHODS

This chapter discusses a set of methodology of this study. It starts with design,

data source, instruments, validity and reliability, data collecting technique, data

analysis, and hypothesis testing.

3.1 Design

Since this study was aimed at describing the teaching-learning writing activities

when PBL and writing process combination was implemented in EFL writing

classroom, finding out the effects of applying PBL and writing process

combination of EFL students’ writing skill, and describing the students’ attitude

towards the implementation of PBL and writing process combination in EFL

writing classroom, this study used a mixed method research.

The researcher collected both the quantitative and qualitative data simultaneously

during the study. The collection of qualitative data during the experiment was to

understand how the participants were going through the process, whereas the

quantitative data assessed the impact of the treatment on the outcomes. The

qualitative data was in terms of observation data collection. Meanwhile,

quantitative data was dealing with test scores and responses to questionnaire. The

following was research design to answer the first research question:
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T1 X T2

Notes:

T1 : Pre-test
X : PBL & Writing Process combination
T2 : Posttest

3.2 Data Source

The population of this research was third semester of university students.  The

sample of this research would be one class as the experimental groups with. The

subject of this research was English department students batch 2014. This study

was conducted in university level because the objective in this study was to

minimize the students’ problem of generating idea. Since university students have

already had the basic knowledge, especially in English Department students, the

use of this approach combination would be appropriate.

3.3 Instruments

There were three instruments that would be used in this research. They were

observation, writing test and questionnaire.

a. Observation

In this study, the observation was used to answer the first research question. The

researcher did observation in teaching-learning process based on Maurer &

Neuhold (2012) who stated PBL as the constructivist respond to traditional

learning theories is based upon three main preconditions for successful and

learning process, they are; 1) It is student-centered, 2) Follows an active process

of knowledge construction, and 3) It is collaborative and writing process, which
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consisted of some steps like planning, drafting, editing and final draft (Harmer;

2004).

b. Writing test

In this research, writing test was used to know the students’ writing achievement.

There were two tests, pretest and post-test, which are both the same. In the pretest

and posttest the students would be asked to write their argument or make an

argumentative paragraph. Scoring criteria will be used to assess the students’

argumentative writing. Considering the validity of assessment, in determining the

scoring rubric, the teachers should concern what skills or abilities are being

measured. In the composition literature, there were three main types of rating

scales, namely primary trait scales, holistic scales, and analytic scales (Mashori,

2007).

Considering the aim of the study which was to find out impact of applying PBL

on students’ writing achievement, the analytic scales was chosen. Analytic scales

measure several aspects of writing rather than single-judgment of students’

writing. According to Hunter et al. (1996), analytic scoring involves evaluating

students’ work by breaking it down into its constituent elements or attributes and

assigning a proportion of the available marks to teach.

In this study, the writing scoring rubric assessment used was adapted from the

rubric of Knapp & Watkins (2005). The scoring rubric of writing was designed

based on the generic, structural, and grammatical features of discussion text. This

scoring system has 17 criteria which are categorized into four aspects, namely
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generic features, textual language, syntactical language, and spelling. The point of

each criterion was in range from zero to five. Thus, the maximum score would be

100 by using specific formula. The scoring rubric of writing used by the

researcher would be displayed in table below.

Table 3.1 Scoring Rubric of Writing (adapted from Knapp & Watkins, 2005)

Categories Aspects Criteria Score

Generic
Features

Genre The aim of the text meets the need of argumentative
text.

0-5

Theme The theme of the text is consistent with the task. 0-5
Structure The text is well organized and logical. In

argumentative text, it includes issue, series of
arguments, and conclusion and recommendation.

0-5

Rhetorical
strategies and
Linguistic
Features

The text uses appropriate rhetorical and linguistic
features such as generic human and generic non-
human participants, modality, etc.

0-5

Vocabulary The text uses emotive language, thinking verbs, and
action verbs.

0-5

Textual
Language

Connectives The text is cohesive through the use of appropriate
conjunction.

0-5

Reference The pronouns used are appropriate to maintain the
reference.

0-5

Tense The tense used agrees with discussion text. 0-5
Sentence
Structure

The text uses a range of simple, compound and
complex sentence structures.

0-5

Syntactical
Language

Clause Pattern The sentences have essential elements such as the
subject and main verb in the correct order.

