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ABSTRACT

THE USE OF STORY GRAMMAR STRATEGY IN IMPROVING
STUDENTS’ READING COMPREHENSION OF NARRATIVE TEXT

AT THIRD GRADE STUDENTS OF SMP AL-HUDA JATIAGUNG

By

Rizki Novela Wati

Mastering reading skills are important for all people especially in junior high
schoolstudents. This activity requires the students not only to read the text but also
to understand it. They felt under pressure to understand every word because they
are lack in theirvocabulary. It automatically influenced their ability in making
inferences, finding specificinformation detail and identifying main idea. The
teacher has an important role to chooseappropriate strategy to facilitate the
students in improving thesereading skills.

The aims of the research were to find out the significant difference of students’
reading comprehension achievement and to find out the aspect of reading
comprehension which was most and least improved after being taught through
story grammar strategy. Thirty three of third grade students, class IX A from SMP
Al-Huda Jatiagung was the sample of this research.

One group pre-test post-test was used as the design of the research. The data was
collected using reading test. The test wasin multiple choices with 30 items. The
result of this research showed that there was a difference in students’ reading
comprehension achievement after being taught through story grammar strategy. It
could be seen from the mean score of the students’ pretest and posttest. The
results showed that the mean score of pretest was 51.97 and the mean score of
posttest was 66.82, in which the gain amounted 14.85. Theaspect of reading
comprehension that is mostly increased was main idea.

From the result of the tests analyzed by Paired Sample T-Test, it showed that the
value of two tails significance (0.00) smaller than the alpha (0.00<0.05). It can be
concluded that there was significant difference of students’ reading
comprehension after being taught by using story grammar strategy. Therefore,
story grammar strategy was recommended to be applied as a strategy in teaching
reading.

Keywords:reading comprehension, story grammar strategy, narrative text.
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I. INTRODUCTION

In order to introduce this research, this chapter discusses the background

of the problem, identification of problem, limitation of problem, formulation of

problem, objectives of the research, uses of the research, scopes of the research,

and the definition of terms.

1.1 Background of Problem

Basically, the purpose of teaching English language at school is to develop

the students’ language skills. There are four major skills that should be mastered

by students in learning English, namely: listening, speaking, reading, and writing

skills. One of the skills that cannot be neglected is reading skill because the

success of their study depends on the greater part of their ability to read. In

relation to this, Krashen (2004:37) concluded that reading is the only way we

become good readers, acquire an adequate vocabulary and advanced grammatical

competence. By reading, the students are able to access much information which

might have otherwise been unavailable, especially English texts book. Therefore,

reading skill should been paid more attention to achieve the level.

Dallman (1982: 23) also mentions that reading is an academic activity

which more than knowing what each alphabet stands for; reading involves more

than word recognition; that comprehension is an essential of reading, without
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comprehension no reading takes place. This statement shows that comprehension

is stressed in mastering reading skill. It seems that to get information from the text

is the main aim of reading activity.

Students from elementary school to university level considered that

reading is a skill that has to be done well. They have to read their compulsory

books or other sources related to their learning material. According to Kustaryo

(1988:2) in his study, it is certainly not easy to present the English reading for

Indonesian students whose language system is different. In the other words,

reading is a complex process which involves not only read the text but also the

reader’s experience to comprehend it.

This is true, because according to Mahfoodh (2007:1), having good

reading proficiency means that the reader has abilities to understand written

statements or any type of written texts accurately and efficiently. Naturally,

reading skill is very complex as it involves: (1) determining main idea i.e. how to

determine important information of a paragraph, (2) identifying specific

information i.e. how to identify particular piece of information in the text, such as

place, time and characters, (3) reference i.e. how to interpret and determine one

linguistic expression to another, (4) making inference i.e. how to guess something

from the information which we have read or known, and (5) vocabulary i.e. how

to determine the meaning of vocabulary items from context. Whereas, in the

guidelines of school-based curriculum, it is stated that one of the objectives of

teaching and learning process in reading skill for Junior High School is that the

students are able to construct meaning from the text.
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As it is stated in school-based curriculum of Junior High School for the

eighth grade, one types of text that the students should achieve is narrative text.

Narrative text is story with complication or problematic events and it tries to find

the resolutions to solve the problem. However, the ability of Junior High School

students in comprehending a narrative text still far from the objectives stated in

the curriculum, since student’s reading strategy is still insufficient yet.

During the internship experience at SMPN 1 Seputih Surabaya, it was

found that the students’ reading comprehension was still low. It was also reported

by the teacher at school that many students had score under the KKM (Minimum

Achievement Score) of their school that is 70. Most of the students still have

difficulty in comprehending an English text, such as: identifying main idea and

specific information of the text, finding reference and inference. It is because the

students have limited mastery of vocabulary and reading in the classroom only

focused on asking students to read the text and answering the question based on

the text without facilitating them to comprehend texts properly.

In line with the fact above, one of the factors that can cause students’

problem in reading comprehension is the strategy that the teacher used in teaching

reading. During the internship, it was indicated that most teachers did not know a

certain strategy in reading in order to make students comprehend the materials

well. Unclear explanation and monotonous strategy used by the teacher

discourage students to comprehend reading. Moreover, basically reading is an

active thinking activity of. With the conventional strategy that the teacher used, it

was possible to make reading activity as a passive and boring activity.

Consequently, the students’ score of reading comprehension were low. This
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problem was also identified by Muhas (2012) in her research at SMP Negeri 8

Metro, that during the learning process, the students feel bored and stressed and

they did not enjoy the reading process.

Facing the problem above, the teacher has the responsibility to find the

alternative way for solving the problems. The teacher should apply a strategy that

can be used to make the students can understand and concentrate in reading.

Especially in narrative reading text for junior high school, the students can follow

what teacher want and mean if the strategies that used is reliable to them.

Therefore, this research tries to apply an appropriate strategy to develop students’

reading comprehension better that is through story grammar which is considered

as one way of reading comprehension strategies toward narrative text.

Theoretically, story grammar strategy is a framework to assist the students

in analyzing the main characters, setting, problems, events, solution, and assist

students to outline a story (Dimino, 1990:21). This strategy is expected to

motivate in lesson and comprehend in reading. In addition, effective learning

activities arise when students participate in knowledge discussion to gain learning

purposes story grammar strategy is used to comprehend a narrative story.

Furthermore, Schmitt and O’Brien (1986:5) stated that story grammar strategy is a

reading comprehension strategy in improving the students’ interactions to find out

the important information of the story by using an organizational framework. So,

by employing story grammar strategy, the students are helped to read the text

meaningfully.
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Practically, the students are guided to find out the important information

by using organizational framework of story grammar. They can use the

framework as a foundation to answer the questions related to the story. Thus, it is

confident enough that this strategy will effectively work to solve the problem.

This strategy has proven effective to improve the students reading comprehension.

It is an effective strategy to build students’ cognitive ability at independent

learning in reading comprehension.

It can be clearly seen now that story grammar strategy can be an

appropriate strategy to improve students’ reading comprehension achievement.

Therefore, in order to solve the identified problems and to give an effort to

improve the students’ reading comprehension level with the support of the

theories and the previous studies, this research were conducted with title “The Use

of Story Grammar Strategy In Improving Students’ Reading Comprehension

Achievement on Narrative Texts at Third Grade of SMP Al-Huda Jatiagung.”

1.2 Identification of Problems

From the background above, this research indicates that there are several

problems related to the research.

1. The students’ reading score have not achieved the target score that the

school stated in the curriculum; that is 70.

2. Reading is seen as a boring and difficult academic activity to do since they

do not understand the contents of the text.

3. Students avoid reading since they do not know an appropriate strategy to

comprehend the text.
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4. Students have difficulties in understanding text since they faced problem

pertaining to vocabularies.

5. Students’ reading motivation is still low, so it is difficult to improve their

English ability well.

1.3 Limitation of Problem

In relation to the identification of problems, this research limits the

problem of this research about an appropriate strategy, namely Story Grammar

Strategy to improve students’ reading comprehension ability.

1.4 Formulation of Problems

Referring to the background of the problem above, the following research

questions are formulated:

1. Is there any significant difference on junior high school students’ reading

comprehension achievement of narrative text after being taught by using

story grammar strategy?

2. Which aspect of reading comprehension does improve the most in terms of

macro skills after being taught through story grammar strategy?

1.5 Objectives of the Research

Based on the formulation of research questions, the researcher addresses

the following objectives of the research.

1. To find out whether there is a significant difference of students’ reading

comprehension achievement of narrative text after being taught by using

story grammar strategy.
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2. To find out the aspect of reading comprehension that improves the most in

terms of macro skills after being taught by using story grammar strategy.

1.6 Uses of the Research

Hopefully, this research will give positive contributions for the following

points.

1. Theoretically, this research can be used as the reference for those who

want to conduct a research by using story grammar strategy and the result

of this research is expected to verify the theories related to story grammar

strategy in teaching reading process.

2. Practically, the result of this research hopefully can provide information

for the teachers on the use of story grammar in teaching reading

comprehension, especially teaching reading narrative text for junior high

school students.

1.7 Scope of the Research

This research was conducted at SMP Al-Huda Jatiagung. The subject of

the research was third grade students in academic year 2016/2017 in the even

semester. Particularly, narrative text is chosen as the material of this research

related to the curriculum of the second semester for third grade of Junior High

School. The basic competence in the curriculum stated that the students need to

understand the meaning of functional texts ad short simple essays in form of

narrative text related to the daily life context to access the knowledge. Hence, this

research focused on the use of story grammar strategy in improving students’

reading comprehension achievement. The aspects of reading comprehension in
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macro skills assessed covers finding specific information, finding reference,

finding inference meaning, and understanding vocabulary.

1.8 Definition of Terms

In this research, there are several definitions of terms that should be

considered in order to avoid ambiguity.

a) Reading is the ability to understand and comprehend the written texts, or

read the texts to get information and to able answer the question from the

content of texts.

b) Reading Comprehension is a process of interaction between the reader

with the text and the reader to relate the idea from the text to prior

experiences and their knowledge in order to determine main idea, find

specific information, make inference, determine reference, and understand

vocabulary.

c) Story grammar is reading comprehension strategy to guide the students in

finding out the important information of the narrative story by using

organizational framework.

d) Narrative Text is a text based on the plot, with the plot consisting of

events, person, and conflict. Events tell about what happens in the story;

person tells about the character that is involved in the story; and conflict

tells about the problem that needs to be resolved.

e) Achievement is the result which is in form of score that students achieved

after they were taught by story grammar strategy.
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f) Improvement is the increasing score which is taken from the comparison

of pre-test score and post-test score as the result of the implementation of

story grammar strategy.



