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ABSTRACT

THE IMPLEMENTATION OF INFORMATION GAP IN TEACHING
SPEAKING AT THE SECOND GRADE OF MTS PELITA PURWODADI

By

Astuti Wulandari

Speaking is the active production skill that is important in English language skill. It
needs the capability of the learners to be able to use the target language in
communicating with others. Students who are able to communicate by using English
fluently with communicative competence including the right grammar, pronunciation,
fluency, accuracy, and appropriate vocabularies will be considered to have skill in
using English. The aims of this research are to find out whether there is an
improvement of the students’ speaking ability after they are taught through
information gap and to find out which aspect of speaking skills increased the most
after the students are taught through Information Gap. The subject of the research is
class VIII D, the second year students of MTs Pelita Purwodadi Tanggamus. The
class consisted of 35 students. The research design was one group pretest posttest.
The students were taught through Information Gap in three meetings and the time
allocation was 80 minutes for each meeting. The data were taken using speaking test
and were analyzed by using repeated measure t-test. In addition, to find out which
aspect of speaking that increased the most, the researcher compared the gain points
for each aspect from the students’ result of pretest to posttest. The result shows that
there was a significant difference on students’ speaking ability (p<0.05, p=0.00). The
average scores of the pretest is 64.23 and the posttest is 75.17. Furthermore, grammar
is the speaking aspect that increased the most.

In conclusion, it shows that Information Gap is an appropriate technique to help the
students’ in learning speaking, especially grammar. The students were able to practice
more in using English, therefore the students’ speaking skill improve too.

Keywords: Information Gap, speaking, improvement
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I. INTRODUCTION

This chapter presents background of the problem, research question, objective of

the research, uses of the research, scope of the research, and definition of terms,

clarified as the followings.

1.1. Background

English is one of important lessons that is studied in Junior High School. One of

English skills that is included in curriculum of 2013 for students to acquire is

speaking. In this curriculum, students are expected to be able to converse by using

simple dialogue based on the materials given by teachers. By being capable in

speaking English, students can apply directly what they have learnt at school.

According to Nunan (1998), a success in language learning is measured in terms

of the ability to carry out a conversation in the (target) language. In other words,

speaking is regarded as the measure of knowing the language.

Speaking is the active production skill and use of oral production (Widowson,

1994). It needs the capability of the learners to be able to use the target language

in communicating with others. Students who are able to communicate by using

English fluently with communicative competence including the right grammar,

pronunciation, fluency, accuracy, and appropriate vocabularies will be considered

to have skill in using English.

However, to achieve this highest goal of learning English is not an easy thing. As

Jondeya (2011) states in her research that many complaints are being raised by
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teachers’ regarding students’ low level of English language. It proves that English

is really difficult for the learners who try to use and understand it. Therefore,

students need more opportunities to practice speaking English inside and outside

classroom.

The researcher who has ever given private lesson for junior high school students

from various middle schools in Bandar Lampung also found that the learners had

some difficulties in speaking English. For students who study English in Junior

High School, there were many problems that they faced when they were willing to

speak in English (Jondeya, 2011; Suputri, 2014). First, the students are afraid of

making mistakes. The lack of the vocabulary and pronunciation makes students

sometimes create mistakes in uttering sentences in English. Second, the problem

that students face in studying English is the lack of opportunity of using the target

language. When the researcher asked them how they were taught in school, they

said that they seldom did speaking. In Indonesia, English is a foreign language,

not the second language. Therefore, the biggest chance that the students have to

use English is in school.

As for second grade students of MTs Pelita Purwodadi, according to their English

teacher, students in speaking English have some problems regarding their

grammar, vocabulary, and fluency. First, students have difficulty in understanding

English grammar due to its differences in structure than their first language, which

is Indonesian language, because English structures changes based on the time they

use: past, present, and future, which Indonesian language does not have. Second,

for vocabulary, students actually have no difficulty in memorizing the words but

because of the lack of chance in using the words in their daily life, students tend to

forget them easily after a few days.  Third, due to the difficulty in understanding

the grammar and easily forgetting the vocabulary, when it times for students to
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speak English in class, they tend to have low fluency scores. Moreover, the lack of

confidence in speaking English also influences their fluency competence. Hence,

teacher as the source of information should create an enjoyable, fun, and

interesting learning activity which let students to speak in English as much as

possible.

One of the techniques which can be applied in classroom activities to promote

students’ speaking skill is using information gap. Shabrina (2013) in her script

proves that the use of information gap can improve students speaking ability for

senior high school students. The students in her research also are able to enjoy

learning English through this technique. In information gap activity, one person

has certain information that must be shared with others in order to solve a

problem, gather information or make decisions (Neu and Reeser, 1997:127). In

the process, the learners will be given different uncompleted information and they

should ask the other students in order to complete the information. In this activity,

students who are divided in pairs or groups are forced to share the information

they have to solve the problem.

