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ABSTRACT 
 

THE IMPLEMENTATION OF NEURO-LINGUISTIC PROGRAMMING 
TECHNIQUES ON INDONESIAN STUDENTS' SELF-EFFICACY  

AND WRITING ABILITY IN THE CONTEXT OF  
ENGLISH AS FOREIGN LANGUAGE 

 
By 

Hendi Nur Pratama 
 

A few studies which conducted to find out the effectiveness of Neuro-linguistic Programming 
(NLP) proved that NLP techniques could improve students’ self-efficacy and writing ability, 
however the implementation of NLP in EFL context are still limited.  This study aims to find 
out whether there were any improvements of the students’ self-efficacy and writing ability in 
recount text after they have been taught by using NLP Techniques and to investigate which 
aspects of the students’ writing skill improved the most. The study was conducted to 30 
students of grade X who have been learning English in EFL context. The instruments were 
questionnaire to measure the students’ self-efficacy and writing test to measure the students’ 
writing ability. The design used was one group pretest-posttest.  The data were in the form of 
scores taken from the pretest and posttest and were analyzed by using Paired Sample t-test.  
 
The results showed; 1) there was significant improvement of students’ self-efficacy with 
significance value 0,00. 2) There was significant improvement of the students’ writing ability 
in recount text which showing significance value 0,00 and mean score from 73 to 78. 3) The 
aspect of writing which improved the most was vocabulary with significance value 0,00 and 
gain 1,63 . 
 
Based on the results, it is concluded that NLP techniques improve the students’ self-efficacy 
and writing ability, even encouraged students to practice writing by themselves to get a better 
result from day to day. 
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I. INTRODUCTION 

This chapter discusses about research, research questions, objectives of the 

research, uses of the research, scope of the research and definition of terms. 

1.1 Background 

Writing is one of the fundamental skills that students should master in the language 

learning process. In line with one of the goals of the teaching and learning English 

as a foreign language in Senior High School of Indonesia, teacher should make 

students to be able to write texts in English (Permendikbud, 2013). It is important 

to teach writing for students since writing has a special status in education. The 

society regards writing as the communication used in higher education. This means 

that to communicate with the professor, professional, peers, etc., students need a 

good writing ability. When students want to continue to study abroad or willing to 

experience students exchange program, they have to show their writing ability in 

order to prove that they are eligible to go through. Besides much of professional 

communication is done in writing, such as proposals, memos, reports, applications, 

preliminary interviews, e-mails, and more are part of the daily life of a college 

student or achieve successful graduate (Walsh, 2010). Considering the facts 

mentioned above, mastering writing is crucial for the Senior High School students 

before they graduate. 
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In fact, the students feel difficult to achieve the objective. Writing is perceived 

among EFL students as the most difficult language skill to master (Huwari & Noor 

Hashima, 2011). Most of students have negative attitude to writing (Setyowati & 

Sony S, 2016). Not only EFL students, even native speakers feel difficulty in 

showing a good command of writing (Johnstone, Ashbaugh, & Warfield, 2002). 

Thus, they often view writing as the difficult task (Setyowati & Sony S, 2016). 

Within Indonesian context as EFL learners, the students face linguistics problems, 

cognitive problems in relation to paragraph organization and text structure, and 

psychological problems, such as moods and difficulty to start writing 

(Rahmatunisa, 2014). Perception of writing as difficult and boring activity leads the 

students to dislike the activity of writing (Ismail, Elias, Albakri, Perumal & 

Muthusamy, 2010). Accordingly, students’ beliefs about their capability to succeed 

in completing the task become low, in other words, they are not confident. 

 

The role of teachers toward students’ writing attitude is vital. Many teachers, 

however, do not consider the strategy that they use in teaching writing. Utami 

(2010) conducted a research in one of Junior High Schools in Indonesia, she found 

that the teacher in the school did not use various methods in teaching English. The 

teacher was explaining the materials taught through the same method. The lesson 

became teacher-centered and the students were not excited. Their involvement 

during the class was also limited. It made them looked so bored to follow the lesson. 

There was no active involvement that encouraged them to finish the task given by 

the teacher. The method used by the teacher, finally, could not stimulate students’ 

motivation to write (Utami, 2012).  
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Some teachers give heavy feedbacks to the students when they make mistakes.  This 

might make students think that they are not good enough to writing in English and 

make their confidence falls apart (Setyowati & Sony, 2016). On the other hand, 

teachers often to give writing task to the students as homework, which makes them 

accomplish the task by copying texts they find from the internet. The students do 

not produce texts based on their writing ability (Sepyanda, 2014). Those negative 

attitudes obstruct the students to practice writing. 

 

However, to have a good writing ability, students need to really spend time to 

practice on it (Darus, 2008). Graham et al (1991) assert that in order to master the 

skill, students need more than four days of writing practice a week. In addition, he 

also urged the promotion of meaningful and purposeful writing activities which 

could keep the students’ writing enthusiasm active and alive. This could be done if 

the students have a confidence that they can finish the task well, considered as self-

efficacy. 

 

According to Bandura (1986), self-efficacy is learners' beliefs in their capability to 

succeed and acquire new information or complete a task or activity to an appointed 

level of performance.  Self-efficacy helps a student to determine how much effort, 

persistence and resilience to be put on a task (Hetthong & Teo, 2013). White and 

Bruning (2005) did a research on the relationship of writing beliefs, including 

writing self-efficacy and writing performance of the post-secondary learners. They 

administered a quantitative study through three tests that indicated the learners’ 
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implicit beliefs about the writing hardness, the attitudes toward writing they held, 

and their writing self-efficacy. The researchers deduced that the learners’ beliefs 

about writing had a great impact on the quality of their writing. As a result, they 

persuaded writing instructors to pay attention to the self-efficacy perceptions of 

their learners so that “integrated models of writing” can be designed to meet their 

individual writing demands. 

 

In a more recent study, Jones (2007) investigated the relationship between 118 

freshman learners’ writing self-efficacy and their internal sense of control over their 

writing performance. The participants were from many nations including Asians, 

African-Americans, Latinos, Whites, and “Other” men and women. The results 

revealed that there was a significant difference between the learners showing weak 

writing skills with those having stronger writing skills. “Self-efficacy had a far 

greater effect on course grade than previous writing achievement for the weaker 

students than the stronger students” (Jones, 2007). 

 

One of the ways that can be used to enhance students’ self-efficacy is Neuro-

linguistic Programming (NLP) Techniques. NLP was developed in the 1970s by 

Richard Bandler and John Grinder in an attempt to create a framework that could 

be used to model, and thereby recreate the effective communications techniques 

utilised by a number of renowned therapists including Milton Erickson, Fritz Perls 

and Virginia Satir as cited in Skinner & Croft (2009). A research was done by 

Skinner and Croft (2009) whether or not NLP Techniques can effectively improve 

the self-efficacy of undergraduate dissertation students. They found that NLP 
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techniques got positive feedbacks from the students and contributed to improving 

their self-efficacy. The other research was conducted by Sufratna (2018) found that 

NLP can effectively improve the self-efficacy of guidance and counseling students 

who experience academic procrastination in UIN Sunan Ampel. 

