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ABSTRACT 

IMPROVING STUDENTS READING COMPREHENSION THROUGH  

SMALL GROUP DISCUSSION USING NARRATIVE TEXT AT THE 

EIGHT GRADE STUDENTS OF SMPN 18 BANDAR LAMPUNG 

 

By  

Hanny Putri Kyawardani 

 

Reading is one of most complicated language skills. In fact, reading is a crucial 

language skill because through reading we can discover new knowledge. There 

are 5 main aspects in reading such as determining main idea, finding specific 

information, finding reference, finding inference and vocabulary. In school, 

students reading comprehension was low because of inappropriate teaching 

technique. Then, this research used small group discussion technique in teaching 

reading. 

Due to the case stated earlier, the aim of this research is to find out whether there 

is significant differences after being taught through small group discussion 

technique, and to find out what aspect that improves the most. This research used 

one group pre-test and post-test. The sample of this research was 8H students at 

SMPN 18 Bandar Lampung. The instruments were pre-test and post-test. The data 

were analyzed using repeated measure T-test which the significance level was 

determined by t-value>t-table. 

Evidently, the result of this study showed that there is significant differences of 

students’ reading comprehension after being taught through small group 

discussion technique where the t-value was higher than t-table (11.107>2.051). 

Determining main idea was the aspect that improved the most after implementing 

small group discussion technique. It is proved that small group discussion 

technique improves students reading comprehension. Furthermore, during 

implementing small group discussion technique, there were some problems such 

as the class situation was not conducive, limited time allocation, and the lack of 

students’ knowledge. The hypothesis in this research was accepted. In summary, 

small group discussion technique can be used to improve students reading 

comprehension. 

 

 

Keywords: small group discussion, reading comprehension, teaching reading, 

main idea, students’ improvement 

 

 



IMPROVING STUDENTS’ READING COMPREHENSION THROUGH 

SMALL GROUP DISCUSSION USING NARRATIVE TEXT AT THE 

EIGHT GRADE STUDENTS’ OF SMPN 18 BANDAR LAMPUNG 

 

By 

Hanny Putri Kyawardani 

 

A Script 

Submitted in a Partial Fulfillment of  

The Requirements for S-1 Degree 

In 

The Language and Arts Education Department of  

The Faculty of Teacher and Education 

 

 

 

 

 

FACULTY OF TEACHER TRAINING AND EDUCATION 

LAMPUNG UNIVERSITY 

BANDARLAMPUNG 

2019 







 



iii 
 

CURRICULUM VITAE 

 

Hanny Putri Kyawardani was born on March, 1
st
 1997. She is the first child from 

an easygoing couple, Heru Priwardana and Siti Makiah. She only has one younger 

brother named Rivan Tjakra Wardana. 

She began her study at TK PTPN 7 Kedaton in 2001.  She continued her study at 

SD Kartika II-5 Bandar Lampung and graduated in 2009. Then, she continued her 

study in SMPN 2 Bandar Lampung. In 2012 she graduated from her Junior High 

School, and pursued to SMA YP Unila Bandar Lampung and graduated in 2015. 

She was accepted as a student of English Education Study Program 2015 at 

University of Lampung. August 2018, she did her KKN program in Banjar 

Agung, Limau, Tanggamus and teaching practice program (PPL) at SMA Negeri 

1 Limau. To complete her study in college, she did her research in SMPN 18 

Bandar Lampung from January to February 2019. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



iv 
 

MOTTO  

“The future belongs to those who prepare for it today” 

( Malcolm X) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



v 
 

DEDICATION 

 

By the name of Allah Subhanahu Wa Ta’Ala who blesses my life until an 

unspecified time, this script is proudly dedicated to: 

My heartwarming parent: Papa Heru Priwardana and Mama Siti Makiah. 

My not so little annoying brother: Rivan Tjakra Wardana 

My moodbooster companions 

My pals of English Department 2015 

My Almamater, University Of Lampung 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



vi 
 

ACKNOWLEDGEMENT 

 

Alhamdulillahirobbil’alamiin, praise is merely to the Mightiest Allah SWT for the 

gracious mercy and tremendous blessing that enables the writer to finish this 

undergraduate thesis entitled “ Improving Students’ Reading Comprehension 

Through Small Group Discussion Using Narrative Text at the Eight Grade 

Students’ of SMPN 18 Bandar Lampung.”Shalawat and Salaam is for Prophet 

Muhammad SAW, his family, and his followers, and all Moslems. This work is 

submitted as one of the requirements to get her Bachelor Degree at the English 

Education Study Program, Faculty of Teacher Training and Education, University 

of Lampung. 

The writer would like to express her gratitude and honor to all those who helped, 

and supported the writer to completing this work. The writer would like to 

acknowledge her gratefulness to her to all those who helped and supported the 

writer in completing this work. The writer would like to acknowledge her sincere 

gratefulness to her supervisor committee, Drs. Hery Yufrizal, M.A., Ph.D., as her 

first advisor and Drs. Basturi Hasan, M.Pd as her second advisor, who have given 

assistance, knowledge, suggestions, encouragement and valuable guidance during 

the process of accomplishing the writing. Her sincere thankfulness also goes to 

Prof. Dr. Cucu Sutarsyah, M.A., who has given constructive suggestions and 

encouragement for the betterment of this script. 

Her thankfulness is also given to Dr. Muhammad Sukirlan, M.A., as her academic 

advisor and the sincere appreciation also goes to Dr. Ari Nurweni, M.A., as the 

head of English Department Study Program and all English Department lecturers 

who have given great contribution in developing and deepening the writer’s 

knowledge during her study. The writer would like to acknowledge her respect 

and gratitude to Dr. Nurlaksana Eko R.,M.Pd., as the chairperson of the 

Department of Language and Arts Education and to all staff at thedepartment.  

The writer gratefully thank to the principal of SMPN 18 Bandar Lampung 

especially VIII H class for allowing me to conduct the research there. Alsothe 

English teacher Hendra Afriko S.S for allowing me to conduct the research in his 

class and guiding me during the research. Then, for Dra.Nugraheni, M.M. for 

helping me everything during my research in this school.  

Her greatest parents, Heru Priwardana and Siti Makiah, for the endless love, pray, 

and support, and motivation to the writer since the first day of her life. Both of 

them are the best for the writer. Her acknowledgement is also given to her brother, 

Rivan Tjakra Wardana for the spirit, help, and his treats for the writer if he knows 

the writer in a complicated situation. 

The writer gratefully thank to her grandfather and grandmother for their pray, 

love, and support for their grandchildren. And also special thanks for Aunty Beti 

and Aunty Minah for her support for the writer to finish her study. The writer feel 

blessed to have them as a family. 

For my beloved sisters Mba Ita and Mba Lia for hearing my stories, my 

complaints. My cutie nephew Arsya for becoming my moodboosters. 



vii 
 

For my “MUSTANG” friends Dinda Ardiasari, Anggun Paramita, Fia Asysyfa RS 

who accompanied the writer through ups and downs since Senior High School till 

now the writer finished her study. Thank you for being such a sweet, nice, andan 

annoying friends. Everytime with them is a day where she can laugh loudly. 

Her college life friends “ISDAM”, Saghina Meivida A, Melvy Nancilia P, 

Triantika Ciputri, Frilly Fadhilah L, Helda Julia E, Lutfi Ratni D, and Shiane 

Salsabila, for asking the writer to cheer up their day everyday during the college 

life. Thank you for the uncountable love, laughters, unimportant jokes, colorful 

days, mood jumpers, incredible moments, and everyday bluster for the writer. 

Her Junior High School friends “Upyrz”  Niken, Oni, Fadlun, Zulfa, Rona, Salsa 

and Chan. And also addressed to Her Junior High School friends , Nesya and Dita 

for the jokes, positive energy, companion, and wonderful advice this far. 

For writers friends in English Department Program, A class students and B class 

students, especially for Adit, Rika, Panji, As’ad, Faqih, Singgih, Rara. 

Her KKN Squad in Limau, Yulia Uji Taba, Lusi Septiana, Ratna Setiawati, Meli 

Safitri, Amalia Musnia, Atika Nur T, Rifan Winarto and Riki. And also for Bapak, 

Ibu, Pak Ap, Bu Nita, Aima, Dinda, Firda, Falen, Fahri  for being a second home 

during KKN. 

The writer also wishes to thank for HRD team in UKM of English Society Unila, 

and all the members of English Society Unila 2015. Thank you for such a great 

experience, and some motivations. 

Finally, the writer expects that this work will be meaningful to readers and will be 

beneficial as a reference for other researchers who want to conduct similar 

research. 

 

 

Bandar Lampung, 25 Juni 2019 

The writer, 

 

 

Hanny Putri Kyawardani 

 

 

 



viii 
 

TABLE OF CONTENTS 

 

ABSTRACT  ................................................................................................... ii 

CURRICULUM VITAE ................................................................................ iii 

MOTTO .......................................................................................................... iv 

DEDICATION................................................................................................ v 

ACKNOWLEDGEMENT ............................................................................. vi 

TABLE OF CONTENTS  ............................................................................. viii 

LIST OF APPENDICES ............................................................................... x 

LIST OF TABLES ......................................................................................... xi 

LIST OF GRAPH .......................................................................................... xii  

 

I. INTRODUCTION 

1.1. Background of the Problem ..........................................................  1 

1.2. Formulation Problem  ...................................................................  5 

1.3. Objective of the Research  ............................................................  5 

1.4. Uses of the Research  ....................................................................  6 

1.5. Scope of the Research  ..................................................................  6 

1.6. Definition of Terms .......................................................................  7  

 

II. LITERATURE REVIEW 

2.1. Analysis Previous Studies .............................................................  8 

2.2. Concept of Reading Comprehension ............................................  9 

2.2.1. Micro Skills .........................................................................  10 

2.2.2. Notion of Macro Skills ........................................................  13 

2.3. Notion of Teaching Reading  ........................................................  24 

2.4. Concept of Small Group Discussion Technique  ..........................  25 

2.5. Advantages and Disadvantages .....................................................  27 

2.6. Concept of Narrative Text.............................................................  28 

2.7. Procedure of Using Small Group Discussion Technique ..............  34 

2.8. Theoretical Assumption ................................................................  36 

2.9. Hypotheses  ...................................................................................  37 

 

III. METHODS 

3.1. Design of The Research  ...............................................................  38  

3.2. Variables of The Research  ...........................................................  39 

3.3. Population and Sample .................................................................  39 

3.4. Instrument of The Research ..........................................................  40 

3.4.1. Validity….. ..........................................................................  42 

3.4.2. Reliability .. ........................................................................  44 

3.4.3. Scoring System ....................................................................  46 

3.5. Data Collection .............................................................................  47  

3.6. Data Analysis ................................................................................  49  

3.7. Hypothesis . ...................................................................................  49 



ix 
 

 

IV. RESULT AND POINTS OF DISCUSSION 

4.1. Results of the Research .................................................................  50  

4.1.1.  Results of the Try-Out Test ................................................  50 

4.1.2.  Results of Pre-Test .............................................................  51 

4.1.3.  Results of Post-test .............................................................  54 

4.1.4.  Students Reading Comprehension Achievement ...............  57 

4.1.5.  Normality Test ....................................................................  58 

4.1.6.  Hypothesis Testing .............................................................  59 

4.2. Results  of Each Aspects in Reading Comprehension that Improved 

Improved the Most by Using Small Group Discussion .................  60 

4.3. Discussion of Research Findings ...................................................  68 

 

