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ABSTRACT

PROMOTING MULTIMEDIA BASED LEARNING VIA SELF VIDEO
RECORDING TO TRIGGER STUDENTS” WILLINGNESS TO
COMMUNICATE

By
RINNA SLAMET

The success of learning English as a second language is easily indicated by the
ability of performing the target language in communication. Willingness to
communicate is indicated as one aspect that influence students’ performance in
their study achievement. In line with learning style right now in which most
teachers use  multimedia, this research aims to find out whether there is
significant difference on students’ willingness to communicate before and after
the implementation of multimedia learning via Self Video Recording, to get know
what aspect of WTC is inluenced mostly by the use of SVR at class, and to know
how are students’ perceptions towards the implementation of SVR in their
learning process.

In this research, the one-group pretest-posttest design was applied to thirty four
students of vocationa school in Gadingrgo, Pringsewu. The WTC gquestionnaire
adapted from Pattapong (2010) was delivered twice for pretest and posttest.
Before the posttest, there was teaching treatments. Soon after the posttest, the
researcher delivered the questionnaire to know students’ perceptions toward the
implementation of SVR. The design of theresearchwas: T1 (X1 X2 X3) T2

The result of Paired Sample T- Test was able to show the impact of the treatments
by using Self-Video Recording (SVR) on the students’ willingness to
communicate score is significant, since the value of variable sig. (2-tailed) is .000.
It means that the analysis of the collected data statistically indicates significant
positive relationship between multimedia-based learning via self-video recording
and students’ willingness to communicate.
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[. INTRODUCTION

1.2 Background of the Problems

The success of learning English as a second language is easily indicated by the ability of
performing the target language in communication. When someone speaks, we will
indicate whether he has successfully mastered the target language or not. There, we can

identify his fluency, diction, grammar, or intonation as well as vocabulary mastery.

Capability of having good aspects of language will really help learners in implementing
the four language skills, i.e. listening, speaking, reading, and writing. From those four
language skills, one of the most important abilities to develop is the ora
proficiency/speaking skill (Aghdam:2012). The ability to speak in a foreign language is
of great importance when it comes to language efficiency. The ability to reason and
express our thoughts is reflected in our spoken performance. That’s why, when learning
aforeign language, we must be able to use the language efficiently because while we are
speaking, people will indicate how far our ability in using the language with correct
diction, punctuation, and intonation, how well we understand the structure and other

elements of language and how deep is our comprehension about something.

To most students, getting involved to the class interaction is not an easy thing. There are
many variables that have the potential to change an individual’s willingness to
communicate. The degree of acquitance between communicators, the number of people
present, the formality of the situation, the degree of evaluation of the speakere, the topic

of discussion, and other factors can influence a person’s willingness to communicate. It



was stated by Macintyre, et.a. (1998) that students’ limited mastery of the target
language vocabularies, their less understanding on various tenses and their classroom
Situation are some causes of their unwillingness to speak in the class interaction. it
emphasises that a learner’s decision to speak or not, depends on the situations they are

in, is determined by the persons with whom they speak and the speakers’ state
communicative self-confidence. Additionally, a learner’s choice to speak also depends on
stable variables, such as personality. They recommend that teaching can be improved to
accommodate a student’s” WTC in a second language if we understand the reasons why
the learners are reluctant to use the target language to speak. Moreover, in learning the
target language, students are considered successful if they are able to use the language
for communication. When the they are able to communicate by using the target language,
asking or answering the questions, it means that they have achieved the goa of the
target language learning. However, in fact, many students at schools are not confident
enough of making communication either inside or outside the class. Most of them are
afraid of making mistakes when they speak or they lack of vocabularies mastery. This
fact of course gives bad effects on the outcomes of the language learning process. Their
speaking scores are low because they don’t have interest to learn and willingness to

communicate.

Willingness to communicate is not just a simple thing. There are many factors that can
affect students’ willingness to communicate. Willingness to communicate encourages
learners to communicate effectively. However, it is not easy to develop the learners’
WTC. Simic (2014) in her research stated that there are mgjor factors affecting students’
willingness to communicate i.e.: classroom athmosphere, relationship with the teacher,
relationship with my fellow students, group work, pair work, interest in the topic, mood,

personality, wish to get a good grade, wish to make a good impression on the teacher,



wish to practice speaking, and confidence in speaking skill. Previoudy, Riasati (2012)
explored factors that influence willingness to speak are task type, sex of interlocutors,
age of interlocutor, familiarity with interlocutor, interlocutor participation, grading,
correctness of speech, topic of duscussion, personal characteristisc, perceived speaking

ability, teachers’ role, and classroom athmosphere.

In her class interaction, the researcher aso found the facts that her students were lack of
speaking confidence. They looked nervous and felt afraid of uttering their ideas,
moreover when they were asked to speak individually or to speak in front of the class
such as doing a speech. However, when the students had the chance to perform
dialogues, it was indicated that they were more willing to speak. This condition had ever
been the research topic of Riasati (2012) who tried to find out the factors affecting good
language learners” WTC. In her research, she found out that most of the respondents
seem to be more willing to speak in pairs or groups than individually. They are more
willing to speak in pairs or group because they feel more comfortable doing so rather
than speaking individually while everybody is listening. In addition, Riasati cited from
the interview result that by doing pair or group work, the learners have opportunity to
learn from others. Another factor is the topic discussion. The features of the topic that
were important to the learners are topic familiarity, topic interest, and topic preparation.
It was believed that familiar and interesting discussion topic make learners feel
comfortable and encourage the learners to speak. Next, the topic preparation time given
to students is al'so considered important because being prepared about the topic before
classis an important element of a successful presentation and it can dramatically reduce
their stress and nervousness, which can lead to a better speaking performance. The role
of the teacher is the most important factor influencing the learners” WTC. Teacher needs

to pay equal attention to all students in the class and motivate them to speak. Teacher



needs to promote one language learning model appropriate to encourage students’

Willingness to Communicate so that they get involved in the classroom interaction.

Considering the factors influencing students’ willingness to communicate, a language
teacher must be able to accomodate the students by various supporting media and
learning strategy. Thisis in order to create a convenient and enjoyable learning situation
which is hoped to be able to encourage students’ willingness to communicate. In fact,
one interesting way of language teaching nowadays is by using multimedia. The use of
multimedia in the class leads to higher learning. Multimedia learning systems offer a
potentially venue for improving student understanding about language (Gilakjani, AP:

2012).

To overcome the problems concerning to student’s difficulties to show their willingness
to communicate, the researcher tried to apply multimedia learning whis is believed to be
the most interesting learning style. Multimedia instruction creates the opportunity for
learners to improve their learning effectively. Through a research about the significant
role of multimedia in motivating EFL learners’ interest in English language learning,
Gilakjani (2012) stated that it is very important to understand and explore each
individual’s learning through multimedia. Analyzing one’s own particular multimedia
learning can be very helpful and beneficial to the student by aiding them in becoming
more focused on an attentive learner, which ultimately will increase educational success.
Discovering this multimedia learning will alow the student to determine his or her own
persona strengths and weaknesses and learn from them. Teachers can incorporate
multimedia learning into their classroom by identifying the learning styles of each of
their students, matching teaching methods to learners’ multimedia learning for difficult

tasks, strengthening weaker learners’ multimedia learning through easier tasks and drill,



and teaching students, selection of learning strategies. It is important for students to
have multiple learning opportunities and teachers should achieve a match between
teaching strategies and the students unique multimedia learning. Teachers should have
the time to develop and reinforce their expertise as well as the opportunity to spread their
information, ideas, findings, and experience. Teachers should know the needs of their
students as well as their necessary requirements — this is vital if multimedia are to be

used in universities effectively.

Multimedia which is effective in learning and teaching doesn’t simply consist of using
multiple media together, but combining media mindfully in ways that capitalize on the
characteristics of each individua medium and extend the learning and teaching
experiences. Teachers should first determine what outcomes they are trying to achieve
and then select elements well suited for these outcomes. Then they need to make sure
that the multimedia elements are designed well and work well together. Determining
when to use multimedia and designing good multimedia require real consideration and
benefits from a team of people with instructional design, information architecture, and
usability skills. Although multimedia offers teachers enormous opportunities for making
ease the teaching learning process, but, as English teacher should be able to indicate what

multimediais appropriately needed by the students.

A great tendency towards the use of multimedia for teaching and its integration into the
curriculum has gained a great importance. From various multimedia equipments, video is
one example of popular media used for teaching. In fact, the use of video for educational
purpose, in general, is not a new phenomenon as its existence in the educational field has
been so popular. One example of video used in language learning was Y ou Tube video.

In a study by Morat, et.a. (2011), it was found that the use of YouTube in aiding



language teaching and learning is capable of stimulating, enhancing and sustaining the
motivation of ESL learners. From the learners’ claims of being “interested(!, “more
interested’] and “always interested! in learning English compared to the other usual
lessons, these imply the ability of using YouTube as a medium to reach to language
learners of various levels of motivation. This study was in line with the study done by
William and Lutes in Morat, et.al.(2011) which also found language learners becoming
motivated to learn English in which they ‘look forward to’, ‘prepared for’ and ‘interested
to join’ the classes when video component was incorporated into the lessons; also one of
the main features of YouTube as a video sharing website. Hence, based on these
discoveries, ESL instructors should take advantage of YouTubel | s motivating element in
ensuring the motivation of ESL learners, specificaly, are not only stimulated and
enhanced but also sustained. They added that with the advancement of technology, the
use of video to facilitate ESL teaching and learning is aso popular among ESL
instructors. Besides its ability to offer ESL learners with content, context, and language,
video could aso be creatively exploited by ESL instructors through various ways and for
various language teaching and learning purposes. The fast growing number of websites
that offer video sharing services such as YouTube, which is also the most famous one,

could offer more opportunities for this practice.

It is the teachers’ autonomy to be wise in choosing the most suitable mediato be applied
in her learning activities by considering some learning aspects including the teaching
materials/syllabus, the curriculum, the time allocation, the learners’ need, the learner’s
readiness, familiarity, and interest, and the availability of other supporting media. To the
researcher, during her teaching experience in teaching at vocational school, she found the
fact that most students learned more enthusiasticly when they liked the way the teacher

presented the material, especially whenever the teacher used teaching media such as



video, tape recorder, slide projector, LCD, TV, or realia such as human statue, miniature
of houses and building, etc. From those various media the researcher ever used, she
noticed that the use of video gives more valuable benefits to the students’ willingness

to communicate.

So far, the most common use of video for language teaching is the available videos
served by many sources either from internet or from the creation of the teacher. In this
research, the researcher will not use those available videos from internet or others. She
wants to make use the students’ creativity in making video as media for teaching. By
using the video created by the students themselves (Self Video Recording/SVR), it is
hoped that the learning process in the class becomes more interesting, can create more
opportunities for students’ willingness to communicate, develope indepedence and their
self confidence. The word ‘communicate’ here means that students are willing to include
themselves to the class interaction because they are curious to know about something, to
answer friends’ or teacher’s questions, to give comments, or to sugggest something
irrelevant to what they are thinking. In other words, the main skill to be developed here
was speaking. However, since the researcher focused her research on students’
willingness to communicate, she did not measure students’ speaking skill but their

willingness to communicate.

1.2 Formulations of the Problems
Referring to the background of the problem, the formulations of the problem are as

follows:

1. Is there significant difference on students’ willingness to communicate before
and after the implementation of multimedia learning via Self Video Recording

(SVR) on the learning process?