 

In the context of teaching, NLP is related to education since its origins, as one of 

its founders, Bandler (1985) stated that NLP explores “the subjective experience of 

the processes by which people learn things” (p. 117). Therefore, NLP is “an 

educational process. Basically, we are developing ways to teach people how to use 

their own brains” (Bandler, 1985, p. 7). Many language teachers have been using 

NLP and its techniques for many years, although they do it unconsciously (Khalandi 

& Zoghi, 2017). In addition, Khalandi & Zoghi (2017) believe that NLP has been 

in a stronger position in education due to its effectiveness in helping learners gain 

a better understanding of the ways they employ to acquire a new language.  

 

With NLP, everyone can sharpen his/her edge, can write more creatively, 

efficiently, and prolifically (Pearson, 2013). In line with that, the research was done 

by Wikanengsih (2013) to find out whether or not Neurolinguistic-programming 

can improve the students’ writing ability. The samples were 11 Junior High School 

in Cimahi City, West Java, which categorized as low and middle in academic. This 

was done in order to get the objective result. She found that the students’ writing 

ability improved after the treatment. Another research is Experimental writing: 

neuro-linguistic programming techniques in innovative writing by Katz (2013) 



6 
 

 
 

proves that NLP techniques serve the creative piece of writing effectively and 

provide an extensive theoretical framework in which to work. 

 

As can be seen, the role of Neuro-linguistic Programming in education is important. 

However, the use of NLP techniques to improve students' self-efficacy and their 

writing ability in the EFL context, moreover in Indonesia have not been widely 

studied yet. Considering the explanation above, the researcher tried to find out 

whether NLP techniques could improve the students’ self-efficacy and writing 

ability. 

 

1.2 Research Question 

The research question is formulated as follows: 

1. Do students’ self-efficacy and writing ability improve after students were 

taught through Neuro-linguistic Programming techniques? 

  

1.3 Objective 

This research aims at achieving the following objective: 

1. To find out whether self-efficacy and writing ability improve after students 

were taught by using Neuro-linguistic Programming techniques. 
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1.4 Uses 

The uses of this research are: 

1. Theoretically, this research would enrich the current theories and could be 

used as one reference for the next researchers who want to conduct a 

research in the same field. 

2. Practically, the result of this research hopefully could be used as a 

consideration for English teacher in using the techniques to improve writing 

ability and self-efficacy of students. 

 

1.5 Scope 

This research is a quantitative research and was conducted at the First Grade of  

SMAN 1 Seputih Banyak who have been learning English in the EFL context. It 

focused on Neuro-linguistic Programming Techniques to improve students’ self-

efficacy and writing performance. The researcher taught recount text writing. The 

depth of this study was limited to the content, organization, vocabulary, language 

use, and mechanics. 

 

1.6 Definition of Terms 

The researcher includes some operational definitions of key terms to support 

the readers' understanding of this research. They are as follows: 

1. Writing 

Writing is a skill in learning language acquired by an individual to write  

meaningful words or sentence grammatically correct and well organized. 
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2. Recount Text 

Recount text is a text that telling the reader about one experience, action or 

activity which happened in the past. 

3. Self-efficacy 

Self-efficacy is students’ belief that they can do their writing task based on 

the assumption of their ability. 

4. Neuro-linguistic Programming 

Neuro-linguistic Programming is the practice of understanding how people 

organise their thinking, feeling, language and behaviour to produce the 

results they do. 

 

This is the end of chapter one. In this chapter the researcher has discussed the 

introduction of the research used in this study, including background, research 

question, objective, uses, scope, and definition of terms. 



 
 

 

 

 

II. LITERATURE REVIEW 

 

This chapter discusses the concepts and theories from related literature which are 

expected to contribute to the finding of the research. Those are the definition of the 

definition of writing, aspects of writing, teaching writing, concept of self-efficacy, 

Neuro-linguistic Programming, Neuro-linguistic Programming in teaching, Neuro-

linguistic Programming to improve students’ self-efficacy and writing ability, 

procedure of teaching writing through Neuro-linguistic Programming techniques, 

advantages and disadvantage of Neuro-linguistic Programming techniques, 

theoretical assumption and hypothesis 

 

2.1 Writing 

Writing is one of the language skills while in doing this skill, the students need to 

gather the ideas then put them in form of written words. By performing writing, the 

students share their ideas and indicate how far their language ability. We regard 

writing as an essential learning tool because it helps students to better understand 

idea and concepts. 

 

Raja (2013) states that writing is not a natural activity. Without formal school or 

any teaching, human cannot write, moreover in case of academic writing. It is a 

complex activity. Kane (2000) mentions that there are three components in writing 
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namely grammar, usage, and mechanics. Grammar means the rules which structure 

of the language. While usage is the way a researcher designates the rules of less 

basic and binding sort, concerning how he/she should use the language in certain 

situations. Then, mechanics refers to the appearance of words to how they are 

spelled or arranged on paper. The rules gathered under the heading of mechanics 

attempt to make writing consistent and clear. Along with mechanics it includes 

punctuation. 

 

In order to make a good writing, there are five aspects that should be considered in 

the process of making a composition. Below are the five aspects of writing 

according to Jacobs et al (1981). 

1. Content 

It refers to the substance of writing, the experience of the main idea 

identified by seeing the topic sentence. The topic sentence should express 

the main idea and reflect the entire paragraph. 

2. Organization 

It refers to the logical organization of content that stick together so that ideas 

run smoothly within paragraph. 

3. Grammar/Language use 

It refers to the use of the correct grammatical forms and syntactical pattern. 

It is identified from the construction of well-formed sentence. 
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4. Vocabulary 

It refers to the selection of words that are suitable for the content. It can be 

identified by seeing the words choice or diction in order to convey ideas to 

the reader. 

5. Mechanics 

It refers to the use of graphic conventional of the language. It is identified 

by seeing the usage of spelling, punctuation, and capitalization within the 

paragraph. 

 

Those concepts basically state that writing is a process organizing the idea, 

opinions, and feelings into written form. It is a complex activity with the control 

language both of the sentences level (content, organization, grammar, vocabulary, 

and mechanics) and beyond the sentence rank (organizing and integrating 

information into cohesive and coherent paragraph or text). 

 

2.2 Teaching Writing 

Teaching writing is to teach the students how to express the idea or imagination in 

written form. In order to be success in writing, the material should be relevant to 

their needs, interest, capacities, and ages until they are able to make composition 

with view or even no errors (Finnochiaro, 1964). Teaching is showing or helping 

someone to learn how to do something providing with knowledge, causing to know 

or to understand. Additionally, teacher should be able to encourage the students to 

write and make them believe that they can do the task of writing well. 
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Nunan (2003) says that there are four principles for teaching writing which can be 

adapted to many different learning situations. They are: 

1) Understanding your students’ reasons for writing 

The greatest dissatisfaction with writing instruction comes when the 

teacher’s goals do not match the students, or when the teacher’s goals do 

not match those of the school or institution in which the student works. It is 

important to understand both and to convey goals to students in ways that 

make sense to them. 