Information gap is one of the techniques that is considered to be able to improve

students’ English speaking skill (Jondeya, 2011; Shabrina, 2013; Suputri, 2014).

Teacher as source of information will give the learners explanation first about the

vocabulary and examples of how to pronounce the words use in the topic at the

beginning of the lesson. Therefore, the learners are able to expect what kind of

knowledge they will get at the end of the activity. Teachers only need to give the

explanation about the activity and review of the vocabulary needed for the activity

where the students will later complete the task on their own. Then, by using

information gap, students will have the opportunity to use English and reflect it as

a means of communication in real life. Here, all of the students who are involved
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in the process will face the challenges to solve the task or problem equally with

the same specific purpose.

Using information gap is not only letting the learners gain information of the

vocabulary and pronunciation or give them opportunity to use the target language

as much as possible, but students will also be able to enjoy the teaching and

learning process. It is reasonable because the purpose of this activity is not only to

make them think of a way of solving the problem with their friends, but the most

important is to see how far they are able to use English. Therefore, teacher should

focus on assessing their students’ speaking ability rather than the results of their

discussion which will give them the chance to improve their communicative

competence by speaking English freely with less frightening and pressure.

From the previous research, it has been proved that the use of information gap can

improve students’ speaking ability for senior high school, then the researcher tries

to find out whether information gap can be applied for junior high school or not.

Thus, it is important to conduct a research to find out the use of Information Gap

to improve the students’ speaking ability in junior high school, especially at the

second grade of MTs Pelita Purwodadi, Tanggamus.

1.2. Research Question

Based on the background above, the writer decides to formulate the research

questions as follows:

1. Is there any improvement on students’ speaking ability after being taught

through information gap activities?

2. Which aspect of speaking skills that improves most by using Information

Gap in teaching speaking?
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1.3. Objective

Based on the problems above, the objectives of this research are:

1. To find out whether there is improvement on students’ speaking ability

after being taught through information gap activities.

2. To find out the aspect of speaking skills that improves most by using

Information Gap in teaching speaking.

1.4. Uses

The uses of this research are:

1. Theoretically, the result of this present research may contribute to evaluate

the previous research and may be useful information for English teacher in

teaching speaking.

2. Practically, the result of this present research can be used for the teacher to

help the students to improve their speaking skill through information gap

activities.

1.5. Scope

The focus of this research is on using Information Gap to improve students’

speaking skills. The writer writes three lesson plans for three meetings to teach

students by using information gap. The topic that is used is core competence 3.5

to show the existence of things and people based on curriculum 2013. They are

about pictures of animals, things you find at home, and park. The second grades

students of Junior High schools should be able to comprehend materials by using

there is / there are. The test that is used in this research for pre-test and post-test is

about performing a role-play as a buyer and seller within 2-3 minutes. The data

for this research is taken from students’ pre-test and post-test scores, which are
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evaluated and measured by the researcher and the English teacher. The aspects to

be covered for the speaking test are grammar, vocabulary, and fluency.

1.6. Definition of Terms

The researcher provides operational definitions of terms in this part in order to

avoid misunderstanding of the concept in this research.

a. Speaking: Speaking as the way human to deliver their idea, opinion,

message to the others in order to create social interaction and exchange the

information among them. It means that by mastering speaking skill, people

can build good conversation, share their idea, change information, and

know situation around the world.

b. Information gap:  It is where two students or more work together where

each has some parts of the answers to some kind of a problem or a

question. They have to explain their part of the information to their partner

so that they end up with all the information. Precisely, information gap

activities are those in which students exchange information in order to

complete a required task.

c. Improvement: It is the degree of changes for students’ speaking skills in

Engish languange as a result of using information gap technique. In other

words, the researcher is trying to find out if the use of information gap is

able to make students’ scores become better after the treatment with this

technique by measuring students’ pre-test scores and post-test scores. If

students’ score become better after the use of information gap that means

there is improvement in students’ speaking skill by the said technique.

Based on the explanation above, this research has some familiar terms that are

used repeatedly. Those terms are speaking, information gap, and improvement.
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II. LITERATURE REVIEW

This chapter discusses certain points related to the theories that are used in this

study, such as speaking, aspects of speaking, teaching speaking, techniques in

teaching speaking, information gap technique, information gap technique in

teaching speaking, procedure of information gap technique in teaching speaking,

advantages and disadvantages of information gap technique, theoretical

assumption, and hypothesis.

2.1. Speaking

As a productive skill, speaking has an important role in human life. People do

speaking for communicating with others, usually to find the information they do

not know. There are many experts who have discussed about speaking. Here the

researcher will use the explanation of Byrne, Nunan, and Channey, also the

classification of the functions of speaking by Ritchards.

The first explanation from Byrne (1998:8) states that speaking is a two way

process between speaker and listener and involves the productive skill of speaking

and the receptive skill of understanding. While we do communication with others,

when we do speaking, it means that we are using our productive skill to produce

utterances from our knowledge showing our ability to do it. Then, when we are

listening to other when they are speaking and are able to get the message or

information from that, we are acquiring the receptive skill.