0-5

Agreement The subject and main verb agrees with person and
number.

0-5

Verb Form The verbs used agree with the tense used. 0-5
Preposition Prepositions are used appropriately and correctly. 0-5
Articles Articles are correctly used. 0-5
Plural Plurals are used appropriately. 0-5
Punctuation Sentences are marked with appropriate punctuation. 0-5

Spelling Each word used is spelt correctly 0-5

The first aspect was generic features, which consisted of genre, theme, structure,

rhetorical, and language features, and vocabulary criteria. The first criterion,

genre, considered whether the writing successfully used the appropriate genre for

the task. In this study, the task was writing argumentative text. Thus, it required

two points of view on a topic (Gerot & Wignell, 1994). However, if the text
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presented only one point of view, it would be an exposition text. Thus, it indicated

that there was an inadequate understanding of appropriate genre. The second was

theme. What the writer arguing should be suitable to the topic given. The next

was structure. This criterion was related to generic structure used in particular

kinds of text. Since the task was writing argumentative text, the structure might

consist of issue, series of arguments (for and against), and conclusion as well as

recommendation (Gerot & Wignell, 1994). The following criterion, rhetorical and

linguistic features, emphasizes the used of rhetorical strategies to enhance the

effectiveness of writing. The text might use appropriate rhetorical and linguistic

features such as, modality, rhetorical questions, thinking verb, and action verb

(Thai, 2009). The last criterion of this category was vocabulary. This was related

to the vocabulary used in the text. Argumentative text used emotive language,

thinking verb, and action verb.

The second aspect was textual language, which covered connectives, reference,

tense, and sentence structure criteria. The first one was connective. It links

linguistic units such as sentences, clauses, phrases, and words in logical

relationships of time, cause and effect, comparison or addition (Knapp &Watkins,

2005). The second criterion of textual language aspect is reference. It is related to

the use of pronouns, which maintain the reference (Knapp &Watkins, 2005). The

next criterion is tense. Argumentative text uses a simple present tense (Thai,

2009). Thus, the tense used should be appropriate to the need. The last criterion of

this aspect was sentence structure. This criterion focused on the simple,

compound, and complex clauses made.
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Afterwards, the third aspect was syntactical language. Criteria in this aspect deals

with writer’s competence in control of the syntax of English sentences, namely

clause pattern, agreement, verb form, prepositions, articles, plurals, and

punctuation (Knapp &Watkins, 2005). The first criterion, clause pattern, focuses

the essential elements of a clause, which were a subject and finite verb. The

second criterion was agreement. This focused on whether the use of either

auxiliaries or verb agreed with the subject. The third criterion was verb form. This

focuses on whether the use of verb from agrees with the tense. The next criterion

was preposition. It pointed out whether the prepositions used were appropriate

and correct. Afterward, the following criterion was articles. The use of correct

articles was a must. The subsequent criterion was plurals. This related with the

agreement of plurals used, e.g. each student, both of the student, some students,

etc. The last criterion was punctuation. Punctuation should be put correctly.

The last aspect of this scoring rubric was spelling. This aspect pointed out

whether the word spelling was correct or not. This is the thing to make the text

readable so that the content of the text can be delivered in the right way.

c. Questionnaire

To describe the students’ perception about Problem-Based Learning, the

researcher provided the students some questions to answer according to PBL

principles in teaching writing. Questionnaire also helped the researcher to answer

third research question. Since one of objective of the research was to describe the

students’ perception about Problem-Based Learning, it got the researcher provided

the students some statements. The indicators of the students’ perception about
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using PBL on their writing, that the researcher used based on related to the

principles of PBL in teaching writing, were student centered, active process ofknowledge construction, and collaborative learning. The following table was the

specification of students’ perception questionnaire.

Table 3.2 Specification of Students’ Perception Questionnaire

Objective Aspect Indicators Number of Items
This spesification is

used to assess students’
perception toward the

implementation of PBL
in teaching writing

Students’
Perception

1. Student-centered
2. Active process of

knowledge construction
3. Collaborative learning

1,2,3,4,5
6,7,8,9,10

11,12,13,14,15

3.4 Validity and Reliability

Validity refers to the extent to which the test measures what is intended to

measure. A test can be said valid if the test measures the object to be measured

and suitable for the criteria (Hatch, and Farhady, 1982). In this research, the

researcher used two instruments, they are writing test and questionnaire.