2) Providing many opportunities for student to write 

Writing is a productive skill. So, it requires a lot of practice to produce their 

writing. The teacher should provide students with different types of writing. 

So, the students have opportunities to write something. 

3) Making feedback helpful and meaningful 

Students need feedback on their writing. Give feedback that can be 

understood by the students and that can help them to develop their writing 

skill. If the teacher writes comment on students‟ writing paper, make sure 

they understand the vocabularies and symbols used. Then feedback should 

entail "correcting" a students‟ writing. The teacher can provide summary 

comments that instruct students to find their problems and correct them on 

their own to foster independent researchers. 
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4) Clarifying, for yourself and for the students, how their writing will be  

evaluated 

Students often feel the evaluation of their writing is completely subjective. 

To avoid this, discuss with the students about what is valued in their writing. 

 

In short, teaching writing refers to teach the students to endure the writing 

Process, started from planning their writing, guide the students to start writing, 

revising, and editing their writing to be a proper text. High self-efficacy will help 

students to bear the process of writing practice. 

 

2.3 Concept of Self-efficacy 

Bandura (1994) defines self-efficacy as people’s beliefs about their capabilities to 

produce designated levels of performance that exercise influence over events that 

affect their lives. He says that self-efficacy beliefs determine how people feel, think, 

motivate themselves and behave. It is the reason why in the area of academic 

achievement, most researchers agree that academic self-efficacy beliefs are related 

to and predictive of academic performance (Pajares and Johnson, 1993). 

 

Additionally, Bandura (1982) states that judgment of self-efficacy determine 

people’s behaviour, thought patterns, the emotional reactions they experience in 

taxing situation, the expending of effort, the length of time to persist in the face of 

obstacles. People with high assurance in their capabilities approach of difficult tasks 

as challenges to be mastered rather than as threats to be avoided. Such an efficacious 

outlook fosters intrinsic interest and deep engrossment in activities. They set 
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themselves challenging goals and maintain strong commitment to them. They 

heighten and sustain their efforts in the face of failure. They quickly recover their 

sense of efficacy after failures or setbacks. They attribute failure to insufficient 

effort or deficient knowledge and skills which are acquirable. They approach 

threatening situations with assurance that they can exercise control over them. In 

contrast, people who doubt their capabilities shy away from difficult tasks which 

they view as personal threats. They have low aspirations and weak commitment to 

the goals they choose to pursue. When faced with difficult tasks, they dwell on their 

personal deficiencies, on the obstacles they will encounter, and all kinds of adverse 

outcomes rather than concentrate on how to perform successfully. They slacken 

their efforts and give up quickly in the face of difficulties. They are slow to recover 

their sense of efficacy following failure or setbacks. Because they view insufficient 

performance as deficient aptitude it does not require many failures for them to lose 

faith in their capabilities. 

 

Zimmerman (2000) states that self-efficacy measures focus on performance 

capabilities rather than on personal qualities, such as one’s physical or 

psychological characteristics. Self-efficacy beliefs are not a single disposition but 

rather are multidimensional in form and differ on the basis of the domain of 

functioning. For example, efficacy beliefs about performing on a history test may 

differ from beliefs about a biology examination. Self-efficacy measures are also 

designed to be sensitive to variations in performance context, such as learning in a 

noisy lounge compared to the quietude of the library. In addition, perceptions of 

efficacy depend on a mastery criterion of performance rather than on normative or 
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other criteria. For example, students rate their certainty about solving a crossword 

puzzle of a particular difficulty level, not how well they expect to do on the puzzle 

in comparison to other students. Finally, self-efficacy judgments specifically refer 

to future functioning and are assessed before students perform the relevant 

activities. This antecedent property positions self-efficacy judgments to play a 

causal role in academic motivation. 

 

Efficacy beliefs vary in three key areas (Pajares, 2003), namely levels, generality, 

and strength. Levels refer to the varying degrees of difficulty in achieving a task. 

Those levels can be measured by giving the ‘yes/no’ questions which will have low 

accurate pictures, and by presenting a specific task and asking the students to rate 

their confidence in doing the task on a scale with multiple points, which will 

produce more accurate picture of efficacy belief itself. Generality refers to the level 

of people’s efficacy when evaluating different tasks. Strength refers to the 

ferventness to which people believe in their ability. 

 

Thus, self-efficacy is the important factor of a person in performing their task 

because by having high self-efficacy, a person will have high motivation, 

confidence, control, commitment, and effort toward his or her capability. 
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2.4 Self-Efficacy and Writing 

McLeod as cited in Pajares and Johnson (1993) defines writing as much an 

emotional as a cognitive activity, affective components strongly influence all 

phases of the writing process. It means that in doing writing, a researcher involves 

not only the cognitive aspects but also the affection and many practices to gather 

researchers’ ideas into a piece of writing. It means that in writing, students also 

involve their affection and emotion.  

 

Writing self-efficacy means to students' beliefs in their ability to perform written 

English task successfully. Such tasks include composition, correctly punctuating 

writing and creating grammatically correct samples of writing (Hashemnejad, F et 

al., 2014). Another definition of writing self-efficacy is proposed by Chea and 

Shumow (2014) who consider writing self-efficacy as students' ability to perform 

in writing tasks that can be form of paragraph. Therefore, writing self-efficacy 

would imply a high sense of efficacy and confidence for the task of writing. L2 

learners are expected to have writing self-efficacy in terms of content, design, unity, 

and accuracy, punctuation (Kirmizi and Kirmizi: 2015). 

 

Flores (2013) states that self-concept and self-efficacy beliefs as constructs would 

have an equal impact on the students’ writing performance because both involve 

students’ beliefs in their capabilities and attitude required to attain a given task. 

Moreover, Bandura (1994) mentions that students who evaluate themselves as poor 

researchers tend to perform being reluctant to engage in writing works and making 

brief or incomplete pieces of writing while students with higher writing self-
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efficacy have been found to complete writing tasks at a higher standard. It means 

that self-efficacy affects the performance of someone's writing. 

 

Shah et al. (2011) believes that individuals who hold positive perceptions of 

themselves as good researchers are more likely to pursue opportunities to write, 

expend more effort during their writing process and demonstrate greater persistence 

in seeking writing competence generally; thus, a high sense of self-efficacy or 

agency is likely to contribute to the production of good-quality writing, as opposed 

to low-efficacy. 

 

Pajares (2003) says that sometimes, self-efficacy belief can be low and overinflated 

levels which can disturb the learning process. Students with low efficacy will have 

the problem in their learning if they do not apply effort to believe that they can 

master the task. Students with overinflated levels of self-efficacy have the risk of 

being overconfident and not employing the appropriate means needed to be 

successful, such as they may not take time to learn proper structure, format, and 

rules for their writing tasks. 