In the same respect, Nunan (2003:48) agrees with Byrne that speaking is the

productive oral skill and it consists of producing systematic verbal utterances to
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convey meaning. When we are trying to speak, of course, we have set what we are

going to speak, about the point of our utterances. Therefore, there is always the

meaning behind our words in our speaking.

After that, Channey (1998:13) also argues that speaking is the process of building

and sharing meaning through the use of verbal and non- verbal symbols in a

variety of contexts. Speaking as the process of sharing information and ideas with

others can be a way of expressing our feelings and thoughts. It means that people

speak their ideas in order they can develop the conversation and share ideas

between them. They can use various ways in deliver their ideas based on the

context of their communication.

According to Ritchards (2007:2), the functions of speaking are classified into

three; they are talk as interaction, talk as transaction, and talk as performance.

Below are the explanations of these functions.

1. Talk as Interaction

The ability to speak in a natural way is required in order to create good

communication. Therefore, the key to teaching language for communication by

using learner- learner interaction is required. Since communication derives

essentially from interaction (Rivers, 2000:543). Consequently, the giving and

taking exchanges of information will enable them to create discourse that conveys

their intentions in real- life communication.

2. Talk as Transaction

This type of speaking refers to situations where the focus is on what is said or

done. Burns (1998) distinguishes talk as transaction into two different types. One

is a situation where the focus is on giving and receiving information and where
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the participations focus primarily on what is said or achieved as Donald (2005)

suggests, students need to be competent at both ‘message-oriented’ or

transactional language and interactional language, language for maintaining social

relationships.

3. Talk as Performance

This refers to public speaking such as morning talk, public announcements, and

speeches. Talk as performance tends to be in the form of monologue rather than

dialogue such as giving a class report about a school trip. So, talk as performance

needs to be prepared in the form of a written text (Richards, 2007).

From the definitions of some experts above, the researcher concludes that

speaking as productive skill is important to build, share, and convey meaning.

One of the ways of deliver thoughts and information is by speaking. Several

language experts have attempted to categorize the functions of speaking in human

interaction. One of them is Richards who classified functions of speaking into

three: talk as interaction, talk as transaction, and talk as performance.

2.2. Aspects of Speaking

There are some aspects that students should have in doing speaking. From many

experts that have discussed about aspects of speaking, the researcher takes the

classification of Syakur which later would be defined by Brown for further

explanation.

Generally, Syakur (1987) mentioned at least five components of speaking skill

recognized in analyses of speech process, they are pronunciation, grammar,

vocabulary, fluency (the ease and speed of the flow of the speech) and
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comprehension (an understanding of what both the tester and the testee are talking

about or the ability to respond to speech as well as to initiate it).

Brown (1997:4) defined the five components of testing speaking skills as follows:

a. Comprehension: for oral communication certainly requires a subject to respond

to speech as well as to initiate it.

b. Grammar: it is needed for students to arrange a correct sentence in

conversation, or the student’s ability to manipulate structure and to distinguish

appropriate grammatical form in appropriate ones. The utility of grammar is

also to learn the correct way to gain expertise in a language in oral and written

form.

c. Vocabulary: one cannot communicate effectively or express their ideas both

oral and written form if they do not have sufficient vocabulary. So, vocabulary

means the appropriate diction which is used in communication.

d. Pronunciation: pronunciation is the way for students to produce clearer

language when they speak. It deals with the phonological process that

determine how sounds vary and pattern in a language.

e. Fluency: fluency can be defined as the ability to speak fluently and accurately.

Fluency in speaking is the aim of many language learners. Signs of fluency

include a reasonably fast speed of speaking and only a small number of pauses

and “ums” or “ers”. These signs indicate that the speaker does not have to

spend a lot of time searching for the language items needed to express the

message.

After reviewing some resources that talk about testing speaking skill, the

researcher adopted these definitions for the three components to focus on

(grammar, vocabulary, and fluency) and created a new rating scale that used 1-4

points.
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2.3. Teaching Speaking

Teaching speaking is the activity to teach students how to speak or communicate

in the target language well comes close to native speakers do. In this sub chapter,

the researcher will explain more about teaching speaking that is supported by

theories of some experts.

The first definition is from Nunan. Nunan (1998:39) sees “mastering the art of

speaking” as the most important aspect of learning a language. According to

Harmer (1990) the aim of teaching speaking is to train students for

communication. Hence, teachers should create learning activities which promote

and encourage students to practice their speaking.

Furthermore, Lawtie (2004:35) states that the success of learning language is

measured in terms of the ability to carry out a conversation in the target

language". It means that speaking as the measure of knowing the target language.

While, Al Mashharawi (2006:4) notes that speaking is fundamental to human

communication. If the goal of teaching language is to enable students to

communicate in English, then speaking skills should be taught and practiced in

the language classroom.