II. LITERATURE REVIEW

This chapter discusses the theories used in the research, such as: concept of

reading skill, notion of reading comprehension, aspects of reading, notion of

macro and micro skills, concept of narrative text, concept of teaching reading,

concept of story grammar strategy, concept of story grammar strategy, procedure

of teaching reading through story grammar strategy, advantages and

disadvantages of story grammar strategy, theoretical assumption and hypothesis.

2.1. Review of Previous Research

The researcher is interested in discussing previous research that investigated

the story grammar strategy because she wants to see what had been gotten by the

previous researches and what kind of problems which are still unsolved. There

have been some researchers that had investigated story grammar strategy in

reading.

First, Sartika (2014) from UPI Bandung had conducted a research which

was aimed to find out the effectiveness of story grammar in improving students’

comprehension in reading narrative text and the students’ responses toward the

use of story grammar in teaching reading narrative texts. This study used a a

qualitative research approach in the form of case study that focused on the

observing, interpreting, and understanding of the phenomenon of using story
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grammar in reading comprehension of narrative text. The participants of this study

were 30 students of ninth grade of Junior High School in Kuningan. Observation,

questionnaire, and interview served as a research instruments in this study. The

result showed that the use of story grammar strategy is effective in improving

students reading ability. The students’ responses toward the use of story grammar

that could be seen from the questionnaire were mostly positive. They regarded

that it was very helpful for them in term of enhancing their reading

comprehension.

Second, Lasmiatun (2016) from IAIN Tulungagung carried out a research to

investigate the practice of story grammar strategy in the class and the advantages

of the strategy for the students. She used qualitative research by doing

observation, interviewing, and making field note. This research was conducted at

the second year students of MTs Al-Ma’arif Tulungagung. It was found that the

teacher divided the learning process into three sections in the implementation of

story grammar strategy in the class and this strategy could make the students get

the advantages, such as enhancing students’ vocabulary, writing, and imagination.

Third, Mundari (2013) from University of Lampung did a research on the

students’ reading comprehension of narrative text by using story grammar

strategy. The participants of her study were first year students of SMAN 1 Natar.

She used One Group Pretest-Posttest design and the result of the data analysis

showed that the mean score of pretest was 48, the mean score of post-test was

65.36, and the increase was 17.36. Therefore, she fully convinced that story

grammar strategy can increase students’ reading comprehension achievement of

narrative text.
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Apparently, Sartika (2014) and Lasmiatun (2016) only investigated the

process of the implementation of story grammar strategy in the classroom without

finding students’ increase after being taught by story grammar strategy, while

Mundari (2013) found out the improvement of students’ reading comprehension

achievement in the senior high school. Therefore, the researcher will conduct a

research in junior high school to find whether there is significant difference of

students’ reading comprehension achievement after being taught by story

grammar strategy and find which aspect of reading improves the most among

finding specific information, making inference and reference, and understanding

vocabulary.

2.2. Concept of Reading Skills

Reading is one of the important skills that are needed by the students from

elementary school until university level. This stands to reason for, reading is

crucial aspect learning in foreign language. Although generally people think of

reading as a simple, passive process that involves reading words in a linear

fashion and internalizing their meaning one at a time, it is actually a very complex

process that acquires a great deal of active participation on the part of the reader.

According to Nuttal (1982:42), reading is defined as the meaningful

interpretation of printed or written verbal symbols. That is characterized by the

process when the readers get the messages and meaning of the text they have read.

It means that reading is as a result of the interaction between the perception of

graphic symbol that represent language and the readers’ language skills and the

knowledge of the world.
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Sutarsyah (2015:9) states that reading is actually a cognitive process where

a reader enganges in the mental process of knowing, learning, and understanding

things. Moreover, Clark and Silberstein (1987:34) also define that reading as an

active cognitive process of interacting with printed material and monitoring

comprehension to establish meaning. Reading is the instant recognition of various

written symbols, simultaneous association of these symbols with existing

knowledge and comprehension of the information and ideas communicated. It

means when a reader interacts with the ideas printed, his prior knowledge

combine with the visual (written or pictures) information result in comprehending

the message.

It can be inferred that based on the definition by some experts, reading is an

interactive process as a transaction between the reader and the text. The reader

interacts with the text and relates ideas from the text to prior experience to

construct meaning.

2.2.1. The Process of Reading

The reading process involves the text, the reader, and the interaction

between the two. Theorists have proposed three basic models of how reading

occurs: bottom-up, top-down, and interactive.

1) Bottom-Up Process

Bottom-up process denotes that reading begins with letters and their sound

to get the meaning out. Gough (1972) in Treiman (2001:664) stated that bottom-

up processing makes emphasis on how readers extract information from the
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printed page and letters and words are dealt with in a relatively complete and

systematic fashion.

The theory also visualizes reading as a data driven process proposed by

Bobrow & Norman (1975) in Anderson (1977:5), in which:

1. Letters are transformed into phonemes representation. For example, the

written letter w makes a /w/ sound, o makes a /Ʊ/ sound, m makes /m/

sound, e makes a /ǝ/ sound, and n makes sound /n/, which is

transformed into /w Ʊ m ǝ n/.

2. Phonemics representations are then transformed into word

representation. For example, the phoneme of / w Ʊ m ǝ n / is

transformed into word woman.

3. Words are assigned meaning. For example, the word woman means an

adult female person.

4. Words are combined into meaning bearing sentences. For example, the

word woman, live, and farm can produce sentence “There lived a widow

woman and her son, Jack, on their small farm in the country.”

5. Meaningful associations are formed. Meaningful association can be

obtained by connecting the subject and the predicate of sentence. The

example sentence, “There lived a widow woman and her son, Jack, on

their small farm in the country”, consisted of subject widow woman and

her son and predicate lived which builds meaningful association of the

sentence.

6. Information is finally stored. From the sentence “There lived a widow

woman and her son, Jack, on their small farm in the country”, the
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reader gets the information that a widow and her son, Jack, lived on

small farm in the country.

To be clear, here is the full paragraph analyzed by bottom-up process above.

Jack and the Beanstalk

Once upon a time, there lived a widow woman and her son, Jack, on their
small farm in the country.

Every day, Jack would help his mother with the chores - chopping the
wood, weeding the garden and milking the cow. But despite all their hard work,
Jack and his mother were very poor with barely enough money to keep
themselves fed.

(http://www.dltk-teach.com/rhymes/beanstalk/story.htm)

In summary, it is obviously states in bottom-up process that reading

considered essentially a mechanical decoding process. This model assumes that a

reader proceeds by moving his eyes from left to right across the page, recognizing

letters, combining these to form words, then combining the words to form the

phrases, clauses, and sentences of the text which we can decode for meaning.

2) Top-Down Process

Contrary to the bottom-up process that denotes reading is essentially a

mechanical decoding process, top-down process deals with the reader’s prior

knowledge to construct the meaning in the text. Carrell (1992:4) viewed that in

the top-down model of second language reading, the reader is not only as the

active participant in the reading process, making predictions, and processing

information, but everything in the readers’ prior knowledge or background

knowledge also plays significant role in the process.

Moreover, Goodman (1967) in Liu (2010:155), identified reading as a kind

of “psycholinguistic guessing game", which is quite exact that the reader does not
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immediately concentrate on the elements of text, but makes predictions about the

meaning based on his or her knowledge of syntax, i.e. the formal relationships

between words in phrases or sentences and semantics, i.e. a solid vocabulary and

knowledge of word meanings. From the explanation above, it is clear that in the

top-down model, the process of comprehension deals with the background

knowledge of the reader to predict the meaning of the text. What readers bring to

the text separately in terms of their prior knowledge of the topic and their

knowledge about language, assist them to predicting what the upcoming words

will be.

3) Interactive Process

Neither the bottom-up nor the top-down model is sufficient for what happen

during the process of reading, researchers proposed an alternative model of

reading , which mixed these two views together: the  bottom-up and the top-down.

Rumelhart (1980) in Sutarsyah (2013:8) stated that the efficient and the effective

reading requires both top-down and bottom-up strategies operating interactively in

reading process. Both bottom-up and top-down process occur simultaneously for

the reader to comprehend the meaning of the text.

Additionally, interactive model of reading assumes that skills at all levels

are interactively available to process and interpret the text. This model

incorporates the implications of reading as an interactive process, that is, the use

of background knowledge, expectations, context, and so on and at the same time,

it also incorporates notions of rapid and accurate feature of recognition for letters

and words and spreading activation of lexical forms (Eskey and Grabe, 1992:224).
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In this research, the researcher used the interactive model, because in this

model the reader can develop their interpretive skills, which cover the ability of a

good reader. The researcher did not use bottom-up and top down process because

in the interactive process has covered both process.

2.2.2. Notion of Reading Comprehension

In reading process, the reader needs comprehension to get the points of the

reading text. In the other words, there is no reading without comprehension.

Dallman (1982:23) suggests that reading is more than knowing what letters of

alphabet stand for; reading involves more than word recognition, and

comprehension is an essential thing of reading so that without comprehension, no

reading takes place. It is impossible that someone reads a text without any

purpose. The purpose of reading will be achieved if the reader is able to

comprehend the text well.

Cooper (1986:11) also states that comprehension is a process in which the

reader may construct meaning by interacting with the text. Furthermore, the message

or the meaning conveyed can be in the forms of information and knowledge. In

reading comprehension, a reader should have knowledge about understanding the

reading passage. The common questions on the passages are primarily about the main

ideas, details, and an inference that can be drawn from the passages.

At the same time, Smith (1982:15) states that comprehension in reading as a

matter of “making sense” of text, of relating written language to what we know

already and to what we want to know. From these statements, it is clear that

reading and comprehension are regarded as one activity which cannot be
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separated. The goal is to get some understanding of what the author is trying to

suggest and make conclusion of the text. Without comprehension, reading is

nothing more than tracking symbols on a page with your eyes and sounding them

out.

Turner (1988:160) reveals that a reader can be said to have good

understanding on the reading material being read if the reader can (1) recognize

the words or sentences in reading and know its meaning, (2) connect the meaning

of the readers’ experience that has been gotten before with the meaning in the

reading, (3) understand the whole meaning contextually, and (4) make a judgment

on the content of reading material based on his reading experiences.

