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ABSTRACT 

 

THE IMPLEMENTATION OF ROUNDTABLE TECHNIQUE TO IMPROVE 

STUDENTS’ DESCRIPTIVE TEXT WRITING ABILITY AT THE FIRST GRADE 

OF SMAN 14 BANDAR LAMPUNG 

 

By  

Nikita Putri Mahardika 

 

The objectives of this research were to find out the improvement of students’ descriptive text 

writing ability because of the implementation of roundtable technique and to investigate the 

students’ perception toward the technique. The population of this research was the students of 

SMAN 14 Bandar Lampung in the academic year 2018/2019. The sample of this research 

was X MIA 1 which consisted of 30 students. The research design was one group pretest 

posttest. The students were taught by using roundtable technique in three meetings. The data 

were taken from tests, and then they were analyzed by using Paired Sample T-test. Moreover, 

a questionnaire was used to find out the students’ perception toward the implementation of 

the technique. The result of the implementation of roundtable technique shows that there was 

an significant improvement on students’ writing ability (p<0.05, p=0.00). The mean score of 

the pretest was 56.93, and the posttest was 73.48. In addition, the students perception toward 

the implementation of roundtable technique was positive. The majority of the students agreed 

that roundtable technique was an interesting technique which gave benefits for them. 

Therefore, this suggests that roundtable technique facilitates the students to improve their 

ability in descriptive text writing. 

 
Keywords: writing, writing ability, roundtable techniqu, descriptive text 
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I. INTRODUCTION 

 

This chapter is concerned with some points. There are background, research 

questions, objectives, uses, scope, and definition of terms which will be explained 

and clarified as the following. 

 

1.1. Background 

English has many inter-relationships with various aspects of life owned by human 

being. As it can be seen now, the more modern technology world has, the more 

use of international language is needed. The use of English keeps increasing. 

Therefore, it is important for students to master English to be more competitive. 

English can be learned through productions (speaking and writing) as well as 

through receptions (listening and reading). Writing is one of the productive skills 

that students of senior high school need to master well. According to Chaffee 

(1999:10), writing represents our thoughts, feelings, and experiences. In line with 

this, Raimes (1983:76) states that writing is an ability in which we express the 

ideas, feelings, and thoughts arranged in words, sentences and paragraph using 

eyes, brain and hand. In other words, writing is considered as an important 

activity for students to express their ideas, thoughts, feelings, and judgments about 

everything they have read, seen or experienced. 

 

Based on Kerangka Dasar Kurikulum 2013 for senior high school, the basic 

competency that should be achieved in the writing activity is that the students 

have the ability to develop and produce a written simple functional text including 

narrative text, recount text, and descriptive text. According to Wardiman (2008: 
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15), descriptive text is a text which describes characters of people, something, and 

place. In line with this, Djuharie  (2001: 24) states that descriptive text is aimed to 

visualize somebody, something, a place, and an animal.  

 

Priyana et. al. (2008: 18) also state that descriptive text is a text which focuses on 

the characteristic features of particular subject, such as book, animal, etc. In other 

words, a particular person, place, or thing is described in details in this 

composition. It is a form of text that describes forms of part of thing specifically 

using facts. Wardiman (2008: 15) states that descriptive text is one of texts that is 

difficult to be learnt by student because they have to think critically when they 

analyze something that involves their knowledge in order that what they write can 

be understood by readers. Based on Kerangka Dasar Kurikulum 2013 for a 

descriptive text, students are expected to be able to write various topics that they 

have to describe a person,  tourism place, historical building, etc as based on their 

knowledge.
 

 

However, with regard to the fact, the achievement of students descriptive text 

writing was still low. Based on a pre-observation that the researcher did at SMAN 

14 Bandar Lampung, many students faced difficulties in writing a descriptive text. 

They were unable to generate their idea. They got confused how to start to write, 

how to express their idea in a written form, and how to develop their idea. 