V. CONCLUSION AND SUGGESTION 

5.1. Conclusions ...................................................................................  73 

5.2. Suggestions ...................................................................................  74 

 

REFERENCES   .............................................................................................  76 

APPENDICES ................................................................................................  79 

 

 

 

 

 

 

 

 

 

 

 



x 
 

LIST OF APPENDICES 

 

Appendix 1: Lesson Plans  ...............................................................................  79 

Appendix 2: Try Out Test ................................................................................  104 

Appendix 3: Answer Key of Try Out Test.......................................................  119 

Appendix 4: Level of Difficulty and Discrimination Power ...........................  120 

Appendix 5: Reliability of Try Out Test ..........................................................  123 

Appendix 6: Distribution Table of Try Out Test .............................................  125 

Appendix 7: Pretest ..........................................................................................  127 

Appendix 8: Answer Key of Pretest ................................................................  139 

Appendix 9: Posttest ........................................................................................  140 

Appendix 10: Answer Key of Posttest .............................................................  151 

Appendix 11: The Results of Pretest ...............................................................  152 

Appendix 12: The Results of Posttest ..............................................................  153 

Appendix 13: The Results of Pretest and Posttest ...........................................  154 

Appendix 14: Distribution of Students Pretest Achievement ..........................  155 

Appendix 15: Distribution of Students Posttest Achievement ........................  159 

Appendix 16: Results of Normality Test .........................................................  163 

Appendix 17: The Hypothesis Testing of Paired Sample T-Test ....................  164 

Appendix 18: Distribution Table of T-Table ...................................................  165 

Appendix 19: The Increase of Students Achievement in Every Aspects ........  168 

Appendix 20: Students Works Results ............................................................  169 

Appendix 21: Surat Izin Penelitian ..................................................................  170 

Appendix 22 : Surat Keterangan Penelitian .....................................................  171 

 



xi 
 

LIST OF TABLES 

 

Table 3.1 Table of Specification of a Try Out Test .........................................  44 

Table 4.1 Results of Tryout Test......................................................................  51 

Table 4.2 Distribution of Pretest Score ............................................................  52 

Table 4.3 Percentage of Aspects of Reading in Pretest ...................................  53 

Table 4.4 Distribution of Posttest Score ..........................................................  55 

Table 4.5 Percentage of Aspects of Reading in Posttest ..................................  56 

Table 4.6 The Improvement of Students’ Reading Comprehension................  58 

Table 4.7 Frequency Distribution of Students’ Reading Score of 

        Pretest and Posttest ..........................................................................  58 

Table 4.8 Normality Test of Data in Pretest and Posttest ................................  59 

Table 4.9 The Hypothesis of Paired Sample T-Test ........................................  60 

Table 4.10 Main Idea Achievement .................................................................  61 

Table 4.11 Specific Information Achievement ................................................  62 

Table 4.12 Inference Achievement ..................................................................  64 

Table 4.13 Reference Achievement .................................................................  65 

Table 4.14 Vocabulary Achievement ..............................................................  66 

Table 4.15 Students’ Achievement of Each Aspect in  

          Reading Comprehension ...............................................................  67 

 

 

 

 

 



xii 
 

LIST OF GRAPH 

 

Graph 4.1 Students’ Achievement of Each Aspect in 

          Reading Comprehension ...............................................................  67 

 

 

 



1 
 

 

 

 

I. INTRODUCTION 

 

This chapter discussed the introduction of this research which dealt with several 

points i.e., a background of the problem, research questions, objectives of the 

research, uses of the research, scope of the research and definition of terms that 

are used in this research. 

 

1.1.  Background of the Problem 

It is unquestionable that English has an important role in International language. 

This stands to reason for English has many interrelationships with various aspects 

in communicate with people. As it can be seen now, the more modern technology 

has, the more use of international language is needed. For this very reason, we 

have to learn and master many aspects of English, such as language skills, for 

example reading, writing, speaking, and listening skills, and also linguistics 

aspects such as, grammar, vocabulary, morphology, phonology, phonetic, 

semantics and pragmatics.  

Now, it goes without saying that reading comprehension is naturally complex; 

particularly, learning English skills called reading comprehension. This is 

reasonable because(Tarigan, 1990:7) argues that reading is a process that is 

carried and used by readers who want to get the message delivered by the author 

through the medium of words or written language. 
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For this reason, by reading,we can get information that we want, especially from 

the internet, books, or magazines. In terms of skills, reading has two types: (1) 

macro skills and (2) micro skills. 

It now appears that reading is a crucial language skill because through reading we 

can discover new knowledge. Books, magazines and even the internet are great 

learning tools which require the ability to read and understand what reading 

is.Therefore, a person who knows how to read can educate themselves in any area 

of life they are interested in. As a result, they can explore someone’s knowledge 

by their own words.  

It is true that now we live in an age where we overflow with information, certainly 

reading is the main way to take advantages of it. In point of fact,some sources, 

books, journals and internet are written in English. 

Reading, among other skillisone of crucial targetthat 

referstounderstandingwhatisbeingread.Logically, an activity related to this, 

according to(Rahemi, 2013)states that readersusually make useof 

backgroundknowledge,vocabulary,andgrammaticalknowledge,experience with 

textandotherstrategiestohelpthemunderstand written text.  

More operationally, in terms of reading aspects the competence that students 

should master is concerned with types of text: first is interpersonal, it means that 

skill refers to our ability to get along with others.Second is relating to the 

formation of ideas or concepts. The last is, textual in exhibition of written texts 

whether it is interactional or monologue means that students are able to retell the 

text which is commonly in the form of descriptive, narrative, recount/spoof, 

procedures, reports, news items, anecdotes, exposition, explanation, discussion, 

commentary, and reviews. 

https://www.learn-to-read-prince-george.com/joy-of-learning.html


3 
 

In line with previous description of reading aspects, according to (Primarini, 

2016), although some students obtain a good score in doing a test it did not prove 

that they comprehend the text.  The students might consider that; understanding 

the meaning of the text was not necessary as long as they can get a good score in a 

test. In contrast,it is the fact that students are not interested in reading.Of course 

they are not able to read a long passage. (Sutarsyah, 2013) states that there are 

several factors that become the main problem which is commonly faced by the 

students during reading comprehension process such as, vocabulary items, 

grammatical, reference, and background knowledge problems. These problems are 

basically assumed as the main factors that make the student fail to comprehend the 

text. 

In reference to the previous matters, a pre-observation activity conducted in 

SMPN 18 indicated that students’ skill experienced certain difficulties in their 

reading practices. Students’ reading comprehension was low. Results of the 

interview with the teacher, appealed that the score of students’ reading test was 

only in the minimal standard. This situation happened because the students were 

not curious in understanding and learning the text. The teacher used a taking note 

method. Teacher does not explain the material completely, teacher relies on the 

note. Consequently, studentshad difficulties in understanding and comprehending 

the text.The students found it hard to understand the content of the text. It reveals 

thatstudents’ had difficulties to deal with vocabulary, finding reference, and 

understanding the content of the text.  

The previous research conducted by (Siswanti, 2012) shows thatmany factors that 

cause students’ find it difficult to understanding reading text. The factors are as 

follow: first, the students’ did not have enough vocabulary. Second, the students 

did not feel enthusiastic and were notinterested in joining the reading class.The 
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last, the students did not use the opportunity toshareordiscusswhat they 

havereadwiththeirfriends becausethey studiedreadingtext individually. 

The second previous research was conducted by (Durryah, 2017) whose research 

entitled “The Effectiveness Of Using Small Group Discussion On Students’ 

Reading Comprehension Of Recount Text”, showed that students’ difficulties are 

to get the main idea and supporting detail of recount text. Then, students could not 

identify the generic structure of the text well.  Moreover, cause of the problems 

above, the studentget low participation and motivation in learning recount text.  

Unquestionably,thoseproblemsaboverequireateachertofindasuitable andan 

appropriatetechniqueinordertosolvethosereading problems. In this case, the 

researcher chose small group discussion technique, one of the effective techniques 

that can be applied to increase student’s reading comprehension achievement.This 

technique was chosen because this technique is simply understood for the students 

to learn. 

More importantly, small group discussions were interactive, friendly, innovative, 

and building interaction between teacher and student. Small group discussion 

increased their thinking process and helped them in better 

communication.Then,smallgroupprovidesopportunitiesfor students’ 

initiation,forface-to-face,giveandtake,forpracticeinnegotiationofmeaning for 

extendedconversationexchanges.Therefore,(Brown, 1988) says thatthe studentsare 

more confident togive opinion ineachoftheirsmallgroup.This 

techniqueputsthestudentsinasituationwheretheywouldtry tounitetheir 

differentopinions with othermembers in ordertounderstand thetext.Inaddition, 

smallgroupdiscussiontechnique wouldhelpthe studentstocomprehenddifficult 

words,sentence,content,topic,phrase,andidentifyingreferencebyrequiring them to 

shareand discusstheirthoughtand problem with othergroup members.In brief, 
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teaching reading comprehension through small groupdiscussion isassumed to be 

able to improvestudents’ readingcomprehension and solve readingproblems. 

Presumably, based on research, small group discussion technique is appropriate 

for teaching reading especially in narrative text. This technique can improve 

students’ readingachievement. Thus, the title of this research is “Improving 

Students’ Reading Comprehension Through Small Group Discussion Using 

Narrative Text at The Eight Grade Students of SMPN 18  Bandar Lampung”. 

 

1.2. Formulation Problems 

In relation tothebackgroundof theproblemabove,the researcherformulatedthe 

problemsas follows: 

1. In general, is there any significant difference of students’ reading 

comprehension after being taught through small group discussion technique using 

narrative text? 

2. Specifically, which aspect of readingimproves most after the 

implementation of small group discussion technique in terms of macro skills? 

 

1.3. Objectives of the Research 

With regard to theproblems above, theobjectives ofthis research were as follows: 

1. To find out whether there is significant difference of students reading 

comprehension after being taught through small group discussion technique using 

narrative text. 

2. To find out what aspects of reading that will improve the most after the 

implementation of small group discussion technique in terms of macro skills. 

 

 

 



6 
 

1.4. Uses of the research 

In relation to the research questions and the objectives, the finding of the research, 

hopefully can be beneficial not only in theoretical, but also practical usages. The 

uses of the research were as follows: 

1. Theoretically,theresultofthisresearchwouldbe usedtogiveadditional 

contributionincaseofeducationanditmaysupportorverify theprevious research 

ortheory. 

2. Practically,theresult ofthis researchis expectedto beuseful fortheEnglish 

teaching particularly and also to the English teachers because students 

wouldnotbeabletoproducea textwhenthey havenotcomprehendedthe text well. 

 

1.5. Scope of the Research  

This research was quantitative. In nature, purposely it was conducted in the 

second grade student’s of SMPN 18 Bandar Lampung. This class was chosen 

since the students had already studied 1. grammar 2. vocabulary 3. certain 

language skills which affect reading skills. This research focused on using small 

group discussion technique. Thisresearchfocusedonfindingoutwhetherthere is a 

significant difference of students reading comprehension or not. The 

lastfocusistofindoutwhat aspects that will improvethe most after being taught by 

small group discussion technique.Narrative text used as the material of the 

learning process. The topics can be a fable, legend or fairytale which are taken 

from the internet. Specifically in this research, reading skill was analyzed in terms 

of macro skills. In this case, the students were guided by means of applying five 

aspects of reading, such as finding the main idea, finding specific information or 

part of text, finding reference, finding inference, and vocabulary. 
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1.6. Definition of Terms 

In this research, there are several definitions of terms that should be taken into 

account as follows: 

1. Reading Comprehension. This language skill is the ability of readers to 

understand the surface and the hidden meanings of the text. 

