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ABSTRACT

TEACHING SPEAKING THROUGH HIDDEN OBJECT GAME AT
FIRST GRADE STUDENTS OF SMAN 5 BANDAR LAMPUNG

By
Cecille Ameilia Kurniawan

The research was conducted to find out whether the hidden object game as a
medium can be used to statistically increase students’ speaking achievement and
how the students’ responses to the implementation of the hidden object game.

The subjects were the students of X MIA 2 in SMAN 5 Bandar Lampung and
used one group pretest-posttest design as the method. The researcher also asked
the students’ responses toward the media by

The result shows that teaching speaking using hidden object game can be used to
improve the students’ speaking ability significantly and students also give positive
response to the implementation. Paired samples t-test was used to compute the
data. The result was the value of two tailed significance was 0.00 so a < 0.05 (a =
0.00) and t-value was higher than t-table (18.834 > 2.042). In conclusion, hidden
object game has a significance effect in increasing students’ speaking
achievement and the students give positive responses of the implementation of
hidden object game.
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. INTRODUCTION

This chapter introduces about the study that has been discussed by the
researcher. It contains six chapters. They are background, research questions,

objectives, uses, scope and definition of terms.

1.1. Background

Nowadays, English has become the leading language of the internationa
communication. Almost in al aspects of life, like technology, mass media, and
internet, they need sufficient skill of English. For that reason, the curriculum in
Indonesia has taken English as foreign language to be taught in schools and
colleges so that English can be taught to the Indonesian people well. From all the
skills in English, speaking skill has a big influence in communication. There are
many reasons for people learn spoken English, for example is to pass an
examination or to go abroad. Whatever the reasons, they want to be able to

communicate in English.

Speaking, as Lado (1976: 240) defines is an ability to converse or to express
a sequence of ideas fluently. In addition, according to Brown (2001) speaking is
an interactive process of constructing meaning that involves producing and
receiving and processing information. It means that speaking is a skill that is used

for producing the idea that the speaker has in mind to other people directly in



verbal language. In other words, the speaker can deliver his/her thought with
words so he/she can communicate with others. But in the PPL program that had
been done by the researcher in ajunior high school, there is a problem that occurs
in speaking. The problem is the incapability of the students to deliver their ideas
to describe a thing verbally. This problem does not only happen in junior high

level, but also in elementary level and even in senior high level.

The researcher thinks that the problem is arisen from the teaching and media
that are used in teaching-learning activity. Teaching speaking is an activity where
the learners can produce the English speech sounds and sound patterns, then can
use it to expressing values and judgments. Then, there are some important points
that should be considered in teaching speaking to young learners. The first thing
to be considered is who the learner is and why they are. The clear objective is the
next. In the end of the lesson, students at least are able to do something using oral
English. The third is since the final objective of learning speaking is
communication, all materials that are given to the students such as vocabulary,
grammatical structures, and other language items, are expected to be applied by
students in the daily life. Teacher’s role in the speaking learning is creating
activities in which the students can practice and apply what they have learnt orally.

In other words, thisisthe turn of the students to practice communication.

In speaking, there are several genres; one of them is descriptive speaking.
Descriptive speaking is how the speaker describes a person, place, animal or
object. The speaker should explain the characteristic, features, functions, or fine
points of the object. This kind of speaking is important to be learnt because of its

function that makes the speaker easier to portrait an object to the listener.



Despite the importance of ability to communicate in English, there are some
problems that occur in the teaching-learning activity. One of the problems that
teachers face now is the students are afraid to speak up. They are afraid of making
mistakes and they are not confident with their ability because in speaking they
cannot edit and correct what they want to say. Moreover, spoken language is
different from written language and in the current education, they still lack of
spoken English. Thus, the students do not want to speak and never practice their
ora skill. These problems are the reasons of incapability of the students to deliver

their ideas verbally.

To stimulate the students, teacher needs a media. According to Van Els et al.
(1984), media are al aids which may be used by teachers and learners to attain
certain educationa objectives. One of the media is video game that can make
students learn in relaxing and fun situation. The use of video games in learning
language is famous between the experts. Based on Krashen (1981, 1982), it is
believed that video games might be an effective support tool in the second-

language acquisition (SLA) process.

Hidden object game is a kind of video games which focuses on player
vocabulary mastery. Based on Resmi (2012) hidden object game is effective to
teach vocabulary at elementary school level. Homan (2015) also mentions that
hidden object games are a way for individua students to work on their literacy
and vocabulary skills rather than as in-class collaborative exercises. From those
previous researches, the researcher takes interest in using hidden object game to

increase students’ descriptive speaking skill at senior high school level.