According to Wahyudin (2012:2), students did know what they were going to 

write but they did not know how to put them into words. Less motivation was also 

one of problems in writing. The students think that writing is difficult because 

they were not interested in writing. They thought that writing, especially 

descriptive text writing, was a boring activity. 
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Based on the explanation above, English teachers need to find a solution to solve 

the students' problems in writing. There are several alternatives that can be used 

by teachers to improve students' achievement in descriptive text writing. In line 

with this, Wilkins (1983: 14) states that the students' learning depends on the 

effectiveness of the teachers’ techniques. It means that choosing an appropriate 

and interesting technique is one of ways to solve the students’ problems in 

writing. Therefore, in this research, the researcher used roundtable technique to 

improve students’ ability in descriptive text writing. 

 

According to Kagan (1994), roundtable technique is a learning technique where 

the students take turn in their team by generating their responses, solving 

problems, or making a contribution to a project. Valenti, Latourelle, and Maitland 

(2011:1) also state that roundtable technique is one of the models of cooperative 

learning in which students sit in teams of three or more, each student starts with a 

piece of paper, writes one answer and passes it to their friends in groups to 

continue it. The process of this technique is each group sits in a circle where they 

can see each other. Then, a question is posed, each student has the same chance to 

write their opinion of the question on a paper by rotation.  

 

Moreover, roundtable is a simple technique which gives many advantages for the 

students. According to Rawlinson (2007:14 in Setiyaningsih 2015, 3), there are 

two advantages of roundtable technique. First, it particularly develops students' 

critical thinking, because students are forced to participate in their discussions. 

Second, it increases their involvement in teaching learning process because they 

are given an opportunity to share their ideas with other students.
 

 

Furthermore, the implementation of this technique to help students improve their 

writing ability has also been reported. Khadafi (2017) states that roundtable 
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technique helps students to significantly improve their narrative text writing. In 

addition, this technique can also be used to improve students’ hortatory exposition 

text writing (Hapsari, 2011) and descriptive text writing (Suhesti, 2012). 

Therefore, roundtable technique can be widely accepted as a technique for helping 

students improve their writing ability. 

 

Based on those previous research, it could be inferred that those studies have 

proved that roundtable technique is good to be implemented for teaching writing 

skill, especially for helping students to improve their writing achievement. 

However, this research focused on not only descriptive text writing, but also on 

students’ perception toward the technique. Therefore, this study was in need to 

conduct to prove the effectiveness of roundtable technique, and investigate 

students’ perception toward the technique. 

 

1.2. Research Questions 

Based on the background above, the researcher formulates the problems as 

follows: 

1. Is there any improvement of students’ descriptive text writing ability after 

the implementation of roundtable technique to the first grade students at 

SMAN 14 Bandar Lampung? 

2. What is the perception of the first grade students at SMAN 14 Bandar 

Lampung toward the implementation of roundtable technique? 

 

1.3. Objectives 

In relation to the research questions above, the objectives of this research are: 

1. To find out whether there is an improvement of students writing ability in 

descriptive text because of the implementation of roundtable technique at 

SMAN 14 Bandar Lampung.
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2. To investigate the students’ perception toward the implementation of 

roundtable technique at SMAN 14 Bandar Lampung. 

 

1.4.  Uses 

1. Theoretically, it may support theories that roundtable technique can be 

applied in teaching English, especially in teaching writing. 

2. Practically, the result of this research hopefully can be used as a 

consideration for English teacher to use roundtable technique in improving 

students writing ability. 

 

1.5. Scope 

This research was quantitative and qualitative in nature. It was conducted in the  

first year students of SMAN 14 Bandar Lampung. This research was focused on 

two objectives. The first was focused on using roundtable technique to find out 

whether there was an improvement of students writing ability in descriptive text 

after the implementation of roundtable technique at SMAN 14 Bandar Lampung. 