 

Moreover, Lavelle as cited in Kirmizi and Kirmizi (2015) states that students with 

a high level of writing self-efficacy possess strong confidence in writing ability. 

Those who have a reduced or low level of writing self-efficacy do not have 

sufficient confidence in the writing skill. Therefore, individual with high level of 

writing self-efficacy view difficult writing tasks a challenge and work accordingly 

to resolve the problems that they face. 
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So, it is almost imperative to ensure the cognitive, behavioral and motivation 

engagement of students which is facilitated by increased writing self-efficacy in the 

teaching of writing skill. 

 

Pajares (2003) says that there are three ways of measuring writing self-efficacy: 

1. Assessing students’ confidence that they possess specific writing skills 

such as their grammar usage, composition, and mechanical writing. 

2. Assessing students’ confidence in completing writing tasks such as writing 

term paper, authoring a short fiction story, or writing a description about 

something. 

3. Using items providing a rating of students' beliefs in the form of A, B, C, or 

D according to their language class. 

 

A few studies on self-efficacy have been resulted in finding out the relation between 

self-efficacy and writing performance. The first research was done by Musthapa 

(2013) who finds that when Arabic learners believe that they are good readers, 

researchers and able to use correct grammar in their communication, the effect of 

these beliefs is observed in the improvement of their performance. Positive 

reinforcement and motivation towards students’ capabilities in learning, without 

focusing too much on their failure, will eventually ease the learning tasks such as 

writing and reading task. Shah et al. (2011) conducted a study about self-efficacy 

in the writing of Malaysian ESL learners. Then their findings confirm that there is 
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a significant positive correlation between writing self-efficacy and writing 

performance in English.  

 

However, the correlation between general self-efficacy and writing performance is 

found to only have a medium positive correlation.  Another study was also done by 

Chea and Shumow (2014). They found that writing self-efficacy was significantly 

and positively correlated with writing achievement. The results reveal that writing 

self-efficacy was related to writing mastery goal orientation and writing 

achievement. 

 

Moreover, Pajares (2003) in his study demonstrates that students' confidence in 

their writing capabilities influences their writing motivation as well as various 

writing outcomes in school. The assumption of beliefs which students create, 

develop, and hold to be true about themselves are vital forces in their success or 

failure in school. The thing that makes this study is different from these previous 

studies was that in this study, the correspondents were the senior high school 

students. Meanwhile, in the previous studies, the correspondents were university 

students. From this, the researcher assumes that this research will enrich the 

teachers' reference related to their students writing performance toward self-

efficacy. 

 

Thus, the previous studies above prove that the assumption of someone’s self-

efficacy can affect his or her writing performance by having motivation, 

reinforcement, and confidence in their own writing ability. 
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2.5 Neuro-linguistic Programming 

NLP was developed in the 1970s by Richard Bandler and John Grinder in an attempt 

to create a framework that could be used to model, and thereby recreate the effective 

communications techniques utilised by a number of renowned therapists including 

Milton Erickson, Fritz Perls and Virginia Satir as cited in Skinner & Croft (2009). 

The term refers to the three areas that NLP has brought together (O’Connor and 

Seymour, 1994, p25): 

• ‘neuro’: refers to our neurology, our thinking patterns. 

• ‘linguistic’: is language, how we use it and how we are influenced by it. 

• ‘programming’: refers to the patterns of our behaviour and the goals we set. 

 

NLP is based upon four main principles of: 

• rapport with ourselves and with others; 

• knowing what you want by setting goals and outcomes;  

• sensory acuity to check progress towards goal achievement; and 

• behavioural flexibility to adjust and change behaviour in response to feedback 

(O’Connor and McDermott, 1996, pp1–2). 

 

Therefore, it can be concluded that Neuro-linguistic Programming is the practice of 

understanding how people organise their thinking, feeling, language and behaviour 

to produce the results they do. 
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2.6 Neuro-linguistic Programming in Teaching 

Neuro-Linguistic Programming has been constantly revolving, which results in the 

appearance of new applications of the theory in question. It offers teachers help to 

build rapport and communicate effectively with their students. Learners, on the 

other hand, are offered a positive, practical and original view of learning that is 

presented as a conscious process of becoming more effective in the world (Craft 

2001; Sumrall 2010). Richards and Rodgers (2001) demonstrate NLP as a 

supplementary technique in teaching a second language. One should also point to 

O’Brien (2012) who guides educators through the principles of Neuro-Linguistic 

Programming via presenting them both with the underlying theory and practical 

techniques that can be effectively used while working with students in the 

classroom. Generally speaking, NLP is supposed to help achieve excellence of 

performance in language teaching, which means that the application of the 

framework under analysis to the field of education can improve classroom 

communication, optimise learners’ attitudes and motivation, facilitate their personal 

growth or even change their attitude to life. 

 

Important and interesting research into the impact of NLP on English language 

teachers' educational success was carried out by Pishghadam, Shayesteh and 

Shapoor (2011). The researchers, in a two-phased study, examined such NLP 

factors as flexibility, anchoring, elicitation, modeling, individual differences, 

leading, establishing rapport, and emotional and cognitive boosters and their 

application in language classrooms. The number of teachers who took part in the 

study (173 teachers in the first phase, and 93 educators in the second phase) was 
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satisfying, which enables one to conclude that the results of the research may be 

treated as reliable. Most importantly, the influence of NLP on teachers' success has 

been confirmed. 

 

2.7 Neuro-linguistic Programming to Improve Students’ Self-Efficacy and  

Writing Ability 

Naeem (2011) cites three principles related to NLP that can be used to improve the 

writing skill of learners: 

• Learners must have a clear idea of their goals; 

• Learners must be active regarding what they are gaining; 

• Learners must be flexible and willing to change their behavior until they 

get what they want. 

To support those principles, the teacher would apply the reframing technique and 

guide the students to set goals of learning English. 

Reframing is the technique that the teacher utilizes by relating to personal 

experiences and makes it concrete and tangible for the learners. It can be used to 

modify students’ conception of themselves or of the language, which makes it a 

powerful motivational tool. Reframing can also be used for creating artificial 

contexts to be used in the classroom and thus provide the students with a wider 

array of learning opportunities without the need of material support (Lashkarian & 

Sayadian, 2015). 

 

Goal setting employs the SMART framework (or similar heuristic), in which a goal 

is commonly designed to be specific, measurable, achievable/agreed upon, realistic 
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and time-based (Doran 1981; Fielding 1999; Wade 2009). SMART goals 

commonly draw upon established principles of good practice from goal-setting 

theory; that is, according to Locke and Latham (2002), that goals are specific, 

challenging but realistic, proximal in time, and engage the learner’s commitment. 

For goals to be realisable, learners greatly benefit from formative feedback that 

informs them of progress towards meeting their goal. 

 

In addition, there are some other NLP techniques that will be undertaken by the 

teacher in order to improve students’ self-efficacy and writing ability that proposed 

by Siddiqui (2018). 