2. Macro Skills. This skill refers to the primary, key, main, and the largest 

skill set relative to a particular context. 

3. Small Group Discussion. This strategy is a simple dual guide to 

identifying individual elements within contributions and their level of critical 

thinking and how they interact (collaborate) with the wider cohort. 

4. Narrative text.  This text is a story with complication or problematic 

events and it tries to find the resolutions to solve the problem. 

5. Discussion Technique. This technique is a variety of forums for open-

ended, collaborative exchange of ideas among a teacher and students or among 

students for the purpose of furthering students thinking, learning, problem 

solving, understanding, or literary appreciation. 

6. Improvement. This idea denotes students’ effort to achieve better results 

than the previous achievement. 

There are an explanation about background of the research, research questions, 

objectives of the research, uses of the research, scope of the research, and 

definition of terms. The explanation uses as the main problem why the researcher 

conducts the research. 
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II. LITERATURE REVIEW 

 

In this chapter, the researcher discussed the terms related to the study, they are:  

previous research, concept of reading, aspect of reading, teaching of reading com-

prehension, technique in teaching reading, small group discussion technique, ad-

vantages and disadvantages of small group discussion technique, procedures, 

theoretical assumption and hypothesis. 

 

2. 1 Analysis of Previous Studies 

In terms of small group discussion technique in teaching reading, there are several 

studies proved that small group discussion technique is effective in increasing the 

students‟ reading comprehension. More specifically, the previous studies will be 

further described below: 

First research was conducted by(Siswanti, 2012). This study−based on the authen-

tic data−proved that the implementation of small group discussion technique was 

able to improvestudents reading comprehension. This is true because, the result-

softheresearch indicated thattheuse of SGD improved students‟ reading compre-

hensionskills.Toput it anotherway, thestudents‟readingcomprehension improved 

significantlyin accordance with the computation of the final testscores. Evidently, 

their mainscoreof five indicatorswere above the minimum standard of total score 

(70).Itmeansthatallstudents aresuccessful in understanding of five indicatorsof 

reading comprehension. 
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Second study done by (Durryah, 2017) whose the research entitled “The Effec-

tiveness of Using Small Group Discussion on Students‟ Reading Comprehension 

of Recount Text”.In this case, the results of her research showed that small group 

discussion can be effectively used to teach reading. Thus, this alsoproved that the 

result of analysis data increase students‟ reading comprehension. In other word, 

small group discussion technique was effective to be applied in teaching the con-

cept.  In the sake of brevity, it can be in target language. 

With regard to the previous studies, this research is intended to study further 

whether or not small group discussion technique can improve the students‟ read-

ing comprehension. 

 

2. 2 Concept of Reading Comprehension 

As stated earlier, reading is an activity of getting information from the text. In this 

subchapter,theresearcher will explain the definition of reading according to two 

different experts; they are Aebersold and Field and Kazemi. The first definition of 

reading is from Aebersold and Field. According to (Aebersold and Field, 1997), 

reading is what happens when people look at a text and assign meaning to the 

written symbols in that text. It means that reading is the process of a reader‟s men-

tal or process of mind activity in trying to interpret the perception of symbols that 

present language. Besides, in this definition, there are two necessary entities for 

the process: the text and the reader. 

According (Kazemi, 2013), reading isconsidered as an active process where the 

readers utilize their cognitive and mental capacities to figure out the internal 

meaning of the text. It is an interaction between the reader and the writer who has 

tried to convey a message to its readers. Therefore, in this process, the readers-

should be provided with instructional opportunities that allow them to successfully 

derive the meaning intended by the writer. 
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For the sake of brevity, from the definitions above, it can be inferred that reading 

is an interactive and a complex thought process of transferring printed letters into 

meaning in order to communicate certain message between the writer and the 

reader. In reading actively, a reader brings her or his background knowledge, emo-

tion, and experience to construct his or her idea in understanding the meaning of 

the text. 

To put in another way, reading is not only an activity to interpret the written text, 

but also the readers need to comprehend the material too. According to ( Harris, 

1995) define reading comprehension as the construction of the meaningof a writ-

ten text through a reciprocal interchange of ideas between the reader andthe mes-

sage in a particular text. It means that in reading comprehension the readers have 

to construct the meaning of written text by substituting ideas between the reader 

and the message in the text.  

In addition, reading comprehension as the ability of readers to understand the sur-

face and the hidden meanings of the text. With reference to definitions above, it 

can be said that reading comprehension is readers‟ ability in getting meaning or 

understanding what the reader has been read from the content of the text. Besides, 

reading comprehension also can be said as the reader‟s ability to understand hid-

den meanings from the text. 

Thus, comprehend reading text is not easy as we think. The readers need some 

micro and macro skills to comprehend the text. This is reasonable since Brown 

(2004: 187-188) proposes reading skills which are divided into two skills: 1) 

micro skills, and 2) macro skills.  

 

2.2.1. Micro Skills 

Reading is a receptive skill like listening. Experienced, and effective readers 

are different from inexperienced readers cause of they vary their approach 
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appropriately to the material they are reading and to their purpose. Obvious-

ly, reading at a beginner level uses certain fundamental skills that will be 

used in every application. These fundamental skills will be used at the same 

time as ones on a more advanced level. Here is the passage used to analyze 

micro skills using a selected passage. 

 

The Gingerbread Man 

A long, long time ago an old woman and an old man lived a quiet life 

in a small cottage by the river. One day the woman decided to make a gin-

gerbread man for them to eat. She mixed flour, butter, and eggs in a bowl 

and then she rolled out the dough carefully. She then cut out a lovely gin-

gerbread man and gave him blueberries for his eyes and buttons and icing 

for his mouth and clothes. 

The woman put him in the oven to bake. Soon enough, he was ready 

and the woman opened the oven door, but the Gingerbread man jumped out 

of it. “Don’t eat me!" he shouted in terror and ran out of the window. The 

woman and the man started chasing after him. “Stop! Stop!” they shouted, 

but he was faster than they were. “Run, run, as fast as you can! You can’t 

catch me, I’m the Gingerbread man," he laughed and kept running. 

As he was running, he came across a pig. The pig tried to take a bite 

out of him but once again the Gingerbread man was faster. “Run, run, as 

fast as you can! You can’t catch me, I’m the Gingerbread man," he said and 

carried on running. The pig joined the chase and now the old woman, the 

old man, and the pig were running after him. But the Gingerbread man was 

faster. 

It was not long before the Gingerbread man came across a horse. 

“Stop, little man! I want to eat you!”, the horse said, but the Gingerbread 

man out ran him too. “Run, run as fast as you can! You can’t catch me, I’m 

the Gingerbread man!” The horse joined the old woman, the old man, and 

the pig, but the Gingerbread man only laughed at them. 

He kept laughing until he reached the river banks. “Oh, no! Now they 

will get me and eat me! If only I could cross the river," he thought. Suddenly 

a fox snuck up to him. “Please, don’t eat me," cried the Gingerbread man. 

"I won’t eat you," the fox promised. “I just want to help you! Jump on my 

back and I will swim across the river and you will be safe.” 

The Gingerbread man had no other choice. He jumped on the fox’s 

back and they crossed the river easily and safely. As soon as they stepped 

onto dry ground, the Gingerbread man thanked the fox. But a second later 

the fox opened his mouth and gobbled up the Gingerbread man. 

(Source: taleswithgigi.com) 
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Conceptually, if the passage is analyzed using micro skills; then, it should 

be as follows: 

1. Discriminating among the distinctive graphemes and orthographic pat-

terns of English.A grapheme isa letter or a number of letters pattern that 

represent a sound (phoneme) in a word. English has a complex code in 

which 1-4 letter graphemes can represent 1 sound. In my opinion, the 

example of 1 letter grapheme: c u t (verb) e,g, the boys cut the grass and 

the girls plant the flower. The sounds /k:/ is represented by the letter „c‟. 

2 letter grapheme: e n o u gh (adjective), e.g, this stairs is not long 

enough. The sound /f:/ is represented by the letters „g h‟. Then, an 

orthographic is the set of symbols used and the rules about how to write 

these symbols. Here is the example of the word pig /pᶦg/ ( countable 

noun), e.g, the farmer have 3 pigs in his cage. This word consists of three 

letters (p), (i), and (g), in which (p) represents the sound /p/, (i) the sound 

/i/, and (g) the sound /g/. This typical aspect of reading is crucial in 

reading especially at the beginning level. 

2. Retaining chunks of language of different lengths in short-term memory. 

In studies of language acquisition, chunks of language are several words 

that are customarily used together in a fixed expression, based on my 

opinion, for example:“I’m the gingerbread man” he said. 

3. Recognizing a core of words, and interpret word order patterns and their 

significance.A core word is a set of words that a student is expected to be 

able to read and spell. Here is the example of a core word in the text 

above: she, they, man, pig, e.g, The Gingerbread man had no other 

choice. 

4. Recognizing grammatical word classes (nouns, verbs, etc.), systems (e.g., 

tense, agreement, pluralization) patterns, rules, and elliptical forms.For 

example, in the text above “The Gingerbread Man”, Gingerbread is a 
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noun, decided is a verb, faster is an adjective,very is an adverb of degree, 

he is a pronoun, in is a preposition,and is a conjunction,the is a 

determiner. 

5. Recognizing that a particular meaning may be expressed in different 

grammatical forms. For example, word forms cap, caps have the same 

lexical meaning and have differentgrammatical meanings. They 

constitute a lexeme (about this sound pronunciation).Word forms cap and 

bag, the same grammatical meaning and have different lexical meanings. 

They constitute a gramme (a categorical form, a form class), e.g, I have 

two caps and one bag. 

6. Recognizing cohesive devices in written discourse and their role in sig-

naling the relationship between and among clauses.Here are the cohesive 

devices in pronouns, he, she, it, they, and we are useful pronouns for 

referring back tosomething previously mentioned, for example: “One day 

the woman decided to make a gingerbread man for them to eat. She 

mixed flour, butter, and eggs in a bowl.” The words underlined are the 

cohesive devices in synonym and pronouns. 

However, as pointed out earlier, this study merely focuses on macro 

skills.  

 

2.2.2. Notion of macro skills 

To be more concrete, here is the passage used to analyze macro skills using 

the passage. 

 

The Gingerbread Man 

A long, long time ago an old woman and an old man lived a quiet life 

in a small cottage by the river. One day the woman decided to make a gin-

gerbread man for them to eat. She mixed flour, butter, and eggs in a bowl 

and then she rolled out the dough carefully. She then cut out a lovely gin-



14 
 

gerbread man and gave him blueberries for his eyes and buttons and icing 

for his mouth and clothes. 

The woman put him in the oven to bake. Soon enough, he was ready 

and the woman opened the oven door, but the Gingerbread man jumped out 

of it. “Don’t eat me!" he shouted in terror and ran out of the window. The 

woman and the man started chasing after him. “Stop! Stop!” they shouted, 

but he was faster than they were. “Run, run, as fast as you can! You can’t 

catch me, I’m the Gingerbread man," he laughed and kept running. 