The second was focused on the students’ perception toward the application of 

roundtable technique in writing. Descriptive text about person was used as the 

material of the learning process. The students were concerned with five aspects of 

writing, such as content, organization, grammar, and mechanics. This study also 

focused on investigating students’ perception toward the implementation of 

roundtable technique in terms of interest and experience. 
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1.6. Definition of terms 

The following statements below are presented as the key terms that are used in 

this study: 

1. Writing 

Writing is a skill in which people express their ideas, feeling, and thoughts which 

are arranged in words, sentences, and paragraph using eyes, brain, and hand. 

(Raimes, 1983: 76) 

2. Descriptive Text 

Descriptive text is a text which appeals to the senses, so it tells how something 

looks, feels smells, tastes, and/or sounds (Oshima and Hogue, 1998: 50).
 

3. Roundtable technique 

Roundtable technique is an information sharing technique that is used to generate 

multiple answers to a question posed by the teacher. Students are divided into at 

least one group that consists of four or more and each will be given a theme or a 

title. Students respond in writing to a question that requires factual answers rather 

than conceptual or controversial responses. In teams, students take turns 

generating written responses, solving problems, or making a contribution to the 

team project, one student writes one word or phrase related to the theme or title 

(Kagan and Kagan, 1998:7) 

 

This chapter has discussed about the background, research questions, objectives, 

uses, scope, and definition of terms. 
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II. LITERATURE REVIEW 

 

This chapter reviews theories that support this research. It consists previous 

researches, writing, teaching writing, descriptive text, roundtable technique, 

procedures of applying roundtable technique in teaching descriptive text, 

advantages and disadvantages of roundtable  technique, concept of students' 

perception, theoretical assumption and hypotheses. 

 

2.1. Previous Research 

In terms of roundtable technique in teaching writing, there are several studies that 

have proved that roundtable technique is effective for improving students’ writing 

ability. More specifically, the previous research will be further described below: 

First, Khadafi (2017) conducted research entitled “Teaching Narrative Writing by 

Using Roundtable Technique to the Eight Grade Students of MTS Patra Mandiri. 

He conducted quantitative research using narrative text in order to know whether 

or not there was a significant improvement on the students’ narrative writing 

achievement who were taught by using roundtable technique before and after the 

treatment. For the sample of this research, the researcher took two classes of eight 

classes of MTS Patra Mandiri. The researcher chose class VIII C and VIII B, each 

of which consisted of 32 students. So, the total number of sample was 64 students. 

The researcher used two instruments for this research; pretest and posttest. The 

finding of this research showed that there was a significant improvement in the 

students' narrative achievement after being taught by using roundtable technique. 
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Second, Hapsari (2011) conducted research entitled “The Use of Roundtable 

Technique to Improve Students’ Achievement in Writing Hortatory Exposition 

Text.” She conducted qualitative research to find out how well roundtable 

technique gave a contribution to improve students' achievement in writing 

hortatory exposition text. The subjects of this study were 33 students of XI IPS 3. 

Teaching journal, observation sheet, guide interview were used as the tools of data 

collecting. The findings of her study concluded that roundtable technique could 

improve students’ achievement, motivation, and interest in writing a hortatory 

exposition text.  

 

Third, Suhesti (2012) conducted research on “Teaching Descriptive Text Writing 

through  Cooperative Learning by Using Roundtable Technique at the First Year 

of SMA Xaverius Pringsewu”. She conducted quantitative research to find out 

whether roundtable technique could increase the students’ ability in descriptive 

text writing according to five components of writing. The sample of this research 

was class X.3. Pretest and posttest were used as instruments to collect the data. 

The result of this research was that roundtable technique could increase students’ 

ability in descriptive text writing according to five components of writing. 

 

Regarding the previous studies above, this research was intended to find out 

further if roundtable technique was effective to improve students’ writing ability 

especially in descriptive text writing. The difference between those researches and 

this research was that this research did not only focus on finding out students’ 

descriptive text writing achievement but also investigating the students' perception 

toward the implementation of roundtable technique. 
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2.2. Writing 

According to Raimes (1983: 76), writing is a skill in which we express ideas, 

feeling and thought which is to be arranged in words, sentences, and paragraph. 