1. Anchoring 

Anchoring in NLP is a technique to create a positive mental image with 

the help of "anchors" or "triggers". Anchoring helps in motivating the 

learners in building positive attitude towards learning. With the help of 

mental images, positive emotions are installed in learners by certain 

gestures, various expressions, and different body movements. By 

recalling these anchors the language learners can be guided to achieve 

confident state of mind. Anchoring has proved to be a highly beneficial 

technique for second language learners. 

 

2. Building rapport 

In the Oxford dictionary, Rapport has been defined as "a close and 

harmonious relationship in which the people or groups concerned 

understand each other's feelings or ideas and communicate well.” By 
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establishing rapport with learners, the English language teaching and 

learning process can be accelerated. Fostering rapport between learners 

will lead to fill up the gaps in communication, provide a conducive 

environment, thus leading to an interactive class filled with activities. 

3. Mirroring 

Effective communication can be achieved by adopting Mirroring 

technique in the classroom. An individual's posture, gestures, facial 

expressions, breathing patterns, weight shifts, and paralanguage can be 

mirrored to achieve rapport between learners. Using these patterns in the 

classroom enhances verbal and non-verbal communication among the 

learners. Modeling and mirroring the study patterns of academically 

good performers in the class will help the learners to perform well in the 

examination. Modeling and mirroring the study patterns of academically 

good performers in the class will help the learners to perform well in 

examination. 

The teacher will also implement some mindsets of NLP, commonly referred to 

as NLP presuppositions.   

1. “Mind and body are interconnected: they are parts of the same 

system, and each affects the other” (Revell, & Norman 2009a: 15) 

It is the teachers’ role to choose how the learners’ feel. If students are 

upset or tired, the teacher will break the above state by doing something 

different than established routines, something that will bring about 

laughter and smile (Rogozińska, 2016). Those activities are playing 

game, music, say tong twister, and hand clapping together.  
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2. “The map is not the territory” (Bavister & Vickers 2010:19) 

Churches and Terry (2007:605-607) stress that teachers’ and learners’ 

maps are full of values, beliefs and memories. Revell and Norman 

(2009:27) suggest that teachers have to be open to the fact that people 

are different from each other, so are learners.  Considering the fact that 

the students are different, in this case, they have different 

representational system. In NLP the system is called VAKOG and 

consists of five senses: visual (seeing), auditory (hearing), kinaesthetic 

(feeling), olfactory (smelling) and gustatory (tasting). Everybody uses 

the above senses, however, people naturally tend to use one of them 

predominantly. So the teacher will create strong and powerful internal 

representation in the classroom with the more visual, auditory, and 

kinaesthetic information to facilitate these differences. 

 

3. “Feedback is information; there is no such thing as failure” 

(Bavister, & Vickers 2010:24; Revell, & Norman 2009a:47) 

Making mistakes mean experimenting and changing, so instead of 

concentrating on the mistakes, the teacher will focus on why the students 

making them. The students will be guided to eliminate something does 

not work on their learning process and change it into a new and effective 

way. Students will get constructive feedback from the teacher. Mistakes 

are the process of learning Harmer (2007:137). The teacher will 

convince the students that they already have all resources they need to 
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succeed, so mistakes will not stop them to try their best in the process 

of mastering writing skill. Here failure should discourage neither 

teachers nor learners from achieving their outcome. In fact, it can only 

make them change the plan of how to get to the desired point (Revell, & 

Norman 2009a, 2009b). 

  

2.8 Procedure of Teaching Writing through Neuro-linguistic Programming  

Techniques 

In teaching writing through Neuro-linguistic Programming Techniques, the 

researcher will use the following procedures: 

 

Pre-Activity 

1. The teacher comes to the class and greets the students using English 

2. The teacher asks the students to pray together before studying 

3. The teacher checks the students’ attendance 

4. The teacher asks the condition of the students 

 

Whilst Activity 

1. The teacher applies the reframing technique of NLP to motivate the 

students in learning English 

2. Build the rapport (NLP rapport building) with the students by getting to 

know each other and asks some activities that they have done last week. 

3. Guide the students to set SMART Goals in Learning English by using NLP 

technique 
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4. The teacher asks the students to clap their hands whenever they become 

not focus (Mind and body are interconnected: they are parts of the same 

system, and each affects the other) 

5.  The teacher explains the social function, generic structure, and language 

features of recount text in brief using anchoring technique of NLP and 

visual, auditory, and kinaesthetic information to facilitate the different 

representational system of the students.  

6. The students read the example of recount text aloud (using modelling 

technique) 

7. The teacher asks the students to analyse the social function, generic 

structure, and language features of the example text (using rapport 

building and anchoring technique) 

8. The teacher gives the students the task that asked the students to use the 

language features in recount text (using rapport building technique) 

9. The teacher asks the students to answer the task by using talking stick 

game (using anchoring and rapport building technique) 

10. The teacher asks the students to choose a partner (using rapport building 

technique) 

11. Alternately, the students ask their partner to tell the best experience that 

had happened to him/her in the past (using rapport building technique) 

12. The teacher guides the students to do NLP mirroring technique while 

listening to their partner. They have to mirror the posture, gestures, facial 

expressions, breathing patterns, and weight shifts of their partner. 
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13. The teacher guides the students to write a recount text about the best 

experience of their partner (using anchoring and rapport building 

technique) 

14. The teacher asks the students to give their homework to their partner 

(using rapport building technique) 

15. The teacher asks the students to check and correct their friends’ work 

(using anchoring technique) 

16. The teacher guides the students in checking and correcting the writing 

(using anchoring and modelling technique) 

17. The teacher asks the students to revise their writing then submit it to the 

teacher (using rapport building technique) 

Post Activity 

1. The teacher gives constructive feedback to the students and telling that 

there is no such thing as failure 

2. The teacher asks the students to conclude the material of the day and end 

the class 

 

2.9 Advantages and Disadvantage of Neuro-linguistic Programming    

Techniques 

The advantages and disadvantage of Neuro-linguistic programming techniques are 

as follows: 

1. May enhance students’ writing ability in the aspects of content, 

organization, vocabulary, language use, and mechanics. 

2. Improving the students’ self-efficacy 



29 
 

 
 

3. Increasing students’ enthusiasm in the teaching and learning process of 

writing 

4. Encouraging both teacher and students to do their excellence 

performance 

5. Motivating students to always improve their writing ability by practice 

(self-improvement) 

 

However Neuro-linguistic Programming techniques have disadvantage that the use 

of NLP techniques in teaching writing still lacks of study and practice, especially 

in Indonesia in the context English as Foreign Language. 

 

2.10 Theoretical Assumption 

Neuro-linguistic programming techniques are effective to improve writing ability 

and self-efficacy of students. As stated before, in the field of education, NLP can 

improve classroom communication, optimise learners’ attitudes and motivation, 

facilitate their personal growth or even change their attitude to life.  