Therefore, some researchers and experts have tried to assign the notion of

teaching speaking like Nunan (2003:48) who has clarified it as to teach English

language learners as follows:

1) Produce the English speech sounds and sound patterns.

2) Use words and sentence stress, intonation patterns and the rhythm of the

second language.

3) Elect appropriate words and sentences according to the proper social settings

situation and subject matter.
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4) Organize their thoughts in a meaningful and logical sequence.

5) Use language as a means of expressing values and judgments, and use the

language quickly and confidently.

Teaching speaking, in the researcher's opinion, is the way for teacher providing

students activities to encourage students to express their thoughts and emotions by

speaking. It is due to speaking as communicative needs to interact with other

persons in any situation. For this reason, in teaching speaking skill it is necessary

to emphasize on the activities to make the students active and creative.

2.4. Techniques in Teaching Speaking

There are many techniques for teaching speaking. Here the researcher has some

techniques that are explained by Kayi (2006). He states some of techniques that

are believed can promote speaking ability in classroom activities, some of them

are as follows.

1) Discussions

This activity forces students to arrive at a conclusion, share ideas about an event,

or find solutions in their discussion groups. This activity fosters critical thinking

and quick decision making, and students learn how to express and justify

themselves in polite ways while disagreeing with the others.

2) Role Play

One other way of getting students to speak is role-playing. Students pretend they

are in various social contexts and have a variety of social roles. In role-play

activities, the teacher gives information to the learners such as who they are and

what they think or feel.
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3) Information Gap

In this activity, students are supposed to be working in pairs. One student will

have the information that other partner does not have and the partners will share

their information. Information gap activities serve many purposes such as solving

a problem or collecting information. Also, each partner plays an important role

because the task cannot be completed if the partners do not provide the

information the others need. These activities are suitable for teaching speaking

because everybody has the opportunity to talk extensively in the target language.

4) Brainstorming

On a given topic, students can produce ideas in a limited time. Depending on the

context, either individual or group brainstorming is effective and learners generate

ideas quickly and freely. The good characteristic of brainstorming is that the

students are not criticized for their ideas so students will be open to sharing new

ideas.

5) Storytelling

Students can briefly summarize a tale or story they heard from somebody

beforehand, or they may create their own stories to tell their classmates. Story

telling fosters creative thinking. It also helps students express ideas in the format

of beginning, development, and ending, including the characters and setting a

story has to have.

6) Interviews

Students can conduct interviews on selected topics with various people.

Conducting interviews with people gives students a chance to practice their

speaking ability not only in class but also outside and helps them becoming

socialized. After interviews, each student can present his or her study to the class.
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7) Story Completion

This is a very enjoyable, whole-class, free-speaking activity, for which students sit

in a circle. For this activity, a teacher starts to tell a story, but after a few

sentences he or she stops narrating. Then, each student starts to narrate from the

point where the previous one stopped. Each student is supposed to add from four

to ten sentences. Students can add new characters, events, descriptions and so on.

8) Reporting

Before coming to class, students are asked to read a newspaper or magazine and,

in class, they report to their friends what they find as the most interesting news.

Students can also talk about whether they have experienced anything worth telling

their friends in their daily lives before class.

From many techniques above, the researcher decides to use information gap in

teaching speaking for junior high school students as this activity is believed can

encourage students to speak more in the target language while they are working in

group with their friends.

2.5. Information Gap Technique

In this sub chapter, the researcher will explain information gap techniques from

Pollard and the example from Harmer, also the types of information gap activities

by Shabrina.

The first definition comes from Pollard. According to Pollard (2008:34), each

student in the group has some information required to complete the task or

activity which given by the teacher: the aim is to share the information and to

complete the task. Harmer (2001) then gives the example of information gap

activity. The example is the first student has a map which does not have the bank
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listed on it, while the other student has a different map with post office written on

the correct building but which the first student cannot see then there is a gap

between the knowledge which the two participants have. In order for the first

student to locate the bank on their map, that information gap needs to be closed

Therefore, information gap exists only if there is a student who knows the

information that the other student does not know. It is appropriate with the

purpose of this activity to exchange the information and to make the student

complete the information. Moreover, this activity can force the student to ask

some questions to get the information so the exchange can be communicative. A

key to enhance a communicative purpose and the desire to communicate is the

information gap.

Information gap itself has many types of activities that can be applied in the

classroom activities. Then, it is teacher’s duty to create or modify the activity to

make it suitable for the students. According to Shabrina (2013), she classified

information gap’s activities into 5 types as listed below.

1) Discovering Identical Pairs

Four pictures distributed to four students and the fifth student hold a duplicate

of one of the picture. He/she must ask the others to discover which student that

holds the same picture as him.

2) Finding Differences

The students are distributed pictures which look the same, but actually there

are some different things in the picture. Then, the students have to find out the

differences.
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3) Completing Drawing

One student has a complete drawing while the other has incomplete one. The

students must communicate to each other to complete the drawing.