Writing also reinforces the use of the sentence's structure and tenses, idiom, and 

vocabulary correctly. In line with this, Fatoni (2012) states that writing is an 

active process of expressing ideas, thought, and feeling of the writer. It means that 

if someone is able to share his or her message in right order to the reader, there 

will be a communication between them. 

 

Writing is a means of communication similar to speaking; nevertheless, its way of 

communication is different from speaking. In writing, a writer can communicate 

with the reader. She or he can express his or her idea in written form. As Taringan 

(1987:2) states that writing is a language skill that is used in indirect 

communication. In other words, someone can communicate his or her ideas, 

thoughts, and feelings to the others through written form by putting them on a 

paper. 

 

In addition, Nik (2010) states that writing is not just putting a pen to paper or 

writing down ideas but it is how these ideas are presented or expressed 

effectively. This highly demanding process of writing requires a number of skills 

and conventions like organization in the development of ideas and information; a 

high degree of accuracy in choosing the right words so there is no ambiguity of 

meaning and also the right use of complex grammatical devices to focus and 

emphasize ideas. Besides, writing demands the writer to have the careful choice of 

vocabulary and understand grammatical patterns and to be able to write sentence 

structures that are appropriate to the subject matter. Furthermore, writing is 

considered as a complicated skill that needs complex processes. Brown 
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(2001:335) states that written product is the result of thinking, drafting, and 

revising.
 

 

In writing, there are several aspects which should be considered by students in 

order to write well. According to Jacobs (1981), there are five aspects of writing: 

1. Content 

It refers to the substance of writing, the experience of the main idea identified by 

seeing the topic sentence. The topic sentence should express the main idea and 

reflect the entire paragraph. 

2. Organization 

It refers to the logical organization of content that sticks together so that ideas run 

smoothly within paragraph. 

3. Grammar/Language use 

It refers to the use of the correct grammatical forms and syntactical pattern. It is 

identified from the construction of well-formed sentence. 

4. Vocabulary 

It refers to the selection of words that are suitable for the content. It can be 

identified by seeing the words choice or diction in order to convey ideas to the 

reader. 

5. Mechanics 

It refers to the use of graphic conventional of the language. It is identified by 

seeing the usage of spelling, punctuation, and capitalization within the paragraph. 

 

From the theories above, it can be stated that writing is a whole brain activity to 

formulate and organize ideas in right words to deliver and communicate the aims 

to the reader and present it on a piece of paper. 
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2.3. Teaching Writing 

Teaching writing is to teach the students how to express the idea or imagination in 

written form. According to Brown (2000), teaching should be defined with a term 

of learning, because teaching facilitates a learning process, gives the learner an 

opportunity to learn and sets the essential conditions for learning. In addition, 

Harmer (1984:40) points out that there is certain particular consideration that 

needs to be taken into accounts, such as sentence organization, paragraph 

arrangement, and coherence.  

 

According to Madsen (1989:120 in Idrus, 2003, teaching writing requires the 

elements of writing including grammar, sentence organization, vocabulary, and 

mechanics. It means that teaching writing should guide the students not only to 

write a sentence but also to organize their ideas into written form. Then, the 

teacher must give the appropriate guidance in which the students are able to 

express their ideas in written form properly.  

 

In relation in teaching writing, Finnochiaro (1964) states that in order to be 

successful in writing, the material should be relevant to their needs, interest, 

capacities, and ages until they are able to make a composition with a few or even 

no errors. Furthermore, Reid (1993) states that teaching writing is a unique way to 

reinforce learning. It means teaching writing is very important in order to built 

students’ language ability. Therefore, teachers should know the problems faced by 

the students during teaching learning process in order to know the appropriate 

way to overcome the writing problem in writing class.  
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In practicing their writing, the students have to follow the steps to make their 

writing more effective. Mappe (2000) divides writing process into four steps they 

are:
 

1. Pre-writing 

In this stage, students involve some activities, such as reading, mind mapping, 

discussing, questioning and interviewing. A typical pre-writing activity in the 

process approach would be for students to brainstorm on the topic that they got. In 

this way, students will get an idea so they have motivation to start making a good 

writing.  