With reference to the explanations above, it can be said that reading

comprehension is an ability in which students make sense of the written text in

order to get information and knowledge from the text. Comprehension is not

something that happens after reading. It is the thinking done before, during, and

after reading. The readers’ capabilities, abilities, knowledge, and experience

impact the act of reading.

2.3. Aspects of Reading

There are five aspects of reading, they are (1) main idea, (2) supporting

details, (3) inference, (4) reference, and (5) vocabulary and this research is

focused on the five aspects of reading comprehension.

To be clearer, here is the full text of narrative paragraph that can be further

analyzed by those five aspects.
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Ali Baba and 40 Thieves

Once upon a time there were 40 cruel thieves who put their stolen
money and treasures in a cave. They went in the cave by saying “Open
Sesame” to the cave entrance. A poor person, named Ali Baba saw them
while they were doing that, so he heard the opening word. After they left,
he went toward the cave and opened it. Suddenly he found a very large
quantity of money and golden treasures. He took some of it and went back
home. After that he became a rich man and his brother wanted to know
how he became rich.

Ali Baba turned into the richest man in his village. His evil brother
was really jealous of him, and wanted to know how he could get such a
lot of money. Therefore, when Ali Baba went to the cave again to take
some more money, his brother followed him. He saw everything, and
decided to go back the next day to take some money for himself. The next
morning he found a lot of money in the cave, and he wanted to take all of
them. Unfortunately, when he was busy carrying the money to his house,
the thieves came. The boss of the thieves asked him how he knew about
the cave. He told everything, but unluckily they killed him and went to Ali
Baba’s house. After finding Ali Baba’s house, they made a plan to kill him
the following night. Some of the thieves hid in big jars, and the boss
pretended that he was a merchant who wanted to sell the jars to Ali Baba.
Ali Baba who was a kind man invited the boss of the thief to have lunch
together.

After lunch they took a rest. Luckily, the house maid went out of
the house, and found that there were thieves inside the jars. She finally
boiled hot oil and poured it into the jars to kill all of them. The boss of the
thieves was caught, and put into prison. Ali Baba was saved from the
danger, and he finally lived happily ever after with his maid who became
his wife shortly after.

a. Identifying Main Idea

According to Segretto (2002: 12), main idea of the reading selection is

what the passage is mostly about. Main idea usually has the detail

information that explains more about the details. The sentence which

states the main idea is called topic sentence or topic statement and it can

be located in the first, in the middle or last few sentences of the paragraph.

The example question of main idea can be: (1) What is the main idea of

the first paragraph? (2) What does the last paragraph tell us about? (3) The

second paragraph mainly talks about…

Here is the last paragraph of Ali Baba story to identify main idea.
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Once upon a time there were 40 cruel thieves who put their stolen money
and treasures in a cave. They went in the cave by saying “Open Sesame”
to the cave entrance. A poor person, named Ali Baba saw them while they
were doing that, so he heard the opening word. After they left, he went
toward the cave and opened it. Suddenly he found a very large quantity of
money and golden treasures. He took some of it and went back home.
After that he became a rich man and his brother wanted to know how he
became rich.

The main idea of the first paragraph is Ali Baba found the thieves’

treasures in the cave. It is because he saw the thieves went in the cave by

saying “Open Sesame” to the cave entrance. So, the main idea is found in

the middle paragraph (…he went toward the cave and opened it. Suddenly he found a

very large quantity of money and golden treasures.).

In brief, main idea directs the reader to detect the main information of the

passage or the paragraph.

b. Identifying Supporting Details

Supporting details are the ideas that explain or prove the topic sentence or

main idea. Mc. Whother (1986: 36) states that supporting sentence or

specific information develops the topic sentence by giving definition,

examples, facts, an incident, comparison, analogy, cause and effect

statistics and quotation. In the other words, readers should be concerned on

finding specific information of reading text because the clear main story

can be known from the details in each paragraph of the text. For example,

the question of the text is about asking the year, place, time, etc. Then, the

reader only reads some sentences that related to the question in order to

find the specific information.

For example, after reading story about Ali Baba and 40 Thieves, general

questions related to specific information can be for instances: (1) Where did
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the thieves put their money and treasures? (2) How did the thieves open the

cave entrance? (3) What did Ali Baba find in the cave? (4) What did Ali Baba

do after he found the money and treasures?

As the example, story below can used the question “How did the thieves

open the cave entrance?”

Once upon a time there were 40 cruel thieves who put their stolen money
and treasures in a cave. They went in the cave by saying “Open Sesame”
to the cave entrance. A poor person, named Ali Baba saw them while they
were doing that, so he heard the opening word. After they left, he went
toward the cave and opened it. Suddenly he found a very large quantity of
money and golden treasures. He took some of it and went back home.
After that he became a rich man and his brother wanted to know how he
became rich.

The answer of the question is the thieves went in the cave by saying “Open

Sesame” to the cave entrance. From the text, we know that the thieves can

open the cave entrance by saying the opening word.

It is clear that supporting details provide the reader with more information

about the main idea or the subject of a passage.

c. Making Inference

Basically, inference is about guessing something from the information

which have we read or know. Graesser, Wiemer Hastings K., & Wiemer

Hastings P. (2001) states inference is the output of the interaction between

the readers knowledge and the information in the text. One of

comprehension strategies to make a conclusion about what is not directly

stated in the text based on clues. Sometimes information is not given

directly. According to Carnine, Silbert, and Kameenui (1997), the implicit

or inferential questions is appropriate for all grades if because they have

been taught to think independently.
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Example question of making inference can be: (1) What was first paragraph

talking about? (2) All of the following statement is true related to the passage,

except… (3) What is the best title for the passage? (4) The story tells us that

the character of Ali Baba is…

Here is the example story to make inference, with question “The true

statement about this paragraph is…”

Ali Baba turned into the richest man in his village. His evil brother was
really jealous of him, and wanted to know how he could get such a lot of
money. Therefore, when Ali Baba went to the cave again to take some
more money, his brother followed him. He saw everything, and decided to
go back the next day to take some money for himself. The next morning he
found a lot of money in the cave, and he wanted to take all of them.
Unfortunately, when he was busy carrying the money to his house, the
thieves came. The boss of the thieves asked him how he knew about the
cave. He told everything, but unluckily they killed him and went to Ali
Baba’s house. After finding Ali Baba’s house, they made a plan to kill him
the following night. Some of the thieves hid in big jars, and the boss
pretended that he was a merchant who wanted to sell the jars to Ali Baba.
Ali Baba who was a kind man invited the boss of the thief to have lunch
together.

The answer of the question is Ali Baba’s brother failed to carry the money

to his house. This is because based on the text, there is a statement of

“Unfortunately, when he was busy carrying the money to his house, the

thieves came. The boss of the thieves asked him how he knew about the

cave. He told everything, but unluckily they killed him and went to Ali

Baba’s house.” The underlined sentences mean that Ali Baba’s brother

was killed by the thieves while on his way carrying the money home.

In summary, inference requires the readers to catch the information which

is not stated in the text by using their critical thinking after they read the

text.
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d. Determining Reference

Naturally, reference is a relation between objects in which one object

designates, or acts as a means by which to connect to or link to another

object. Reference is word or phrases use either before or after the reference

in the reading material (Latulippe, 1986:20). References are words or

phrase used either before or after the reference in the reading material.

They are used to avoid unnecessary repletion of words or phrases. It means

that, such words are used, they are signals to the reader find the meaning

elsewhere in the text. The question of the text is usually asks the reader to

find the answer directly to the line in the paragraph or the question is asked

with “refer” word.

In general questions related to this type of reading can be for examples: (1)

The word “she” in line 5 refers to… (2) What was word “her” position?

(3) The word “which” describes to…

Here is the example story to determine reference, with question ”The word

“they" in the sentence above refers to?”.

Once upon a time there were 40 cruel thieves who put their stolen money
and treasures in a cave. They went in the cave by saying “Open Sesame”
to the cave entrance. A poor person, named Ali Baba saw them while they
were doing that, so he heard the opening word.

The answer is the thieves. The word “they” is called reference because it is

pronoun to refer “40 cruel thieves”.

This example shows that after reading the text, the reader should have

possibility to link an object to another object related to the context.
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e. Understanding Vocabulary of The Text

As a matter of fact, vocabulary is all the words which exist in a particular

language or subject. Harmer (2004: 153) states that the ability to determine

the meaning of vocabulary items from context is one of the most important

aspects of successful reading. Concerning with those statements indeed

vocabulary is basic for everyone who intends to develop or to produce

utterances for reading. If they cannot understand the meaning of words in

the text, so they will not catch the information of that text. Reader usually

needs to understand some questions which test the part of speech available

in the text. If readers, for example, do not know the meaning of that word,

they will find difficulty in comprehending the text.

The question of understanding difficult vocabulary can be for instances:

(1) What is the closest meaning of underlined word? (2) In line 1, the word

“cruel” is closest in meaning to… (3) What is the best word to replace the

underline word?”

As can be seen that, in general, the text below consist of nouns, verbs,

adjectives, and adverbs. The reader will find certain parts of speech

analyzed like the following.

a. Nouns

According to Wren and Martin (1979:5), if a word gives a name to a

name of a person, place, or thing the word is noun. Noun can be

divided into:

a) Collective noun, is the name of a number (or collection) of

persons or things taken together and spoken of as one whole. For
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example, army, which is a collection of soldiers, and fleet, which

is a collection of ships or vessels.

In fact, there is no collective noun used in the text.

b) Abstract noun, is usually the name of a quality, action, or state

considered apart from the object to which it belongs.

For example, the underlined word in this sentence, “Ali Baba was

saved from the danger” is an abstract noun.

Another classification of nouns is whether they are countable or

uncountable.

a) Countable noun, is the name of objects, people, etc. that we can

count. For example, the underlined words in these sentences,

“Suddenly he found a very large quantity of money and golden

treasures.” and “… he went toward the cave and opened it” are

the countable noun.

b) Uncountable noun is the name of things which we cannot count.

For example, the underlined word in this sentence, “… he was

busy carrying the money to his house” is an uncountable noun.

b. Verbs

Since this study uses narrative text which used past tense, the verbs are

focused on the regular verbs and irregular verbs. According to Wren

and Martin (1979:97), verbs can be divided into:

a) Regular verbs are those whose past tense and past participles are

formed by adding a -d or an -ed to the end of the verb.
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For example, the word want become wanted as in this sentence,

“... he wanted to take all of them.” and the word follow become

followed as in this sentence “…his brother followed him” are

regular verbs.

b) Irregular verbs are the changed forms of these verbs are often

unrecognizably different from the originals.