2. What aspect of WTC is influenced mostly by the implementation of Multimedia
Based Learning via Self Video Recording?
3. What are the students’ perceptions toward the implementation of multimedia

learning viaSVR on their learning activities

1.3 Objectives of the Research

1. To find out whether there is significant difference on students’ willingness to
communicate before and after the implementation multimedia learning via SVR
on the learning process.

2. To know what aspect of WTC is influenced mostly by the implementation of
Multimedia Based Learning via Self Video Recording.

3. To know what are the students’ perceptions toward the implementation of

multimedialearning via SVR on their learning activities

1.4 Uses of the Research

The researcher expects that the results of this research are useful both for theoretical and

practical use.

1. Theoretical Use
a. The finding of this research can enrich the previous language learning
theories using multimedia.
b. To be one of references for the next researchers who will conduct the same

research field with different perspectives.



2. Practical Use

a. English Teacher
The result of this research can add their knowledge and offer more
consideration for them to apply the multimedia-based learning using the SVR
as one of the techniques in teaching English. It also gives contribution to the
global teaching of English.

b. Students
Through this research, the students know that the sources of learning is not
only from the books, internet, or teacher. It can be taken from their creativity
through Self-Recorded Video, so that it can give more chance for them to
practice speaking not only inside the class but aso outside.

c. Other Researcher
The result of this research contributes information and knowledge about the
application of Multimedia-Based Learning via Self-Video Recording (SVR)
technique. The researcher hopes that her findings can open further research

using different skills or components.

1.5 Scope of the Research

This mix method of quantitative and descriptive qualitative was conducted at State
Vocational School 1 Gadingrgo at the second grade students of Industrial Electronic
class, at the even semester of academic year 2016-2017. There were thirty four students
al together in which most of them are males (28 students) and the rest six are females.
This research tried to see how the second grade students of State Vocational School 1
Gadingrejo prepared themselves to be involved in the class interaction, so that they, later,

were able to speak up and build good communication in the class interaction. Therefore,
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in this chance the researcher focused her research on finding out the students’
willingness to communicate rather than on measuring their speaking ability. Sincein this
paper the researcher promoted SVR to encourage students’ willingness to communicate,
so, the measurement of their WTC was related to the teaching treatments using SVR.
The students’ willingness to speak here was measured after and before the
implementation of SVR in the class. The process of measuring their willingness to

communicate were done by administering questionaires in the pretest and posttest.

1.6 Definition of Terms

In order to avoid misinterpretation, the researcher provides some key terms used in this

study asfollows:

Promoting refers to the effort of introducing something new and encouraging
people to use that new thing. In this research, the new thing refers to the
implementation of multimedialearning Self Video Recording (SVR).
Multimedia-Based L ear ning refers to the language teaching which is supported
by the use of multimedia equipments. In this case the researcher choose LCD,
laptop, active speaker, and hand-phone (android).

SVR is the Self-Video Recording. It is the video consisting students’ speaking
interaction that is made by groups of students. Different group will have different
topic, but it is still based on the syllabus.

WTC or Willingness to Communicate is the idea that language students who
are willing to communicate in the second language actively look for chances to
communicate; and furthermore, these learners actually do communicate in the

second language. Therefore, "the ultimate goal of the learning process should be
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to engender in language education students' the willingness to communicate
(Macintyre, et.al.:1998).

Per ception refers to a belief, opinion, or the way people think about something
based on the impression on joinning the process of observation. In this case, the
researcher looked for students’ perceptions about the implementation of

multimedia based learning via SVR on their learning activities.



CHAPTERII
FRAME OF THEORIES

This chapter discusses certain points; the literature review deals with the concept of
motivation and its related aspects, concept of willingness to communicate, concept of
multimedia in general, concept of multimedia in language teaching, and the procedures

of Self-Video Recording in language teaching.

2.1 Willingnessto Communicate (WTC)

Developing English for communicative purposes is a key objective of language classes
in many parts of the world. Asalogica prerequisite to communication practice, learners
need to have Willingness to Communicate (WTC) before they will engage in L2
interaction (Macyntyre, et.al., 1998 in Vongsila and Rainders, 2016). In the L2
communication, WTC was used to explain that communicative competence alone is not
neccesarily sufficient to allow learners to communicate effectively in the L2, but a
number of individual and situational variables also influence their tendencies to initiate
or engage in L2 communication (Macintyre et a in Chotipaktanasook: 2014). Therefore,
WTC in the L2 was not only conceptualized as a trait, but also a state level which is
changeable across situations. From this perspective, WTC was conceptualized as “the
probability of initiating communication, given the opportunity” (McCroskey & Baer in

Chotipaktanasook: 2014).

When later applied in the L2 communication, WTC was used to explain that

communicative competence alone is not necessarily sufficient to allow learners to
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communicate effectively in the L2, but a number of individual and situational variables
also influence their tendencies to initiate or engage in L2 communication. It was stated
by Mahmoodi, et.al. (2014) that students who are more willing to communicate are
rather high at L2 achievement. And those who are high at L2 achievement are more

willing to communicate in the classroom.

A basic question that might emerge in regard to Willingness to Communicate is “Why do
learners have different WTC levels?”. Teachers probably observe cartain learnerswho are talkative
outside the classroom when they use their L1. In contrary, they remain silent in EFL
class, while those who are unlikely to engage in their L1 communication outside the
classroom sometimes have higher WTC in EFL dass Scholars have conducted many
substantial studies on WTC and have found a range of antecedents that might answer
why people differ in their WTC levels. In some studies concerning learner s perception
of factors influencing their WTC levdl, it is found that there are many things that lead

learners to speak up or to remain silent.

Whether a person is willing to communicate with another person in a given interpersonal
encounter certainly is affected by the stuational constraints of the encounter
(McCroskey, et.al.:1990). They believed that factors such as fear and anxiety play an
important role in oral communication and he applied these issues as main elements of

WTC in the second language context.

Furthermore, it was stated by Kang (2005) in Wijaya & Rizkina (2015):

“Willingness to Communicate (WTC) is an individual[ls volitional
inclination towards actively engaging in the act of communication in a
specific situation, which can vary according to interlocutor(s), topic, and
conversationa context, among other potential situational variables”
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From this quotation, it can be concluded that WTC in L2/FL learning is learner’s
tendency to actively engage in classroom communication with anumber of differencesit may
have, such as learnersi] abilities and characteristics, topic, task types, classroom
atmosphere, cultural influences. Kang! s definition of WTC is the stem to develop this
research as it brings up factors which potentially differ learnerst] WTC. Overdl, the

higher WTC the learners possess, the higher communicative competencethey have.

McCroskey and Baer (1985) in Macintyre (1998) conceptualized Willingness to
Communicate as the probability of engaging in communication when free to choose to
do so. WTC reflects the stable predisposition to talk in various situations and is seen
essentidly as a personality trait. Here, they had shown that WTC is related to such
atributes as communication apprehension, perceived communication competence,
inttroversion-extraversion, self-esteem, and so forth. Although it is certain that the
situation would influence a person’s level of WTC, the construct developed by
McCroskey and associates has been conceptualized explicitly as a personality trait rather
than as a situation-based variable. Further, in Marzban & Mojgan (2017) McCroskey
and Baer also proposed WTC as a more definite concept, defined as the intention to
initiate communication given the opportunity. This delicate modification in definition
leaves room for establishing a clear path to the overal purpose behind communication
research perojects and directs research towards an array of factors that bring about this
purpose, including the specific context of communicating in a second of foreign

language.

Zakahi and McCroskey (1989) investigated whether high WTC individuals were more
likely to participate in an “out-of-class’ communication study or not with 381 students in

an introductory communication class. The results showed that high WTC students were
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more likely to participate in out-of-class communication study, were more likely to be
scheduled before the study, and were more likely to participate after persistent efforts of
the researcher than the low WTC subjects. The researchers suggest that most students are
hesitant to take part in communication studies, that’s why even high WTC students
participated within the persistent efforts of the researcher. Moreover, Zakahi and
McCroskey conclude that communication studies bear in mind the WTC leve of the

students for their studies.

Likewise, a study for the relationship between WTC and other individual differences
comes from McCroskey and Richmond (1990a). In their descriptive study, McCroskey
and Richmond clam that WTC and extroversion are strongly correlated. They also
indicate, considering the research results, that the ones with high self-esteem might be
more willing to communicate. However, they conclude that those correlations would be
related to differences between individuals who participated in the studies and further
studies are needed. Tan, et. a. (2016) on their study tried to explore the possible
relationship between WTC and English language learning motivation of secondary
school students from National Secondary Schools (NSS) and Chinese Independent
Schools (CIS) in Malaysia. Cluster sampling method was used. A questionnaire
containing Gardner’s Attitude/ Motivation Test Battery (AMTB) and McCroskey and
Richmond’s WTC scale was distributed to 100 students in NSS and 170 students in CIS
located in northern region of Malaysia. The findings indicated a significant relationship
between WTC and motivation. There was no significant relationship between students
from national and Chinese independent schools in terms of WTC but a significant

relationship between students in both schools with regard to motivation was observed.
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A similar study was conducted by Sallinen-Kuparinen, et.a. (1991) to investigate the
cross-cultural differences between Finnish and other populations in terms of
communication orientations such as WTC, communication apprehension, introversion,
and self-reported communication competence with 249 college students. The results put
forward that Finnish students were less willing to communicate than the students from
other countries. Also, differences between Finnish and other cultures appear in
introversion. While they were found to be more introverted ones, the other variables
including communication apprehension and self-reported communication competence
did not show significant differences among cultures. Researchers conclude that
differences and similarities are associated with cultural differences between Finnish and
other populations. The study from Zoghi, et. a. (2014) attempted to investigate the
relationship between willingness to communicate and learning styles of Iranian EFL
learners. The participants were 78 EFL learners who studied English in Iran Language
Institute, Kargj Branch. Two questionnaires including Ehrman and Leaver's
guestionnaire of learning style (2003), and Willingness to Communicate Questionnaire
were used as instruments for gathering data. The results of this study presented some of
the differences of learning styles of EFL learners (synoptic vs. ecstasic) and they also
presented some information about the learners’ willingness to communicate. It indicated
that the ecstasic learners are dlightly more willing to communicate orally-oriented tasks
than written-oriented tasks. The results also revealed that these students mostly believe

that communication is very important even if they don’t use correct grammar.

Furthermore, in a recent article, Yashima, et.al. (2004) examined the influence of
attitudes and affect on WTC and second language communication in two investigations.
For the first investigation, 154 students (141 females and 13 males) were used. The

participants answered a questionnaire designed by the researchers that includes
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attitudinal/motivational measures and the 20-itemsWTC questionnaire. The results of the
study showed that WTC was highly correlated with communication anxiety and
perceived communication competence, and frequency of communication. In the second
investigation, 60 Japanese high school students (17 boys and 43 girls with 16,1 mean
age) who participated in a year-long study program in the United States participated in
the study. The participants responded to two questionnaires: one before departure, and
one during the visit to the US. The findings of the second investigation confirmed the
results of the first investigation, which suggests WTC was highly correlated with
communication anxiety and perceived communication competence, and frequency of
communication. Also, the study found that frequency of communication correlated with

satisfaction in interpersona relationships during the visit to the US.