1.2. Resear ch Questions

Based on the background, the research questions are

1. Can hidden object game be used in teaching to statistically improve
students’ speaking achievement?

2. What were the students’ responses of the implementation of hidden object

game?

1.3. Objectives

As stated in the background and research questions above, the research
objectives are
1. To find out whether teaching using hidden object game can statistically
improve students’ speaking achievement.
2. To find out the students’ responses of the implementation of hidden object

game.

1.4. Uses

After doing this research, the result hopefully can be useful for:

1. Theoreticaly
The result can be used as a reference to a new media, particularly hidden
object game entitled “Forgotten Riddles: Moonlight Sonatas” to increase
students’ speaking descriptive skill. The researcher also hopes that the
result can be used in the future research for the usage of hidden object

game.



2. Practically
a Teacher
1) To contribute a new media to teach speaking skill to the students
by using a hidden object game.
2) To make the learning activity in classroom more attractive and
interesting.
b. Student
1) To grow the enthusiasm to speak up.
2) Toimprove their speaking ability.
3) To enjoy the learning activity and do not think learning is a boring

activity.

1.5. Scope

This research was focused in the use of media, which was hidden object
game, to increase students’ ability in speaking, especially in descriptive speaking.
The hidden object game that was used in this research is Forgotten Riddles:
Moonlight Sonatas. The subject of the research was first grade students of senior

high school in academic year 2016/2017.

1.6. Definition of Terms

Speaking is an action of producing sounds that have meanings and can be
understood by other people to deliver information or expressing thoughts and

feeling through the spoken language in direct way.



Descriptive speaking is a speech that provides a detailed and vivid word
picture of aperson, animal, place, or object. It should determine the characteristics,

features, functions, or fine points of the topic.

Media education in general, is ateaching and learning tool that can be used to
stimulate learners’ thoughts, feelings, concerns, abilities, and skills. Everything

can be amediaasit can facilitate the process of learning.

Hidden object game is a genre of puzzle video game in which the player must

find items from alist that are hidden within a picture.

In conclusion, this chapter is introducing about the research that had been
held by the researcher. By reading this, the reader can find out the reason and
purpose of the research. For going the further about the research, the researcher
uses some previous researches as the source and comply it to get a hypothesisin

the second chapter, literature review.



[I.LITERATURE REVIEW

This chapter discusses about speaking, teaching speaking, speaking
aspects, descriptive speaking, media, hidden object game, the use of hidden object
game in teaching speaking, procedure of teaching speaking through hidden object

game, advantages and disadvantages, and theoretical assumption.

2.1. Speaking

There are many definitions of speaking that have been proposed by some
experts in language learning. For example, Brown (2001: 267) cites that when
someone can speak a language it means that he can carry on a conversation
reasonably competently. In addition, he states that the benchmark of successful
acquisition of language is amost aways the demonstration of an ability to
accomplish pragmatic goals through an interactive discourse with other language

speakers.

In addition, Richards and Renandya (2002: 204) state that effective ord
communication requires the ability to use the language appropriately in socia
interactions that involves not only verbal communication but also paralinguistic
elements of speech such as pitch, stress, and intonation. Moreover, nonlinguistic
elements such as gestures, body language, and expressions are needed in

conveying messages directly without any accompanying speech. Brown (2007:



237) dstates that social contact in interactive language functions is a key
importance and in which it is not what you say that counts but how you say it
what you convey with body language, gestures, eye contact, physical distance and

other nonverbal messages.

In their discussion on the nature of spoken language, Brown and Yule in
Nunan (1989: 26) distinguish spoken language from written language. They point
out that for most of its history. The teaching of language has not been concerned
with spoken language teaching. This language comprises short, often fragmentary
utterances, in pronunciation range. On the contrary, written language is
characterized by well-formed sentences which are integrated into highly
structured paragraphs. Brown and Yule in Nunan (1989) aso differentiate
between two basic language functions, i.e. the transactional and the interactional

functions.

From some definitions above it can be concluded that speaking skill is always
related to communication. Speaking skill itself can be stated as the skill to use the
language accurately to express meanings in order to transfer or to get knowledge

and information from other people in the whole life situation.