For example, the word go become went as in this sentence, “They

went in the cave by saying “Open Sesame” and the word find

become found as in this sentence “He found very large quantity of

money and golden treasures” are irregular verbs.

c. Adjectives

Wren and Martin (1976:19) said that a word used with a noun to

describe or point out, the person, animal, place or thing which the noun

names, or to tell the number or quantity, is called an adjective.

Adjectives may be divided into the following classes.

a) Adjective of quantity shows how much of a thing is meant as.

For example, all in this sentence, “…he wanted to take all of

them” and some, in this sentence, “Some of the thieves hid in big

jars” are the adjectives of quantity.

b) Adjective of quality shows the kind or quality of a person

or thing. For example, rich as in this sentence, “After that he

became a rich man…” and evil as in this sentence, “His evil

brother was really jealous of him…”are the adjectives of quality.
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c) Adjective of numeral, shows how many persons or things are

meant which is referred by a number.

For example, forty as in this sentence, “Once upon a time there

were 40 cruel thieves…” is the adjective of numeral.

d. Adverbs

Referring to Wren and Martin (1976:118), an adverb is a word which

modifies the meaning of a verb, an adjective or another adverb. By

simply, it can be divided into:

a) Adverb of time.

For example, once upon a time as in this sentence, “Once upon a

time, there were 40 cruel thieves…” and the next morning as in this

sentence, “The next morning, he found a lot of money in the cave.”

b) Adverb of place.

For example, in his village as in this sentence “Ali Baba turned

into the richest man in his village.”

c) Adverb of manner.

For example, happily as in this sentence, “He lived happily ever

after…”

d) Adverb of degree.

For example, very as in this sentence, “He found very large

quantity of money and golden treasures.”
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2.4. Notion of Macro and Micro Skills of Reading

Brown (2004: 187-188) categories reading skills into (1) macro skills, and

(2) micro skills, clarified like the following.

1) Macro skills

Since the focus of this study is mainly on macro skills, these particular

skills will be illustrated in details as seen below.

a) Recognizing the rhetorical forms of written discourse and their

significance for interpretation.

b) Recognizing the communicative function of written text, according to

form and purpose.

c) Inferring context that is not explicit using background knowledge.

d) From described events, and ideas infer links and connections between

events, deduce causes and effects, and detect such relations as main

idea, supporting idea, new information, given information,

generalization, and exemplification.

e) Distinguishing between literal and implied meaning.

f) Detecting cultural specific references and interpreting them in context

of the appropriate cultural schemata.

g) Develop and use a battery of reading strategies such as scanning and

skimming, detecting discourse markers, guessing the meaning of

words from context, and activating schemata for the interpretation of

texts.

Here is a complete text needed to be analyzed using the macro skills

mentioned above.

The Carpenter

Once upon a time, there was a poor carpenter who lived
with his family near a deep river.
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One day, the carpenter was working by the river, when
suddenly his axe fell into the river. He began to call for Mercury to
help him. Suddenly, Mercury appeared and stood in front of the
carpenter.

“Please, help me, mercury” said the carpenter. “I’ve just
dropped my axe into the river. I can’t buy the new one because I
don’t have any money. I am very poor”. “I’ll help you” said the
Mercury and he dived into the river.

In just a moment, he came up with a beautiful axe made of
gold. “Is this your axe?” he asked. The carpenter is an honest
man. He shakes of his head. “No, my axe is not made of gold”. It’s
just an ordinary one”. The Mercury dived into the river again and
he brought a beautiful axe made of silver. “Is this it?” asked the
Mercury. “No, this isn’t either” answered the carpenter.

Then, the Mercury dived into the river for the third time
and he brought an axe made from iron. “Oh, it’s mine” said the
carpenter happily. “Thank you very much” said the carpenter to
the Mercury. “You are the honest man, so I’ll give you these three
axes” said the Mercury. The carpenter was very pleased. He
thanked Mercury and went home.

(http://www.citehr.com/33541-story-carpenter.html)

1. Recognizing the rhetorical forms of written discourse and their

significance for interpretation, e.g. there was a poor carpenter who

lived with his family near a deep river. (line 1). Those sentences are

introductory paragraph which helps the readers to define the subject

and to develop another paragraph.

2. Recognizing the communicative function of written text, according to

form and purpose.

The form of the text is monologue text, especially narrative text.

Before the students read the text, they should have a purpose which is

the purpose will helps the students to get the answer (e.g. who are the

characters in the story?). From the example question, the purpose is

to find out the characters in the story. So, the readers should find out

the characters in the story. In the story, the characters of the story are

the carpenter and the Mercury.
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3. Inferring context.

Inference is a good guess or conclusion drawn based on the logic of

passage. Finding inference means the reader imply the sentences or

passages understand and conclude it logically. For example:

1) The character of the farmer is honest person.

2) The end of the story is the Mercury gave three axes to the

carpenter, the carpenter thanked him.

4. Main Idea.

Main idea is the most important piece of information the author wants

to know about the concept of a paragraph. Determining main idea is a

skill to grasp and find the main point of a passage by summarizing its

passage and looking for repetition of ideas/words. For example:

a. Main idea in the first paragraph is ‘the carpenter lives near a deep

river.’

b. Main idea in the second paragraph is ‘the carpenter fell his axe into

river.’

c. Main idea in the third paragraph is ‘the Mercury helped the

carpenter finding the carpenter’s axe in the river.’

d. Main idea in the fourth paragraph is ‘the Mercury offered the axes

made from gold and silver to the carpenter, but the carpenter

refused them because they were not belong to him.’

e. Main idea in the fifth paragraph is ‘the Mercury gave three axes to

the carpenter, the carpenter thanked him.’

Specific Information (cause and effect)
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Cause is defined as why something happened. Effect is defined

as what happened. For example: The carpenter’s axe fell into the

river (cause), the Mercury helped him to find his axe (effect).

5. Distinguishing between literal and implied meaning

1) Literal Meaning

The literal meaning of a sign is what it denotes. For example:

The tiger was very surprised to see a big animal listening to the small

animal.

In this context, the small animal means the farmer.

2) Implied Meaning

The implied meaning is what the sign connotes. For example:

The tiger was very surprised to see a big animal listening to the small

animal.

In this context, the small animal can mean ant and fly.

6. Detecting references and interpreting them in context.

Reference is the intentional use of one thing to indicate something else

in which one provides the information necessary to interpret the other.

Finding reference means we interpret and determine one linguistic

expression to another. For example:

a. He began to call for Mercury to help him. The word “he” on this
sentence refers to the carpenter.

b. Please, help me, Mercury. The word “me” on this sentence refers to
the carpenter.

c. I’ve just dropped my axe into the river. The word “I” on this
sentence refers to the carpenter.

d. I can’t buy the new one because I don’t have any money. The word
“I” on this sentence refers to the carpenter.

e. I’ll help you. 1) The word “I” on this sentence refers to the
Mercury and 2) The word “you” refers to the carpenter.
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f. In just a moment, he came up with a beautiful axe made of gold. The
word “he” on this sentence refers to the Mercury.

g. He shook of his head. The word “he” on this sentence refers to the
carpenter.

h. The Mercury dived into the river again and he brought a beautiful
axe made of silver. The word “he” on this sentence refers to the
Mercury.

j. Is this it?” asked the Mercury. The word “it” on this sentence refers
to the axe.

7. Guessing Meaning of Word

Guessing meaning of the word refers to comprehend what the

unfamiliar words mean by seeing its (1) synonym, which is a word

with a meaning that is same as another word or (2) antonym, which is

a word that has opposite meaning of another word, related to the

context. Besides that, we can also try to guess the meaning of word by

comprehending one or two previous sentences in the text. For

examples:

a) Synonym

a. drop is the synonym of fall (verb).
b. appear is the synonym of come (verb).
c. call is the synonym of shout (verb).
d. dive is the synonym of swim (verb).
e. beautiful is the synonym of pretty (adjective).
f. suddenly is the synonym of unexpectedly (adjective).
g. made is the synonym of created (verb).

b) Antonym

a. poor is the antonym of rich (adjective).
b. near is the antonym of far (adjective).
c. new is the antonym of old (adjective).
d. beautiful is the antonym of ugly (adjective).
e. honest is the antonym of liar (adjective).
f. ordinary is the antonym of extraordinary (adjective).
g. pleased is the antonym of happy (adjective).
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2) Micro skills naturally consist of some aspects which are further explained

below.

Here is a complete text analyzed by using the micro skills.

The Smartest Animal

Once upon a time, there was a farmer from Laos. Every morning
and every evening, he ploughed his field with his buffalo.

One day, a tiger saw the farmer and his buffalo working in the
field. The tiger was very surprised to see a big animal listening to the
small animal. The tiger wanted to know more about the big animal and
the small animal.

After the man went home, the tiger spoke to the buffalo “You’re so
big and strong. Why do you do everything the man tells you?” The buffalo
answered, “Oh, the man is very intelligent”. The tiger asked, “Can you
tell me how intelligent he is?”. “No, I can’t tell you”, said the buffalo.
“But you can ask him”.

The next day, the tiger asked to the man, “Can I see your
intelligence?” But the man answered, “It is at home.” “Can you go and
get it?”, asked the tiger. “Yes”, said the man. “But I am afraid you will
kill my buffalo when I am gone. Can I tie you to a tree?”. After the man
tied the tiger to the tree, he did not go home to get his intelligence. He
took his plough and hit the tiger. Then he said, “Now you know about my
intelligence even you haven’t seen it.”

(http://freeenglishcourse.info/the-smartest-animal-a-narrative-text/)

a) Discriminate among distinctive graphemes and orthographic patterns

of English. A grapheme is a letter or a number of letters that represent

a sound (phoneme) in a word. English has a complex code in which 1-

4 letter graphemes can represent 1 sound. This can be a single letter,

or could be a sequence of letters, such as ai, sh, igh, tch etc. For

example, one letter grapheme ‘i’ in the word tiger. The sounds /ai/ is

represented by the letter ‘i’. Two letters grapheme ‘kn’ in the word

know. The sound /n/ is represented by the letters ‘k n’. Four letters

grapheme ‘ough’ in the word plough. The sound /ou/ is represented by

the letters ‘o u g h’. Then, orthographic is the system of writing

conventions used to represent spoken English in written form that

allows readers to connect spelling to sound to meaning. For example,
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the word big /big/ consists of three letters ⟨b⟩, ⟨i⟩, and ⟨g⟩, in which⟨b⟩ represents the sound /b/, ⟨i⟩ the sound /I/, and ⟨g⟩ the sound /g/.