2. Writing 

In this stage, students will select among ideas during pre-writing and structure 

them. The result of brainstorming session provides a plan of description of topic.  

3. Revising 

In this stage, the students review a draft to check five aspect of writing based on 

the feedback which is given by the teacher or peers. Revision is a process in 

which writers not only polish their style, but also develop their ideas. In this stage, 

the teacher helps the students through the revision to shape and reshape the text 

into final form. 

.4. Editing 

In this stage, students have to check their final draft for some mistake they have 

made based on the feedback given. After students pass checking and editing, they 

are allowed to publish their writing to readers. 

 

2.4. Descriptive Text 

According to Gerot and Wignel (1994), descriptive text is a text which the 

function is to describe a particular person, place or thing. In this kind of text, the 

students are required to list the characteristics of something and usually deal with 

the physical appearance of the described thing (Smalley, Ruetten, and Kozyrev, 
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2001). Based on Wahidi (2009) in Irianti (2015), description is used in all forms 

of writing to create a vivid impression of a person, place, object or event e.g. to 

describe a special place and explain why it is special, to describe the most 

important person in your life, or to describe the animal’s habitat in your report. In 

other words, description text is to describe a particular person, place, or thing.  

 

Furthermore, Temple, Nathan, Burris, and Temple (1998) state that description is 

a discourse that helps the readers visualize. It focuses upon the appearance or the 

nature of an object. In description, the readers see vividly and concretely. In line 

with this, Tompkins (1994) and Stanley (1988) define that descriptive text as 

painting pictures with words. By reading a descriptive text, readers feel that they 

see the description just like they see pictures. Descriptive text has the purpose to 

describe an object or a person that the writer is interested in. 

 

A descriptive text is considered as the simplest and easiest writing form compared 

to the narrative, recount, or procedure, particularly for the beginning writers 

(Ellis, Standal, and Rummel, 1989). In addition, it allows students to share 

interesting impressions of a person, a place, or an object surrounding them 

(Troyka, 1987). In relation to teaching descriptive text writing, teacher should 

help students express anything in their mind about a certain object into words and 

sentences. They should describe an object clearly in order to make the readers 

able to see the object in their mind as clearly as possible. 

 

Stanley (1988) asserts that the aim of description is to convey to the reader what 

something looks like. Furthermore, Johnston and Morrow (1981) state that the 

purpose of descriptive text is to describe objects or persons in which the writer is 

interested. Therefore, the writer should know well what he wants to describe. He 

should describes his ideas and thought vividly based on what he sees, hears, 
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tastes, smell, or touch. The writer should start by observing the objects carefully 

to take the significant details and brings a clear picture to the readers and avoid 

ambiguities. 

 

Doddy (2008) specifies the generic structure of descriptive text into two parts, 

they are 1) identification is to identify phenomenon to be described.; and 2) 

description is to describe parts, qualities, characters. In terms of significant 

lexicon grammatical features, the text focuses on specific participants, contains 

attribute and identifying process, comprises epithets and classifiers in nominal 

groups as well as uses simple present tense (Sutardi and Sukhrian, 2004).  

 

2.5. Roundtable Technique 

Roundtable is one of cooperative learning techniques. Based on Arra, D’ Antonio, 

and D’Antonio (2011:114), cooperative learning is an approach that organizes 

classroom activities into academic and social learning experiences. Richard (2001: 

192) also states that cooperative learning is an approach to teaching that makes 

maximum use of cooperative activities involving pairs and small groups of 

learners in the classroom. Students must work in groups to complete the two sets 

of tasks collectively. Gillies and Adrian (2003:54) add that cooperative learning 

was designed and implemented to develop social strategies and acceptable social 

attitudes in students and to improve social relations within and between groups.  