2.2. Teaching Speaking

From a communicative purpose, speaking is closely related to listening. The
interaction between these two skills is shown in the conversation. Brown (2001:

275-276) states that there are seven principles for designing speaking techniques.



a. Use techniques that cover the spectrum of learner needs, from language
based focus on accuracy to message-based on interaction, meaning, and
fluency.

b. Provide intrinsically motivating techniques.

c. Encourage the use of authentic language in meaningful contexts.

d. Provide appropriate feedback and correction.

e. Capitalize on the natural link between speaking and listening.

f. Give students opportunities to initiate oral communication.

0. Encourage the development of speaking strategies.

The process of teaching speaking itself can be done in severa stages. Scott
(1981) mentions three stages to complete the teaching of speaking. The first stage
is stating objectives. The teacher has to put across what operation the students are
going to learn. When the students understand the objectives of learning, the
instruction was done communicatively. The teacher could tell students the
objective of the lesson directly. Giving students clues for brainstorming the
objectives is preferable. Another way is using visual aids to attract students’

attention and participation.

The next stage is presentation. One thing that should be considered in this
stage is the whole language operations that will be given in the lesson are
presented in context. It is very important to make language items clear. To
contextualize a language item, the teacher can use text, video, recorded or picture

in the form of transaction of native speaker and the like.

The last is practice and production. Drilling check will be given to the
students in the phase to see if they have understood of what is being learnt

through choral repetition of language presented and then move to individua



responses. The teacher will direct the students by providing information gap and
feedback for students. And the students’ replies are not only seen from the
grammatical accuracy point of view but rather of language appropriateness and

acceptability.

Then, there are some important points that should be considered in teaching
speaking to young learners. The first thing to be considered is who the learner is
and why they are. The clear objective is the next. In the end of the lesson, students
a least are able to do something using oral English. The third is since the fina
objective of learning speaking is communication, all materials that are given to
the students such as vocabulary, grammatical structures, and other language items,
are expected to be applied by students in the daily life. Teacher’s role in the
speaking learning is creating activities in which the students can practice and
apply what they have learnt orally. In other words, thisis the turn of the students

to practice communication.

2.3. Speaking Aspects

The researcher used aspects of speaking from Harris (1979:81) that
covered pronunciation (including the segmental features vowels and consonants,
and the stress and intonation patterns), grammar (the use of language structure),
vocabulary (choice of words), fluency (the ease and speed of the flow of speech)
and comprehension (for oral communication that require a subject to respond to
the speech). Those aspects are explained as follows:

a) Pronunciation

Pronunciation is the way of someone to produce sound of words. It is

dealing with the phonetics, as its components determine how the sounds vary in a

10



language. It can be concluded that the students should speak in right
pronunciation to make the words clear and do not make misunderstanding of the
words which have almost similar sound.

b) Grammar

As explained by Heaton (1991), grammar is the students’ ability to
manipulate structure and to distinguish appropriate grammatical form in
appropriate one which is needed to arrange correct sentences.

¢) Vocabulary

Vocabulary is al the word that is used in a language which is known and

used by a person. It is building the phrases, clauses, and sentences to convey ideas.

Wilkins (1983) says without grammar the ideas very little can be conveyed, but
without vocabulary nothing can be conveyed.

d) Fluency

Fluency defines the ability of speaker to be fluent and accurate. It is
showed by the smoothness or flow in producing words by words which are joined
when someone speaks. Fluency includes reasonable fast speed of speaking and
only asmall numbers of pauses.

e) Comprehension

Comprehension is the ability of understanding the speaker’s intention and
genera meaning, good comprehension refers to good understanding. Heaton
(1991) says it means that if a person can answer or express the ideas well and

correctly, it shows that he comprehends or understands well.

2.4. Descriptive Speaking

There are many kinds of speaking that can be taught in teaching speaking.
One of them is descriptive speaking. This kind of speaking is important to be

11



learnt because of its function that makes the speaker easier to portrait an object to

the listener. Through the words, then they describe the thing they have in mind.

Stanley (1988) mentions that description presents the appearance of things
that occupy space, whether they are objects, people, buildings or cities. In this
kind of text, the students are required to list the characteristics of something and
usually deal with the physical appearance of the described thing (Smalley et. d.,
2001). In addition, according to Corbett (1983) that descriptive text is one of the
expository writing, which the description should also convey the sound, taste, and
smell of things or objects. Description do not only can be represent by writing, but
also in verbal, like D’ Angelo (1980) says that a descriptive text is a way of
picturing images verbally in speech or writing and of arranging those images in

some kind of logical or association pattern.