As he was running, he came across a pig. The pig tried to take a bite 

out of him but once again the Gingerbread man was faster. “Run, run, as 

fast as you can! You can’t catch me, I’m the Gingerbread man," he said and 

carried on running. The pig joined the chase and now the old woman, the 

old man, and the pig were running after him. But the Gingerbread man was 

faster. 

It was not long before the Gingerbread man came across a horse. 

“Stop, little man! I want to eat you!”, the horse said, but the Gingerbread 

man out ran him too. “Run, run as fast as you can! You can’t catch me, I’m 

the Gingerbread man!” The horse joined the old woman, the old man, and 

the pig, but the Gingerbread man only laughed at them. 

He kept laughing until he reached the river banks. “Oh, no! Now they 

will get me and eat me! If only I could cross the river," he thought. Suddenly 

a fox snuck up to him. “Please, don’t eat me," cried the Gingerbread man. 

"I won’t eat you," the fox promised. “I just want to help you! Jump on my 

back and I will swim across the river and you will be safe.” 

The Gingerbread man had no other choice. He jumped on the fox’s 

back and they crossed the river easily and safely. As soon as they stepped 

onto dry ground, the Gingerbread man thanked the fox. But a second later 

the fox opened his mouth and gobbled up the Gingerbread man. 

(Source: taleswithgigi.com) 

 

Here are the lists of macro skill with the explanation from the passage 

1. Recognizing the rhetorical forms of written discourse and their signific-

ance for interpretation. For examplethe text of The Ginger man which is 

applied in macro skill elements. 

A long, long time ago an old woman and an old man lived a quiet life in a 

small cottage by the river. One day the woman decided to make a ginger-

bread man for them to eat. (Line 1 and line 2) those sentences are an 

introductory paragraph which helps thereaders to define the subject and 

to develop another paragraph. 
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2. Identifying the communicative functions of written texts, according to 

form and purpose.Before they read the text, readers should have a pur-

pose. So, after they already finished in reading the text, they will get what 

they want.Before the students read the text, they should have a purpose 

which is the purpose will allow the students to get the answer, for 

example: who are the characters in the story?from the example question, 

the purpose is to find out the characters in the story.For example the text 

of The Ginger Man is applied in order to be analyze using macro skill 

elements. 

 The woman and the man started chasing after him. “Stop! Stop!” they 

shouted, but he was faster than they were. “Run, run, as fast as you can! 

You can’t catch me, I’m the Gingerbread man," he laughed and kept run-

ning. 

Here, the character of the story is the woman and the gingerbread Man 

(in paragraph 2) 

3. Inferring context that is not explicit by using background knowledge. It is 

good that readers can infer the context by their knowledge of the story. 

For example in the text of the Gingerbread Man that will be analyzed in 

macro skill elements. 

a. The end of the story is the fox gobbled the Gingerbread Man 

b. The character of the gingerbread is coward, annoying. 

4. Inferring links and connections between events, deducing causes and ef-

fects, and detecting such relations as main idea, supporting idea, new in-

formation, given information, generalization, and exemplification. Here 

is the example from the text of The GingerBread Man which is used in 

macro skill elements. 

a. First Paragraph 

A long, long time ago an old woman and an old man lived a quiet 

life in a small cottage by the river. One day the woman decided to 

make a gingerbread man for them to eat. 
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As can be noticed, the main idea from first paragraph is the woman 

want to make gingerbread. 

b. Second Paragraph 

The woman put him in the oven to bake. Soon enough, he was ready 

and the woman opened the oven door, but the Gingerbread man 

jumped out of it. “Don’t eat me!" he shouted in terror and ran out 

of the window. 

Obviously, the main idea from paragraph two is the Gingerbread 

came out from the oven. 

c. Third Paragraph 

As he was running, he came across a pig. The pig tried to take a 

bite out of him but once again the Gingerbread man was faster. 

Clearly, the main idea from paragraph three is the gingerbread 

couldrun when the pig tried to bite him. 

d. Fourth Paragraph 

It was not long before the Gingerbread man came across a horse. 

“Stop, little man! I want to eat you!”, the horse said, but the Gin-

gerbread man out ran him too. “Run, run as fast as you can! You 

can’t catch me, I’m the Gingerbread man!” The horse joined the 

old woman, the old man, and the pig, but the Gingerbread man on-

ly laughed at them. 

In this paragraph, the main idea of paragraph five is the gingerbread 

could run fast while the horse tried to catch him. 

e. Fifth Paragraph 

Suddenly a fox snuck up to him. “Please, don’t eat me," cried the 

Gingerbread man. "I won’t eat you," the fox promised. “I just want 

to help you! Jump on my back and I will swim across the river and 

you will be safe.” 

This paragraph shows that, the main idea from paragraph five is the 

fox wanted to help the gingerbread Man. 

f. Sixth Paragraph 

The Gingerbread man had no other choice. He jumped on the fox’s 

back and they crossed the river easily and safely. As soon as they 

stepped onto dry ground, the Gingerbread man thanked the fox. But 



17 
 

a second later the fox opened his mouth and gobbled up the Gin-

gerbread man. 

Now, it can be clearly noted that the main idea from paragraph six 

is the fox were lay to him, he gobbled the gingerbread. 

5. Distinguishing between literal and implied meanings.For example in the 

text of the Gingerbread Man that is used in macro skill elements. 

a. Literal Meaning is the literal meaning of a sign is what it denotes.  

b. Implied Meaningis what the sign connotes. 

6. Detecting culturally specific references and interpret them in a context of 

the appropriate cultural schemata.For example in the text of The Ginger-

bread Man that will be applied in macro skill elements. 

1. I just want to help you :“I” in this text refers to The fox 

2. but he was faster than they were.: “they” in this text refers to the wom-

an and the man. 

7. Developing and use a battery of reading strategies such as scanning and 

skimming, detecting discourse markers, guessing the meaning of words 

from context, and activating schemata for the interpretation of texts. 

In this part, we can use some strategies to predict the content of the text. 

For example we use strategies of guessing the meaning of words from 

context. 

“Gobbled up the Gingerbread man” this vocabulary will show the end 

of the story if we use that strategy. 

With regard to macro skill, there are 3 models of reading based on Butler-

Pascoe, M. E. & Wiburg, K. M. (2003) : 1. the top down model, 2. the bot-

tom up model, 3. the interactive model. 

a. The Top−down reading model is based on the philosophy that the brain 

and reader are at the center of understanding and succeeding. This me-
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thod argues that readers bring an understanding to the print, not print to 

the reader. In other words, the experiences a reader has helped him or her 

to read, decode, and make sense of text. Top-down models ask readers to 

construct meaning from text; this knowledge is made from the whole 

(text) to the part (words). This model does not focus on phonics and de-

coding, but instead, allows children opportunities to read 'real' books and 

make sense of them. Finally, the top-down method utilizes making sense 

of grammar and text clues to figure out unknown words. 

In other words, the focus in a top down model is not on phonics instruction 

but rather on getting students to read complete sentences, paragraphs, and 

books. This model relies on children mastering skills through experience. 

The whole language approach, where learners are taught to identify entire 

words rather than combinations of sounds, is an example of a top down 

model. 

b. The Bottom−upisa different approach is the bottom up method. Bottom 

up focuses on direct instruction of phonics, such as identifying features of 

letters, like curves and straight lines, to recognize them. From there stu-

dents will begin combining letters to read and write words. They then be-

come familiar with spelling patterns and learn to read sentences, para-

graphs and longer texts. 

The bottom up model uses phonics as its core, believing readers first process 

and understand sounds in speech and move on to understand letters, then 

words, then longer sentences. Eventually, they build comprehension skills as 

they grow as readers.  

c. Interactive−modelReading is a process of constructing meaning from 

textthrough the use of both bottom-up and top-down processes, strate-
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gies, and skills (focus on the interaction). Combines features of both 

other models - students interact with both phonics and text. Teachers us-

ing the interactive model use both instruction methods relying on phon-

ics and students experience with text, believing that each text is neces-

sary for understanding. 

In relation to the technique used in this reading comprehension study, small 

group discussion can be considered as the interactive model of reading re-

fers to Alyousef ( 2005:2). As stated previously interactive model is basi-

cally a combination both of top and bottom processes 

According to (Nuttall, 

1985),therearefiveaspectsofreadingwhichhelpthestudentstocomprehend the 

Englishtext:main idea, specific information,reference,and vocabulary.These 

aspects are explained below: 

1.   Determining the Main idea 

In line with (Mc Whorter, 1986) the sentence which states the main idea is 

called a topic sentence. The topic sentence may consist of 1. limited topic. 2. 

verb and 3. an attitude, feeling, opinion, or point of view. Finding themaini-

deaofaparagraphisoneofthe mostimportantreading comprehensions-

kills.Insomeparagraph,the mainidea isnotexplicitly statedinonesen-

tence.Instead,itisleftto thereadertoinferorreasonout. Itcanbe saidthatmainidea 

hasthe mostimportantinformationdeveloped from authorthroughout thepara-

graph. The example question is taken from the story of “ The GingerBread 

Man” about main idea can be: what is the main idea of the text of The Gin-

gerBread Man? 

2.   Findingthe SpecificInformationorPart ofText 

There issome information thatcoversasthe specific informationthat develops-

thetopicsentence.They aredefinition,examples,facts, comparison, analo-



20 
 

gy,because, and effect statistics andquotation(Mc. Whorther, 1986:36). The 

question of finding supporting detail is based on the story of “The Ginger-

Bread Man” as follows: why did the gingerbread man agreed to cross the 

river with the fox? 

3.   FindingReference 

According to (Latulippe, 1986) references are words or phrase which are 

used before or after the reference in the reading material. They are used to 

avoid unnecessary repetition of words or phrases. It means that, such words 

are used, they are signal to the reader find the meaning elsewhere in the text. 

Besides, references can be used to make the text coherent. The following 

question is the example based on the story of The GingerBread Man: “ I just 

want to help you! Jump on my back and i will swim across the river and you 

will be safe.”The word “ I “ refers to...... 

4.   FindingInference 

In relation to inferences, Kathleen, 1983) stated that an inference is an edu-

cational guess or prediction about something which is unknown based on 

available facts and information. Itisneededalogicalconnectionthatbridges the 

thingthat readers know and the thingtheydo not know. Example question is 

taken from the story of “The GingerBread Man” of making inference can be: 

which statement is not true based on the text? 

5.   Developing Vocabulary Items 

According to (Richards, 2002), vocabulary is the core component of lan-

guage proficiency and provides much of the basis for how well learners 

speak, listen, read, and write.Vocabulary isessentiallyneededwhenthere is a 

readingprocessisgoing.It consists of the stock of word used for anyone in 

speaking or even producingthe utterancefor reading. 



21 
 

According to Chung and Pannebaker (2007:345), vocabulary consists of two 

types, such as (1) Content words (2) Function words. This study merely 

focuses on content word analysis. Here the explanation of content word and 

function word. 

a. Content words are usually nouns, verbs, adjectives, and adverbs. A noun 

tells us which object, a verb tells us about the action happening, or the 

state. Adjectives give us details about objects and people and adverbs tell 

us how, when or where something is done. Nouns, verbs, adjectives and 

adverb give us important information required for understanding. 