This typical aspect of reading is crucial in reading especially in the

beginning level.

b) Retain chunks of language of different lengths in short term memory.

Chunks are groups of words that can be found together in language.

They can be words that always go together, such as fixed collocations,

or that commonly do, such as certain grammatical structures that

follow rules. Chunks include lexical phrases, set phrases, and fixed

phrases. The examples are once upon a time (in paragraph 1) and one

day (in paragraph 2), and the next day (in paragraph 4).

d) Recognize a core of words, and interpret word order patterns and their

significance. A core word is a small set of simple words, in any

language, that are used frequently and across contexts. Core

vocabulary contains all parts of speech - nouns, pronouns, verbs,

adjectives, adverbs, prepositions, conjunctions, and interjections and

serves as a great medium for teaching language.

Action words like see, want, work and listen, nouns like farmer, field,

and buffalo, pronouns like I, you, and he, adjectives like surprised,

small, big, and strong and also adverb like very.

e) Recognize grammatical word classes (nouns, verb, etc.), systems (e.g.

tense, agreement, pluralization), patterns, rules, and elliptical forms.

f) Recognize that a particular meaning may be expressed in different

grammatical forms. For example, word-forms listen, listened, and
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listening have the same lexical meaning, but they have different

grammatical meanings. They constitute a lexeme (about this sound

pronunciation). Meanwhile, word-forms farmer, tiger, and buffalo

have the same grammatical meaning but they have different lexical

meanings. They constitute a grammeme (a categorical form, a form

class).

g) Recognize cohesive devices in written discourse and their role in

signaling the relationship between and among clauses. Cohesive

devices tell the reader what we are doing in a sentence and help to

guide them through our writing. In other words, they signal to the

reader what the relationships are between the different clauses,

sentences and paragraphs. For example:

“… The tiger wanted to know more about the big animal and
the small animal.

After the man went home, the tiger spoke to the buffalo
“You’re so big and strong. Why do you do everything the man tells
you?” The buffalo answered, “Oh, the man is very intelligent”. The
tiger asked, “Can you tell me how intelligent he is?”. “No, I can’t
tell you”, said the buffalo. “But you can ask him”.

From the example above, there is conjunction ‘after’ to join the

previous and the recent paragraph. Moreover, the word ‘you’ refers to

‘the buffalo’, the word ‘me’ refers to ‘the tiger’, and the word ‘he’

refers to ‘the man’. Therefore, cohesive devices help creating unity

and coherence that make the text easy to understand.

2.5. Concept of Narrative Text

According to Anderson and Anderson (1997: 8), narrative text is a piece of

text which tells a story and in doing so entertains and informs the reader or
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listener. From these statements it can be inferred that narrative texts is concerning

with a story. The story includes some events which is presented to amuse the

readers or listeners. So, written narrative texts are aimed to entertain the readers.

Meanwhile, Parera (1993:5) states that a narrative is one of the forms of

developing writing, for example characters told the history of something based on

the development of writing from time to time. In addition, Gerot and Wignell

(1994: 204) argue that narrative deals with the action of the characters or

problematic events which lead to a crisis or turning point of some kind, which in

turn finds a resolution. From these opinions, it can be said that a narrative text is

usually a product of writing which is developed and tied together to become a

story which happened in a certain time in the past.

Derewianka (1990: 32) states that the steps for constructing a narrative are:

1) Orientation, in which the writer tells the audience about who the

character in the story are, where the story is taking place, and when the

action is happen.

2) Complication, where the story is pushed along by a series of events,

during which we usually expect some sort of complication or problem to

arise. It just would not be so interesting if something unexpected did not

happen. This complication will involve the main character(s) and often

serves to (temporally) toward them, for reaching their goal. Narratives

mirror the complications we face in life and tend to reassure us that they are

resolvable.
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3) Resolution

In a “satisfying narrative”, a resolution of the complication is brought about.

The complication may be resolved for better or for worse, but it is rarely left

completely unresolved (although this is of course possible in certainly types

of narrative, which leave us wondering (how the end of the story is).

From the general structure above, the narrative should have the three

components such as orientation, complication, and resolution. The three

components support the story that is organized as narrative.

There are many types of narrative. Generally, it can be categorized into the

fictional narrative or imaginary, the nonfictional narrative, or combination of

both.

1) A Fictional Narrative presents an imaginary narrator’s account of a

story that happened in an imaginary world. It includes fairy tales,

folklore or folktales, horror stories, fables, legends, myths, and science

fictions.

2) A Nonfictional Narrative (also factual narrative) presents a real-life

person’s account of a real-life story. It includes historical narratives,

ballads, slice of life, and personal experience

Similarly a test has also language feature that can be described as follows:

a. Focus on specific usually individualized participants, e.g. Ali Baba,

Cinderella.

b. The Use of Simple Past (come - came, open - opened, etc).
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1) The example of using the word “ came”.

Incidentally, he came upon an old cabin house.

2) The example of using the word “knocked” and “opened”.

He knocked on the door and ugly woman, Nancy, opened it.

c. The use of temporal conjunction (when, then, etc).

1) The example of using the word “when”

When he opened his eyes, he found himself in luxurious castle.

2) The example of using the word “then”

The monkey, then escaped to the wood.

d. The use of noun phrases: a poor young man, a thick dense forest, a

muscular scar robber.

e. Adverb of time (Once upon a time, early in the morning, etc).

1) The example of using “once upon a time”

Once upon a time, there was a poor young man named James.

2) The example of using “early in the morning”

Early in the morning, James turned become a monkey.

f. Action verbs. A verb that shows an action. (looked, stole).

1) The example of using “looked”

He looked at his image in the mirror, closed his eyes and said a wish.

2) The example of using “stole”

the princess stole the mirror and prayed that James became a monkey.

g. Direct speech. It is to make the story lively. (She said, “The mirror could grant

anything we wish”.). The direct speech uses present tense.
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Here in the example of the organization of narrative text:

The Magic Mirror

Orientation: Once upon a time, there was a poor young man name
James. He got lose in a thick dense forest when he was collecting
firewood. Incidentally, he came upon an old cabin house. He knocked on
the door, and an ugly woman, Nancy opened it. Tears were falling down
from her eyes and checks. She told him that a robber who lived in a
nearby cave had stolen her magic mirror. She said, “The mirror could
grant anything we wish” James promised to get the mirror for her.
Complication: James went into the cave. There was a muscular scary
robber there, but he was sleeping soundly. So, James could take the
Magic Mirror easily. He do not want to give the mirror back to Nancy, he
kept it for himself instead. He looked at his image in the mirror, closed
his eyes and said a wish. He wished to be in a beautiful place. When he
opened his eyes, he found himself in a luxurious castle. There was a
birthday party there. It was the princess birthday. James used the mirror
to make a wish again. This time he wanted to marry the beautiful
princess. The princess married with him the next day. In his joyful
moment, James told a story about his past time and the magic mirror.
Realizing her husband a bad man, the princess stole the mirror and
mirror and prayed that James became a monkey.
Resolution: The princess’ wish came true. In early morning, James
turned into a monkey. Then, the monkey escaped from the castle into
wood.

(http://www.narrativemagazine.com/archive/stories

To be clearer, below is the explanation of organization of The Magic

Mirror presented earlier, they are:

1) Orientation is in the first paragraph because the narrator introduces the

characters and tells the events that will begin a chain of events and these

events will affects of the characters. The first paragraph introduces James.

It also tells when he got lose in a thick dense forest and met an ugly

woman, Nancy, in an old cabin house. James promised to get her mirror

that could grant anything we wish which had stolen by a robber.

2) Complication is in the second paragraph because the narrator tells the

problem of the story and how the main character solves them. The second

paragraph tells that James could take the Magic Mirror from the scary

robber easily but he did not want to give the mirror back to Nancy. He
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used the mirror to wish everything he wanted. Until one day, he married a

beautiful princess because of the magic mirror, but the princess realized

her husband a bad man. The princess stole the mirror and mirror and

prayed that James became a monkey.

3) Resolution is in the third paragraph because the narrator shows the way of

the participant to solve the crisis, better or worse. The third paragraph tells

when James turned into a monkey and escaped from the castle into wood.

2.6. Concept of Teaching Reading

A major goal of teaching reading is to help students develop the knowledge,

skills, and experiences they must have if they are competent and enthusiastic

readers. For many years, teaching readings are based on a concept of reading as

the application of a set of isolated skills such as identifying words, finding main

ideas, identifying cause and effect relationships, comparing and contrasting, and

sequencing. Teaching reading comprehension is viewed as a mastery of these

skills.

Alyousef (2005:143) suggests that “in teaching reading, contemporary

reading tasks; unlike the traditional materials, involve three-phase procedures:

pre-, while-, and post-reading stages”. The pre-reading stages help to activate the

relevant schema. For example, the teacher can ask students questions that arouse

their interest while previewing the text. The aim of while-reading stages (or

interactive process) is to develop students’ ability in tackling texts by developing

their linguistic and schematic knowledge. For example, the teacher can encourage

the students to generate appropriate questions for the passage and to identify what
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makes a text difficult and seek an understanding of difficult new vocabulary. Post-

reading includes activities which enhance learning comprehension using matching

exercise, close exercise, cut-up sentences and comprehension questions.

It is said that the aim of teaching reading is to develop students’ skill that

they can read English text effectively and efficiently. In teaching reading, the

teacher should provide strategy to the students along with the purpose of reading.

The purpose of reading also determines the appropriate approach to reading

comprehension. Then, the purpose of reading is implemented into the

development of different reading techniques: scanning, skimming, mapping,

jigsaw etc. Therefore, reading technique should be matched to reading purpose for

achieving an effective reading. For example, if their purpose of reading is to find

the specific information of the text, they should apply story grammar strategy in

their reading.

Thus, it can be assumed that in teaching reading, appropriate and possible

strategy should be applied based on the purpose of reading in order to get the

comprehension. They use reading strategy to make their reading efficient and

effective. Story grammar strategy as reading strategy is possible to be applied by

the Junior High School students in their reading, e.g. students are able to identify

and look for the specific information in functional texts, especially narrative text.

2.7. Concept of Story Grammar Strategy

Story grammar strategy is one of reading comprehension strategies of

graphic organizer to comprehend narrative texts. According to Dimino et. al

(1990:21), story grammar strategy is a framework to assist the students in



42

analyzing the main characters, setting, problems, events, solution, and assist

students to outline a story. By using story grammar, the important information can

be comprehended.