 

As some previous researchers have proved that NLP techniques can improve both 

students' self-efficacy level and writing ability, the researcher wanted to confirm 

whether it can improve the self-efficacy level and writing ability of students at one 

time. Writing is a skill that needs a lot of practice. To endure the students in the 

process of writing practice, they need to believe that they can pass every obstacle 

in it. Students should have a good self-efficacy level to get a good writing score. 
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The researcher assumes that teaching writing using NLP techniques can improve 

both self-efficacy and writing ability of the students. 

 

2.11 Hypothesis 

Based on the theoretical assumption above, the researcher formulates the 

hypotheses as follows: 

 

1. Students’ self-efficacy and writing ability will improve after students are 

taught through Neuro-linguistic Programming techniques. 

 

This chapter has discussed the concepts and theories from related literature which 

are expected to contribute to the finding of the research. Those are the concept of 

writing, teaching writing, concept of self-efficacy, Neuro-linguistic Programming, 

Neuro-linguistic Programming in teaching, Neuro-linguistic Programming to 

improve students’ self-efficacy and writing ability, procedure of teaching writing 

through Neuro-linguistic Programming techniques, advantages and disadvantage of 

Neuro-linguistic Programming techniques, theoretical assumption, and hypothesis. 



 
 

 

 

 

III. METHODS 

 

This chapter discusses about the research design, variables of the research, data 

sources, instruments, data collecting procedure, data treatment, and hypothesis 

testing. 

 

3.1 Design 

This research was quantitative research based on pre experimental method. This 

study applied one-group pretest-posttest design of pre-experimental design 

(Setiyadi: 2006a). In this research, the students were given self-efficacy 

questionnaire and writing recount pre-test before the treatment to find out the 

students’ initial ability then they were given self-efficacy questionnaire and writing 

recount post-test after the treatment.  The researcher used one class as the sample 

of the research. It can be illustrated as follows: 

 

T1 : pre-test 

X : treatment (using Neuro-linguistic programming techniques) 

T2 : post-test  

 

The researcher conducted five meetings. Each meeting spent two hours lesson (2 x 

45 Minutes). The first meeting was pre-test session, then the next day is the 

T1 X T2 
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treatment for the students which will be conducted three times and the last day is 

post-test. The pre-test was done to find out the students’ basic ability in writing 

recount text and their self-efficacy level before the treatment. Then, treatment were 

done to guide the students in order to enhance the students’ self-efficacy and writing 

ability in recount text. The last, post-test was done to find out the students’ 

improvement in writing recount text and their level of self-efficacy. 

 

3.2 Variables of The Research 

There are three variables in this research, those are Neuro-linguistic Programming 

techniques, students’ self-efficacy, and the writing. Where NLP techniques are the 

independent variable, self-efficacy and students’ writing are the dependent variable. 

So, the data of this research are Neuro-linguistic programming techniques, students’ 

scores of self-efficacy and writing. 

 

3.3 Data Sources 

Data sources are from population and sample which are necessary for research. The 

researcher chose SMAN 1 Seputih Banyak as the population, while the sample of 

the population was one class of the first-grade students that was taken randomly. 
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3.4 Instruments 

The data of this research used two instruments as follows: 

3.4.1 Questionnaire 

In order to measure self-efficacy level of the students, the researcher used a 

questionnaire consisted of 15 items. The questionnaire was adopted from 

Wening (2016) to identify the self-efficacy levels of students in writing recount 

text. Wening combined and modified questionnaire, which was previously 

constructed by Magogwe et al. (2015), Chea et al. (2014) and Flores (2013). 

Some questions in the questionnaire were modified, one of them, for example, 

“I can put ideas together in a paragraph in such a way that they are clear to the 

reader” was modified to “I can write a recount text with the clear idea”. These 

were done to adjust the learning material which was recount text and to make 

students easier in understanding the questions. 

 

The questionnaire measures writing self-efficacy by providing choices ranging 

from “never true of me “to “always true of me” and the scores range from 1 to 

4. To avoid misunderstanding, it was translated into Indonesian before being 

administered. The students should fulfil the questionnaire before and after the 

treatment. Thus, there are 15 items for self-efficacy questionnaire where for 

items number 1, 2, 3, 4, and 5 represent the level area of self-efficacy. While, 

the generality area of self- efficacy is represented by the items number 6, 7, 8, 

9, and 10. Then, the items number 11, 12, 13, 14, and 15 represents the strength 

area of self-efficacy.  
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The table below is the writing self-efficacy consisting of three areas:  

 

Table 3.1. Writing Self-Efficacy Questionnaire Items 

Level 

• I can write a recount text with the clear idea. 

• I can elaborate an idea in a recount text well. 

• I can write a recount text with complete generic structure. 

• I can write simple, compound and complex sentences in form of past 

tense correctly. 

•  I can write using effective choice of words and words form. 

Generality 

• I can do revision in writing independently or in group well. 

• I can plan my paragraph well. 

• I expect good grades on text I write. 

• I read to improve my writing. 

• I consider the reader when I write a text. 

Strength 

• If I can't do my writing task for the first time, I keep trying until I can. 

• When I have something unpleasant to do in my writing task, I stick to it 

until I finish it. 

• Getting a low score in my writing task just makes me try harder. 

• I can do writing assignments at the last minute and still get a good grade. 

• If the assignment calls for 250 words, I try to write just about that many. 

Adopted from Wening (2016) 
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After being calculated, the students’ self-efficacy scores were classified into 

several categories. The categories are listed as follows: 

Table 3.2. Assessment Interval on The Students’ Self-efficacy Levels 

 

 

 

 

3.4.1.1 Validity of Questionnaire 

This questionnaire is based on the theory of self-efficacy brought by 

Pajares (2003) which states that there are three key areas of self-efficacy 

namely levels, generality, and strength. Wening (2016) counted on the 

validity of the questionnaire only based on this theory since it has been 

used by some previous studies. 

 

3.4.1.2 Reliability of Questionnaire 

To measure the reliability of this questionnaire, the researcher used 

Cronbach alpha for the internal consistency of the 15-items scale. From 

the SPSS analysis, it was found that 15 items of the questionnaire are 

reliable (0,871) (See appendix 6). It is stated that if the Cronbach's 

alpha score is >0,6, it means that the reliability of the item is accepted 

and can be used (Arikunto, 1998).  

 

 

 

No. Category Criteria 
1. High X > Mean + SD 
2. Average Mean-SD ≤ X ≤ Mean+SD 
3. Low  X < Mean-SD 
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3.4.2 Writing Task 

To find out which aspect of writing improve the most and whether or not their 

self-efficacy improve, pre-test before the treatment and post-test after the 

treatment were conducted. The task was about writing a best experience in the 

past. The students should write their own recount text according to its social 

function, language features, and structure of the text, which consists of 100-

150 words for each test. 

 

The scoring system used in this test is as follows: 

 Table 3.3 Writing Scoring Rubric 

Aspects of 

writing 

 

Score 

 Criteria 

Content 30-27 

   

  

26-22 

 

 

21-17 

  

16-13 

Excellent to very good: knowledgeable; substantive; 

thorough development of thesis; relevant to the 

assigned topic. 