1. Nouns refer to persons, animals, places, things, ideas, or events. 

Then, the word is a noun. It can be divided into : 

a. A common noun is a noun that refers to people or things in gen-

eral. For example, boy, country, bridge, and city. 

b. Proper noun is a name that identifies a particular person, place, 

or thing. For example, Steven, Africa, London, and Monday.  

c. Collective nouns refer to groups of people or things. For exam-

ple, audience, family, and team. 

d. Countable nouns are those that refer to something that can be 

counted. Here is the example in a sentence “there are two drinks 

that I bought for you last night”. 

e. Uncountable noun refers to entities which cannot be counted and 

usually do not vary in number and so they do not regularly have 

a plural form. Here is the example in a sentence “eat healthy 

food and drink water everyday makes your body health. 

2. Verbs.The verbs are focused on regular verbs and irregular 

verbs.This study uses narrative text which used past tense. Here are 

the explanation of regular verbs and and irregular verbs : 

https://www.thoughtco.com/content-lexical-word-1689918
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a. Irregular verbs are those that don‟t take on the regular spelling 

pattern of past simple and past participle verbs. Here is the ex-

ample in sentence “Julie made a cake for her bestfriend”. 

b. Regular verbs are those whose past tense and past participles are 

formed by adding a –d or an –ed to the end of verb. Here is the 

example in a sentence “She looked at the window”. 

3. Adjectives. This words belongs to a part of speech which describes, 

identifies, or quantifies a noun or a pronoun. Basically, main func-

tion of an adjective is to modify a noun or a pronoun in order to 

make it more specific and interesting. 

a. Numeral adjectiveis aimed to modify noun for particular details 

in exact quantifying. For example, “ She is the second runner up 

of Miss World”the wordsecond as in the sentence is the 

adjective of the numeral of ordinal numeral adjective. 

b. Descriptive adjectiveis aimed to attribute or qualify people, ani-

mal, things, or places in order to describe its features. For 

example, “Lily was a little girl who become a model of lensto-

ries management.”the word littleas in the sentenceis the 

adjectives of descriptive. 

c. Quantity adjective shows how much of a thing is meant as. For 

example, “My friend should drinks much water ” the word much 

in the sentence is the adjectives of quantity. 

4. Adverbs. Himmelmann & Schultze-Berndt (2005:8) state that indi-

vidual adverbs often occur in several different functions, with a 

number of interpretations. Adverb modifies a verb, an adjective, or 

another verb. Adverbs are often classified according to their lexical 

semantics such as 1. Adverb of frequency. 2. Adverb of degree. 3. 
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Adverb of manner. 4. Adverb of place. 5. Adverb of time. Here is 

the explanation below: 

a. Adverbs of frequency explain how often the verb occurs. Ad-

verbs often placed before the main verb of a sentence. For ex-

ample “She often eats junk food”. 

b. Adverbs of degree explain the level of intensity of a verb, adjec-

tive, or even another verb. For example “ He was very strong.” 

c. Adverbs of manner provide more information about how a verb 

is done. Adverb of manner is probably the common of all ad-

verbs. For example “She speaks loudly to the audience.” 

d. Adverbs of place illustrate where the verb is happening. It is 

usually placed after the main verb or object, or at the end of the 

sentence. For example “We come to Bali, we saw many tourist 

everywhere.” 

e. Adverbs of time provide more information about when a verb 

takes place. It is usually at the beginning or in the end of the sen-

tences. For example” once upon a time, there lived a happy 

couple.” 

b. Function words include prepositions, articles, conjunctions, and pro-

nouns. Auxiliary verbs are used to establish the tense, prepositions show 

relationships in time and space, articles show us something that is specif-

ic or one of many, and pronouns refer to other nouns. 

1. Pronouns are words that stand in for nouns. For example” a long time 

ago, an old man and an old woman lived a quiet life in a small cottage 

near the river. One day she decided to make a gingerbread man for 

them to eat.” The word them in the sentence is a pronoun of an old 

woman and an old man. 

https://www.thoughtco.com/function-word-grammar-1690876
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2. Prepositions begin prepositional phrases, which contain nouns and oth-

er modifiers. Preposition function to give more information about 

nouns. For example“A long time ago, an old man and an old woman 

lived a quiet life in a small cottage near the river.” The word near in 

the sentence is the preposition. 

3. Articles are actually adjectives the nouns are actually adjectives be-

cause they describe the nouns that they precede. There are only three 

articles such as the, a, and an. For example“Suddenly, a fox smacked 

up to him.” The word ain sentence is the article. 

4. Conjunctions as a connective part of sentence, such as item in a list, 

two separate sentences, or clauses and phrases to a sentence. The con-

junctions are orand and. (Norquist, 2018:2). For example“I will buy 

some food and bubble tea.” The word and in the sentence is the con-

juction. 

This research exactly focused on content words of vocabulary mastery. 

 

2. 3 Notion of Teaching Reading  

Teaching reading is important in learning language because reading is one of the 

key factors of mastering language. The goal of teaching reading is helping the 

students to be able to make sense of ideas conveyed in the text. In line with 

Alyousef (2005:143-154) says that in reading, there are three-phase procedures. 

They are pre-, while-,and last-reading process. The pre-reading stage helps in ac-

tivating the relevantschema. For example, the teacher asked the questions while 

previewing the text.The aim of while-reading stage (or interactive process) was to 

develop students‟ability in tackling text by developing their linguistics and sche-

matic knowledge.The last, in post-reading included activities, which enhance 

learning comprehension using exercise, close exercises, out-up sentences, and-
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comprehension question.To develop students‟ reading comprehension, thestu-

dents should have specific purpose in their mind before they read the text. 

Based on the theory above the researcher assumed that in teaching reading, there 

were many aspects of comprehension that can be considered by teacher as a goal, 

such as 1. determining the main idea, finding detail information, finding reference, 

finding difference, and vocabulary mastery. 

 

2. 4 Concept of Small Group Discussion Technique 

This typical techniqueisoneofthecooperativelearning techniquesinwhich stu-

dentsworking groupsofthreeorfour.A smallgroupisasmallmember of human, work 

together through interaction whose interdependent relationship allows them toa-

chieveamutual goal (Kenzand Greg, 2000). AccordingtoSagala, 2008), group dis-

cussion team is moreeffectiveifthe group consists of3-4 stu-

dents,enablestudentsgivestheiropinionsorideastootherstudents easily. Accordingto 

(Brown, 1988),small groupprovidesopportunitiesforstudents‟ initiation, for faceto 

face, give andtake,forpracticein negotiation ofmeaning for extendedconversation 

exchanges.Sothestudentsare more confidenttogive opinion in each oftheirsmall 

group.Inshort,smallgrouptechnique isa smallmember of human,worktogether 

throughinteractionwhose interdependentrelationshipallowsthemtoachieve a mu-

tual goal. 

Thistechniqueprovidesopportunitiesforstudents‟initiation,for faceto face,give and-

take,forpractice innegotiationof meaningforextended conversation ex-

changes.Thesmallgrouplearning formatcanbeconceptualizedinvariouswaysand 

proponentsofthetechniquehaveassessed only certaintypesofthemodels.But when-

thegroupshavefoundouthowtoplanworktogether,theymaynotall 

agree.Themembersofthegroupknowwellenoughtoreally trusteachother,and they 

stillhavetodetermineeachother‟sskills,knowledge,situationandattitudes. Theyof-
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tenfeelcomfortableand“lost”(Barker,1986:168).Inaclassof30–40 students, a teach-

er may have difficulties when he teaches without knowing whether the student-

shave understoodandcomprehendedthereadingpassages. Barker 

(1986:199)believesthatgroupmembershipcanbe beneficialtosome and detrimental-

toothers. 

Teachingsmallgroupdiscussionhereistheprocessof action thatisdoneby ateacheri-

nordertotrainstudentstoworkin-group consistingof3-4studentswherethey canshare-

theirideastoeachotherand achievemutualgoal. Hence, there would bediscussion 

amongthestudents in each group.Moreover,the broadercontextofcommunica-

tive,meaning–seeking and information processingwould occur. 

Additionally,teachingsmallgroupdiscussioninreadingclassheremeans that the stu-

dentswouldbetrainedtocatchthemeaningofthetextandwriteout the content ofthetext 

togetherwith theirfriends bypaying attention to thecontent and vocabulary base-

doncurriculum2013. Insmall groupdiscus-

sion,thestudentswouldbetrainedtocomprehendthemeaning ofthe textby sharin-

ganddiscussingtheirideaswithothermembers‟in-group.Small groupdiscussiontech-

niquewouldbeconductedafter pretesthasbeendone first and-

then,inordertocheckstudents‟ readingcomprehensionafterbeing taughtby using 

smallgroupdiscussionposttestwouldbeadministered.Furthermore, sharing their 

ideas and write it in a paper in order to know whether their comprehended the 

text or not. Thisactivity isadministeredinordertoevaluatestu-

dents‟readingcomprehension afterbeingtaught byusingsmallgroup discussion. In 

sum, sharing their ideas to their member group will make them easily compre-

hend the text. 
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2. 5 Advantages and Disadvantages of Small Group Discussion 

In teaching reading through small group discussion have some advantages and 

disadvantages; here are some points of advantages and disadvantages in teaching 

reading through small group discussion technique: 

1. Advantages 

According to Brown and Atkins (1988), the advantages of small group in-

clude  bettercommunication skills and intellectual and professional devel-

opment.(Gross, 1999)addsthatthe advantagesof smallgroupinclude increased 

participation bystudents, and deeper and longer-lastingunderstanding.In line 

with the expert before, accordingtoHarmer(2001:117-

118)theadvantagesofsmallgroupdiscussion are: 

a. It dramaticallyincreasesthe amount oftalking forindividual students. 

b. Becausethereare more thantwopeople inthe-

group,personalrelationshipare usuallylessproblemat-

ic;thereisalsoagreater chanceofdifferentopinions and variedcontribu-

tion. 

c. It encourages broaderskills of cooperation and negotiation. 

d. It promotes student autonomyby allowing students to make their own 

decision in thegroup without beingtold what to do bytheteacher. 

Inaddition,Ontheotherhand,Kozma,BelleandWilliams(1978:234)statesthe 

advantages ofgroup discussion are: 

a. Itisresponsivetostudents‟needs.Ifastudentmisunderstandsandneeds cla-

rificationor requiresanillustrationof a point,or wouldlike one position 

comparedwithanother,allthe needdowithasktothe students.Thus,the 

studentbecomesactively involvedinlearning, looking outinformatio-

nand opinions. 

b. Studentalsohasanopportunitytorespond; shecan shareherpositionas-
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well orshe cannodherconsent,raiseanobjection,orcontribute newidea-

sand attitudes to thediscussion. 

 

2. Disadvantages 

Ontheotherhand,Harmer(2001:118-119)alsostatesthelimitationsofgroup dis-

cussionare: 

a. It is likelyto benoisy. 

b. Not all students enjoy it since they would prefer to be the focus of the 

teacherattention ratherthan workingwith theirpeers. 

c. Individualsmay fall into grouprolesthatbecomefossilized sothat some-

are passive whereas othermaydominate. 

 

2. 6 Concept of Narrative text 

According to (Rebecca, 2003), a narrative text is a text, which relates a series of 

logically, and chronologically related events that are caused or experienced by 

factors. She, furthermore, states that a key to comprehending a narrative is a sense 

of plot, of theme, of characters, and of events, and of how they relate. In addition, 

(Anderson, 2003) narrative is a text that tells a story and, in doing so, entertains 

the audience. It has character, setting, and action. The characters, the setting, and 

the problem of the narrative are usually introduced in the beginning. The problem 

reaches its high point in the middle. The ending resolves the problem.According 

to (Diana, 2003) a narrative text usually has description of features and rhetorical 

steps. 