4) Finding Missing Information

Two students have the same text, but actually each of them has missing

information. Student A has information needed by student B and student B has

information needed by student A. So, those students have to communicate in

order to complete the information.

5) Completing the Crosswords

Two students have the same crossword in which some of the boxes are left

blank. Student A should ask student B and student B should ask students A too

in order to get the words they need. When student A/B wants to give the word,

they should explain them. It is forbidden for each of them to say the word

straightly. They have to use their own words to explain the words.

Based on the explanation above, it can be concluded that information gap activity

is the activity where students are given incomplete information and they should

ask the others to find the missing information. This activity in which they should

find the missing information will provide them the opportunity to speak more in

the classroom activity. From the five types of information gap’s activities above,

the researcher has decided to use finding differences and finding missing

information to improve students speaking ability in her research.
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2.6. Information Gap Technique in Teaching Speaking

In this sub chapter, the researcher will discuss about information gap technique in

teaching speaking that is supported by explanation of some experts and the

previous study about it.

The teaching process should create cooperatives learning. It means that the

teacher should share, encourage, and accept the students. Teacher should create

the learning activity which will decrease their fear and embarrassment. In

addition, it should make the students feel appreciates and valued so they can

freely show their ability. In teaching speaking, the teacher needs some creativity.

Information gap technique used to improve students speaking. As stated by Neu

and Reeser (1997), information gap activities are extremely effective in the

second language classroom. They give every student the opportunity to speak in

the target language for an extended period of time and students naturally produce

more speech than they would otherwise.

One of the researchers that had proved the effectiveness of information gap in

improving speaking ability is the research from thesis of Islakhul Anam entitled

“The Use of Information Gap as a Technique of Teaching for 10th grade

students”. Then the result of his research, using information gap in teaching

speaking is the teacher can improve students’ speaking ability due to the students

could enjoy studying English through information gap technique.

Through information gap technique, the researcher expects the students to be able

to use the language for communication. Then, information gap technique is

expected to be able to break the boring and monotonous situation in English

teaching and particularly in learning speaking. Information gap, which is a

technique that provide students to have more opportunity to speak in English, is
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hoped can be a useful technique to support the students’ success in learning

English especially in speaking skill.

2.7. Procedures of Information Gap Technique in Teaching Speaking

The implementation of information gap activity in the classroom for teaching

speaking has some steps as follows (cited from http://www.btrtesol.com/):

1) Task explanation and review. The teacher first explains the activity and

reviews any vocabulary potentially needed.

2) Modeling. The teacher focuses learners’ attention on the information gap itself

so they understand what is expected of them. This is often accomplished by the

teacher modeling the activity in front of the class.

3) Performing the task. Students are divided into pairs or groups and then left to

complete the task. The task is designed so that each participant plays an

important role and the task cannot be accomplished without everyone's

participation.

4) Teacher monitoring. During this time it is the teacher’s responsibility to

monitor student practice and provide feedback.

Based on those steps of information gap activities, the researcher try to make

general procedure in teaching speaking using information gap activity. The

researcher has decided to use finding differences and finding information as the

form of information gap activities. Therefore, the procedure of information gap

technique of finding differences and finding missing information in teaching

speaking is made in general as follows:

1) Teacher gives brief explanation about the knowledge and information about

what they are going to learn (grammar, vocabulary, pronunciation).

2) Put the students into pairs or group of four.
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3) Copy the handouts according to the number of students in your class. (Half of

the class will get “Student A” handout, the other half “Student B”)

4) Divide the class into pairs – A and B. Give each student a copy of the

appropriate handout. They sit facing each other, making sure that their handout

is hidden from their partner.

5) Explain again what is to be done (finding differences or finding missing

information) and allow time for preparation. Everyone then starts at the same

time and should ask the others for finding differences or finding missing

information (based on the context and grammar).

6) Set a definite time limit and stop the students at the end of it, whether they

have finished or not yet. While students are doing the activity, teacher should

monitors them.

7) Students now compare their result of their discussion to see if they have found

all the differences or complete the missing information.

8) Students present the results of their discussion in front of the class.

9) Teacher evaluates students’ activity.

From the explanation above, there are some steps in teaching speaking by using

information gap that should be followed by the teacher to make the teaching and

learning process run as it should be. However, in the implementation in the

classroom activity, teachers may modify the activities to make them suitable for

the learners’ level.

2.8. Advantages and Disadvantages of Information Gap Technique

Information gap as other techniques, of course, has advantaged and disadvantages.

The researcher will explain the advantages from Harmer and Hess, also

disadvantages from Huebener as follows.
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According to Harmer (1991:49), he states that the benefits of information gap

activities with the following points:

a. Information gaps serve as a stimulus to elicit speech. The learners interact

freely with one another to gather information from their peers, thus creating a

casual atmosphere, in which everybody feels comfortable offer their

contributions.

b. Information gap activities can be adapted for multilevel learners: from the

elementary to the advanced.

c. Information gap activities can not only prove to be useful at the productive

stage in the classroom, but also for the receptive stage as well.