 

According to Kagan (1994), roundtable technique is a learning technique where 

the students take turn in their team by generating their responses, solving 

problems, or making a contribution to a project. Sinaga (2017) also states that 

roundtable is a technique which can be used for brainstorming, reviewing, or 

practicing skill while also serving as a team builder. By using roundtable 

technique, the students can easily brainstorm their ideas or their thoughts about 
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the topic. Then, they review it in a group. It makes them can improve their writing 

skill in the language.  

 

Furthermore, roundtable technique focuses on the discussion. According to Ekap 

(2010 in Sinaga, 2017, roundtable technique is a technique requires a group or 

team working in the teaching learning process which requires all the members of 

the group have to be ready to explain their group’s answers. It means that the 

answers come through the togetherness of the group. Kagan (1998) recommends 

using roundtable discussion technique to improve the interpersonal skill like team 

building and social skill, however, also academic skill like knowledge building 

and thinking skills. In other words, roundtable technique is recommended in 

improving communication skills, procedure learning, and processing information. 

In roundtable technique, the students take turns generating written responses, 

solving the problem or making a contribution to a project. Barkley (2003: 72) also 

states that one of the best techniques for stimulating ideas and finding a direction 

for a piece of writing is roundtable. 

 

In addition, Valenti, Latourelle, and Maitland (2011:1) state that roundtable 

technique is one of the models of cooperative learning in which students sit in 

teams of three or more, each student starts a piece of paper, writes one answer and 

passes it to their friends in groups to continue it. The process of this technique is 

each group sits in a circle where they can see each other. Then, a question is 

posed, each student has the same chance to write their opinion of the question 

posed in a paper by rotation. Roundtable is a simple technique, but it gives many 

advantages to the students.
.  
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2.6. Procedures of Applying Roundtable Technique in Teaching Descriptive 

Text 

In practicing to write by using roundtable technique and observing the process, 

the researcher followed the following procedure proposed by Mappe (2000). 

 

1. Prewriting 

Prewriting activity gives warming up to the brain to gather the ideas to write 

about. The teacher starts teaching and learning process by explaining the material 

which will be the topic of discussion to the students so that they have prior 

knowledge about the topic they will discuss. Also, the teacher gives a brief 

explanation of the content, the generic structure of the text and the language 

feature. The teacher introduces the students to the process of applying roundtable 

discussion technique. The teacher has to make sure that the explanation is 

understandable for them. After that, the students will be divided into several 

groups. The teacher also provides an example of descriptive text and asks the 

students certain words in the descriptive text. Then, the students write a 

descriptive text, they are asked to write sentences by using their own words in 

simple present tense based on the words that the teacher asked before. 

2. Writing 

Teacher applies roundtable technique in this activity. The teacher gives certain a 

topic to each group of the students. The topic is someone who is close such as best 

friend, mother, and favorite teacher. After that, the teacher gives a blank paper and 

let the students discuss the topic for a second. The students discuss the person 

who is being described, the generic structure, and language feature like what they 

have been explained by the teacher in pre-writing. The paper is passed like a 

clockwise. The students write their ideas as many as possible until the time is 

over. After that, the students are given time to organize their ideas and select 
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precise vocabulary. Then, the students create descriptive text. After that, they 

review their work and discuss it based on five aspects of writing. 

3. Revising 

In this stage, the students do review to correct errors in content, grammar, 

organization, vocabulary, and mechanics. The students check their other friends 

groups’ work by using roundtable technique. 

4. Editing  

In this stage, the students have checked their mistakes and also make a revision. 

After that, the students do editing that is the students make finalization or 

smoothen their text into a good text. 

 

2.7. The Advantages and Disadvantages of Roundtable Technique 

Every technique of teaching learning has advantages and disadvantages. There are 

the advantages and disadvantages of roundtable technique. 

 

2.7.1. The Advantages of Roundtable Technique 

According to Inglehart et al. (2003:192 in Sinaga, 2017), there are some 

advantages of roundtable technique. 