1. Plot 

The plot answers the questions “What is happening in the story?” and “What 

is the sequence of events?” Some stories have simple and straightforward 

plots. Others have complex plots that make the reader think and ask ques-

tions: Who solves problems? Stories that flow well keep the reader involved 
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and interested. Additionally, Rebecca (2003) says that plot is the sequence 

of events showing characters in action. This sequence is not accidental but is 

chosen by the author as the best way of telling his or her story. If the writer 

has chosen well, the plot will produce conflict, tension, and action that will 

arouse and hold the reader‟s interest. Children want what most adults want 

in literature: action, happenings, questions that need answers, answers that 

fit questions, glimpses of happy and unhappy outcomes, discovery of how 

events grow and turn. According to KTSP 2006, plot (rhetorical step) is 

more than the sequence of actions or conflict. It is also the pattern of those 

actions. If the plot pattern is oversimplified by diagram, it is visualized as 

follows. 

a. Narrative order in fiction, the order in which events are related, may 

follow several patterns, but the most common pattern in young child-

ren‟s literature is the chronological arrangement. If a story relates 

events in the order of their happening, their story is in chronological 

order, perhaps moving with the characters from one place of action to 

another and yet chronological. Order is easy for children to follow if 

within their experience; chronological order is therefore more fre-

quent. 

b. Rising action begins with the situation that must be shown and ex-

plained. This explanation for the situation and the characters‟ condi-

tion is called exposition. It is placed in the beginning. In most stories 

for children, it is woven into early section so that attention is caught 

immediately and held. Then, this early action grows into a suspense 

that holds them to read. Early readers like the suspense of “What‟s 

going to happen?” The writers for children must decide how much 

suspense the child can sustain and how much reassurance is needed to 
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balance suspense. The peak and turning point of the conflict, the point 

at which we know the outcome of the action, is called the climax. In a 

progressive plot, suspense pulls the reader through the rising action to 

the central climax, where conflict is resolved in a manner foresha-

dowed and inevitable; the last questions are usually answered in a de-

nouement, with its closed ending. 

 

2. Characters 

Characterization addresses the questions “Who are these people?” and “Are 

they believable?” Characters need to be authentic for the reader to connect 

with them. Readers seek characters whose humanity touches theirs. Charac-

ters are also easy to relate to and believe in. Characters some to life for the 

readers through what they say, their actions, and what others say about 

them. 

3. Setting 

Setting informs the reader of where the story is taking place. It answers the 

questions “Where am I?” and “What will I see if I walk around here?” More 

frequently, the setting falls into the background, and the reader is not partic-

ularly aware of it. Readers know immediately, however, when the setting is 

not well drawn, because they cannot feel the sense of where they are. 

More specifically, Anderson and Anderson (2003b) argue that these are five steps 

in constructing a narrative text. They are orientation, complication, sequence of 

events, resolution, and coda. 

1. In orientation, the narrator tells the audience who is in the story, when 

it is happening, where it is happening, and what is happening. 
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2. In complication, the narrator tells about something that will begin a 

chain of events. These events will affect one or more of the characters. 

The complication is the trigger.  

3. Then, in the next step, sequence of events, the narrator tells how the 

characters react to the complication. In this step, the feelings of the 

character and what they do are included. In addition, the events can be 

told in chronological order (the order in which they happen) or with 

flashbacks. The audience is given the narrator‟s point of view. 

4. In resolution part, complication is sorted out or the problem is solved.  

5. Coda is an optional structure in a narrative. In this part, the narrator 

includes a coda if there is to be a moral or message to be learned from 

the story. 

Clearly, narrative paragraph describes an event, feeling or experience in story 

form or in the order the details of the event happened ( Bushel, 2011:10). It has a 

purpose to amuse and entertain the reader or listener. Here are some kinds of narr-

ative text: 

1. Myth is a traditional story or legendary story, usually concerning some 

being or hero or event, with or without a determinable basis of fact or 

a natural explanation.Here are the passage to used to be an example: 

The Story of Malin Kundang 

         Once upon a time, there were mother and her young son, namely 

Malin Kundang, lived in difficult life. They hanged life with some-

thing given by the nature. They took woods from the forest and sold 

them to buy their food. It was not enough to fulfill their daily need 

normaly. They ate food whatever there was, they wore clothes what-

ever there was. They were very poor. 

            One day, Malin Kundang asked for permission to her mother 

to work. He want to change their life. “Mother, let me go to get work, 

so we can live in better life. I will come back soon” said Malin Kun-

dang. “Of course, my Dear. May God bless you!” answered his moth-

er. 
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            Malin Kundang went away to try his luck in a big ship. His 

poor life motivated him to be a good employee. He was very diligent 

and made his career increased as fast as possible, until he became a 

rich man. The merchant of a big ship interested in him and wanted him 

to marry his daughter. Malin Kundang agreed because she was very 

beautiful. 

            After Malin Kundang married, one day, his wife invited him to 

see his mother land. Malin agreed with her. Their ship anchored near 

the harbor of West Sumatra. Everybody heard their coming. The dwel-

ler told about it. “ Malin come back! Malin come back! He is a rich 

man now!” they shouted. 

            Malin Kundang‟s mother came to the harbor and found Malin 

Kundang with his wife. “ Malin! Welcome to your village!” said his 

mother. Malin Kundang ashamed to his wife when he saw his mother 

in a bad clothes. He always said to his wife that he was a son of a rich 

man. 

            “ I am your mother, Malin. You don‟t remember me, do you?” 

said his mother more. 

            “ Go away! I have no mother like you!” shouted Malin Kun-

dang. Malin Kundang‟s mother was very sad. She was in believe and 

un-believe that the man on the ship is his son. She said to God to make 

sure about it. “ God if he is not my son, forgive me that I have felt he 

is my son, but if he is my son, you are the Justest King”. 

            In a short time, the sky became dark, the thunder rumbled. No 

light then after the last thundering sound. After everything in normal 

condition, there was a big stone of Malin Kundang and his ship 

 

2. Legend is a true story primarily about human heroes in the recent past 

and may feature some religious references. Here are the passage used 

to be an example of legend : 

The Story of Toba Lake 

Once upon a time, there was a man who was living in north Sumatra. He 

lived in a simple hut in a farming field. Then he did some gardening and 

fishing for his daily life. One day, while the man was do fishing, he caught a 

big golden fish in his trap. It was the biggest catch which he ever had in his 

life. Surprisingly, this fish turned into a beautiful princess. He felt in love 

with her and proposed her to be his wife. She said; “Yes, but you have to 

promise not to tell anyone about the secret that I was once a fish, otherwise 

there will be a huge disaster”. The man made the deal and they got married, 

lived happily and had a daughter. 

 

Few years later, this daughter would help bringing lunch to her father out in 

the fields. One day, his daughter was so hungry and she ate his father‟s 

lunch. Unfortunately, he found out and got furious, and shouted; “You 
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damned daughter of a fish”. The daughter ran home and asked her mother. 

The mother started crying, felt sad that her husband had broken his promise. 

Then she told her daughter to run up the hills because a huge disaster was 

about to come. When her daughter left, she prayed. Soon there was a big 

earthquake followed by non-stop pouring rain. The whole area got flooded 

and became Toba Lake. She turned into a fish again and the man became the 

island of Samosir. 

3. Fairy tale is a story which is regarded as fiction. It can be a non sacred 

fictional story that occurs “once upon a time” and features human and 

non-human characters. Here are the passage used to be an example of 

fairy tale: 

The story Snow White 

 
    Once upon a time, in earlier times there lived a girl who named 

Snow White. She lived with his aunty and uncle because his parents died. 

One day she heard her uncle and aunt talking about leaving Snow White in 

the castle because they wanted to go to America and they did not have 

enough money to take Snow White with them. Princess Snow White did not 

want her uncle and aunty to do this. So he decided to escape. 

 

  The next day he ran away from home when her aunty and uncle were hav-

ing breakfast, he fled into the wood. In the wood she felt very tired and hun-

gry. Then she saw the cottage. She knocked, but no one answered her so, 

she went inside and fell asleep Meanwhile, seven dwarfs came home from 

his work. They get into. There, they found Snow White woke up from his 

sleep. He saw the dwarfs. The dwarf said: " What is your name ?  Snow 

White said, " My name is Snow White. " One dwarf said, " If you want, you 

can stay here with us. ' Snow White tells all about her story. Then daughter 

snow and the seven dwarves are now living happily ever after. 

4. Fable is a collection of fictional tales about people and or animals. It 

includes myth and tales. Here are the passage used to be an example of 

fable : 

The Lion and The Mouse 

 

When he was awakened by a tiny Mouse running across his body, a 

mighty Lion was sleeping in his lair. The lion then grabbed the frightened 

mouse with his huge paws and opened his mouth to swallow him directly. 

“Please, King,” begged the Mouse, “Spare me this time and of course I will 

never forget your kindness. Someday I may be able to repay you. “The Lion 

thought that it was such an amusing idea that he let the poor creature go. 
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Sometimes later the Lion was caught in a net laid by some hunters. Despite 

his great strength, the Lion could not break free. Soon the forest echoed with 

angry load roars. 

The Little Mouse heard the Lion and ran to see what was wrong. As soon 

as he succeeded to make the Lion free “There!” said the Mouse proudly, ” 

You laughed at me when I promised to repay your kindness, but now you 

know that even a tiny Mouse can help a mighty Lion.” 

 

2. 7 Procedures  OfUsing Small Group Discussion Technique 

Inteachingreadingcomprehension,theresearcherused“Small Group Discussion Tech-

nique”as a technique tohelpthestudentsto comprehend the text easily in   group.  Ac-

cording   to  (Christiani. A, 2014)the procedures ofSmallGroup Discussion  Techni-

quein  teaching  learningprocess are  providing   a  topic,  forming   groups,  providing   

materials,   encouraging students to discuss in group, reporting  group discussion  result 

to the other group, explaining  the materials that waslearnt, andansweringquestionswhich 

wasprepared. Here are the procedure with the example of the conversation in the 

class. 

1. Teacherprovidedatitlewhich willbediscussed. 

Teacherasafacilitatorpreparedthematerialthatwillbediscussedand given to stu-

dentsbeforetheclassbegan. Here are the example : 

T : Students, we are now learn about Narrative text. 

S : That is interesting, Miss. 

2. Teacherguidedstudentsinforming smallgroupdiscussion. 

Teacher helpedstudents tochoose the members of  thegroup. Students were 

divided into several groups based on small  group discussion technique rules 

with  three or five students within  a group. The teacher madethe heterogene-

ous group includes the characteristics ofintelligence, learning motivation, gend-

er,ordifferent ethnicbackgrounds. Here are the example : 

T : Well, now we should make a group today, consist of 4 person each 

group. 

S : Alright, we are happy to have a group work miss. 

3. Teacher gavethe materialabout narrativetextand thestudentsineachgroup-
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predict it. 