A good writing test must be valid and reliable. There are several kinds of validity

that the researcher used for writing test such as Face, Content, and Construct

Validity. To get face validity, the instruction of writing test was previously

examined by the advisors to check whether it had been clear, readable, and

understandable to do by the students or not.

Then, Content validity emphasized on the equivalent between the material that has

been given and the items tested. Simply, the item in the test must represent the

material that has been taught. In addition, to get this validity of writing test, the
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material and the test were composed based on the basic competence in syllabus

taken from “Panduan Penyelenggaraan Program Sarjana Fakultas Keguruan dan

Ilmu Pendidikan” for 3rd year of college students in Tertiary Education Level

majoring English Education in Lampung University in 2016/2017 academic year

in the odd semester. Besides, Construct validity concerned with whether the test is

actually in line with the theory of what writing is. It meant that the test measured

certain aspects based on the scoring rubric of writing that used by the researcher.

The researcher examined it by referring to the theories of aspects of writing based

on Knapp and Watkins (2005).

While for the questionnaire, face validity, it was previously examined by the

advisors to check whether the items in the questionnaire had been clear, readable,

and understandable to be responded by the students. Then, for content validity, the

items in the questionnaire were equivalent to the techniques, which was problem-

based learning, that the students have got in the treatment.

Besides, construct validity for questionnaire concerned with whether the test is

actually in line with the theory of what problem-based learning is. It meant that

the test measured certain aspects based on the indicator. The researcher examined

it by referring to the theories of the indicators used in the questionnaire, the

researcher refers to the theory of Maurer and Neuhold (2012).

For reliability, it refers to the extant to which the test is consistent in its score and

gives us an indication of how accurate the test score are (Hatch and Farhady,

1982). In this research, inter-rater reliability was used to writing test instrument
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while for questionnaire the researcher would use SPSS 16 to get the reliability. It

denotes to the concern that a students’ score may vary from rater to rater. This

study used SPSS 16 to get the standard of reliability for writing test with the

following

The criteria of reliability:

0.00 to 0.19   = very low reliability
0.20 to 0.39   = low reliability
0.40 to 0.59   = medium reliability
0.60 to 0.79   = high reliability
0.80 to 1.00 = very high reliability

Table 3.3 Reliability of Questionnaire

Reliability Statistics

Cronbach's Alpha N of Items

.827 15

Table 3.4 Reliability of Pre-test

Reliability Statistics

Cronbach's Alpha N of Items

.982 2

Table 3.5 Reliability of Posttest

Reliability Statistics

Cronbach's Alpha N of Items

.987 2

After tabulating the score of questionnaire, the researcher found that the reliability

of the questionnaire was 0.827. It meant that the questionnaire had very high

reliability. While for the writing test, the researcher found that the reliability of
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pre-test and posttest were 0.982 and 0.987. Based on the criteria of reliability,

both pre-test and posttest had very high reliability.

3.5 Data Collecting Technique

This research is aimed at gaining the data on the students learning process through

Problem-Based Learning, and the students’ writing ability score before the

treatment (pretest) and after the treatment (posttest) as well as the students’

perception on both learning methods. Therefore, observation, writing test, which

consisted of pretest and posttest and distributing questionnaire will be the

representing students. Both test provide some separate categories intended to

measure students’ writing ability in terms of generic features, textual language,

syntactical language, and spelling. The description of observation, pretest, posttest

and questionnaire can be seen as follows:

1. Observation

Observation is an activity, which is done by the researcher to see the whole

teaching-learning process of PBL and writing process combination in writing

class.

2. Pretest

The pretest is conducted before the treatment is administered. It is used to know

the students’ ability in writing text before they are being given the treatment. The

students are asked to write a text based on the topic given. The pretest is

conducted in one meeting

3. Posttest
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The posttest was conducted after the treatment is administered. It is used to know

the improvement of students’ ability in writing a text. The posttest has the same

item as pretest. It is conducted in one meeting.

4. Questionnaire

Based on the third research question, a set of closed-ended questionnaires is used.

All students are asked to choose one choice as the answer in the questionnaires

that best describe their perception toward the items.