Through some researches, it was noticed various result concerning impatcs of
willingness to communicate on students’ learning styles. Students with high levels of
WTC were more willing to volunteer for a communication study conducted outside of
their regularly scheduled classes (Zakahi & McCroskey, 1989). More recent study by
Bergil (2016) sought to investigate English as a foreign language (EFL) learners WTC
levels at a Turkish state university on preparatory class learners. The main purpose of the
study was to examine WTC levels of preparatory class learners regarding the individual
differences they have and relate the learners WTC level s with the speaking skills they
perform. The significance of this study lies in its theoretical contributions to the WTC
construct and its pedagogical implications for teaching English as aforeign language and
teacher education in the Turkish EFL context. This study was conducted at Amasya
University to the preparatory class students. 73 preparatory class students studying
English during the 2015-2016 academic year 35 and 38 of whom were male and female

consisted the sample of the study. This study addressed severa outcomes one of which
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indicated that context and receiver-type speaking skills were not equally included in the
foreign language classes. The activities covered during the foreign language classes
should provide various opportunities for the learners to use their language learning skills
in different situations. The obtain ed results triggered that the learners and teachers
needed to know their expectations from each other for better and more objective
language education. Thus, the learners should have the awareness of the learning

objectives and outcomes of their foreign language classes.

Macintyre et.al. (1998) define WTC as a “situational variable” with both changeable and
permanent influences. They also make the distinction between WTC in one’s first
language (L1) and second language (L2), dismissing the claims that the latter is
preordained by the former: “It is highly unlikely that WTC in the second language (L2)
is a simple manifestation of WTC in the L1”. They emphasize the difference in levels of
competence between the two, as L1 competence is in most cases higher. This claim is
further supported by the introduction of the affective element — students’ feelings about
their own proficiency in the target language, and the level of anxiety experienced while

speaking.

The willingness to take advantage of opportunities to use a second language reflects a
level of success in language learning and language training. What language teacher
would not want her or his students willingly speaking the L2? Clearly a language
learning that leads students to be willing to communicate can be considered successful.
Examining the issue from the reverse perspective leads to an interesting question: Can a
language learning be considered successful if it fails to engender WTC among its
students (Macintyre, et.a., 1998). This is an area of significant concern for language

curriculum designers and language planners because conversations in L2 are instances of
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intergroup contact and have the potential to promote positive intergroup relations.
However, contact between language groups aso has the power to alter language learning
and communication patterns, with minority languages in a position of some risk if
speakers consistently speak the language of the maority group. WTC therefore reflects

both individual and societallevel communication processes.

Language learners are often too embarrassed or shy to say anything when they do not
understand another speaker or when they realize that a conversation partner has not
understood them. Teacher can help students overcome this reticence by assuring them
that misunderstanding and the need for clarification can occur in any type of interaction,
whatever the participants language skill levels. Teachers can also give students strategies
and phrases to use for clarification and comprehension check. By encouraging students
to use clarification phrases in class when misunderstanding occurs, and by responding
positively when they do, teachers can create an authentic practice environment within the

classroom itsalf.

2.1.1 Maclntyre’s L2 WTC Modd

Macintyre, et. al. (1998) developed a theoretical L2 WTC model based on the L1 WTC
model of McCroskey and Baer. Their model explains the mental processes conducive to
initiating communication in L2 a pyramid-shape. Figure 2.1 illustrates the Maclntyre et
al.’s Model. L2 WTC was defined as “a readiness to enter into discourse at a particular
time with a specific person or persons using L2.” This model emphasises that learners
will seek out the opportunity to engage in L2 conversation if they are willing to
communicate. The WTC is conceived of as a mental process where multi-layered

variables operate in adistal continuum.
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Figure2.1 Heuristic Model of WTC in L2 of Maclntyreet al. (1998)
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The model comprises twelve variables arranged in six layers which are classified into
two main levels. level one involves situationa variables (Layers I-111) and level two
involves individua influences (Layers IV-VI). The situationa variables (e.g., desire to
speak with a specific person) are subject to change, depending upon the specific context
at agiven time. The individual variables (e.g., intergroup relations, learner personality)

are conceived as being stable properties of a person that can be applied to any situation.

The distal arrangement of the situational variables and the individual influences in the
model indicates the significance of situational variables over individual influences,
because situational ones are located in the upper level closer to the top of the pyramid,
while the individual variables are located in the lower level at the base of the pyramid.
Despite having non-immediate impact on WTC, individua influences form the

fundamental level of the WTC process.
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Layer | situated at the top of the pyramid represents the L2 Use, which not only refers to
speaking activities, but also to other activities, such as reading newspapers and watching
TV in L2. Layer Il represents behavioura intention, which refers to Willingness to
Communicate. Layer 111 indicates situated antecedents which immediately influence the
WTC and involves Desire to Communicate with a Specific Person as well as Sate
Communicative Salf-Confidence. These two situationaly dependent variables are the
most salient determinants of WTC, that are formulated by the enduring influences or
individual differences located underneath. Desire to Communicate with a Specific Person
depends on situations where two types of motives operate. These motives are Affiliation
and Control. Affiliation refers to a need to establish a relationship with the interlocutors
that comes from integrative motives such as attractiveness, similarity, and familiarity,
while Control refersto atype of communication which depends on instrumental motives,
such as more powerful interlocutors, where interlocutors am to manipulate each other
when communicating, often with specific aims, such as requiring their assistance,
cooperation or services. These two types of situations also impact on enduring variables
(i.e, Interpersonal Motivation and Intergroup Motivation) in layers below. Sate
Communicative Salf- Confidence, which is oriented by stuational variables, is
determined by State Anxiety and Sate Perceived Competence. State Anxiety refers to
levels of worry in speaking in a specific Situation, which can be attributed to many
factors, such as negative past experiences. Sate Perceived Competence refers to how a
person perceives her or his capacity to communicate at the moment of speaking. The

|atter two variables were evident as the most important antecedents of WTC.

Under the situational variables remote from the summit of the pyramid are located the
enduring influences or individual differences level. Layer IV, Motivational Propensities,

contains three variables. First, Interpersonal Motivation depends on either Control or
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Affiliation. Second, Inter-group Motivation is directly affected by a particular group to
which a person belongs and which is impacted by Intergroup Climate and Intergroup
Attitudes in layers below and also depends on either Control or Affiliation. Third, L2
Slf-Confidence consists of two components, Cognitive and Affective. The L2 self-
confidence at this level is more stable than state communicative self-confidence in the
situationa level. Layer V, Affective-Cognitive Context includes three variables:
Intergroup Attitudes, Social Stuation, and Communicative Competence. Finaly, layer
VI, Social and Individual Context, comprises two factors, Intergroup Climate and
Personality. Intergroup Climate reflects the specia characteristics of the bilingual
context, where the issue of availability of the language or linguistic vitality (Structural
characteristics of the community), as well as attitudes towards ethnic groups (Perceptual
and affective correlates), becomes important. Control and Affiliative motives are
important elements that drive WTC, because they are repeatedly emphasised in both

situational and individual variablesin the modedl.

2.1.2 Aspectsof WTC

Based on the finding of Pattapong (2010) in his research about willingness to
communicate in a second language, there are four main contexts of aspects contributing
to participants’ willingness to communicate including Cultural Context, Individual and

Social Context, Classroom Context, and Social and Psychological Context.

2.1.2.1 Cultural Context

In aresearch by Pattapong (2010), the cultural aspect of WTC in English in class among
Thai EFL learners emerged clearly from the participants’ responses to his interview
guestions. The participants were reluctant to speak in class because they did not want to

cause discomfort to their peers. Sometimes, they did not dare challenge their teacher in
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class, because, according to Thai cultural values, teachers are regarded highly as an

authority figure, whom students are obliged to obey.

The cultural aspect of WTC in English in class as Pattapong explainned were emerged
clearly from the participants’ responses to his interview questions. The participants were
reluctant to speak in class because they did not want to cause discomfort to their peers.

One way to think about culture is that “ culture is to society what memory is to
individuals” (Kluckhohn, 1954 in Triandis 2001). It includes what “has worked” in the
experience of a society that was worth transmitting to future generations. Language,
time, and place are important in determining the difference between one and another
culture. Since language is needed to transmit culture and it is desirable to have the same

historical period and geography to do so efficiently (Triandis, 1994 in Triandis, 2001).

One of the maor dichotomies of cultural characteristics that differentiates the
behavioural tendencies of people in different cultures is individualism and collectivism.
This cultural dichotomy may be employed to examine the role of cultures in social
interaction. According to a cultural study by Hofstede (2011), it was stated that culture
has been defined in many ways; this author’s shorthand definition is: "Culture is the
collective programming of the mind that distinguishes the members of one group or
category of people from others ". It is always a collective phenomenon, but it can be
connected to different collectives. Within each collective there is avariety of individuas.
If characteristics of individuals are imagined as varying according to some bell curve; the
variation between cultures is the shift of the bell curve when one moves from one society
to the other. Most commonly the term culture is used for tribes or ethnic groups (in
anthropology), for nations (in political science, sociology and management), and for

organizations (in sociology and management).
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People tend to believe that the way they see the world is the way most people see the
world. Therefore, they tend to see their psychological theories as universal (Triandis,
1996). Thus, athough there are many definitions, there is wide agreement that culture
consists of shared elements that provide the standards for perceiving, believing,
evaluating, communicating, and acting among those who share a language, a historic
period and a geographical location. The shared elements are transmitted from generation
to generation with modifications. They include unexamined assumptions and standard
operating procedures that reflect “what has worked” at one point in the history of a

cultural group (Shweder & Le Vine, 1984 in Triandis, 1996).

People exhibit differential behavioral tendencies to communicate more or less across
communication situations. It is reasonable to presume such a personality orientation
predisposes individuals to exhibit those tendencies. However, to research, the
relationship between the behavioral tendencies and the personality orientations requires a
measure of those orientations (McCroskey & Richmond, 1990). Further, they stated that
In a few countries, like japan, a single culture is amost universally dominant. In other
countries, like the United States, there is a majority culture and many subcultures. These
subcultures exist both as a function of geographic region and ethnicity. The
communication norms of Texans and New Yorkers, for example, differ. So too do
Mexican Americans, Black Americans, Japanese Americans, Native Americans, and so
forth. Whenever a person finds herlhimself in an environment in which her/his own
subculture is in a minority position compared to other people with whom he/she must
communicate, that person may be described as "culturally divergent." It is incumbent on
the individual to adapt to the larger group's communication norms to be effective in

communication in that environment. Culturally divergent individuals are very similar to
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people who have deficient communication skills. They do not know how to communicate
effectively so they tend to be much less willing to communicate. The difference between
the culturaly divergent and the skill deficient is that the culturally divergent individua
mav have excellent communication skills for one culture but not for another. Cultural
divergence, then, is seen as being highly related to willingness to communicate if a
person regularly resides in a culture different from herihis own. On the other hand, if the
person communicates primarily in her/his own culture and only occassionally must do so

in other culture, the impact would only be transitory and situational .

Student characteristics, such as being quiet, inhibited and respectfully fearful, are
commonly seen in communicative language classrooms in Thailand. These behaviours

of Thai EFL learners are similar to Chinese EFL learners. Cultura orientation, which
was used to explain the unfavourabl e characteristicsto L2 WTC of Chinese EFL students
may be applied to the Thai context, because implicit theories of culture have great
influence on how the members of a society choose to behave in different situations

(Gudykunst, 1998 in Pattapong, 2010).

Communication norms are highly variable as a function of culture. Thus, one's
communication norms and competencies are culture-bound. Although we commonly
think of a person's personality as being composed of "individual differences’ between
that person and others around them, people in a given culture may well have more group
similarities than individual differences, and only when placed in contrast to other'
cultural groups are the group characteristics brought into, sharp contrast. Hence, a person
seen as "very talkative' when compared to other people in the same culture may be seen
as "somewhat withdrawn" when compared to people in other culture. Being seen as

"high" or "low" in willingness to communicate, then, may be as much a function of the
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culture in which one lives as it is a personality orientation which differentiates that

individual from others (McCroskey & Richmond, 1990).