Story grammar is a guide to help the students as they read the text. Story

grammar allows the students to comprehend the story easier. As Schmitt and

O’Brien (1986:5) stated that story grammar strategy is a reading comprehension

strategy in improving the students’ interactions to find out the important

information of the story by using an organizational framework. In addition, story

grammar can be used as a foundation to answer the questions related to the story

(Dimino, et. al, 1990:21).

Then, Mahmoud and Nazal (2010:32) also explained benefits of the story

grammar strategy. This strategy is not only can improve reading comprehension,

but also can enhance students’ vocabulary, writing, and imagination. It can be

used at all levels. Then, it can motivate students to be proud with their work. It is

appropriate to be used for students who work individually, pair, group or the

whole class discussion. In conclusion, story grammar is very helpful.
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Story Grammar Instruction

There are six steps of applying story grammar strategy. According to Short

and Ryan (1984:225-235), the steps are develop and activate background

knowledge, discuss the strategy, model the strategy, memorize the strategy,

support the strategy, and independent performance. The teacher can develop the

teaching learning activities and media based on his/her creativity. So, the strategy

will give motivation the students to learn reading a text better.

The teacher can start to develop and activate background knowledge of the

students by showing a picture related the story and asking some questions related

the topic. The teacher shows the format of story grammar on a whiteboard,

Name_____________________________Date____________
Story Grammar

Title ______________________________________________
Author_____________________________________________

Setting
________________________________________________________
________________________________________________________

Main Characters
1._______________________________________________________
2._______________________________________________________
3._______________________________________________________
4._______________________________________________________

Conflict or Problem
________________________________________________________
________________________________________________________

Events
1._________________________________________________________
2._________________________________________________________
3._________________________________________________________
4._________________________________________________________

Conclusion
________________________________________________________
________________________________________________________
©2003 abcteach.com
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explains the using of story grammar strategy to the students, explains how this

strategy can help them in their reading comprehension and model how to apply

this strategy. The teacher asks the students to read a narrative story, the story

depends on students’ level. After reading the story, the teacher asks the students to

construct their own story grammar. The students apply this strategy based on the

organization of story grammar and the teacher should guide the students, for

example by using pictures or guided question to support this strategy. Besides, the

students could be divided into some groups to discuss the information of the text

and after that compare with other groups. The teacher controls the discussion and

explains more about narrative text, generic structure and feature language. Then,

the students answer the questions related the story using the information in story

grammar. Last, the teacher evaluates the student’s success through assessing

increases in achievement.

Here is the application of story grammar strategy in story grammar sheet.

The Magic Mirror

Orientation: Once upon a time, there was a poor young man name
James. He got lose in a thick dense forest when he was collecting
firewood. Incidentally, he came upon an old cabin house. He knocked on
the door, and an ugly woman, Nancy opened it. Tears were falling down
from her eyes and checks. She told him that a robber who lived in a
nearby cave had stolen her magic mirror. She said, “The mirror could
grant anything we wish” James promised to get the mirror for her.
Complication: James went into the cave. There was a muscular scary
robber there, but he was sleeping soundly. So, James could take the
Magic Mirror easily. He do not want to give the mirror back to Nancy, he
kept it for himself instead. He looked at his image in the mirror, closed
his eyes and said a wish. He wished to be in a beautiful place. When he
opened his eyes, he found himself in a luxurious castle. There was a
birthday party there. It was the princess birthday. James used the mirror
to make a wish again. This time he wanted to marry the beautiful
princess. The princess married with him the next day. In his joyful
moment, James told a story about his past time and the magic mirror.
Realizing her husband a bad man, the princess stole the mirror and
mirror and prayed that James became a monkey.
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Resolution: The princess’ wish came true. In early morning, James
turned became a monkey. Then, the monkey escaped from the castle into
wood.

(http://www.narrativemagazine.com/archive/stories

2.8. Procedures of Teaching Reading through Story Grammar Strategy

These are the procedures of teaching reading comprehension through Story

Grammar Strategy.

Pre-Activity

1. The teacher gives brainstorming to the students to activate students’ schemata

by asking them about narrative text

Name (student’s name) Date (test’s date)

Story Grammar

Title The Magic Mirror

Setting
in thick dense forest, an old cabin house, in the cave, in a luxurious castle

Main Characters
1. James
2. Nancy, an ugly woman
3. A muscular scary robber
4. The princess

Conflict or Problem
James did not return the mirror to Nancy, he used it to wish everything he wanted. Until
one day, the princess realized that he was a bad man, she used the mirror and prayed that
James became a monkey.

Events
1. James got lose in dense forest and met Nancy.
2. James promised to get Nancy’s mirror back which stolen by the robber.
3. James got the mirror but he did not want to give it back to Nancy.
4. James used the mirror to wish to be in the luxurious castle and the he met the princess.
5. James used the second wish to marry the princess.
6. The princess used the last wish to curse James become a monkey.

Conclusion
James turned into a monkey and escaped from the castle into wood.

©2003 abcteach.com
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2. The teacher shows the format of story grammar on the whiteboard and the

purpose of it in helping them comprehending narrative text.

3. The teacher asks one student to tell a story that she/he has, it can be story from

a book or movie that she/he knows.

4. From the story, the teacher explains the elements that are found in narrative

text, such as the characters, setting, events, conflict, etc. Teacher also corrects the

grammar that students used when telling the story, so the students know what kind

of tenses they must use when telling narrative story.

5. After that, teacher discusses about the general structure and the language

features that are used in narrative text.

Whilst Activity

1. The teacher orders the students to work in pair.

2. The teacher distributes the copies of narrative story to the students.

3. The teacher asks the students to read silently.

4. The teacher and the students discuss the structure of the story. The students

must answer the guiding questions that teacher asks to them. The guiding

questions may be similar to the following (adapted from Cooper 1986: 382-284):

Setting Where did the story happen?

When did the story happen?

Characters Who was the story about?

Who were the people in the story?
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Who was the most important person in the story?

Problem Did the people have a problem?

What was the big problem that the story was about?

Action What did the people do to solve the problem?

What were the important things that happened in the story?

Resolution How did the people solve the problem?

How did the story end?

Theme What lesson could we learn from the story?

5. After the discussion, teacher distributes the story grammar sheets to the

students. Students work individually.

6. When the students commit errors, the teacher directs them to the appropriate

section of the narrative to reread it for the correct answer.

7. After the students have completed the activity, the students are told to exchange

their sheet to their pair.

8. The teacher asks the students to check their pair sheet based on their opinion.

The teacher guides the students checking the sheet.

9. The teacher gives evaluation test.

Post Activity

1. The teacher makes reinforcement by discussing the answer with the students.

2. The students submit their work to the teacher.

3. The teacher closes the meeting.
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2.8.1. The Applicability of Learning Procedures

To be clear, here is the practical of the learning procedures with lesson

material of narrative text entitle Magic Mirror.

MAGIC MIRROR

Once upon a time, there was a poor young man named James.
He got lost in a thick dense forest when he was collecting firewood.
Incidentally, he came upon an old cabin house. He knocked on the door
and ugly woman, Nancy, opened it. Tears were falling down from her
eyes and checks. She told him that a robber who lived in a nearby cave
had stolen her magic mirror. She said, “The mirror could grant
anything we wish”. James promised to get the mirror for her.

James went into the cave. There was a muscular scary robber
there but he was sleeping soundly. So, James could take the Magic
Mirror easily. Not waiting to give the mirror back to Nancy, he kept it
for himself instead. He looked at his image in the mirror, closed his
eyes and said a wish. He wished to be in a beautiful place. When he
opened his eyes, he found himself in luxurious castle. There was a
birthday party. It was the princess’ birthday. James used the mirror to
make a wish again. This time, he wanted to marry the beautiful
princess. The princess married him in the next day. In his joyful
moment, James told a story about his past time and the magic mirror.
Realizing her husband a bad man, the princess stole the mirror and
prayed that James became a monkey.

The princess’ wish came true. Early in the morning, James
turned become a monkey. The monkey, then escaped to the wood.

(An English text book for Junior High School, Pusat Pembukuan
Departemen Pendidikan Nasional: 2008)

Pre-activity

In pre-activity, the teacher introduces the students about story grammar

strategy. Then, the teacher explains.

1) T : Assalamualaikum, Good morning class, how are you today?
S : Walaikumsalam. Good morning, Miss. I am fine, thank you, how are you,

Miss?
T : I am fine too, thank you.

2) T : Who is absent today?
S : There is no anyone absent today, Miss.

3) T : Students, have you ever read Cinderella story?
S : Yes, we have, Miss.
T : What kind of story is it? Is it descriptive or narrative?.
S : It is narrative story, Miss.
T : Alright, today we are going to learn about narrative text through story.

grammar strategy. Story grammar will help you to comprehend the
narrative text. Let’s start to study.

S : Yes, please do, Miss.
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While-activity

In while-activity, the teacher introduces how to use story grammar strategy

in answering the question. The teacher distributes the story text. Students read the

text silently in ten minutes. Then, the teacher distributes the story grammar sheet,

after that the students fulfill the story grammar sheet. The teacher helps the

students to fill the story grammar sheet by guiding questions. After that, to

measure their understanding, the teacher gives the first task that contained of four

aspects in macro skills such as specific information, inference, reference, and

vocabulary. As the procedure of story grammar strategy, the teacher distributes

the question, then students understand the questions in five minutes. After the

students understand the questions, the teacher asks them to answer the questions

in fifteen minutes. Then, when the students have been finished the task, the

teacher asked them to collect. Teacher and students discussed it together.

1) T : Students, I will distribute the text, the title is The Magic Mirror.
S : Yes, please. Thank you, Miss.
T : I will give you ten minutes to read the text so that you will know what you

have to fill in your story grammar sheet later.
S : It is all right, Miss.

2) T     : Students, time to read the text is over. Please, stop reading the text!
S : It is all right, Miss.

3) T : Well, students. This is the story grammar sheet. You should fill it by
using the information from text.