Teacher not only providedthe material,  butalso  helpedstudentsto  explain what 

they  should do such  as after getting  the materialeachstudentsin group haveto 

predictionbylookingatthetitleofthetextfirsttoknow whatthetexta-

bout.Aftertheygotwhatthetextabout,theycandiscuss theirinformation orknow-

ledgethatrelated withthetext.Forexample : 

T : Students, here I have a narrative text for you. You have to guess what 

kind of narrative text is it. Discuss with your group work. Then, after you 

knowing the type of the narrative text, try to find the information from the 

text. 

S : Yes, Miss we will do it now. 

4. Thestudentsdiscussedatopicintheirgroupandteachermovearoundthe class. 

After they finished the prediction activities, they beganto discussitwith their 

members of  theirgroup respectively. In this activity,the students hadopportuni-

tyto communicateeachotherinordertomake thegroup be more active and com-

prehendingthe text. While, the teacher should observethegroupdiscussiontoma-

kesurethatallmembersparticipateintheir own group discussion. The teacher also 

gave limitation  timewhen the students should finishthe discussion. After theyfi-

nished discussing the text,makesurethattheirprediction istrue. 

T :Well, Students, are you already finished predict the types of the narra-

tive text? 

S : Yes, We are already finished predict the type of the text, Miss. 

T : Then, try to find the detail information from the text, then one of group 

representative will come in front of the class and tell the information to 

other group. 

S : Alright Miss, we are really happy to read this text. 

5. Then,each groupdiscussedabouttheirdiscussion resulttoanothergroup. 

Aftergettingthediscussionbetweenmembersoftheirowngroupandgot the informa-

tion ofthe text, therepresentativeofeachgroup discussedthe result of their dis-

cussion to another group. The other members in the group mightdebate, clari-

fy, give opinion, and criticize the result of discussion fromanothergroup. 

T :So, did you already know the detail information from that narrative 
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text? 

S : Yes, of course we did Miss.  

T : One of your group representative should come in front of the class, 

and tell the detail information. They can give opinion about your group. 

S : Really interesting,  we will give and take some idea form other group. 

6. Theteacherexplainedaboutthematerial. 

The teacherhelpedthe studentstoexplainindetailswhattheyhave learnedandthe 

teachermightgivecorrectionsifany. 

T : This text is fable. This text tells about a smart deer. The deer is really 

smart and not easily fooled by the crocodile. The setting of the text is in 

the river.  

S : Yes, Miss.. We really like the story about the deer and the crocodile. 

7. Finally, each studenttriedto answer the questions that hadbeen prepared 

inthetext. Afterdiscussionbetweengroupsand teacher, each studenttriedto  

answerthequestionsindividuallybased  onthetasksthat hadbeen providedby 

theteacher 

T : Well, after you here some detail information from your group and the 

others, you have to answer the question below. Did you still remember the 

detail information from your group and the other group? 

S : Yes of course, Miss. We will try to answer the question. 

It is better fortheteacherto arrangetheclassto formthegroup, give theminstructionof-

howto startlearninguntiltheclassends.  Theteacherlater givesreward(score)based on 

theresultswhich havebeen done by students. 

 

2. 8 Theoretical Assumption 

There was an assumption from theexplanationabout smallgroup discussiontechni-

quewhich is an effectivetechniquetoteachreading comprehension.Evidently, the 

studentswere able toshare,complain,discuss,and compare their ideaswithother 

membersinsame group. They could share the idea from the text. Thismethod-

helped thestudentstocomprehendthe contentofthetextwellratherthantheytriedto-

comprehendindividually.  They could understand the text based on their friends‟ 

explanation. When they tried to comprehend the text, they found some difficulties 



37 
 

like vocabulary, phrases and 

etc.Additionally,smallgroupdiscussionisimplementedinordertosolve those rea-

dingproblems sinceitprovides opportunities forstudents‟initiation, forfaceto 

face,giveandtake,for practiceinnegotiationof meaningforextended conversationex-

changes. The students also can try to master the aspects from reading.  Sothe 

students aremore confidence togiveopinionin eachoftheirs-

mallgroup.Thismethodhelped thestudents‟to comprehendthe content of the text-

wellratherthantheytriedtocomprehendindividuallybecause students could share 

their ideas. 

 

2. 9 Hypotheses 

In reference to the frame of theories and assumption, this research formulated the 

hypotheses as follows: 

H0 :There is no significant difference in students‟ reading comprehension after the 

implementation of small group discussion technique. 

H1 :There is a significant difference in students‟ reading comprehension after the 

implementation of small group discussion technique. 

This section has discussed the terms related to the study such as: concept of read-

ing, aspects of reading, concept of teaching reading comprehension, technique of 

teaching reading, concept of small group discussion technique,advantages and dis-

advantages, narrative text, procedures of teaching reading through small group 

discussion technique,  theoretical assumption, and hypothesis. 
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III. METHODS OF THE RESEARCH 

 

This chapter referred to design, variables, population and sample, data 

collection, instrument, data analysis,and hypothesis testing. 

 

3.1 Design of the Research 

In this subchapter, the researcher would explain the research design that was used 

in this research. 

The research is quantitative. Hatch and Farhady (1982:22) state that quantitative is 

a kind of research in which the data used to tend to use statistics as a measurement 

in deciding the conclusion. The aimed of this research is to find out whether there 

is a significant influence of small group discussion technique on narrative text or 

not and also to find out what aspect that improves the most after taught by using 

small group discussion technique in terms of macro skills. The design in this 

research based on quantitative research is one group pretest- posttest design. This 

research takes one class as an experimental class where the students are given 

pretest (T1) before the treatment and in the end, a posttest (T2) is conducted. The 

research design can be presented as follow: 

 

T1 refers to Pre-test 

X is the treatment using small group discussion technique 

T2 refers to Post-test 

T1 X T2 
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The pre-test was done to measure the initial capability of the students. After 

giving the pre-test, the treatments were conducted. To find out the result of the 

treatment, the researcher gave a post-test to the students. It aimed to find out 

whether or not the students improved their capability after they had got the 

treatment. 

 

3.2 Variables of the Research 

In this subchapter, this research explained the variables in this research. Firstly, 

there is a definition of variable and lastly, there are two kinds of variables in this 

research. 

Hatch and Farhady (1982) state that (1) the independent variable is a major 

variable that researcher hopes to investigate, and (2) the dependent variable is the 

variable that is observed and measured to determine the improvement of the effect 

of the independent variable. There are two kinds of variables. They are dependent 

variable and independent variable. Dependent variable is a variable that the 

researcher observes and measures to determine the effect of the independent 

variable. Independent variable is the major variable that a researcher hopes to 

investigate. Students’ reading comprehension was as dependent variable (Y), 

because this variable is observed and measured to determine the effect of 

independent variable. 

In conclusion, there was one variable in this research. Students’ reading 

comprehension is as dependent variable(Y).  

 

3.3 Population and Sample 

In this subchapter, this research explained the population and sample used in this 

research.  
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The population of this research was at the eighth grade students of Junior SMPN 

18 Bandar Lampung that consisted of nine classes. There are 28 students in each 

class. The class was selected randomly. 

In conclusion, the population and sample used in this research was the second 

grade students of SMPN 18 Bandar Lampung. 

 

3.4 Instruments of the Research 

The instrument in this research was reading test.Three reading tests were provided 

to check the comprehension of students in reading. There were try-out, pre-test 

and post-test. Try-out was to measure weather the question able to use in the pre-

test or not. The pre-test was given in the first meeting before the treatments. While 

the post-test was conducted after the students receive the treatments. The 

questions were in form of multiple choices in which the students were asked to 

choose one correct answer from the option a, b, c, d. In this test, the students were 

given 35 items of reading and it was conducted within 90 minutes for the test. The 

purpose of the pre-test was to see the understanding of reading comprehension at 

the first step before the treatments are given. On the other hand, the purpose of the 

post-test was to find out whether or not there was an increase of students’ 

achievement after the students received the treatments. 

The reading test was conducted to find out how far Small Group Discussion 

technique in teaching reading comprehension. The test consisted of five aspect of 

reading, which is related to the main idea, specific information, 

references,inferences, and vocabulary. Here are some questions related to the 

main idea, specific information, references, inferences, and vocabulary. 
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The Good Stepmother 

 

The old witch locked Hansel in a cage and set Gretel to clean the house. She 

planned to eat them both. Each night the children cried and begged the witch to let 

them go. 

 

Meanwhile at home, their stepmother was beginning to wish she had never tried to 

get rid of the children. “I must find them,” she said and set off into the forest. 

 

Many hours later, when her feet were tired from walking and her lips were dry 

from thirst, she came to the cottage belonging to the witch. The stepmother 

peeped through the window. Her heart cried out when she saw two children. 

 

She picked up the broom leaning against the door and crept inside. The witch was 

putting some stew in the oven ad the stepmother gave her an almighty push. The 

witch fell into the oven and the stepmother shut the door. 

 

“Children, I have come to save you.” She said, hugging them tightly. I have done 

dreadful thing. I hope in time you will forgive me. Let me take you home and 

become a family again. They returned to their home and the stepmother became 

the best mother ayone could wish to have, and they lived happily ever after. 

 

            (source: quipper.com) 

 

1. The story is mainly about a stepmother who.... 

a. Planned to save her children from a witch 

b. Begged a witch for money 

c. Tried to rub away from a witch 

d. Saved her children from a witch 

 

2.  “and the stepmother shut the door” (par 4) 

The underlined word means.... 

a. Opened 

b. Buried 

c. Closed 

d. Marked 

 

3. Which statement is true about stepmother? 

a. She loved her stepchildren 

b. She hit a witch with a broom 

c. She was locked her children in a cage 

d. She visited the witch to see her children 

 

4. The purpose of the text above is..... 

a. To persuade the readers 

b. To amuse the readers 

c. To infrom the readers about bad stepmother 

d. To tell a joke 
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5. The word “her” in line 8 refers to..... 

a. Hensel 

b. Gretel 

c. Children 

d. The Stepmother 

 

A measurement of a good test considered several factors, such as validity (content 

validity, face validity and construct validity), reliability, level of difficulty and 

discrimination power.  

3.4.1  Validity refers to the extent to which the test measures what is 

intended to measure. It means that it relates directly to the purpose of 

the test. A test can be considered valid if it can precisely measure the 

quality of the test. There are several types of validity according to the 

different purpose of the test. In this research, content validity, face 

validity, and construct validity were used.The validity of the test in 

this research relates to: 

a. Face Validity focuses on the layout or appearance of the test. The 

instrument is in form of multiple choices question, and it contain of 

five aspects that became the aspects that were concerned in applying 

the small group discussion technique. It aimed to measure the 

students’ mastery of five aspects, such as determining main idea, 

references, finding specific information and inferences also 

understanding vocabulary. 

b. Content Validity Content means that the test is good reflection of 

what has been taught and the knowledge which the teacher wants the 

students to know (Shohamy, 1985: 74). To get the content validity of 

reading comprehension, the materials should be found based on the 

standard competence in syllabus for second grade of junior high 

school students in first semester that are students were able to 

construct meaning of functional text and simple monolog of narrative 
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text and the objectives of teaching those are the students are able to 

find out the main ideas, identify the specific details or information, 

infer the information, reveal the meaning of the words and determine 

the reference of words stated in the text.  