2.1.2.2 Social and Individual Context

It is undoubted that the roles of social influence from socialy significant others and
individual differences factors were found to be associated with the participants’ WTC in
English in class based on the students’ interview responses. Social influences seemed to
relate to the participants’ attitudes towards learning and speaking English, which may
lead to their WTC. The participants were willing to speak English in class, because they
would like to be good at English to please their parents. Some had positive attitudes

towards learning English, because they received support from their significant others.

As for individual differences, some participants chose to stay quiet while working in
groups, because they enjoyed listening to others rather than voicing their opinions. Some
were reluctant to speak, because they were not able to understand the language input or
they did not know how to express their thoughts. Moreover, some were keen to speak in
class, because they used to participate in English conversation either inside or outside

classin previous learning contexts.

An emergence of social influences from the participants’ interview responses
strengthened the role of “significant others’ in Thai social interaction behaviours, as was
evident in the responses reported in the cultural context. Although social influences were
found in the participants’ responses, they did not appear to directly influence the
participants® WTC. Despite the lack of an explicit relationship to WTC, the impact of
social influences on students’ attitudes towards learning English appeared to influence

their WTC in English.
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Unlike socia influences, individua differences are internally related. Individual
differences involved Personal Characteristics, Communicative Competence, and
Language Learning Experiences (Pattapong, 2010). Persona characteristics and
communicative competence seemed to directly impact the participants’ willingness to
communicate. However, language learning experiences seemed to form their attitudes
which may have led to their WTC. A full discussion of socia influences and individual

differences variablesis provided below.

2.1.2.3 Classroom Context

Participants’ desire to speak English varied when they spoke with different people in
class. The students” WTC in English in class was greatly affected by classroom
situations. Some were more willing to speak with their close friends than others. Some
were likely to speak more if they spoke with more competent peers. Some were more
reluctant to speak with teachers than peers, while others were not. The participants had
different feelings when communicating in different situations in class. Some preferred to
speak in pairs more than in groups, while this was opposite for some others. Teachers

were also found to be important in the participants” WTC.

The participants were more willing to speak if the teacher was friendly. Moreover, their
desire to speak increased if teachers gave them some encouragement. The issues of
classroom tasks were also related to the participants’ willingness to speak in English. If
tasks topics were interesting to them, they would be willing to speak. Some were more
inclined to speak if they had language structure to follow when performing the tasks.

Pattapong (2010) in his research stated that the issues about classroom situations
emerged more frequently from the stimulated recalled interviews than from other WTC

contexts. Participants’ responses regarding the effect of classroom situational factors
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which affected their willingness to communicate were structured in three main groups.
Interlocutors, Class Management, and Tasks. First, interlocutors in class situations
involved both teachers and classmates. Because the articipants had more opportunity to
speak with their classmates than their teacher, their willingness to communicate
markedly depended on the peers with whom they communicated. Second, class
management concerned how the class was organised for the participants to use English to
communicate in class. Class management was further divided into Communication
Situations, Class Atmosphere, and Teaching Methods. Finally, Tasks concerned the
characteristics of tasks that the participants were involved in and which affected their
WTC. The classroom situational factors, including interlocutors, class management, and
tasks are discussed below. Because these issues emerged in relation to the specific

situations, the specific contexts in which the participants were involved are identified.

2.1.2.4 Social and Psychological Context

The participants’ willingness to communicate in English was influenced by social and
psychological factors. The participants’ desire to communicate in English was affected
by influences from others. For example, some did not want to speak because they felt
nervous. Some perceived that their English was not good and they were worried that they
would look stupid if they spoke out. Some were not hesitant to speak English because

they would like to be good at it in front of their peers.

However, influences from others did not affect the choice to speak in English for some
participants. Instead, they chose to speak or not depending on themselves. Some were
reluctant to speak if they deemed that they could not articulate what they thought and
they were not sure what to speak about. Some were keen to speak, because they would

like to improve their English. Some may not want to speak if they felt sick or upset.
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The factors in the social and psychological context included Language Anxiety, Self-
Concept, Self-Efficacy, Self-Confidence, Goal Orientations, Language Learning
Orientation, Interest, and Emotions (Pattapong, 2010). Language anxiety concerned the
nervousness that was aroused at the moment of speaking which was primarily based on a
fear of making mistakes. Self-concept, self-efficacy, and self-confidence concerned
selfevaluation of their English competency. Although they are superficially similar, they

are all logicaly distinct.

Self-concept concerns the self-perception that the participants have about their general
English competence which is based on how they compared their English competency
with their self-satisfaction (i.e., interna comparison) or how they compare their
competency with other’s performance (i.e., external comparison). The participants’ self-
concept reflected their sense of self-worth. For example, the participants who had high
self-concept felt proud of themselves, because they perceived that their English is better
han their friends. Self-efficacy differed from self-concept, because selfefficacy concerns
the participants’ perceptions of their English competence in doing specific task using
gpecific skills. This perception is based on their self-satisfaction and it has no
relationship to self-worth. For example, the participants who had low self-efficacy in her
English pronunciation knew that it is difficult for them to make /r/ and /I/ sounds. Self-
efficacy is more cognitively oriented than self-concept. Another concept of self-
perception is self-confidence. Self-confidence is concerned with how certain the
participants feel when they speak English in class. It is discussed in more detail in the

self-confidence section of this chapter.

Goals orientations concern the purposes that participants set in their minds which relate

to their choice of speaking English. Goal orientation was divided into mastery and
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performance goals. Participants who adopted mastery goals chose to speak English in
order that they could improve their English, while participants who adopted performance
goals chose to speak English because they wanted to outperform their peers. Language
learning orientations concerns the reasons why participants chose to learn English.
Interest concerns how the participants feel towards learning English. Emotions concern
how the participants felt before speaking or at the moment while they were speaking. A
discussion of how each factor in the socia and psychological context affected the
participants” WTC is provided below.

Figure 2.2 Aspects of Willingnessto Communicate (Pattapong: 2010)
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2.2 Multimediain Language L earning

The rapid progress of technology has caused the innovation of learning paradigm and its
movements. Therefore, the needs towards the multimedia learning materials really exist,
due to the condition of technology which is much more developing. In the field of
education in Indonesia, for examples, the students from Elementary School, Junior High
School, Senior High School, are encouraged to know technology earlier. This need is
legalized through the establishment of curriculum which includes the subject of
computer in school of Indonesia. Even, to support the understanding of technology in
schools, the government gradually assists schools by giving sets of computer hardware as
a device of practice. Thus, it is obvious that the needs for learning materials based on
technology as a device help the students of vocational school understand English. As a
consequence, then, the teachers are expected to implement the multimedia materials for
the improvement of learning; it has become the urgent needs for the improvement of
capabilities by the doers of education, especialy for the lecturers to have capabilities and

interest in designing the multimedia learning materials for each subject.

Multimedia can provide a large amount of instructional information to the students for
the purpose of English learning and accelerate the process of information searching.
When we need some related information, we can easily find it from the large amount of
information stored on the internet. With a wealth of updated information from the
internet, multimedia is popular with the teacher who needs to update the teaching

materials.

Multimedia learning is a cognitive theory of learning which has been popularized by the
work of Richard E. Mayer and others. Multimedia learning happens when we build

mental representations from words and pictures. The cognitive theory of multimedia
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learning was popularized by the work of Richard E. Mayer and other cognitive
researchers who argue that multimedia supports the way that the human brain learns.
They assert that people learn more deeply from words and pictures than from words

alone, which isreferred to as the multimedia principle (Mayer, 2005ain Sorden, 2016).

What is a rationale for a theory of multumedia learning? People learn more deeply from
words and picture than from words alone. This assertion - which can be called the
multimedia principle — underlies much of the interest in multimedia learning (Mayer,
2009). The words can be spoken or written, and the pictures can be any form of graphical
imagery including illustrations, photos, animation, or video. Multimedia instructional
design attempts to use cognitive research to combine words and pictures in ways that
maximize learning effectiveness. Further, Mayer (2009) also added that there are five
processes in the cognitive theory of multimedialearning, namely:

1. Selecting relevant words for processing in verba working memory,

2. Selecting relevant images for processing in visua working memory,

3. Organizing selected words into a verbal model,

4. Organizing selected images into a pictorial model, and

5. Integrating the verbal and pictorial representations with each other and with prior

knowledge.

Another research is about the effect of immersive multimedia learning with peer support
in speaking skill among male and femae students (Asnawi: 2015). This study
investigated the effects of immersive multimedia language learning technique on
performance in English in terms of ora production skills in reading and speaking that
involved six measures, namely, pausing, phrasing, stress, intonation, rate, and integration

without the mediation of the first language of the students amongst both males and
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females. After being analyzed by using one-way ANOVA, the findings showed that
following the immersive multimedia learning, male students in the immersive
multimedia group with peer support performed significantly better in four of the six
measures of reading skills, namely, phrasing, stress, intonation, and integration as
compared to their counterparts in the non-peer supported groups and there were no
significant differences for pausing and rate. On the other hand, female students in the
immersive multimedia learning with peer support group performed significantly better in
all six measures of oral production for reading and speaking than their counterpartsin the
groups without peer support. These findings showed that the immersive multimedia
technique with peer support reduced the use of code-switching strategies by the students
and enabled them to develop oral production skills in English approaching the patterns of

native speakers especialy amongst the femal e students.

The Cognitive Theory of Multimedia Learning (CTML) centers on the idea that learners
attempt to build meaningful connections between words and pictures and that they learn
more deeply than they could have with words or pictures alone. According to CTML,
one of the principle aims of multimedia instruction is to encourage the learner to build a
coherent mental representation from the presented material. The learner’s job is to make
sense of the presented material as an active participant, ultimately constructing new

knowledge (Mayer, 2009 in Sorden, 2016).

The previous idea was supported by Mayer in Gilakjani (2012) who stated that
multimedia provides a complex multi-sensory experience in exploring our world through
the presentation of information through text, graphics, images, audio and video, and
there is evidence to suggest that a mixture of words and pictures increases the likelihood

that people can integrate a large amount of information.
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Further, Gilakjani (2012) in his research identified some of the most important principles

of multimedia learning and what the research said about how they contribute to student

learning as follows:

1.

2.

Words and pictures are better than words alone

Multimedialearning is more effective when learner attention is focused, not split
The presentation of multimedia content should exclude extraneous and redundant
information

Multimedialearning is more effective when it is interactive and under the control
of the learner.

Multimedia learning is more effective when learner knowledge structures are
activated prior to exposure to multimedia content

Multimediainstruction that includes animation can improve learning

Multimedia leaning is most effective when the learner is engaged with the
presentation.

Multimedia learning is most effective when the learner can apply their newly

acquired knowledge and receive feedback.

From the lists above it can be summarized that multimedia can give more interesting

performance of learning media since it consist not only words but also completed by

sound and pictures. To this fact, students is believed will learn better and consequently

their learning result will be better too. Next, multimedia applications are more effective

when learner’s attention is not split. Split attention occurs when the learner is forced to

attend to information that is far apart, such as when content is visually far apart on the

screen or if it is presented at two separate points in time. For students, learning is most

effective when interesting and irrelevant information is eliminated because of the brain’s
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limited information processing resources. That’s why they will learn more when
extraneous and redundant information was not included in a multimedia presentation.
Furthermore, since multimedia learning is interactive and under the control of the
learner, multimedia presentations are more effective. They have the ability to interact
with the presentation, by slowing it down or by starting and stopping it. Another
advantage is that in multimedia learning, activation can be accomplished by alowing
students to preview the content through demonstrations, discussion, directed recall and
written descriptions. Moreover, if it is followed by animation, has more suitable content

of you-me materials than third person, and requires feed-back from the audience.