While Hess (2001:3 - 6) has classified the benefits of information gap activities as

follows:

a. Information gap activities can provide a comprehensive feedback from the

learners, such as a wide diversity of opinions, references, and values, many

different experiences and styles of learning.

b. Information gap activities can serve as a means to share a task jointly and

help to establish a kind of atmosphere that encourages learners to help one

another or ask for help from their peers.

c. Information gap activities can foster a learner-autonomous learning style. The

learners are allowed to have a sense of self owing to the following four

factors: “Collaboration” (having students work together toward common

goals); “personalization” (arranging for the kinds of activities that will allow

students to express their own opinions and ideas); “individualization”

(arranging activities that will allow students to work at their own pace); and

that of “enlarging the circle”
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Huebener (1969:9) says that the disadvantages of information gap technique as

follows:

a. Information gap technique is ineffective to apply in big amount of students

because it is difficult to create the real situation and conversation in big class

by using this technique itself since the teacher should create real situation and

conversation.

b. The students have difficulty in understanding the term of information gap. So,

the teacher should be able to give motivation and example of the technique to

the students in the teaching learning process.

c. Information gap technique spend much time because teachers have to make a

good preparation in their teaching and also choose suitable materials for the

students’ need which are appropriate to their different background in order to

create successful learning process by using this technique.

From those explanations, information gap technique has some advantages and

disadvantages in its implementation. Therefore it is teachers’ obligation to create

the activities that will maximize the advantages of information gap technique and

minimize or omit the disadvantages of information gap in the implementation.

2.9. Theoretical Assumption

According to previous theories above, the researcher assumes that the students can

be more active in learning speaking through information gap. It depends on the

teacher’s influence on how he/she creates the teaching and learning process to be

enjoyful for students. Information gap activities serve many purposes such as

solving a problem or collecting information. These activities are effective because

everybody has the opportunity to talk with their friends extensively in the target

language (Kayi, 2006:3).
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Grammar is important as it is the language that makes it possible for us to talk in

the specific language. Grammar names the type of words and word groups that

make up sentences not only in English, but in any language. Thus, knowing about

grammar offers a window into the human mind and into their complex mental

capacity. Teaching speaking with information gap has beneficial effect in

improving students’ grammar. This can happen because in the beginning of the

lesson, teacher guides the students to use specific structure of language based on

the information that wanted to be acquired by following the grammatical rules.

Moreover, when implementing information gap activity, the students need to be

able to produce correct sentences automatically. It can be achieved because

information gap creates activity for students where they are able to practice using

the grammar repeatedly. The friendly atmospheres where the students are able

face to face directly with their friends encourage the students to converse freely.

This activity can support the students to memorize the rules of the grammar.

2.10. Hypotheses

Based on the theories and the assumptions above, the researcher proposes two

hypotheses in this research as follow:

1. There is improvement on students’ speaking ability after they were taught

through information gap activities.

2. Grammar is the aspect of the students’ speaking skills that increases most

after they were taught through information gap activities.
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III. METHODS

This chapter discusses certain points; research design, variables, population

and sample, instrument, data collection procedure, data analysis, and

reliability.

3.1. Research Design

In this quantitative research, the researcher used one class only. The

researcher carried out the study to find out whether there was improvement

or not of teaching speaking using information gap task. The researcher used

one group pre-test and post-test design, because there was only one group

(class) involved in this research. Then, the researcher conducts pre-test,

treatments, and post-test. The research design could be presented as follows:

T1 X T2

T1 : Pre-test

T2 : Post-test

X : Treatment (teaching speaking using Information Gap)

(Hatch and Farhady (as cited in Setiyadi 2006:132))

A pre-test is the activity to find out students’ speaking ability before

treatment. Afterward, the researcher gave treatments to the students by using

information gap task. Finally, a post-test was administered to find out the

students’ speaking ability after treatments.
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3.2. Variables

Variable is a character of a group of people, their behavior, or the variant

environment of one individual to others (Setyadi, 2006:201). Therefore, to

affirm the accuracy of the results, the researcher defined the variables as the

dependant variable and the independent one. Dependent variable is a

variable that the researcher observes and measures to determine the effect of

the independent variable. Independent variable is the major variable that a

researcher hopes to investigate. This research consisted of the following

variables:

1. The dependant variable is speaking ability.

2. The independent variable is information gap activities.

3.3. Population and Sample

For this study, the writer chose MTs Pelita Purwodadi, Tanggamus to

conduct the research of teaching information gap to find out if the use of

this technique can improve students’ speaking ability. The population of this

research was the second grade students of MTs Pelita Purwodadi that

consisted of two classes and there are 35 students in each class. The sample

of this research was taken from one class as suggested by teacher. The

reserach was conducted on August 26th until September 9th, 2019, because

August was the beginning of the students enter their school after holiday.