Good to average: some knowledge of the subject; 

adequate range; limited development of thesis; mostly 

relevant to the topic, but lacks detail. 

Fair to poor: limited knowledge of the subject; little 

substance; inadequate development of topic. 

Very poor: does not show knowledge of subject; non-

substantive; not pertinent; or not enough to evaluate. 

Organization 20-18 

 

 

17-14 

 

 

13-10 

 

Excellent to very good: fluent expression; ideas 

clearly stated / supported; succinct; well-organized; 

logical sequencing; cohesive. 

Good to average: somewhat choppy; loosely 

organized but main ideas stand out; logical but 

incomplete sequencing. 
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9-7 

Fair to poor: non-fluent; ideas confused or 

disconnected; lacks logical sequencing and 

development. 

Very poor: does not communicate; no organization; 

or not enough to evaluate. 

Vocabulary 20-18 

 

 

17-14 

 

 

13-10 

 

 

9-7 

Excellent to very good: sophisticated range; effective 

word / idiom choice and usage; word from mastery; 

appropriate register. 

Good to average: adequate range; occasional errors 

of word / idiom form, choice, usage but meaning not 

obscured. 

Fair to poor: limited range; frequent errors of word / 

idiom form, choice, usage; meaning or obscured. 

Very poor: essentially translation; little knowledge of 

english vocabulary, idioms, word form; or not enough 

to evaluate. 

Language Use 25-22 

 

 

 

21-19 

 

 

 

 

17-11 

 

 

 

 

10-5 

 

 

Excellent to very good: effective complex 

constructions; few errors of agreement, tense, number, 

word order / function, articles, pronouns, preposition. 

Good to average: effective but simple constructions; 

minor problems in complex constructions; several 

errors in agreement, tense, number, word order / 

function, articles, pronouns, prepositions but meaning 

seldom obscured. 

fair to poor: major problems in simple / complex 

constructions, frequent errors of negation; agreement, 

tense, number, word order / function, articles, 

pronouns, prepositions and / or fragments, run-ons, 

deletions; meaning confused or obscured. 

Very poor: virtually no mastery of sentence 

construction rules; dominated by errors; does not 

communicate; or not enough to evaluate. 
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Mechanics 5 

 

 

4 

 

 

3 

 

 

2 

Excellent to very good: demonstrates mastery of 

conventions, few errors of spelling, punctuation, 

capitalization, paragraphing. 

Good to average: occasional errors of spelling, 

punctuation, capitalization, paragraphing, but 

meaning not obscured. 

Fair to poor: frequent errors of spelling, punctuation, 

capitalization, paragraphing, poor handwriting, 

meaning confused or obscured. 

Very poor: no mastery or conventions; dominated by 

errors of spelling, punctuation, capitalization, 

paragraphing, handwriting illegible; or not enough to 

evaluate. 

Total score   

Adopted from Jacob (1981) 

3.4.2.1 Validity of Writing Task 

To measure the validity of the test, the researcher used content 

validity and construct validities. Content validity means the test is 

sufficiently representative and comprehensive Hatch and Farhady 

(1982:50). The material of the test is recount text, so it is suitable 

with the curriculum 2013. Moreover, the students were the first 

grade of Senior High School in which recount text as the text that 

they should comprehend. It means the test is considered as valid in 

content. While, for the construct validity is the process of 

determining the extent to which test performance can be interpreted 

in terms of one or more constructs (Gronlund, 1985:83). The 

technique of scoring in this research considers five aspects of writing 

suggested by Jacob (1981); content, organization, vocabulary, 
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language use, and mechanics. Thus the test meets with the construct 

validity criteria. 

 

3.4.2.2 Reliability of Writing Task 

In order to ensure the reliability of scores and to avoid the 

subjectivity of the test, the researcher uses inter-rater reliability. 

Hatch and Farhardy (1982: 243) establish that the reliability of a test 

could be defined as the extent to which a test produces consistent 

result when it administered under similar conditions. Inter-rater 

reliability is used when the score on the test is independently 

estimated by two or more judges or raters. In this research, the first 

rater is the researcher, and the second rater is the English teacher of 

the school. To measure how reliable the scoring is, both raters used 

the same criteria of scoring. This study used Rank – order 

Correlation of Hatch and Farhady (1982) with the formula: 

 

R= 1− 𝟔𝟔.𝜮𝜮𝜮𝜮²
𝑵𝑵 (𝑵𝑵𝟐𝟐−𝟏𝟏)

 

 

R   :  Reliability of the test   

N   :  Number of students   

D : The difference of rank correlation (mean score from  

  Pretest and Posttest) 

1 – 6   : Constant number  
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In this case, the coefficient of rank correlation is analysis with the 

standard of reliability as follows: 

1. 0,80000 – 1,0000  : very high reliability 

2. 0,60000 – 0,7900  : high reliability 

3. 0,40000 – 0,5900 : medium reliability  

4. 0,20000 – 0,3900  : low reliability 

5. 0,0000 – 0,1900 : very low reliability 

 

Based on the standard of reliability above, writing tests would be 

considered reliable if the tests reached the range of 0,60-0,79 (high 

reliability). 

 

After calculating the students’ writing tasks using the formula above 

(see appendix 11 and 12), the results of writing tasks reliability are 

as follows; 

 

Table 3.4. Reliability Test of Writing Scores 

Reliability 
Pre-test Post-test 

0,758 0,931 
 

Considering the criteria stated above, the writing score in pre-test 

has high reliability (0,60000 – 0,7900) and the writing score in post-

test has very high reliability (0,80000 – 1,0000). 
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3.5 Data Collecting Procedure 

The procedures of the research are as follows: 

1. Determining the population and sample 

The researcher chose SMAN 1 Seputih Banyak as the population. One of 

the classes of the first-grade students was chosen as the sample of the 

research. 

2. Selecting the questionnaire and materials 

The researcher chose a questionnaire and provided the task for the pre-test. 

3. Administrating the questionnaire and pre-test  

The students were asked to fulfil the questionnaire and make recount text 

based on the topic given by the researcher. It takes 10 Minutes for fulfilling 

the questionnaire, and 60 minutes for the writing test. 

4. Conducting the treatment by using Neuro-linguistic Programming 

techniques 

In the treatment which were given three times, Neuro-linguistic 

Programming techniques were applied to improve the students’ self-

efficacy and writing ability. This treatment focused on communicative 

learning so teacher-centred was avoided. 

5. Administrating the questionnaire and post-test  

Questionnaire and post-test were administered on the last meeting to find 

out the improvement of the students’ self-efficacy and achievement in 

writing after the treatment.  
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6. Scoring the students’  questionnaire and writing 

After the post-test, the researcher scored the students’ questionnaire. For 

writing, the scoring based on the five aspects of writing. They are content, 

organization, vocabulary, grammar, and mechanics. Two raters scored the 

students’ writing in order to avoid the subjectivity. The first rater is the 

researcher and the second rater is the English teacher of the class. 