As a matter of fact, multimedia learning combining animation with narration generally
improves performance on retention text better than when information is presented as
either text or narration alone . More importantly, meaningful learning is demonstrated
when the learner can apply what is presented in new situations, and students perform
better on problem-solving when they learn. Similarly, Neo (2010) has conducted a
research of multimedia learning and the results of the study show that by setting an
authentic task, via a multimedia project, into a constructivist learning environment,
students became highly motivated learners and active in their learning process and
provided strong support and encouragement for educators to incorporate multimedia

technology and constructivist learning into their classrooms.

In other words, students’ positive attitudes towards developing a multimedia project was
related to the students’ teamwork and collaborative effort, their motivation towards their
projects, the skills that they acquired from doing the project, their perceptions towards
the learning environment and their perceptions about applying their skills in the real-

world. Students were very motivated to develop a multimedia project where they were
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able to control every decisionmaking level and this resulted in their positive perception
of the study. Teamwork, Skills, Application, and Environment, athough important
factors, did not play a significant role as Motivation to influence students’ attitude

towards this learning environment.

Multimedia technology in language teaching has created a favorable context for
reforming and exploring English language teaching models in the new age. This trend
features the use of audio, visual, and animation effects in the English language teaching
classrooms. Multimedia technology plays a positive role in improving activities and
initiatives of students and teaching effect in the classrooms. Educational institutions all
across the globe have already started implementing technology in education. Thus,
technological innovations should go hand in hand with the growth of English and change
the way in which we communicate. In fact, the growth of the Internet has facilitated the
growth of the English language. In this sense, computers are no longer the exclusive

domains of afew individuals, but rather they are available to many.

With the rapid growth of science and technology, the use of multimedia technology in
language teaching has created a favorable context for reforming and exploring English
language teaching models in the new age. This trend features the use of audio, visua,
and animation effects in the English language teaching classrooms. Multimedia
technology plays a positive role in improving activities and initiatives of students and
teaching effect in the classrooms. Nowadays, it is rare to find a language class that does
not use some forms of technology. In recent years, technology has been used to both
assist and enhance language learning. | fact, some technology tools enable teachers to

differentiate instruction and adapt classroom activities and homework assignments, thus
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enhancing the language learning experience. In other words, multimedia takes advantage

of complete capabilities at once.

2.3Video

Video is one of the most diversified and distinct virtual learning mediums that capture
and present information and offer a sensory learning environment, which enables
learners to understand more and retain information better (Boateng,et.al.,2016). Mayer
(2002) in Muniandy and Veloo (2011) has defined video as a kind of multimedia
material consisting of verbal and non verbal presentations displaying simultaneous
images, narration and on screen text. Video which had evolved from silent movie has
gone through numerous changes to its present stage as anew digital technology.

Katchen in Cakir (2006) in his study aso tried to provide the required information for
foreign language teachers (FLT) so that they can make use of video efficiently in the
classroom. Reasons for video implication in FLT classroom and teacher’s role in this
process have been revealed along with some practical techniques for video implication.
To reach successful and effective results with teaching language through video, the
learners and the teachers should perform their tasks perfectly. Moreover they should be
informed of the new methods and techniques in FLT. To do this, seminars can be
organized. A group of teachers and experts should prepare video, which will enable the
schools to obtain them easily. These videos should be modern, interesting and in parallel
with the syllabus. In aword, it can be concluded that the use of technology is nowadays

inevitable in the classroom.

Dale’s research suggested that increasing the modalities by which content was presented
could increase retention rates. Wiman and Mierhenry (1969) in Marshall (2002) extended

Dale’s concept to conclude that people will generally remember:
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- 10% of what they read

20% of what they hear

30% of what they see
- 50% of what they hear and see.”

Further, he added that engaging the learner through text and visuals has proved an
effective means to enhance retention. But placing the learner in the middle of the content
and responsible for making decisions and acquiring know ledge takes learning one step
further. Confucius’ quotation, “l hear and | forget. | see and | remember. | do and |
understand,” makes the point plainly: learning by doing results in new knowledge and
retained knowledge. Active learning involves putting students in situations where they

must read, speak, listen, contemplate, think deeply, write, and respond.

In line with the learning style in this modern and sophisticated century, Bonwell and

Eison (1991) in Marshall (2002) have defined the following attributes of active

learning:

* students are involved in more than listening;

* less emphasis is placed on transmitting information, and more emphasis is placed on
developing students’ skills;

* students are involved in higher-order thinking (e.g., analysis, synthesis, evaluation);

* students are engaged in activities (e.g., discussion, writing, kinesthetic activities); and

* greater emphasis is placed on students’ explorations of their own attitudes.

By putting the learner in control of the learning environment, modern educational

software can support each of these active learning attributes, even the learning materials

or media can be developed by the students.
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Recent research suggests that the use of videos might be another context ripe for those
who are learning English as a second language (ESL) or as a language other than what
they speak at home. Using videos in the classroom is motivating and fun as video
introduce various aspects of real life into the second or foreign language learning
environment and help to contextualize the learning process. Videos can be used in many
different instructional settings, from classroom to online campuses. The great value of
videos lies in their combination of sound, images, and sometimes, text . Cakir (2006)
added that by video use, the learner can concentrate on the language in detail and
interpret what has been said, repeat it, predict the reply and so on. The learner can also
concentrate in detail on visual clues to meaning such as facia expression, dress, gesture,
posture and on details of the environment. Even without hearing the language spoken
clues to meaning can be picked up from the vision alone. Using visua clues to meaning

in order to enhance learning is an important part of video methodology.

2.3.1 Video for Multimedia L earning

One example of multimedia learning is the teaching learning process by using video. It is
not a new thing in English learning process since it was used by many teachers to teach
their students since long time ago. Its ability to produce sounds and various moving
pictures can reflect the real activities of communication as it was supported by Muniandy
and Veoo (2011) who stated that the use of video is not new in the field of education.
The visually appealing video has in many ways helped educators and learners to
understand the meaning of a certain phenomenon. For the past several decades, the video

medium has been used as a teaching resource to enhance English language learning.

Multimedia researchers have also found that the use of videos can enhance the teaching

of English language as videos can provide great visual stimulus through its combination
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of illustrations, sounds, graphics, and text. Mixture of sound, pictures, mental images,
perceptions, figures, text and others can facilitate student engagement and improve
learning process (Canning et.al. 2000 in Muniandy and Veloo (2011). Thus, literature
show that the use of videos in teaching has grown over the past few decades and left

positive impacts in improving the process of teaching in the classrooms.

2.3.2 Reasonsfor Video Implication in FLT Classroom

In recent years, the use of video in English classes has grown rapidly as a result of the
increasing emphasis on communicative techniques. Being a rich and val uable resource,
video is well-liked by both students and teachers (Hemei, 1997 in Cakir, 2006). Students
like it because video presentations are interesting, challenging, and stimulating to watch.
Video shows them how people behave in the culture whose language they are learning
by bringing into the classroom a wide range of communicative situations. Another
important factor for teachers that makes it more interesting and enjoyable is that it helps
to promote comprehension. We know that deficiencies in vocabulary can make even a
simple task very difficult for our students. Video makes meaning clearer by illustrating
relationships in away that is not possible with words, which proves a well-known saying
that a picture is worth thousand words. Two minutes of video can provide an hour of
classroom work, or it can be used to introduce a range of activity for five minutes. A ten-
minute programme can be useful for more advanced students. Less advanced students
may wish something much shorter because their limited command of the language aso

limits their attention span.

It is obvious that the practical implications of video in the classroom in any classroom
environment it can easily be used. Teacher can step in the process whenever he wishes,

he can stop, start and rewind to repeat it for several times where necessary. Any selected
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short sequence from the program can be utilized for intensive study. To pay specid
attention to a particular point in the program it is possible to run in slow motion or at half

speed or without sound.

Cakir (2006) defines another point that should be focused is that in foreign language to
interpret attitude is very difficult owing to the fact that the listener concentrates himself
on the verbal message, not the visual clues to meaning. Video gives the students practice
in concluding attitudes. The rhythmic hand and arm movements, head nods, head
gestures are related to the structure of the message. Moreover, the students have a
general idea of the culture of the target language. It may be enjoyable for the learners to
have something different for language learning apart from the course books and cassettes

for listening.

2.3.3 The Benefits of Using Video in ESL Teaching and Learning

The benefits of video in a teaching context are numerous and have been well
documented. Video provides a natural medium for enhancing the sense of context and
realism in case studies. It can capture the complexity of classroom interactions and allow
students to replay events and thus see important features that escaped them on first
viewing. It provides vast amounts of rich detail using images and sound that capture the
immediacy of areal classroom that all students can draw upon as common examples of

authentic learning experiences (Jacobs,et.al., 1999 in New House, 2007).

Morat and Abidin (2011) describe the use of video specificaly in aiding ESL teaching
and learning is supported by numerous benefits which could be further understood

through the following examples:
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1. Theahility to present authentic language

The use of video in language teaching and learning is highly known for its ability to
provide authentic language learning environment for the learners. Videos such as
movies, television programs, and news broadcasts, which generally demonstrate red
language that is not simplified and is spoken at a normal pace with genuine accents,
are some of the examples of authentic videos that offer the authenticity. This real
language experience is especialy important to ESL learners who have minimal
exposure to authentic English as they are not living among the native speakers.
Hence, with the its authentic content, language learners, especially ESL learners,
could be introduced to the nature of the language in a more realistic manner as
presented by the characters in the videos. Besides that, the use of authentic video
could offer ESL learners with richer understanding of the language because it is
essential for them not to be competent in the target language only but also its
background, history, and culture. Moreover, this would indirectly allow the learners
to see “situations that are far beyond their classrooms” and inculcate cross-cultura
awareness among them, which include aspects such as body language, attire, food
and others.

2. Increase learners’ comprehension

With video’s ability to feature moving visual element, along with sound, the
combination of these elements would help to increase ESL learners’ comprehension
because they do not only hear the language but also see it. In other words, they are
presented with the total context which includes the paralinguistic and linguistic
elements, together with the physica environment . Through the paralinguistic
features especially, learners would have the tendency to comprehend better as they

offer gestures, facial expressions and other visual clues.
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3. Enhance various language skills

Video is also especially useful as it can be utilised to enhance ESL learners’ various
language skills such as listening, speaking, writing, reading and grammar. Authentic
content of a video for example, could be used to focus on grammar and vocabulary
such as to introduce new words and grammatical components, supplemented by
other production activities. Moreover, the content of certain video such as the plot
could be manipulated to enhance learners’ writing and speaking skills by eliciting
their opinions of the plot through their writing as well as their speaking ability. This
includes activities such as discussion, debate, role-play, dialogue, and group
presentations . Nevertheless, the integration of video based material, “inducing
satisfactory viewing comprehension and presented in an integrated language skills
instruction, is a valuable approach to whole language teaching” . Hence, videos
should be utilised with the purpose of integrating all the skills through activities such
as guided practice and interactive follow-up discussions among all the learners as
well as with the instructor. However, in employing these activities, it is important
that ESL instructors pay close attention to various characteristics of the learners like
their proficiency level in ensuring the success of the implementation.