S :  Yes, Miss, we will do.
T : Great. Then, what is the next question?
S : It’s about the setting, Miss.
T : Yes. Setting is the time and the place which a story happened. So, where

did the story happen?
S : The story happened in a thick dense forest, then in an old cabin house, in

the cave, and the last in a luxurious castle.
T : Good. After that, who were the characters in the story?
S : The characters were James, Nancy, and the princess.
T : Yes, you’re right. Next is the problem of the story. Problem means the

trouble that happened with the characters in the story. Could you tell me
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the problem of the story?
S : The problem is James got lose in thick dense forest, Miss.
T : No, the answer is not right yet. The problem which means here is the big

or the main trouble that happened  by the character in the story.
S : I will try to answer, Miss.
T : Fine, so what is the big problem happened by the character?
S : James did not return the mirror to Nancy, he used it to wish everything

he wanted.
T : Yes, your answer is right. In the second paragraph, it said that James

could take the Magic Mirror easily. He do not want to give the mirror
back to Nancy, he kept it for himself instead. He looked at his image in
the mirror, closed his eyes and said a wish. Do you understand?

S : Yes, we do.
T : Let’s go on to the next question. What is the question?
S : It’s about the events Miss.
T : Yes, what is event?
S : Event is something that happened sequentially by the characters in the

story.
T : Yes, it’s right. So, what is the first event?
S : At first, James got lose in dense forest and met Nancy, an ugly woman, in

a cabin house.
T : Alright, what happened next?
S : James promised to get Nancy’s mirror back which stolen by the robber.
T : Good, and then what happened?
S : James got the mirror but he did not want to give it back to Nancy.
T : Right. What did James do then after finding the mirror?
S : James used the mirror to wish to be in the luxurious castle and the he

met the princess.
T : After that what did he do?
S : James used the second wish to marry the princess.
T : What happened to James after marrying the princess?
S : The princess used the last wish to curse James become a monkey.
T : What happened to James?
S : James turned into a monkey and escaped from the castle into wood.
T : Yes, you’re right. But, it has already belonged to the conclusion. That

statement appears in the last paragraph. While, the last paragraph
usually be the conclusion of the story. Is it clear, students?

S : Yes, it is clear, Miss.
4) T : So, you have already completed the story grammar sheet, right? Now, I

will distribute the questions of the task.
S : That is alright, Miss.
T : I give you fifteen minutes to answer the questions. So, you have to answer

the question quickly and you have to do the task individually. Do you
understand, students?

S : Yes, I do, Miss.
T : That is good.
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Post-activity

In post-test, the teacher reviewed what they have been learned and gave

the students homework that should be submitted in the next meeting.

1) T : What did we learn today?
S : We learned about narrative text by using story grammar, Miss.

2) T : Students, this is your homework where you should submit it on the next
meeting.

S : That is alright, Miss.
3) T : All right, this is the end of our lesson today. So far, is there any

question?
S : There is no more questions, Miss.
T : If there is no more question, I think it has been clear for you. Thank you

for your attention today and don’t forget to study at home.
Assalamualikum wr. wb.

S : Wa’alaikumsalam wr. wb.

2.9. Advantages and Disadvantages of Story Grammar Strategy

There are some advantages of teaching reading using story grammar

strategy:

1. Story grammar strategy can help the students remember the details of a

story because they know about the common structure that most stories

follow.

2. Instruction in story grammar improves the performance in reading and

writing for bilingual students.

3. Direct instruction in story grammar involves helping students to learn to

recognize the elements of narrative text and use these elements to improve

their comprehension.

Story grammar strategy also has disadvantage, that is using of story

grammar may make the students think that every type of texts have the same
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elements. Even within in narrative writing, different stories may not include the

same elements.

2.10. Theoretical Assumption

In reference to frame theories above, it can be assumed that reading is

extremely important in learning language and the researcher assumes that story

grammar strategy is a suitable strategy in teaching reading, particularly in

improving students’ comprehension. By applying story grammar strategy, the

students can remember the important details of the story, because this strategy

assists the students in identifying the main character, the problem or the conflict

facing the main character, character information, attempts and resolution. The

students are taught to detect and record these story grammar elements in effort to

build a foundation for answering literal and inferential questions based on the

story. Therefore, the researcher assumes that story grammar strategy is applicable

to improve students’ reading comprehension.

2.11. Hypothesis

In relation to the theoretical assumption, the researcher formulates the

hypothesis as follows: There is significant difference of students’ reading

comprehension achievement of narrative text after being taught by using story

grammar strategy.



III. RESEARCH METHODS

This chapter discusses the methods of research that used in this study, such

as research design, population and sample of the research, data collecting

technique, research instruments, criteria of a good test, scoring system, research

procedures, data analysis, and hypothesis testing.

3.1.Research Design

This research used a quantitative design. Setiyadi (2006:5) wrote that

quantitative designis aimedto investigate a theory that existed and the data in

order to supportor reject it. In this research, the researcherusedOne Group Pretest

and Post-testDesign (Hatch and Farhady, 1982:20) in which to investigate

whether there wasany difference of students’ reading comprehension achievement

through story grammar strategy.In this research, pretest (T1) wasgiven before the

observer taught by using story grammar strategy and in order to measure the

students’ competence before they were given the treatment.Then, treatments

weregivenin three times by using story grammar strategy to improve students’

reading comprehension.Posttest (T2)was given after the implementationof story

grammar strategy and to measure how far the students’ improvement after they get

the treatment.
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The researcher used simple random probability sampling to determine one

experimental class. There was one experimental class that has both pretest and

posttest also treatments.

The design of the research is presented as follows.

T1 X T2

The formula above can be further illustrated as below.

T1 refers to pretest

X refers to treatment by using story grammar strategy

T2 refers to posttest

This research wasconducted in five meetings. The activity began with try-

out test. The first meeting waspretest. The second, third, and fourth meetings

weretreatment. The fifth meeting wasposttest.

3.2.Population and Sample

The population of the research was the third grade of students of SMP Al-

Huda Jatiagung. There were 6 classes of the third year students in the academic

year 2016/2017. Each class consists of 31-33 students. In this research, the

samplewas class IX A as experimental class, which was selected by using Simple

Random Sampling.The classes were selected randomly because there was no

priority class of the third grade in SMP Al-Huda Jatiagung. It was applied based

on the consideration that every student in the population had the same chance to

be chosen and in order to avoid the subjectivity in the research.
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3.3.Data Collecting Technique

The instrument of this research was reading test. The reading testwas

focused on examining students’ reading skill that wasstory grammar strategy. In

gathering the data the researcher usedpretest and posttest.

3.3.1. Pretest

The pretestwas administered once only. This pretestwas done to know the

basic of students’ reading ability in comprehending texts before they were given

the treatments. The material of the test was taken from the try out test items which

have been sorted into good questions, including (1) main idea questions, (2)

specific information questions, (3) reference and inference questions, and (4)

vocabulary tests. The test consisted of 30 items in multiple choice forms with

four options a, b, c, d. The test was conducted for 80 minutes.

Table 3.1. Table Specification of Pretest

No. Aspects of Reading Item Numbers
Percentage

of Items
1. Identifying Main Idea 9, 10, 17, 21, 23, 28 20%
2. Finding Specific

Information
1,5, 6, 15, 16, 18, 19 23,3%

3. Making Inference 4, 8, 12, 14, 25, 27 20%
4. Determining Reference 3, 7, 20, 26, 30 16,7%
5. Understanding Vocabulary 2, 11, 13, 24, 22, 29 20%

Total 30 items 100%

3.3.2. Posttest

The posttestwas also administered once. It was given to measure students’

reading ability in comprehending text and also to know the effectiveness of story
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grammar strategy. The items were approximately same as pretest that consisted of

30 items in multiple choice forms that includes (1) main idea questions, (2)

specific information questions, (3) reference and inference questions, and (4)

vocabulary tests.The test also took 80 minutes.

Table 3.2. Table Specification of Posttest

No. Aspects of Reading Item Numbers
Percentage

of Items
1. Identifying Main Idea 1, 7, 13, 21, 25, 30 20%
2. Finding Specific

Information
10, 18,  19, 20, 22, 23,
27

23,3%

3. Making Inference 3, 5, 6, 15, 17, 29 20%
4. Determining Reference 9, 12, 16, 24, 28 16,7%
5. Understanding Vocabulary 2, 4, 8, 11, 14, 26 20%

Total 30 items 100%

3.4.Instrument of the Research

Naturally to gain the objective data, this research appliesone kind of

instrument.

3.4.1.Reading Comprehension Test

The reading test was conducted to find out how far teaching reading

comprehension after given the treatment by using story grammar strategy. The test

which used in pre testwas the same with the test which was used in try-out. But, in

the post test, the test was arranged. The test contained of five aspects of macro

skills, such as: main idea, specific information, inference, reference, and

vocabulary. The test was given in a form of multiple choice (a, b, c, and d).

Multiple choices test was used since its marking is rapid, simple and most

importantly reliable, that is, not subjective or influenced by marker judgments
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(Heaton, 1975: 151). The multiple-choice format may make wh-questions easier

to answer than no-choice wh-questions because they gave the students some

possible answers. Students might be able to check the text to see if any of the

choices were specifically discussed, and then make a choice.

3.5. Criteria of Good Test

A good test should have four criteria, such as good validity, reliability, level

of difficulty and discrimination power.

3.5.1. Validity

A test is said to be valid if it measures the object to be measured and

suitable with the criteria (Hatch and Farhady, 1982: 250). According to Setiyadi

(2006), he says that “validity is used to measure perception, language behavior,

motivation, even the language ability”. A valid instrument has a high validity. On

the other hand, the instrument which is lack of goodness has a low validity.  An

instrument can be called valid if it can show the data of variable are researched

correctly. There are two types of validity can be used in this research: namely

construct validity and content validity.

a. Content Validity

Content validity is intended to know whether the test items are good

reflection of what was covered or not. The test items which were adopted

from the materials that have been taught to the students should be

constructed as to contain a representative sample of the course (Heaton,

1988). To get the content validity of reading comprehension, the observer

try to arrange the materials based on the standard competence in syllabus
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for third grade of junior high school students. In order to establish the

content validity of measuring instrument, the observer identifying the

overall content to be represented. The validity of instruments was referred

to the content and constructs validity in which the question represents five

sort reading skills, i.e. determining main idea, finding the detail

information, reference, inference, and vocabulary (Nuttal, 1982). All test

items which has good validity was used to collect the data for this research

and the bad one should be revised.