In short, descriptive speaking is a genre of speaking that provides a detailed
and vivid word picture of a person, animal, place, or object that also can be
performed verbally. It should determine the characteristics, features, functions, or

fine points of the topic.

2.5. Media

The meaning of media is often related with means of communication. The
term media often refers of any device that brings information from the source of
message to the destination. In our daily life, we can see some examples. They are
television, radio, book, record, and picture. Media are any devices that assist an
instructor to transmit to learner facts, skills, attitudes, knowledge and appreciation

or additiona materials used when using a particular teaching method to make

12



learning easy, as it intends to help both the teacher to teach more reflectively and
the learner to grasp the concepts more effectively. Roblyer et al (2010) states
media such as dlides and films delivered information in more concrete and

therefore more effective ways than lectures and books did.

According to Kamaudin (2009) media is facilities, resources or tools to utter
expressions of art, the line form that is used by people to produce message or
information. Any components around the students that can convey messages that
motivated the students to learn. Any forms of communication whether printed or
audio visual, as well as their instrumentation are a means that transmits message
from transmitter to receiver and enables human being to influence other people

who do not have contact with him or her immediately.

In English language teaching, media have an important role. As stated by
Mahalakshmi (2013), media provide students with a lot of language practice
through activities using newspapers, magazines, radio, TV, movies, books,
Internet, etc. The tasks also can be given from those media, which develop
reading, writing, speaking and listening skills. Media also can be used by students
for inside and outside classroom activities and the ability to develop their
language skills outside the classroom, also they enhance motivation. So, by using
various kinds of media in the classroom teachers can enhance students’

understanding and promote it where necessary.

Media are part of communication. Wherever communication is held, media
are always used, for example internet, computer, television, and radio. The use of
mediais needed to ensure effective communication in order to improve the effect
of instruction. In the teaching and learning process, media are the way of teacher

to communicate with the students. It is not only helping the teacher to
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communicate and send a message to the students but also to give some responses
so the students can carry meaningful learning experiences. From many kinds of
media, one of them is popularly used in English language teaching, it is video

game.

Video games are various interactive games that played using a speciaized
electronic gaming device or a computer or mobile device and atelevision or other
display screen, along with a means to control graphic images. Based on the works
of Krashen (1981, 1982), it is believed that video games might be an effective
support tool in the second-language acquisition (SLA) process. Some researchers
also have explored the effects of video games in English acquisition and learning,
both from practical and theoretical perspectives and these studies have shown that
the use of video games in SLA should be considered by researchers and educators

aike.

2.6. Hidden Object Game

There are various kinds of video games. The type of video games that was
used in this research was hidden object game. Hidden object game is a genre
where the primary form of gameplay is to locate a certain item on the screen. The
items usually blend into the background and the backgrounds are usualy static
images and drawn in a way to make it hard to spot. There are multiple ways to
know which item the player is supposed to spot — in some games the player is
presented with how the item looks like, other games only show the silhouette and

some others just give atextual description or a name.
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In conclusion, hidden object game is a kind of video game which the purpose
of the game is to find some certain items that appear on the screen. As the hint of

what items that we should search, they give atextual description or a name.

2.7. The Use of Hidden Object Gamein Teaching Speaking

Based on Homan (2015), in hidden object games, the player has two basic
tasks. The overarching point of the game is to solve a specific mystery: rescue a
companion, retrieve a historic item, or solve a missing person case. At the same
time, in order to solve the mystery, the player must search the game-world for
useful items, mostly by drilling down into magnified portions of scenes and

clicking or tapping on the visual representation of items from alist of words.

Hidden object games area way for individual students to work on their
literacy and vocabulary skills rather than as in-class collaborative exercises. The
underlying mechanic of the hidden object game is the object-search scene, in
which player matches written nouns to their visua representations. Once the
objects are located, they’re stored in a player’s inventory in both visua and
written form, handy for review. The games as a whole can only be won by
reading through diary entries, gravestone epitaphs, newspaper clippings, cryptic
scrolls and instructional sheets that provide information for player to solve the
main mystery. It also provides a hint box of some kind so that when player get

stuck, they can get in-game assistance, usually without any type of penalty.

In short, the interactive nature of the games can help students the most as
simple in-game description can actually turn out to be basic phrases any student

should learn. As for hidden object game, it can help students in their literacy and
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vocabulary skills because if they want to win the game, they should know the
name of some items and read the parts of game storyline that are basicaly in

English.