4. Motivating

Of al the possible benefits of using video, specifically in language teaching and
learning, its usage is highly associated with its motivating feature . This feature is
indeed essential as motivation is considered the backbone of any classroom
including ESL classroom . The combination of moving visual and sound el ements,
coupled with interesting activities, could help to stimulate learners’ interest as they
have the chance to not only hear the language in use but also see. Moreover, it could

help to liven up the language learning process and make it more meaningful by
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bringing in the real world into the classroom. Videos which describe interesting,
authentic situation in which relevant English is utilised, can attract ESL learners’
attention and interest. Hence, they would possibly be more motivated to learn

English, which they may have found difficult, through the exciting way.

2.3.4 Teacher’s Role in the Implementation of Video

Just as in many English teaching situations, the teacher plays a key role in using the
video as an aid for language teaching for s/he has the prime responsibility for creating a
successful language learning environment. The teacher should get use of the power of
video films. At his point, video should never be considered as a medium which rivals or
overshadows the teacher, but it is a useful aid for him. That is, it cannot replace the
teacher because it can only teach things which are recorded on, and this makes the

learning foreign language attractive (Cakir, 2006).

It is certain that the teacher is as effective as the video film in teaching through video,
because he is the only person who enables the learners to comprehend what they watch
and hear by using some of the communicative techniques. The teacher can be a

controller, an assessor on organizer, a prompter and a participant as well.

Cakir (2006) states that the teacher is a controller because he or she is the only person
who controls not only what the learners do but when they speak as well while they are
watching the video film. The teacher is also an assessor because he or she assesses the
learner’s work in order to see how well they are performing. The teacher should wait
until the end of the activity and then he must evaluate the learner’s outputs. Furthermore,
the teacher is an organizer because he needs to be so. He should be a good organizer in
teaching the foreign language through video, and should know exactly what to lead to

success. He should not give useless information or confusing instructions to the learners
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in order not to waste a lot of time. He should clearly explain what they are going to

watch and what their task is.

The other role that the teacher carries is being a prompter because he acts as a prompter.
When there is a silence viewing or what the learners are confused about what to do next,
he is expected to encourage learners participate. The teacher is a participant because he
participates in the activities while teaching a foreign language through video. He knows
the materials and all the details about them, which help the learners feel comfort and
facilitates learning. Considering these factors in mind, the teacher should prepare to
promote active viewing and facilitate successful language learning. This requires being
familiar with the video materials before they are used in class. The teacher should
develop a plan for each video unit and encourage active viewing. To aid comprehension,
he should prepare viewing guides which are easy and related to the language level of the

students (Cakir, 2006). (See Appendix 15).

2.4 Self-Video Recording (SVR) for Teaching

It is described previously that the use of multimedia effects to students’ interest in
learning participation. In this part, the researcher describes how the SVR created by
students is applied in the learning activities to motivate students’ willingness to
communicate. Firstly, in the class at the first meeting the teacher divides the students into
group of five students. Based on the syllabus, the teacher chooses the topics, then, gives
those topics to each group differently. The topics the teacher chooses are: Expressing
obligation, Conditional If, Offering help/things, Public Places, Asking/Giving Direction,

Biography, and Songs.

After knowing the topic, then each group discuss what they are going to do. Each group

discusses about what scenario of role play they are going to take, where will the location
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be, how they divide the role, and when they are going to do recording. Each group has
ten to fifteen minutes for video recording. In the class during the discussion, the teacher
is ready to be their advisor in group discussion. Teacher can give suggestions and
comments to the students’ plan. While they are starting making the video script, they can
ask suggestions from the teacher. If they cannot finish the script at class, they can bring it

home, then they can do group work until they result avideo of their role play.

When it is ready, then on the schedule the video is submitted. The teacher chooses one
video and then play it. All students sit closely with their group. They have to pay
attention and make a note to the scenario from the video. They may take a note about the
theme of the video, the setting, the character, and other related aspects to the scenario.
After watching the video, the teacher gives chance to the groupsto retell orally what they
have seen. The owner of the video will get the last chance. It is so because the video
owner will be the one who will command the opinions of other groups about the content
of the video. While one group is giving their commands, others pay attention to the
speaker, and make a note. Later, they may add suggestion or even objection towards the
idea. Then, after all groups retell the video, the owner group gives comments and decide
which group can retell best. The teacher, while watching the video, and during the class
interaction make a note about the mistakes and will make them as discussion material in
related to the topic she is going to explain after the discussion. After al, the teacher gives

comprehension questions in spoken form.

2.4.1 Designing Self Video Recording
As has been stated before, SVR (Self-Video Recording) is a video created by students
based on the teacher’s instruction. The followings are the procedures how SVR is

developed in the present study:
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1. The students are divided into several groups consisting four or five students.

2. Each group will get one different topic, taken from the syllabus.

3. The students get the chance to discuss the topic with their groups concerning its
contents and some related aspectsto it.

4. The groups get the chance to create the dialog scripts to be used in making the
video. While the students are creating the video script, the teacher walks around
the groups to give the students chance to ask about the difficult things they may
not able to solve.

5. After finishing the scripts, the groups divide the roles in the dialog they
make. Here, the teacher does not have the role to decide the actor/actress of the
video will be made because she wants to give the chance to students to be
independent, especially in recognizing their friends’ characters.

6. After they get their own roles, they make the video in a location they have
considered to be appropriate for their background. They use handy-cam or hand-

phone to record their actions. Then, they do editing.

2.4.2 General Process of Classroom Activities

Before implementing the learning process using SVR, the class activities include the
following steps:. preparing the strategy, designing the lesson plan, determining the
criteria of success and setting up the instrument. In reference to the planning, the
implementation of the use of video will be done by the researcher while the activities
during the implementation are observed by the collaborator. Then, for reflecting, it was
done by analyzing the data collected during the implementation. The result of the

reflection could determine whether the use of video was successful or not.
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The process of classroom activities, in general, had three phase procedures: pre-
activities, main/whilst activities and post activities.

a. Pre Teaching

In pre- teaching activity, firstly the teacher will do brainstorming in order to stimulate the
students’ thought about the topic going to be discussed. At the first the students were
shown some pictures to elicit and to recall their background knowledge to the topic to be
learned. Then, the teacher provided a set of questions to be answered by the students to
lead them on what they learn. The teacher elicited some vocabulary and useful
expressions related to topic emerged from the students and wrote on the white board. He
set up the classroom in order to make the students ready to watch the video and told the
students what they are going to study about.

b. Whilst Teaching

In whilst teaching, the teacher led the students to watch the video with different strategy
such as with sound or without sound strategy and delivered some questions dealing with
the content of video. After that, the teacher gives chance to the group of the students to
retell what they have seen from the video, what expressions is mainly used by the video
then what comments they can give towards the video. The comments can be about the
strengths and the weaknesses of the story or the language used by the actress/actors.
Then, the teacher will get more inputs that she can use to be teaching materias. In
implementing the discussion, students were given some alternative model expressions or
vocabulary from the video. The teacher drilled the students some language points such
as, useful expressions, vocabulary, patterns, intonation, stress viewed in the video. The
students also were asked to pay attention non-linguistic features appeared in the video
like facial expression, gestures and culture how the target language is used in the real

situation. Considering that the video is naturally ceated by the students, there will be
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some mistakes on their pronunciation, diction, expressions, or structure. However, the
researcher will use them as learning materials in the class as it is aways found in one of
the question typesin the national examination, i.e. error recognition.

c. Post Teaching

In post teaching, the teacher focused on providing feedback, correction and suggestion
on what the students do during the teaching and learning activities. However, this step
was preceded by having some students act out the dialog or conversation they watched

from the video.

2.4.3 Advantages and Disadvantages of SVR

By using Multimedia-Based learning via Self Video Recording, we will get some
advantages. As multimediais a devel oping and wanted teaching media by most students,
it will easily motivate the students to attend the class and pay more attention to the
teaching learning process. The students, who are the actors in the video will enjoy
watching their play, pay more attention to every play they watch. As a result, the
students can develop their motivation to be active in class interaction. There are some
reasons that make them active. First, they are familiar to the topic. Although the teacher
gives special theme, then it can be modified by the students. Second, the students’ more
active learning is because they are curious to see their face in a video. Third, they have
more time to learn about the topic. Moreover, their position as the actor of the video

indirectly forces them to memorize the materials.

The last but not least, teaching English using SVR can develop students’ independence
and self confidence. Their working at home without being supervised will give them
chance to discuss everything with the group. And in a group discussion outside the class,

itis believed that students will get self confidence because they feel free and relax.
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As we realize that nothing’s perfect in this world, teaching via SVR also has some
weaknesses. First, if the groups are less creative, the students make more mistakes on the
recording of the video. The mistakes are on their pronunciation, the dictions, and their
capability in expressing the words. The causes can be indicated that the mistakes appear
because they are lazy to open the dictionary to know the correct pronunciation. They also
never consult the teacher about what they have to choose when they are facing some

options of using the words.

2.5 Group Work

Group work is aform of cooperative learning. It aims to cater for individual differences,
develop students knowledge, generic skills and attitudes. Groups may be defined in
many ways, indeed providing an absolute definition of a group, as with much of the
theory around group work, is highly problematic and contestable. However for the
purposes of discussing groupwork within a context of working with young people we

may define a group as asmall gathering of people.

Group work is defined as more than one person working together to complete a task or
assignment. In the classroom, group work can take many forms; however, the goa
remains the same--get students to interact with each other and collaborate to complete a
unified task. By doing so, we are getting students to work with people they may never
have chosen to work with. This concept teaches diversity, communication, and

compromise.

There are three basic means of organising classroom activity; whole -class lessons, group
work or individua work. Each activity type offers its own Advantages and

disadvantages, as well as possessing unique characteristics which might either promote
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or inhibit learning processes in the classroom. The choices teachers make with regard to
the setting for students’ learning may produce different challenges, but can also result in

enjoyment for both teachers and students (Granstrom in Frykedal et.a 2012).

Overall students perceived the group work activity as positive, even ‘essential’, and this
encouraged quite a few of them to make more of an effort in contributing to the group’s
outcomes. They were also very aware of both real and potential difficulties that had to be
overcome to achieve the desired goals and made concrete suggestions to resolve such
issues. It was evident that the presentation scheduling was the difficulty most beyond

their control and this resulted in expressed frustration. Kriflik L. et.al. (2007)

According to Burke A. (2011), there are six advantages to working in a group: First,
Groups have more information than a single individual. Groups have a greater well of
resources to tap and more informa tion vailable because of the variety of backgrounds
and experiences. Second, groups stimulate creativity. In regard to problem solving, the
old adage can be applied that “two heads are better than one.” Third, people remember
group discussions better. Group learning fosters learning and comprehension. Students
working in small groups have a tendency to learn more of what is taught and retain it
longer than when the same materia is presented in other instructional formats. Fourth,
decisions that students help make yield greater satisfaction. Research suggests that
students who are engaged in group problem solving are more committed to the solution
and are better satisfied with their participa tion in the group than those who were not
involved. Fifth, students gain a better understanding of themselves. Group work alows
people to gain a more accurate picture of how others see them. The feedback that they re-

ceive may help them better evaluate their interpersonal behavior. Last, team work is
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highly valued by employers . Well developed interpersona skills were listed by

employers among the top 10 skills sought after in university graduates.

Properly structured, group work can reinforce skills that are relevant to both group and
individual work, including the ability to:

Break complex tasks into parts and steps

Plan and manage time

Refine understanding through discussion and explanation

Give and receive feedback on performance

Challenge assumptions

Develop stronger communication skills.
By creating group, it can also help students develop skills specifically to collaborative
efforts allowing students to tackle more complex problems than they could on their own,
delegate roles and responsibilities, share diverse perspectives, pool knowledge and skills,
hold one another (and be held) accountable, receive social support and encouragement to
take risks, develop new approaches to resolving differences, establish a shared identity
with other group members, find effective peers to emulate, develop their own voice and

perspectives in relation to peers.