Table 3.3. Table Specification of Try-outTest

No. Aspects of Reading Item Numbers

Perce
ntage

of
Items

1. Identifying Main Idea 1, 7, 12, 20, 21, 26, 33, 38 20%
2. Finding Specific

Information
5, 8, 13, 17, 23, 28, 35, 37

20%

3. Making Inference 3, 9, 14, 19,  25, 27,   30, 32 20%
4. Determining Reference 2, 6, 11, 16, 18, 31, 34, 40 20%
5. Understanding Vocabulary 4, 10, 15, 22, 24, 29, 36, 39 20%

Total 40 items 100%

b. Construct Validity

Regarding the construct validity, it measures whether the constructionhad

already referred to the theory, meaning that the test construction had

already in line with the objective of the learning (Hatch &Farhady,

1982:251).To find the construct validity of the pretest and posttest, the

theory ofreading ability in identifying the specific information,

genericstructure of the text, determining inferences, and vocabulary

wereformulated the test items.
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3.5.2.Reliability

According to Hatch and Farhady (1982: 244), the reliability of a test can be

defined as the extent to which a test procedures consistent result when

administered under similar conditions.

Reliability of the test in this research used split-half method in order to

estimate the reliability of the test and to measure the coefficient of the reliability

between odd and even group, Pearson Product Moment formula used as the

followed.

= ∑[∑ ∑ ]
The formula can accordingly be figured out as follows.

rlrefers tothe coefficient of reliability between first half group and the second

halfgroup.

x stands fortotal number of the first half group

y stands for total number of second half group

x2denotes square of x

y2 denotessquare of y

xy relates to total number of first and half group

And then to find out of reliability of the test, the observer use “Spearman Brown

Prophecy Formula” (Hatch and Farhady, 1982:256). The following formulais as

followed:

= 2rl1 + rl
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The above formula can be further described like the following.

rKrefers tothe reliability of the test

rldenotes reliability of half test

The criteria of the reliability as follow:

0.80–1.00 is classified as high

0.50–0.79 is classified as moderate

0.00–0.49 is classified as low

3.5.3. Level of Difficulty

The difficulty level of an item shows how easy or difficult that particular

item done by the participants, (Heaton, 1975:182). Level of difficulty is generally

expressed the percentage of the students who answered the item correctly. To find

out the level of difficulty of the test, the observer used the following formula:

LD=
That formula above can be clarified as follows.

LD stands for level of difficulty

U symbolizes the number of upper group who answer correctly

L symbolizes the number of lower group who answer correctly

N symbolizestotal number of the students

Here the criteria of the level of difficulty:

<0.30 is categorized asdifficult

0.30-0.70 is categorized asaverage

>0.70 is categorized easy
(Shohamy, 1985: 79)
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3.5.4.Discrimination Power

Discrimination power refers to the extent to which the item differentiates

between high and how level students on that test. A good item which isaccording

to this criterion, isone in which good students did well, and bad students failed

(Shohamy, 1985:81).

The formula is used:

DP = /
The formula above can be represented like the following.

DPstands for discrimination power

Upper symbolizes proportion of “high group” students getting the item correct

Lower symbolizes proportion of “low group” students getting the item correct

N stands for total number of students

The criteria are follows.

1. If the value is positive discrimination a large number of more knowledgeable

students then poor students get the item correct. If the value is zero, there is

no discrimination.

2. If the value is negative, means that more low students than high students get

the item correct.

3. In general, the higher the discrimination index, the better items of which will

be tested. In classroom situation most items should be higher than 0.20

indexes.

0.00 – 0.20 is classifiedas poor

0.21 – 0.40 is classifiedas satisfactory

0.40 – 0.70 is classifiedas good
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0.71 – 1.00 is classifiedas excellent

Negative is classified as bad item (must be omitted)

(Shohamy, 1985:82)

3.6. Result of Try-Out Test

Before administering the pretest, the try-out test was conducted on

February 16th,2017 in class IX C of SMP Al-Huda Jatiagung which waschosen

randomly to analyze the reliability, level of difficulty, and discriminationpower to

achieve good test instrument criteria. There were 40 items administeredbased on 8

different narrative texts. Those items were in the form of multiplechoices, which

contained four options of answer for each (A, B, C, and D). Thetime allocation

was 80 minutes.

From the computation of level of difficulty (Appendix 11), it was found

that the try-out test consisted of 6 difficulty items; 31 average items; and 3 easy

items.The criteria for the item that should be dropped is thenumber of item which

is easy or difficult in level of difficulties and bad result in discrimination power.

In analyzing discrimination power (Appendix 11), there were 7 poor items;

10 good items, 20 satisfactory items, and 3 bad items. The items which had

average level of difficulty and good and satisfactory discrimination indexes

wereadministrated for the pretest and posttest, meanwhile the items which had

average level of difficulty and poor discrimination indexes were dropped.

After analyzing the level of difficulty and discrimination power, it was

found that30 items were good and administered for the pretest and posttest. On the

otherhand, 10 items, they are item number 1, 2, 4, 7, 8, 11, 12, 22, 25 and 30,
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were bad and dropped because they did not fulfill the criteria oflevel of difficulty

anddiscrimination power.

To analyze the reliability of the test, Split-half technique was used to

estimate thereliabilityof the test and to measure the coefficient of the reliability

between oddand even group, Pearson Product Moment was used. The

computationshowed that the reliability coefficient of the test was 0.966 and the

reliability alsomeasured by using SPSS 16.0. It showed that the reliability of the

test was 0,982(Appendix 13). It could be stated that the test had a high reliability

since the rangeof high criteria in the criteria of reliability was 0.80 – 1.00 (Hatch

and Farhady (1985: 247).

3.7.Scoring System

In scoring the students result of the test, the researcher conducted these

following steps:

1. Counting each student’s correct answer and false answer.

2. Calculating the score of students’ work by using below formula. The ideal

higher score was 100.

S = −
That formula can be further expressed as follows.

S stands forscore of the test

R denotestotal of correct answers

W denotes wrong answer

N denotesoption

(Arikunto, 1997:212)



64

3.8.Data Analysis

In order to find out how significant the difference of the students’

readingcomprehension in narrative text through story grammar strategy, the data

were analyzedby these following procedures:

1. Scoring the pretest and posttest.

2. Tabulating result of pretest and posttest and calculating of both means.

3. Drawing conclusion from tabulated results of the pretest and posttest

administered, that is by statistically analyzing the data using statistical

computerization, i.e.,Paired Sample T-Test of Statistical Package for

social Science (SPSS) version 16.0 for Windows to test whether the

improvement gained by the students is increase or not, in which the

significance is determined by p < 0.05.

3.9. Hypothesis

The pretest and posttest were compared in order to find out the difference of

students’ reading comprehension after treatments. The researcher used Repeated

Measure T- test for testing the hypothesis. The hypothesis is drawn as follows:

H1 : There is significant difference of students’ reading comprehension before

and after being taught through story grammar strategy.

H0 : There is no significant difference of students’ reading comprehension

before and after being taught through story grammar strategy.

(Hatch and Farhady, 1982: 111)

The criteria for accepting the hypothesis were as follows:

1.H1 is accepted if H0 is rejected.

2. H0 is rejected if the t-value is higher than t- table.
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3.10. Research Procedures

In research procedures, there were nine major steps that should be

concerned, there were:

1. Determining the problem

The problem of this research was determined based on the problem

ofjunior high school student. It can be seen in the background of problem

in Chapter1.

2. Finding the population and determining the sample

The researcher selectedthe sample by using simple random probably

sampling, sinceevery class has the same ability.

3. Determining the research instrument

The materials were taken from the students’ textbook and authentic

material (i.e. taken from the internet). The test in multiple choice tests

which consisted of 40 items. In giving treatments, the researcher uses

reading text which was taken from English textbook for third year

students of SMP and authentic materials.

4. Administering the try-out test

The researcher conducted try-out test in order to find out whether the test

items that were used in the research were good or not considering from

the validity, reliability, level of difficulty, and discriminating power. The

test consists of (1) direction, (2) texts, (3) questions, and (4) multiple

choices.
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5. Administering the pretest

Pretest wasconducted before the treatments. It was aimed to check

students’ reading ability in determining mind idea, finding specific

information, determining references, making inference, and

understanding vocabulary in texts. Pretest was administered for about 80

minutes on first week of the research.

6. Giving treatment

The treatment was conducted in four meetings and 90 minutes for each.

The treatmentswere classroom activity, which usedstory grammar

strategy technique in reading.

7. Conducting posttest

Posttestwasconducted after the treatment. Posttestwas conducted to find

out whether there was a significant students’ reading comprehension after

the treatments. It was administered for 80 minutes in experimental class.

8. Analyzing the data

This step was to find out the students’ reading comprehension

achievement using story grammar strategy. The data was computed

through the statistical package for social sciences (SPSS) version 16.0.

9. Testing hypothesis

The researcher used Repeated Measure T-Test to test the hypothesis by

comparing the mean of pretest and the mean of posttest.
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2.1 Main idea increased 6.83 points from pre-test to post-test, because

the students could develop a mind representation of the story by

determining the main information of each paragraph.

2.2 Specific information increased 5.14 points from pre-test to post test,

because the students could analyze the specific information by using

organizational framework provided in story grammar instruction.

2.3 Inference increased 3.33 points from pre-test to post-test, because the

students only sometimes could guess the implicit information in the

text.

2.4 Reference increased 5.00 points from pre-test to post-test, because

the students could connect one object to another object in the text.

2.5 Vocabulary increased 3.67 points from pre-test to post-test, because

the students could match the synonym or the antonym of the word

which related to the context of the text.

In sum, it could be concluded that the highest improve was on aspect of

main idea.

5.2. Suggestions

Referring the conclusions above, the researcher recommends some

suggestions concerning the research findings as follows.

1. For the teacher

English teacher who intends to teach reading comprehension through

story grammar strategy should aware of the level of difficulty of the text.

As can be seen from the result of the research, there are vocabulary and

inference aspect which still need to be improve. This is due to the fact
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that the post test scores of these two aspects only increased 3.33 points

(inference) and 3.67 points (vocabulary). The teacher can, for example,

in terms of inference provide exercises, such as (1) creating crossword

puzzle using the statements and the inferred meaning as questions and

answers or (2) matching the statement card to the emotion card, and in

terms of vocabulary, the teacher can provide exercises, such as (1)

creating riddle using the antonym or the synonym of word as questions

and answers or (2) guessing words by using pictures.

2. For future research

Since the researcher conducted the story grammar strategy in term of

macro skills of reading (main idea, specific information, inference,

reference, and vocabulary), the further researcher can try to utilize this

strategy in different terms of reading, for example, in term of level of

comprehension in reading (literal comprehension, inferential

comprehension and critical comprehension). Moreover, the other

researcher can conduct other kinds of text, such as recount text which has

the similar elements like narrative text.
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