3.6 Data Analysis

In analyzing the data obtained, the researcher use qualitative and quantitative data

analysis according to the types of data gathered. Data analysis of each instrument

will be described as follows:

1. Observation

The observation was analyzed by classifying the data, which is the note that is

taken by the researcher in the field while conducted the research into three

indicators based on the theory from Maurer & Neuhold (2012). They are

independent learning, active knowledge construction, and collaborative learning.

2. Writing Test

To maintain the validity of the study, both pre-test and post-test were scored by

two raters. The first rater is the researcher, and the second rater is a writing

lecturer in that university. In order to have the same perception in assessing the

students’ tests, the researcher has explained the writing scoring rubric assessment
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used in the study for the second rater before they assess the students’ test. After

that, the steps follow are conducted:

a. Scoring students’ writing test.

b. Tabulating the result of the test and calculating the mean of pretest and

posttest.

c. Drawing conclusion from the data.

2. Questionnaire

Answering the third research question, the researcher described the result of

questionnaire about the students’ perception. The questionnaires are analyzed by

descriptive statistics. Descriptive statistics is used to summarize the data (Hatch

and Farhady, 1982). Before being calculated, the sets of closed-ended

questionnaires are sorted. The questionnaires used five point Likert Scale. The

scales are Strongly Agree (5), Agree (4), Uncertain (3), Disagree (2), and Strongly

Disagree (1). The scores are calculated by using Microsoft office excels in order

to simplify their tabulation. The scores were analyzed per item by making the

percentage of each item. Then from the result of each percentage, the researcher

identified which statement that was agreed the most by the students and which

statement that was not agreed by the students.

3.7 Hypothesis Testing

The hypothesis testing was used to prove whether the hypothesis proposed in this

research is accepted or not for quantitative data. There were four research

questions proposed by the researcher in this research but the hypothesis testing is

only used to test the first research question since there was only the first research
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question, which was quantitative data. To test the first hypothesis, the researcher

used SPSS to know the significant improvement of treatment. The hypothesis was

analyzed at significance level of 0.05. The hypothesis are stated as follows:

Ho : The use of PBL and writing process combination in EFL writing classroom

does not affect the students’ writing achievement.

H1 : The use of PBL and writing process combination in EFL writing classroom

affects the students’ writing achievement.

(Hatch and Farhady, 1982)

The criteria for accepting the hypothesis are as follows:

1. Ho is accepted if the T-value is lower than T-table.

2. H1 is accepted if the T-value is higher than T-table.

Those are sub chapter of the methodology in this research that the researcher used

to process the data later. They are design, data source, instruments, validity and

reliability, data collecting technique, data analysis, and hypothesis testing.



V. CONCLUSION AND SUGGESTION

This chapter focuses on some points relating to the result and discussion after

conducting the research. Then, it can be concluded some conclusions and also

suggestions by the researcher.

5.1 Conclusion

In line to the findings that the researcher found after conducted the research, the

researcher draws several conclusion as follows:

1. Problem-Based Learning gives a big role in generating students’ idea to

make their own writing become well-organized and logical writing.

2. In teaching, an English teacher can take an approach from other field to

promoting students ability.

3. Assessing students’ writing achievement can be assessed through the

specific rubric scoring to see the detail improvement of students’

achievement.

4. As a teacher, monitoring students in the classroom is not a good way for

teaching university level especially in planning stage of writing. Students

need more guidance from the teacher in composing their writing.
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5.2 Suggestion

Some suggestions that the researcher would like to propose based on the

conclusion are as follows:

1. The English teachers are suggested to use Problem-Based learning and

writing process in teaching writing because the researcher found in the

field that most of students was interested in this. Besides, this is proven by

the result of students’ writing test score. This technique can be used by the

English teachers when they are teaching Argumentative paragraph.

2. For the English teachers who want to use Problem-Based Learning

technique are suggested to be able to choose the appropriate problem,

which is familiar to the students. So, the students do not feel bored and

hard to follow the learning process. Besides, the teacher should pay

attention to process of writing. Teacher needs to control the students in

doing peer correction and revising until they have their final draft. This is

to make sure that all the students are in the right track so that there will be

an improvement in students’ ability.

3. For further researcher, it is suggested to conduct a research more in depth

in the same field with different context. Moreover, since this study was

conducted only in one site, which was writing, it is also recommended that

the other researcher conduct a research in more broadly site.

Those are the suggestions that can be considered for the teacher and also the

further researcher.
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