2.6 Role Play and Discussion

The most common types of communicative output activity are role plays and discussions.
In role plays, students are assigned roles and put into situations that they may eventually
encounter outside the classroom. Because role plays imitate life, the range of language
functions that may be used expands considerably. Also, the role relationships among the

students as they play their parts call for them to practice and develop their sociolinguistic
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competence. They have to use language that is appropriate to the situation and to the

characters. Students usually find role playing enjoyable.

According to Liu and Ding (2009), role-play is an efective technique to animate the
teaching and learning atmosphere, arouse the interests of learners, and make the language
acquisition impressive. In their research, they used role-play technique to see how the
students performed in groups when they were given a familiar situation to role play in.
They also observed their language potency and how the errors can be corrected as well as
how to give feedback to the learners for further improvement. Their observation was that
if the teacher gave afamiliar situation than the result would be positive and rather giving
instant feedback they should be shown the video tapes with oral feedback for ‘self or
peer correction.” We followed the similar pattern for feedback and noticed that students
performed well as they acted in a familiar situation and when they watched their

recorded performances with oral feedback, they improved accordingly.

Role plays provide learners with the opportunity to examine, understand, and acquire
knowledge which will assist and better facilitate intercultural communication. This type
of creative, communicative task will provide an opportunity for experimentation with
language and experimenting with knowledge about various cultures. Learning from peers
through group activities will benefit students implicitly and explicitly. Within this
framework, a higher level of communicative competence and a broader understanding of

intercultural exchange may be obtained (Qing , 2011).

Further, Qing added that within a creative, communicative, and collaborative setting, role
plays benefit learners in many ways. Students can be exposed to an incredibly wide
variety of experiences and potential experiences while improving overall communicative

competence. Also, role plays provide training for both speaking and listening in any
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language-learning situation. Next, role plays enable students to build up more
confidence while speaking English and inherently foster a wide range of participatory,
communicative activities which require an incredible array of various communication
techniques. Finally, role-plays may be justified as a fun activity which provides useful
language exchange, promote interaction, stimulate creativity, develop fluency, increase

intercultural awareness, deepen understanding and increase communicative competence.

Role plays provide learners with the opportunity to examine, understand, and acquire
knowledge which will assist and better facilitate intercultural communication. This type
of creative, communicative task will provide an opportunity for experimentation with
language and experimenting with knowledge about various cultures. Learning from peers
through group activities will benefit students implicitly and explicitly. Within this
framework, a higher level of communicative competence and a broader understanding of

intercultural exchange may be obtained.

Language learners can also benefit a lot from discussions held in the classrooms when
the instructor prepares the language learners first, and then gets out of the way. Through
well-prepared communicative output activities such as role plays and discussions, you
can encourage students to experiment and innovate with the language, and create a
supportive atmosphere that alows them to make mistakes without fear of
embarrassment. This will contribute to their self-confidence as speakers and to their

motivation to learn more

2.7 Perception
The nature of perception depends on one’s view of the world. When students evaluate
course instruction highly we would hope it is because the instruction has produced

effective learning. This tenet is in fact the basis for many validity studies that have been
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conducted with student evaluations of courses and teachers. Student achievement is not
only influenced by the teacher’s actions. There is another factor that plays important role
to the students’ improvement, i.e. their perceptions toward the teaching styles. So, what
exactly is meant by “perceptions” and how will this concept influences the foreign

language learning process?

Although final course examination scores have been the primary criterion for
establishing the validity of student evaluations, the scores reflect only a limited view of
student learning outcomes. More comprehensive indicators of student learning would go
beyond a single exam score, which typically reflects only narrowly defined course
objectives. Such indicators might include student perceptions of their increase in interest
in the subject, critical thinking skills, interpersonal outcomes (e.g. cooperative abilities),
intrapersonal outcomes (e.g. self-understanding) and other broad course outcomes (Koon
and Murray, 1995 in Centra & Gaubatz, 2005). Further, Centra & Gaubatz also stated
added that another advantage of student perceptions of learning over fina course
examination scores is that the latter are limited to multisection courses that use a
common fina exam . These are typicaly first year introductory courses. Student
perceptions of learning can be studied across a wide variety of courses, thereby making

the results more generalizable.

According to Puspitawati (2011), in genera, there are two main approaches in explaining
the process of perception, i.e.:

Bottom-Up Approach: Perception is built from a set of primary features to a
representation in our cognitive system without involving higher cognitive processes. It

assumes a passive and automatic processing during perception.
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- Top-Down Approach: Perception starts with a set of primary features but it is
influenced by higher cognitive processes (such as knowledge, past experience and

context). It assumes an active and volitional process at the basis of perception.

Further, Lindsay and Norman (1977) in Ahen (2009) stated that perception is the process
by which organism interprete and organize sensation to produce a meaningful experience
of the world. The researchers describe the definition into two categories which is
sensation and perception. Sensation refers to the immediate, relatively unprocessed result
of stimulation of sensory receptors in the eyes, ears, nose, tongue, or skin. Sensations
refer to the human sensory systems which function as the receptor of information regards
certain matters or object observed by an individual. It is the stimulation process where

the input is transferred directly to the human brain.

One research study about perception is focused to examine students’ perceptions of
teaching styles. The study enabled educators to be aware of students’ perspectives and to
recognize the need to make adjustments in teaching (Chang:2010). Based on this
statement, it can be concluded that consideration about the teaching techique and
materials will be useful if it is based on students’ perception. Through students’
perceptions, teacher is able to recognize the weaknesses or strengths. After knowing the
weaknesses, the teacher can evaluate and make a decision about what should be

improved, modified, or deleted.

One of the most significant findings of the study concerning the students’ perceptions
was about the popularity of YouTube among students and teachers, which matches the
web traffic reports by Alexain Vian Yee (2015). It was stated that although there were
differences in the percentage of positive feedback from students and teachers with regard

to the attractiveness of YouTube, the results confirmed that YouTube had a positive
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effect on students’ motivation. Such finding was crucia as the primary reason for using

|CT tools to enhance students’ motivation.

2.8 Theoretical Assumption

Based on the frame of theories, the writer assumes that applying multimedia-based
learning via Self-Video Recording (SVR) is able to improve students’ willingness to
communicate so that their speaking ability will be better. Watching SVR is predicted to
arise the students’ motivation to study inside the class. It also can make them enthusiastic
in learning activities since they know that the result of their creativity is appreciated to be
used as learning materials and will be watched by their classmates. The topics are also
familiar to them and it has been discussed before at home while making a recording.
Familiarity and enough time preparation can influence students’ self confidence.
Moreover, they will feel happy because of this. And, this means that learning by using
SVR can create more attractive class activities so that it is able to encourage students’

willingness to communicate.

2.9 Hypothesis

Based on the problems, theories and theoretical assumptions, the researcher formulates
her hypothesis as follows:

“Thereis significant difference on students’ willingness to communicate before and after
the implementation of multimedia learning via Self Video Recording (SVR) on the

learning process.”



CHAPTER 111

RESEARCH METHOD

This chapter discusses the methods of the research that was used during the research
progress including: research design, subject of the research, research procedures, data

collecting techniques, validity and reliability of the instruments, and hypothesis testing.

The research was done at the school where the researcher works, i.e. State Vocational
School 1 Gadingrgjo Pringsewu Regency. The research was applied on the even semester
of academic year 2016-2017, to the second grade students of Electronical Industria
Program. There were thirty four students (as respondents) in this research, in which

twenty eight students are males and the rest six are females.

3.1 Resear ch Design

This research study expected to investigate and gain a deeper understanding of the factors
perceived as being most influential on students’ willingness to communicate during the
learning activities. The main aims were to find out whether the implementation of self
video recording was able to find out the significant difference before and after the
implementation of multimedia learning via SVR, to find out what aspect(s) of WTC is
influent mostly by the implementation of multimedia learning via SVR, and to know how

are students’ perceptions towards the implementation of SVR in their learning process.

In this research, the one-group pretest-posttest design was applied. Previously, there was

pretest in which students answered the questions about their willingness to communicate
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in some conditions. The WTC questionnaire consisted of 25 items representing situations
that the participants were likely to encounter in their English class. The researcher adapted
the questionnaire from Pattapong (2010). To comply with the purpose of his study,
(Pattapong’s), seventeen items concerning speaking situations were selected from the
original questionnaire so that finaly Pattapong used the twenty five most suitable

guestionsto his research.

To this research, the researcher only adapted two questions in term of changing the name
of the country from the place where Pattapong did the research (Thailand) to the name of
the country this research was applied (Indonesia). To other questions, there was no change
since those Pattapong’s questions could represent the researchers’ intention of knowing

how were students” WTC conditions before and after the treatments.

The scale used by the questionnaire ranged from 1 = definitely not willing; 2 = probably
not willing; 3 = probably willing; 4 = willing ; and 5 = definitely willing. The complete
version of the WTC questionnaires used in this study in both English and Indonesian
versions are presented in Appendix one and two. Pattapong tested the revised
guestionnaire to other students taught by Teacher. This group of students was considered
similar to the target group of students in terms of their English learning background
because they were enrolled in the same course. The internal consistency reliability value

derived from the pilot-test was = 0.93.

After the pretest, then, students got three times treatments of teaching via Self-Video
Recording. The last, there was posttest to measure the students’ willingness to
communicate improvement after being taught by SVR. She aso tried to identify what

WTC aspect(s) will mostly influence the students’ willingness to communicate, so that it
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can improve their willingness to communicate. The design of the research was:

T1 (X1 X2 X3) T2

3.2 Subject of the Research

The subjects of this research were the eleventh grade students of State Vocational School
1 Gadingrgjo. The number of the students was thirty four which are twenty eight males
and six females. Those thirty four students were chosen with consideration that they had

been familiar with computer, so, they had no difficulty to work with technology.

3.3 Research Procedures
In constructing the research, the writer applied the following steps:
1. Doing observation to the class
The class observation was done in order to find out how was the class condition
during the English learning activities. The researcher paid more specific attention
to students’ activities in the pre, while, and post sections of the teaching learning
process and what were the students’ difficulty in learning English, especially their
difficulty in communication. The writer made notes about every aspect that causes
students’ anxiety of delivering their ideas and tried to think the possible clue for
the condition.
2. Formulating the research questions and the subject of the research
After knowing the students’ problem about their learning English difficulties, the
writer tried to formulate the research questions and decided the subject of the
research. In this case, the subjects of the research were the second grade students

of electronical industria at State VVocational School 1 Gadingrejo.
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. Deciding the way of collecting data

Based on the research questions, the researcher decided the way of collecting the
data, i.e. by administering the pretest, applying the treatments, administering the
posttest, and delivering the questionaires of students’ perceptions.

. Deciding the Research Schedules

Based on the school annual schedule, the writer decided the times for apllying the
pre-post test, three treatments of teaching English via Self Video Recording, and
the time for delivering students’ perception questionnaire. After getting the fix
schedules from the school, finally the researcher could decide the schedules for her
research.

. Administering the pretest

Before the treatments, the writer administered the questionaire . The students
were asked to answer twenty five questions about willingness to communicate
before being taught by Self Video Recording. The researcher adapted the
guestionnaire from Pattapong (2010).