2.8. Procedure of Teaching Speaking Through Hidden Object Game

Teaching in any media should be in good procedure or else it will not be
effective. Based on Homan (2015), after let the students play the hidden object
game, the students can be assessed in skill improvement that could be achieved
via a practice, in this context, is a speaking test. In the classroom, the procedure
could be done as follows;

1. Before playing the game, the class was divided into groups.

2. The teacher opened the hidden object game “Forgotten Riddles:

Moonlight Sonatas” and selected a stage.

3. The teacher randomly chose a student from each group to mention some
objectsin the stage.

4. The teacher closed the game for a while and randomly asked other
students in different groups to choose and describe an object that had
been mentioned before by mentioning its shape, color, function, location,
etc. without saying the object’s name.

5. Every after one student describe an object, the teacher would show the
game.

6. By seeing the game’s stage, the other groups could guess what object it

was.

From that practice, the students were expected to be able to describe the

object clearly and could be understood by others. The entire test was done orally.



2.9. Advantages and Disadvantages Using Hidden Object Game in Teaching
Speaking

Based on Campos et al (2013:219) playing video games allows the player
approaches the language in a real context, carefully designed and developed by
native speakers. Furthermore, there is interaction between the player and the game
being played. This interaction alows what Gee (2003) calls active learning, in
which the student does not have a passive reaction towards the learning
environment, but rather establishes a direct relationship with it. Video games not
only require the player to interact with their virtual environments, but aso to
adapt to it; after being modified by a player, a game environment provides
immediate answers and shapes its structure according to the decisions made

during gameplay.

Hidden object game can help students to figure out new words, commands or
actions in a faster manner to achieve the game’s goal. It also can improve students’
English knowledge. It generally emphasize on skills such as logic, sequence
solving, word or phrase completion and even pattern detection. For specific,
“Forgotten Riddles: Moonlight Sonatas” can help students’ speaking ability,

especially in descriptive speaking.

The disadvantages of using hidden object game in teaching speaking are lack
of pronunciation examples, many difficult words for pre-intermediate learners,
and most of the teaching time is used for playing the game. According to Homan
(2015) alack about these games are some of them can be semantically ambiguous,

or feature grammatically incorrect instructions or even incorrect object names.
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Every technique that is used in teaching-learning process has some
advantages and disadvantages. That is why the teacher should choose the most
appropriate way in implementing them to achieve the goal of the teaching process

effectively.

2.10. Theoretical Assumption

There are many media that can be used to achieve the goa of teaching-
learning process. The media can make the teaching-learning environment become
more compatible to the objective that should be reached by the students. The
media that can take students’ interest is really helpful in teaching-learning activity,

especially in teaching speaking.

Speaking is the ability to use the language appropriately in social interactions
that involves not only verbal communication but also paralinguistic elements of
speech such as pitch, stress, and intonation also nonlinguistic elements such as
gestures, body language, and expressions are needed in conveying messages

directly to other peoplein daily live use.

To create a fun and suitable environment to improve students’ speaking skill,
the researcher considers that a certain media, video game, can provide such
environment in the classroom teaching-learning activity. The main costumer of
video games are native speakers, thus, if the students are playing the same video
game it means the game environment that students face is the same with what the

native speakers face.



From many kinds of video games, the researcher chose hidden object game,
specificaly “Forgotten Riddles: Moonlight Sonatas” as the media in teaching
descriptive speaking because of the feature of the game, which providesriddlesin
form of a short descriptive text that should be solved by the player. Because of it,
the researcher believes that by using ““Forgotten Riddles: Moonlight Sonatas”, the
students are easier to acquire new knowledge and involved in a convenience and

fun situation that supports them to learn spoken English.
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1. RESEARCH METHOD

This chapter discusses about how the researcher will conduct the research to
prove the hypothesis. It explains about research design, population and sample,

research instrument, research procedures, data analysis, and hypothesis testing.

3.1. Resear ch Design

The research is a quantitative research. The goal of this research was to find
out about the students’ ability in descriptive speaking after the students had been
taught by using hidden object game. To fulfill the goa of this research, the
researcher used one group pretest-posttest design. This design needed one class as
an experimental class. By using one experimental class, it meant that this class
received pretest before the treatment and after the students’ got the treatment, they
also received posttest. The result of pretest and posttest was compared to find out

the difference. The research design is presented as follows:

T1 X T2
T1 . Pretest
T2 . Posttest
X - Treatment (teaching descr