7. Analysing the data  

After scoring the students’ self-efficacy and writing, the researcher  

compared the results of students’ pre-test and post-test. It was done to find 

out any improvement in students’ self-efficacy and which aspects of writing 

skill improves. If the scores after the treatment was better than before the 

treatment, it means there are improvements on students' self-efficacy and 

writing ability after being taught by using Neuro-linguistic programming 

techniques. 

 

3.6 Data Analysis 

The data in this research are in the form of scores. There are some steps in data 

analysis as follows: 

1. The Raters scored self-efficacy level and students’ writing task in pre-test 

and post-test 

2. Inputting the scores into the table scores (Appendix 12 and 13) 
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3. Finding the mean of the pre-test and post-test by using this formula:  

𝑀𝑀𝑀𝑀 =
∑𝑀𝑀
𝑁𝑁

 

Md refers to mean. 

∑d relates to the total score of the students. 

N refers to the number of the students. 

4. Analysing whether there were significant improvements on students' self-

efficacy level and writing scores of students 

5. Analysing the aspect of writing improve the most 

 

To find out whether there were significant differences on students' self-efficacy 

level and recount writing scores, the researcher used Paired Sample T-Test. 

 

According to Setiyadi (2006a:168-169), using T-Test for hypothesis testing has 

three basic assumptions that can be described as follows: 

a. The data are interval. 

b. The data are taken from random sample in population. 

c. The data are distributed normally. 

 

Before the hypothesis testing using T-test, it is necessary to find out whether or not 

the data in the experimental class were normally distributed. In this case, the 

researcher used Shapiro-Wilk methods to find the normality of the data.  
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The hypotheses of the normality tests are: 

 

H0 : the distribution of the data is normal (sign > 0,05) 

H1 : the distribution of the data is not normal (sign < 0,05) 

 

 

The hypothesis is accepted if the result of the normality test is higher than 0,05 (sign 

> α).  

 

In this case, the researcher used the level of significance of 0,05. To find out 

whether or not the data were distributed normally, test of normality was used as 

follows: 

Table 3.5.  Normality Test of Self-efficacy Scores 

  Self 
Efficacy 

Kolmogorov-Smirnova Shapiro-Wilk 

Statistic Df Sig. Statistic Df Sig. 

Scores 
Pretest 0,108 30 ,200* 0,97 30 0,548 

Posttest 0,119 30 ,200* 0,972 30 0,59 

*. This is a lower bound of the true significance. 
a. Lilliefors Significance Correction 

Table 3.6. Normality Test of Writing Recount Scores  

  Recount 
Text 

Kolmogorov-Smirnova Shapiro-Wilk 

Statistic Df Sig. Statistic Df Sig. 

Scores 
Pretest 0,108 30 ,200

* 0,96 30 0,318 

Posttest 0,156 30 0,06 0,968 30 0,478 

*. This is a lower bound of the true significance. 

a. Lilliefors Significance Correction 
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From the table, it is known that the value of normality for self-efficacy in the pre-

test was 0,548 and in the post-test was 0,59, while the value of normality for writing 

recount scores in pre-test was 0,318 and post-test was 0,478. Therefore, because all 

of the values are higher than 0,05, it could be concluded that H0 was accepted and 

H1 was rejected. Alternatively stated, the data of the pre-test and the post-test were 

distributed normally. 

 

3.7 Hypothesis Testing 

The hypothesis is as follows: 

H1 : Students’ self-efficacy and writing ability improve after they learn writing  

through Neuro-linguistic Programming techniques. 

 

H1 would be accepted if the significance value is lower than 0,05 (Sign. < 0,05). 

 

This chapter has discussed about research design, variables of the research, data 

sources, instruments, data collecting procedure, data treatment, and hypothesis 

testing. 



 
 

 

 

 

V. CONCLUSION AND SUGGESTION 

 

This final chapter presents the conclusion of the research findings and suggestions 

for English teachers who want to try to use Neuro-linguistic Programming 

Techniques in teaching writing and for those who want to conduct similar 

research. 

 

5.1 Conclusion 

1. The implementation of NLP is effective to improve students’ self-efficacy 

and writing skills. It could be seen by the results of SPSS analysis of two-

tailed significance which showing 0,00 (0,00<0,05) which meant there 

were significant improvements. NLP techniques also improve the 

students’ skill in five aspects of writing namely, content, organization, 

vocabulary, language use, and mechanic by seeing the analysis of the 

students’ works in the posttest in each aspect. 

2. The most improvement aspect of writing is vocabulary because NLP 

encourages the students to always improve their English ability. When they 

find some words that they have not understood, they will find the meaning 

in the dictionary. This helps them to use English vocabulary appropriately 

when they produce a text. 

 



60 
 

 
 

3. The implementation of NLP techniques could improve students’ self-

efficacy and writing ability. It happens because the use of NLP could help 

the students enjoy the learning process, understand the material easily, and 

encouraged the students to always practice in writing. NLP techniques 

increased students’ enthusiasm in the teaching and learning process of 

writing. 

5.2 Suggestions 

In reference t o  the conclusion above, the writer gives some suggestions as 

follow: 

1. Suggestions for English teachers 

a. Considering the advantages of NLP, the researcher suggests that 

English teachers apply NLP as an alternative way in English teaching. 

Perception of writing as a difficult and boring activity can be solved 

by teaching using NLP techniques. NLP not only help the students to 

improve students’ self-efficacy, but also increase the students’ writing 

ability. It helps both the teacher and students to do their excellent 

performance. NLP improves classroom communication, optimise 

learners’ attitudes and motivation, facilitate their personal growth or 

even change their attitude to English. 

b. The teacher should estimate the time in NLP based lesson plan well, 

so various techniques of NLP can be implemented without exceeding 

the provided time. 

c. Because NLP techniques were not specifically designed to teach 
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writing, teachers should comprehend the NLP techniques first before 

deciding which techniques they will implement in the class. NLP 

techniques will not work if the teacher does not understand and could 

not use them properly. 

d. The teacher should be creative in adapting NLP techniques in their 

lesson plan according to the students’ need and condition in order to 

get the maximum result. 

2. Suggestions for further research 

a. This research focused to apply few NLP techniques such as rapport 

building, reframing, set SMART GOALS, anchoring, and 

mirroring, therefore the further research is suggested to find out the 

effectiveness of the other techniques such as well-formed 

outcomes, flexibility of response, state induction, etc. 

b. This study was conducted in Senior High School level. Therefore, 

further researchers can try to find out the effect of using NLP in 

different levels of school. 

c. The research objectives were to find out the improvement on 

students’ self-efficacy and recount text writing, hence further 

researches are suggested to find out the effects of NLP on the other 

influencing aspects and writing types. 
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d. The students’ scores were still low in the mechanics aspect. Thus, 

the researcher suggests finding a way to improve students' 

mechanic aspect by using NLP techniques. 

Those are the conclusion of this study after the research, also the 

suggestions for both English teachers and further research in using NLP 

techniques. 
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