. Dividing studentsinto groups

After the pretest, the students were divided into groups. Each group could choose
one topic prepared by the teacher for their dialogues. The topics chosen by
students were taken based on the syllabus of the eleventh grade of English
curriculum of 2013 (revised edition). The members of the groups were various
depending on the scenario of thelr script.

. Arranging the Group Dialogue

The researcher asked students to arrange the dialogue based on the topic got by
every group. Here, the teacher could do the assistance to each group by walking

around the class while all students are busy doing the group discussion. If, at
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that time, the group could not finish the dialogue script, the teacher could ask the
group to finish it home and later continued doing the recording of the video. They
got two weeks chance for finishing the video project.

8. Applying the Treatments
After recording of the video, next, based on the schedule, the teacher applied the
multimedia learning via Self Video Recording. To each learning schedule, the
teacher chose the video which was suitable to the syllabus of English. There were
three meetings with two different topics. The first topic was used for the first and
second meeting, and the second topic was used for the third meeting.

9. Giving the posttest to the students
The post test procedures were the same as the procedures of the pretest. The
students answered the same questions as they got from the pretest.

10. Administering the questionaire of Students’ Perception
Through thiskind of questionaire, the researcher hoped to get more supporting data
to her pretest and posttest. There were twenty five questions that were viewed from
two points of view; students’ perceptions toward the process and the teacher.

11. Analyzing the Data
After collecting the data, the researcher analyzed the data by using SPSS for the
guestionaire of WTC and students’ perception. The SPSS was used to analyze the
reliability of both questionnaire and also to find out whether there was difference
on students” WTC before and after the implementation of multimedia learning via

Self Video Recording (SVR).
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12. Making report of the research
All in all, to the last action, the reseacher wrote her report based on the data got
from all research instruments . Her finding of research was written in the fourth

chapter and finally it was concluded in the fifth chapter.

3.4 Data Collecting Techniques

In collecting the data of the research, the researcher used the following techniques:

1. Délivering Questionnaire of Willingnessto Communicate

The researcher adapted the questionnaire about willingness to communicate from
Pattapong (2010). To comply with the purpose of his study, (Pattapong’s), seventeen
items concerning speaking situations were selected from the original questionnaire so that
finally Pattapong used the twenty five most suitable questions to his research. To comply
with the purpose of this study, only two items were adapted in term of changing the name

of English into Indonesian.

2. Delivering Questionaire of Students’ Perception

To support the result of the pre test and post test, the researcher applied the questionaire of
students’ perception. The questionaire was adapted from the previous research by Vian
Yuen (2015). The students’ perception questionaire consisted twenty five qoestions which

were derived from two aspects; teacher and process as described in the table bel ow:

Table 3.1 Aspects of Students’ Perceptions

TABLE OF SPECIFICATION

No Aspects Numbers of Question
1 | Teacher 3, 4, 5, 13, 14, 16, 17, 18, 19, 20
2 | Process and Technology 1, 2,6 7 8 9 10, 11, 12, 15, 21, 22, 23, 24, 25
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Viewed from the teacher aspects, there were ten questions asking about how students’
perceptions about teacher and fifteen questions asking about how students’ perceptions
about things related to the process of the implementation (or the making) of Self Video

Recording (SVR), both outside and inside the class.

3.5 Validity and Reliability of the I nstruments

3.5.1 Validity of the Questionaire

Validity is a matter of relevance. It means that the test measures what is claimed to
measure. To measure whether the test had a good validity or not, it was analyzed through
the content and construct validity. Content validity concerned with whether the content of
the test was sufficiently representative and comprehensive for the test or not. The
guestionaire was expected to be valid. In this questionaire, the researcher identified one

factor which concerns about the students’ willingness to communicate.

Construct validity focuses on the the kind of the test that was used to measure the ability.
Since the purpose of the test was to find out whether there was difference on students’
willingness to communicate before and after the treatments, the researcher applied the
questionaire asking about students’ willingness to communicate in various conditions. The
guestionaire was adapted from Pattapong (2010). This questionnaire contains twenty five
items of situations. The students had to choose one best answer depending on their feeling,
which indicate how willing they were to communicate in each of the situation. The
guestionaire was applied to get the answer about their willingness to communicate when

they were faced by some situations.

The questionaire consisted of twenty five questions which had four choices to be chosen

by the students depending on their willingness. Those four options were 1(Definitely not
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willing), 2 (Probably not willing), 3 (Probably willing), 4 (Willing) and 5 (Definitely

willing).

3.5.2 Reliability of the Instruments

Reliability refers to the extend to which the test is consistent in its score, and it gives an
indicattion of how accurate the test scores are. It means that the test is dependable, stable,
and consistent when it is given to different people and situation. Reliability is a
consistency of certain measurement in getting the result. The reliability of the questionaire
will be measured by using SPSS program to find out its Cronbach’ s alpa. The higher the

alpha, the more reliable the questionaire is (Setiyadi: 2006).

3.5.2.1 Reliability of WTC Questionnaire

Reliability was measure of accuracy, consistency, dependability, or fairness of scores
resulting from administration of particular examination.The reliability of the critical
thinking test items was analyzed by using Coefficient Alpha Formula. The reliability
coefficient of the test items should be at least 0.70 and preferably higher (Setiyadi, 2006).
If the reliability value of the test items was higher than 0.70 it meant that the critical
thinking test items can be used by the researcher to obtain the data. Since the reliability of
WTC in this study was 0.87, it meant the test item was good and applicable to measure
students’ willingness to communicate. To make it clear, here is the illustration for the

reliability of WTC test items:

Table 3.2 Theréeliability of WTC Questionnaire

Reliability Statistics

Cronbach's N of Items
Alpha

,873 25
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3.5.2.2 Reliability of Students’ Perception Questionnaire

Reliability was measure of accuracy, consistency, dependability, or fairness of scores
resulting from administration of particular examination.The reliability of the students’
perception questionnaire was analyzed by using Coefficient Alpha Formula. The reliability
coefficient of the test items should be at least 0.70 and preferably higher (Setiyadi, 2006).
If the reliability value of the test items was higher than 0.70 it meant that the critical
thinking test items can be used by the researcher to obtain the data. Since the reliability of
students’ perception questionnaire in this study was 0.99, it meant that the test item was
good and applicable to measure students’ perception about the implementation of self

video recording.

To make it clear, here is the illustration for the reliability of students’ perception

guestionnaire

Table 3.3 Therediability of Students’
Per ception Questionnaire

Cronbach's Cronbach's N of Items
Alpha Alpha Based on
Standardized
Iltems
,999 1,000 25

From table 2 we can see that cronbach alphais 0,999. It means that the questionnaire of

students’ perception was reliable due to the category of significant level shoulb be > 0.6.

3.6 Data Analysis

Data analysis means the process of systematically searching and arranging the result of
classroom activities, students’ questionnaire, and students’ interview, that were

accumulated during the process of collecting the data. This data analysis was done to build
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understanding of the data and to enable the researcher to report the result of this study to
the readers. As the nature of the research, data analysis was done by using the procedure
suggested by Miles and Huberman (1984) in Robert & Wilson (2002). The procedure
includes three stages. data deduction, data display, and data conclusion or verification.
This procedure was done simultaneously with the data collection after the data were
aready collected. It means that the data analysis occurred at the same time during the
three procedures started from data collection until the writing up of the research report.
Since this research used the same class for doing the pretest and posttest, the repeated
measure T-test from SPSS program was applied to process the data gathered from the

pretest and posttest.

3.7 Hypothesis Testing

There are two hypothesis testing in this research, they are:

H! : Thereisasignificant difference on students” willingness to communicate before and
after the implementation of Multimedia Based Learning via Self-Video Recording.

H° : Thereis no significant differenceon students’ willingness to communicate before
and after the implementation of MultimediaBased Learning viaSelf-Video
Recording.

The hypothesis testing which showed that the implementation of learning by SVR media

could differentiate students’ willingness to communicate was approved at the significant

level of 0.05 in which T-value > T-table with the level of significance under 0.05.

Ho would be rejected if T-value is bigger than T-table, while Ho would be accepted if T-

value was lower than T-table.



CHAPTER YV

CONCLUSION AND SUGGESTION

This chapter presents the conclusions of the result of the research and suggestions from the
researcher to the English teachers and the other researchers who want to conduct the
research about the implementation of Self-Video Recording (SVR) in relation to students’

willingness to communicate, or to language skills.

5.1. Conclusions
In line with the analysis of the data gained during the research, the result and the
discussion of the present study in the previous sections, the researcher draws to these

following conclusions:

1. Theimplementation of Self-Video Recording in class activities is able to give different
experience of learning both to students and teacher. To Students, it can develope their
creativity, independence, and their willingness to communicate either inside or outside
the school. Although the result of their video is not perfect, it really gives learning
chance to students to explore and show the teacher what they can do with English.

2. Students willingness to communicate comes from heart, because it is motivated through
internal and external aspects. Those who can do the best with the video are students
who study seriously. Those who are not serious and lazy, in fact, did the cheating
action when they were producing the dialogue during the video making . This can be
noticed clearly through the video played during the class.

3. Themost influential aspect of Willingnessto Communicate, cultural context, can be

decribed by unity, fear of negative evaluation, and teacher status. Unity describesthe
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participants’ responses that indicate the need to comply with what others do in class.
So, when the participants chose to speak or not to speak, it depends on their peers.

Fear of negative evaluation was seen in the students’ responses when they referred

to the situations in class where they interacted with both of their teachers and their
peers. Also, | found that fear of negative evaluation affected both high and low WTC
participants. The Teacher Status displayed the participants’ feelings of social distance
between themsel ves and teachers, based on the belief that they are obliged to respect

the teachers.

4. The video making process that include the group work can enhance students’
togetherness and independence. And, the mistakes resulted by each video serve the
materials for error recognition,i.e. one type of the materials used for national

examination.

5.2. Suggestions

Based on the result and conclusion of the research, the researcher would like to propose

some suggestions as follows:

5.2.1 Suggestion for the English Teacher:

1. Theimplementation of Self-Video Recording (SVR) really gives multiple functions to
English teaching learning activities. Besides its positive effect of encouraging
students’ creativity in producing a video, it also can teach students to be independent
learners. It is very suitable with the current curriculum, i.e. the 2013 curriculum in
which the students are required to be pro-active students who are able to do learning
independently. So, as an English teacher, trying to implement SVR in his or her class
isreally suggested.

2. Thisstudy provides further evidence for the benefits of video in teaching English. The
video commonly used by the teacher was usually that one taken from the you tube or
bought the original one from the bookstore. In this research, the researcher promotes

the SVR to be implemented in class interaction. Although the result is not as perfect as
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the you tube video, the SVR promote another strength from the mistakes it makes. As
we know, error recognition is one question type of the national examination for SMK
students. The mistakes produced by the SVR can be used as the materials of Error

Recognition discussion.

5.2.2 Suggestion for further research:

1

It is necessary to emphasize that this study still needs to be repeated since there are still
some weaknesses concerning to the video making of the students. It is important to the
English teacher to encourage the groups of the students to prepare the script of the
dialogue before making the video. It is very important because the readiness of the
dialogue will be one of the factors that can help the students to produce better video,
both in the action dialogue and in the conversation script.

This study is mainly about the effort to trigger students’ willingness to communicate
both inside and outside the school. To be able to encourage students’ willingness to
communicate inside the class, the teacher should be ready with special technique that
can be applied when the students are inside and outside the class. That’s why, it is
important for further research to go deeply on the research about how to implement the
SVR.

To continue exploring the research on the implementation of SVR inside the class, it
will be better if the teacher uses interview as the supporting data to strengthen the

result of the research which is got from questionnaire or observation.
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