After the students were doing pretest in the first meeting on August 26th, in

the next three meetings the treatment using Information Gap to teach

speaking were carried out. Finally, on the last meeting, on September 9th the

researcher gave posttest to the students of MTs Pelita Purwodadi,

Tanggamus.
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3.4. Instruments

The instrument in this research was speaking test. The researcher gave pre-

test, treatment, and post-test to the class which had been chosen in order to

evaluate and to measure the speaking improvement. Pre-test was used to get

the information about pre-existing mastery of speaking skill and given

before doing the teaching learning process. The test was about performing a

short conversation of role-playing as a buyer and seller. On the other hand,

post-test was administered in the last session in order to find out the

improvement after they are taught through information gap. The test was the

same as the one used in the pre-test.

The criteria of the qualification score was presented in scoring rubric for

speaking adapted from O’Malley and Pierce (1996) Authentic Assessment

for English Learners: Practical Approaches for Teachers, in the following

table:

Table 3.1 Scoring Rubric of Speaking Performance

No Aspects Score Criteria Indicators
1. Fluency 1 Poor Hesitates too often when

speaking, which often interferes
with communication

2 Fair Speaks with some hesitation,
which often interferes with
communication

3 Good Speaks with some hesitation, but
it does not usually interfere with
communication

4 Excellent Speaks smoothly, with little
hesitation that does not interfere
with communication

2 Grammar 1 Poor Uses basic structures, make
frequent errors

2 Fair Use a variety of structures with
frequent errors, or uses basic
structures with only occasional
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errors
3 Good Uses a variety of grammar

structure, but makes some errors
4 Excellent Uses a variety of structures with

only occasional grammatical
errors

3 Vocabulary 1 Poor Uses only basic vocabulary and
expressions

2 Fair Uses limited vocabulary and
expressions

3 Good Uses a variety of vocabulary and
expressions, but makes some
errors in word choice

4 Excellent Uses a variety of vocabulary and
expressions

The researcher objectively gave score based on the characteristics of each

subject’s speaking skill by using the rubric above. The maximum score that

was gained by a subject was 12. However, the subject’s score obtained was

calculated by the following formula:

Scores obtained
Subject score: x 100

Maximum scores

For instance: A student gets 4 in fluency, 3 in vocabulary, and 2 in

grammar. Therefore, the student’s total score will be: 4 + 3 + 2 = 9

9
Subject score: x 100

12

:   75 (It means the students got 75 for speaking)

3.4.1 Validity

Meizaliana (2009:82) states that the data is valid if the instruments used are

also valid and a test is valid when it measures what it is supposed to

measure. Bynom (2001:1) defines it as the truth of the test in relation to
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what it is supposed to evaluate. Hatch and Farhady (1982:281) state that

there are two basic types of validity; content validity and construct validity.

1. Content Validity

Content validity is the extent to which a test measures a representative

sample of the subject matter content, and the focus of content validity is

adequacy of the sample and simply on the appearance of the test

(Hatc&Farhady, 1982:251). In the content validity, the materials that were

given to the students must be related to the curriculum. It meant that the

materials were suitable to the students. The materials for this research were

based on curriculum 2013 for second grade of Junior High School which

was arranged and applied for the second semester with core competence 3.5

about there is/there are.

2. Construct Validity

Construct validity concerns whether the test is true reflection of the theory

of the trait – in this research- language which is being measured. This type

of validity assumes the existence of certain learning theories or construct

which underlying the acquisition of abilities and skills. It was found that the

topic about there is/there are had been discussed by the students, therefore

the topic was taken for the test to the students. The researcher conducted

speaking ability in form of interpersonal conversation and the test measure

certain aspects of speaking, they are: grammar, vocabulary, and fluency.
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3.5. Data Collection Procedure

In collecting data, the researcher used the following steps:

1) Selecting speaking materials

In selecting the material, the researcher used syllabus based on

curriculum of 2013 for second grade of Junior High School which was

arranged and applied by each education unit. The topic was chosen

based on the materials in their handbook in the forms of interpersonal

dialogue.

2) Determining the instrument of the research

The instrument in this research was speaking test. The researcher

conducted the speaking test for pre-test and post-test. The purpose of

those tests was for gaining the data of students’ speaking ability before

and after the treatment. The test concerned on three aspects namely

vocabulary, fluency, and grammar.

3) Determining population and sample

The population of this research was the second grade students of MTs

Pelita Purwodadi in academic year 2019. One class was taken as the

sample of this research. In determining the experiment class, the

researcher used the suggestion from the teacher.

4) Conducting pre-test

Pre-test was given before the researcher applies the treatment to improve

students’ speaking ability through information gap. The material related

to the curriculum used in the school which was suitable for their level.

Pretest was given to know how far the competence of the students in

speaking before the treatment. The test was 60 minutes.