According to (Nuttall, 1985), there are five aspects of reading which help 

the students to comprehend the English text: main idea, specific 

information, reference, and vocabulary. The researcher use specification of 

the validity test above in order to know which one the aspects of reading 

that improve the most after the implementation of competitive learning 

strategy.  

c. Construct Validity is concerned with whether the test is actually in 

line with the theory of what it means to know the language (Shohamy, 

1985: 74). Regarding the construct validity, it measures whether the 

construction has already referred to the theories, meaning that the test 

construction has already in line with the objectives of learning (Hatch 

and Farhady, 1982: 251). It is a representation of the material from the 

subject. In line with (Nuttall, 1985) the relation validity of the 

instrument refers to construct validity in which question represent of 

specification in reading skill. Criterion validity is not used in this 

research. It is used to predict the performance of another instrument.  

This validity is not used because it seems difficult to find the similar valid 

test to be used in this research as a comparison to find criterion validity. 
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Table 3.1. Table of Specification of a try out test 

No. Aspect Number of Items Item Numbers 

1. Main Idea 10 7,19,21,24,28,32,35 

2. Specific Information 10 3,8,10,13,18,20,30 

3. Reference 10 1,4,9,12,17,23,26 

4. Inference 10 2,6,11,15,25,29,33 

5. Vocabulary 10 5,14,16,22,27,31,34 

Total 50 50 

 

3.4.2 Reliability shows whether an instrument is reliable and can be used as 

a device to collect the data with the stability of test scores. A good test 

must be valid and reliable. Besides the index of validity, the researcher 

also calculated the reliability. According to Ary (2002:250) reliability 

is concerned with the effect of such random errors of measurement on 

the consistency of  scores. 

Setiyadi (2006) says that reliability is a consistency of a measurement or how far 

that measurements can be measured the similar subjects in different time but 

showed the same result. In this research, Split-Half Method; odd and even number 

had been applied to find the coefficient of the reliability of the first and the second 

half group 

𝒓𝟏 =
𝐍 𝚺𝒙𝒚 −  𝚺𝒙 (𝚺𝒚)

   𝐍𝚺𝒙𝟐 −  𝚺𝒙𝟐  { (𝚺𝒚𝟐 − (𝚺𝒚)𝟐}
 

Where: 

𝑟1relates with coefficient of correlation between the x and the y variables 

∑𝑥𝑦 denotes to thesumofthemultiplicationofthexandtheyvariables 

∑𝑦concerned to thetotalnumberofevennumberitems 

∑X
2 

refers to the sum of x is quadrate. 
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∑Y
2 

designates the sum of y is quadrate. 

∑X2
 

refers to the sum of x quadrate 

∑Y2
 

designates the sum of y quadrate. 

 

After getting the reliability of half test, the researcher then uses Spearman 

Brown’s Prophecy formula (Hatchy and Farhady, 1982) to determine the 

reliability of the whole test as follows: 

𝒓𝒌 =   𝟐𝒓𝒙𝒚 

(𝟏 + 𝒓𝒙𝒚)
 

(Shohamy, 1985: 79) 

As can be noticed : 

𝑟𝑘refers thereliabilityofthewholetest 

𝑟𝑥𝑦 denials tothereliabilityofhalftest 

The criteria of the reliability are: 

A high reliability ranges from 0.90 to 1.00.  

An average reliability ranges from 0.50 to 0.89. 

A low reliability ranges from 0.00 to 0.49.  

 

3.4.2.1. Level of Difficultyto see the level difficulty, the researcher will 

use the following formula: 

𝑳𝑫 =  
𝑼 + 𝑳

𝟏

𝟐
𝑵

 

(Shohamy, 1985) 

LD  refers level of difficulty 

U  relates to the number of students from the upper who answer correctly 

L  denotes the number of lower group students who answer correctly. 

N relates to the number of students who join the test 
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The Criteria are: 

Level difficulty is lowest from 0.30 refers to difficult. 

Level difficulty is moderate from0.31 to 0.70 refers to satisfactory. 

Level difficulty is higher from 0.71 to 1.00 refers to easy. 

 

3.4.2.2. Discrimination Powerrefers to “the extent to which the item 

differentiates between high and low-level students on that test”. (Shohamy, 

1985:81) states that a good item which is according to thiscriterion is one in which 

good students did well, and bad students failed.  

𝑫𝑷 =  
𝑼𝑳̠
𝟏

𝟐
𝑵

 

The design can further be described as follows. 

DP is concerned with discrimination power. 

U relates to the number of students from the upper who answer correctly 

L denotes the number of lower group students who answer correctly. 

N  designates a total number of students. 

The criteria are: 

A low discrimination power from 0.00 to 0.19 refers to poor 

An average discrimination power from 0.20 to 0.39 refers to satisfactory. 

A high discrimination power from 0.40 to 0.69 refers to good. 

A very high discrimination power from 0.70 to 1.00 refers to excellent. 

A negative discrimination power refers to bad item. 

 

3.4.3 Scoring System that will be used in this research is dividing the right 

answer by total items timed 100. The ideal highest score is 100. To calculate the 
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score of pre-test and post-test, the researcher will use the formula by Arikunto 

(1997) which is employed: 

  S= 
𝑹

𝑵
 𝒙 𝟏𝟎𝟎 

The design can further be described as follows. 

S denotes tothe score of the test. 

R refers to the total of right answers. 

N relates to the total number of items on the test. 

 

3.5 Data Collection  

Since the data is in the form of students’ reading comprehension, the data were 

collected by using two reading tests; pretest and posttest. Each student had to 

answer reading comprehension test of narrative text in each test. The students’ 

scores from pretest and posttest were analyzed to find out the students’ ability 

before and after having the treatments. The technique of collecting the data is 

clarified as follows : 

1. Pretest materials were administered to the students before giving 

the treatment in order to find out the basic of students’ reading 

comprehension and to see the students mean score in reading 

comprehension before treatment. Multiple choice questions were given in 

which the students were asked to choose one correct answer from the 

option a, b, c, d, or e. In this test, the students were given 35 items of 

reading test and it was conducted within 90 minutes for the test.  

2. Post-test materials were administered to the students as the last 

steps, after conducting the teaching through small group discussion as the 

treatment. It was done in order to find out the students’ development in 

reading comprehension test after having the treatment. In the pre-test, 
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students were also asked to answer 35 items of reading comprehension 

test. 

The test was administered after conducting the treatments for the 

students. The post-test was given in order to find out the result of 

teaching learning process whether they had progress or not after being 

taught through small group discussion technique. The aim of the test was 

to find out the students’ reading comprehension achievement after giving 

the treatments. Multiple choice questions were given in which the 

students were asked to choose one correct answer from the option a, b, c, 

d, or e. In this test the students were given 35 items of reading and it was 

conducted within 90 minutes for the test 

3. Testing the Normality of the Test will be used to measure 

whether the data from students score is normally distributed or not. Here, 

the researcher will tested by One-Sample Kolmogorov-Smirnov Formula 

(SPSS 16.0 for windows).  

 

4. Analyzing the Data The quantitative data that were done by the 

students in pre-test and post-test would be analyzed. The researcher 

would score the pre-test and post-test of the students then, put into results 

table of the test. After that, calculate the mean score of the pre-test and 

the post-test. Then, concluding the results of the test by using Paired 

Sample T-Test of SPSS. 
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3.6 Data Analysis 

In order to find out the students’ progress in comprehending the text, the students’ 

score were computed by doing three activities: 

1. Scoring students worksheet 

Asses student’s work sheets from the pretest and posttest. 

2. Shorting 

Students’ scores from the pretest and posttest were shorted from the lowest score 

to the highest scores. 

3. Comparing 

After the students’ scores from the pretest and posttest were shorted, then the 

students’ scores from the pretest were compared to students’ scores from the 

posttest to see if there is a difference. 

 

3.7 Hypothesis Testing 

After analyzing and collecting the data, the researcher determined whether the 

hypothesis is accepted or refused. The researcher usedRepeated Measure T-Test 

whichwas calculated by using SPSS 16.0 for windows. The hypothesis will be 

described as follows: 

Ho indicates that there is noany significant differenceof students reading 

comprehension after being taught through small group discussion. 

H1 indicates that there is significant difference of students reading comprehension 

after being taught through small group discussion. 

The criteria for accepting the hypotheses are as follows: 

1. H0is accepted if the t-value is lower than T-table 

2. H0 is rejected if the t-value is higher than T-table. 

This chapter had discussed the research design, variables, population and sample, 

data collection, data analysis, and hypotheses. 
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V.  CONCLUSION AND SUGGESTION 

 

This final chapter presents the conclusion of the research findings and suggestions 

for English teachers who want to use Small Group Discussion technique in 

teaching reading and for those who want to conduct similar research. 

 

5.1. Conclusions 

Having conducted the research at the second grade of SMPN 18 Bandar Lampung 

and analyzing the data, the researcher draws the conclusion as follows: 

1. In the final analysis, small group discussion can give significant 

differences to students’ reading comprehension. Based on the result, there 

is a significant difference of students’ reading comprehension after being 

taught using small group discussion technique. It was proved by the 

increase of students mean score increased from 54.69 to 68.06 which the 

gain was 13.37.  

2. Concretely, the result of this research shows that all the aspect of reading 

comprehension improves in terms of macro skills, arranging from the 

highest to the lowest aspects are: 

a. Determining main idea showed significantdifferences in reading 

aspect from students’ pre-test score to students’ post-test. It was the 

highest improvement from other aspects because, the students were 

able to determine the topic sentence correctly. 

b. Vocabulary was the second highest improvement. This aspect 
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significantly improved, because the students were able to match a 

vocabulary, found the synonym of the word. 

c. In terms of inference was the third improvement of reading aspects 

after vocabulary. This aspect improved because, the students were 

able to find the inference in a paragraph. 

d.  Finding reference not significantly found the differences in pre-test 

score and post-test score. Finding inference was the two lowest aspect 

of reading aspect improvement. This aspect improved because the 

students were able to find the reference in a sentence. 

e. Referring to analyzing specific information was the lowest aspect of 

reading aspect improvement. This aspect specifically improved, but it 

was not significantly difference. In referring to analyzing specific 

information, the students were able to find the specific information in 

a paragraph. 

In sum, it could be concluded that the highest improve was on the aspect of the 

main idea (Table 4.15). 

 

5.2.  Suggestions 

In reference with the conclusion above, some points of recommendations are put 

forward as follows: 

1. Suggestion for teachers  

In line with the finding research, there are some points of suggestion for the 

teachers: 

a. Inteachingreadingcomprehensionthroughsmallgroupdiscussion,it 

wouldbe better if the teachergivesmore readingcomprehensiontasks, 

such as finding reference and analyzing specific information because, 

students score was low at this aspect of reading. This can be done by 
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giving more exercises at this case. 

b. Asking studentstochoosetheirgroupmembers wasnoteffectivesince 

they preferredtodiscussaboutunrelatedtopic.Itwouldbebetterifthe 

teacher determine the groups by gender or absent. 

c. Theteacherneedstomanagethetimeeffectivelyforeverysingletask 

intermsofcomprehending vocabulary,phrase,sentence,andfinding 

specificinformation. This is intended forthestudents not to wastetheir 

time. 

 

2. Suggestion for further researcher 

In line with the finding research, there is a suggestion for further researchers: 

a. For further researcher, the researcher may use powerful and attractive 

learning sources, tools and media which can make them enjoy 

learning and comprehend the material. 

b. Thisresearch was conducted by using Small Group Discussion 

technique in junior highschool.Thus,the further researchers can 

conductthis techniquefordifferentlevels of students such as senior 

high school students, or even universitylevel 
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