5) Conducting treatment

The researcher conducted the treatment in experimental group through

information gap task. There were three treatments in this research. Each
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treatment was held in 2 x 40 minutes. The materials given to the

students were based on the syllabus of curriculum 2013 for second grade

of Junior High School.

6) Conducting post-test

Post-test was conducted to measure students’ speaking ability after the

researcher had given the treatment. The post-test was 60 minutes and the

students’ voices were recorded. The post-test and the pre-test had the

same topic. The researcher asked the students to do a role-play with their

friend as a buyer and seller.

7) Analyzing, interpreting, and concluding the data

After collecting the data of students recorded voice in performing short

role-play, the researcher analyzed their vocabulary, grammar, and

fluency. The first step was scoring the pre-test and post-test, then

tabulating the result of the test, calculating the mean of the pre-test and

post-test of the students. Finally, drawing conclusion from the result of

the pre-test and post-test using Repeated Measures T-Test SPPS

(Statistical Package for Social Science) version 17.0 for windows. The

data was gained from the class and the researcher intended to find out

whether there was improvement of students’ speaking ability after the

use of information gap technique.

3.6. Data Analysis

The data in this research were in form scores of students’ speaking

performance in pre-test and post-test were computed by using the formula as

follows:

∑ x
M =

N
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Notes:

M : Mean (the average score)

X : Students score

N : Total number of students

(Arikunto, 1997:68)

Then, the mean of pre-test were compared to the mean of post-test to see

whether information gap had a positive effect toward students’ speaking

ability or not. In order to know whether the students got an improvement the

researcher used the following formula:

I = M2 - M1

Notes:

I : The improvement of students’ speaking ability

M1 : The average score of pre-test

M2 : The average score of post-test

3.7. Hypotheses Testing

The hypotheses testing were used to prove whether the hypothesis propose

in this research was accepted or not. The hypothesis was analyzed by using

Repeated Measure T-Test through computing with Statistical Package for

Social Science (SPPS) version 17.0 for windows.

To determine whether the first hypothesis was accepted or rejected, the

following criteria acceptances were used:

H1: There is significant improvement of students’ speaking ability after

being taught using Information Gap. The criteria H1 is accepted if

alpha is higher than 0.05 (α > 0.05).
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Ho: There is no significant improvement of students’ speaking ability

after being taught using Information Gap. The criteria H0 is accepted

if alpha is lower than 0.05 (α > 0.05).

In addition, the researcher analyzed them to find out the aspect of speaking

skill that most increased by using Information Gap in Teaching Speaking.

The reseracher compared the gain points of each aspect of speaking from

pretest to posttest.

In conclusion, according the explanation above, this chapter discusses

certain points that related to design and procedures of the research that are

used in this research. They are research design, variables, population and

sample, instrument, data collection procedure, data analysis, and hypothesis

testing.
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V. CONCLUSION AND SUGGESTIONS

This chapter presents conclusions that are based on the research’s result and

discussions in the previous chapter. It also presents some suggestions for English

teachers and other researchers who want to try to apply Information Gap in

teaching speaking.

5.1. Conclusions

In line with the results of the data analysis and discussion, the writer comes to this

following conclusion:

1. There is a significant improvements on the students’ speaking ability after the

treatments using information gap task. The result of the posttest is higher that

the result of the pretest. The mean of posttest is 75, and mean of pretest is 64.

The result of the hypothesis test shows that the hypothesis is accepted

(p<0.05, p=0.000). Based on this result, the researcher concludes that

information gap task can help the teacher to improve students’ speaking

ability.

2. Grammar becomes the most increased aspect because the students could

practice using the target language with grammatically correct sentences more

directly in conversation. With context and directly practicing it with friends,

students are able to understand how to use the right grammar easily and

memorize it longer.

3. After the research had been conducted, it is concluded that Information Gap is

a good technique for teaching speaking because it can make the students

participate well in the class and students can practice using English more.
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Information gap is conducted by dividing the students in groups. It can help

the teacher to arrange the students easily.

4. The process of the implementation of Information Gap during the treatment

shows that the steps in Information Gap Technique are able to help the

students to comprehend the speaking skill.

5.2. Suggestions

Referring to the conclusion above, some suggestions can be listed as follows:

1. Suggestions for teacher

a. English teachers are recommended to apply Information Gap as the

alternative strategy in teaching speaking using pictures because it can help

the students in comprehending the materials easier.

b. Teachers should not too concern about the students have to fulfill the task

on the sheet correctly, because the main focus on this technique is for

students practicing their English ability, not completing the task only. It is

also to help the students to relate their prior knowledge with the material.

c. The teacher should give key words or guiding questions to the students if

the students have no idea how to ask or to asnwer in English while

practicing their English with Information Gap.

2. Suggestions for further researcher

a. There are a few studies of Information Gap and its implementation in

teaching speaking. Therefore, further research could use this technique in

teaching English for other English skill such as writing, reading, and

listening.
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