1. The students are able to understand and be aware of how others write and 

learn. Their perception, reasoning, and judgment about the subject matter 

could be shared with each other.
 

2. The students are able to advance their understanding of the subject matter. 

3. The students’ mental or emotional is enhanced because they get to know 

each other better and overcome the problem of disagreements. Besides, 

they may support each other by working together.
 

Meanwhile, Astuti (2013:16) states that there are four advantages of roundtable 

technique. 



18 
 

 

1. Enhancing individual participation. It is because all of students have to 

participate in the discussion. 

2. Training to regard the opinion of each other. It means that students have to 

receive the opinion from other students. 

3. Pooling ideas and experiences from group. It means that students have to 

concentrate all of ideas to make conclusion. 

4. Enhancing the participation in an active process. It means that the students 

are active in the discussion. 

From the information above, it can be stated that Roundtable Technique give 

many advantages in teaching learning process. 

 

2.7.2. The Disadvantages of Roundtable Technique 

According to Utami (2018), roundtable technique has disadvantages that should 

be considered as follows: 

1. Sometimes, it consumes much time to build the ideas since they are 

organized by all the members of the group. 

2. Some students are still unable to express their ideas within the group so 

that they tend to depend on the other members. 

Although roundtable technique has many advantages, it still has a few 

disadvantages. To overcome those problems, teacher should manage the time 

effectively during the implementation of roundtable technique. Teacher also has 

to guide students when they write their ideas so that they do not face difficulties in 

writing. 

 

2.8. Concept of Students’ Perception 

According to Haryanto (2015) perception is the process of how people 

experienced on what they viewed through sensory receptors. Rojas (2011 in 

Santiago and Garcia, 2017) also states that perception as a cognitive process is 
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defined as a mental order tendency. It initially determines the input of the 

information and then it guarantees that the information taken lets the  formation of 

abstractions and world meaning, establishing internal process to create 

judgements, ideas, concepts, etc. (Oviedo, 2004 in Santiago and Garcia, 2017). In 

other words, perception is the process where people interpret something based on 

their own experience as the result of stimuli in producing information. 

 

Furthermore, according to Gibson, Ivanchevich, Donnely (1996) the perception 

can be affected by two factors which included internal and external factors. The 

internal factor involves attention, interest, needs, experience, mood, while external 

factors involves size and placement of objects or stimulus, colors of objects, 

uniqueness and contrast of stimulus, intensity and strength of stimulus. Both 

internal and external factors can affect how people express their thoughts.   

 

Finding out the students’ perception toward the application of Roundtable 

technique is also useful for teacher. Centra and Gaubatz (2000) add that apart 

from teaching effectiveness that gives impact on student achievement, students' 

perceptions are seen to have some relation with student achievement. In other 

words, investigating the students’ perception is needed for the teacher in order to 

see how good students’ achievement is.  

 

In this study, the researcher will use a questionnaire to get students’ perception 

data. As Kember and Leung (2008) write, a substantial part of social science 

research makes use of questionnaires to gather data or seek opinions from 

stakeholders on a wide range of issues. In this study, the researcher will use close-

ended questionnaire that has a four-level scale (1 = completely disagree, 2 =  

disagree, 3 = agree, 4 = completely agree). Several authors (Fowler, 2009; 

Schuman and Presser, 1996; Garland, 1991) compared the use of an even-
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numbered Likert scale, as in the current study, versus an odd-numbered scale that 

also includes a mid-point such as 'no opinion.' The conclusions tend to favor the 

four-level scale method because the middle choice in the even numbered scale 

may be a refuge for not answering. In addition, the four-level scale method is 

likely to reduce social desirability bias a rising from respondents' desires to please 

the interviewer or not be seen to give an unacceptable answer. The questionnaire 

consists of 10 statements which are categorized into interest and experience. 

According to Gibson et. al. (1996), interest is central in determining the ways in 

which we select and process certain types of infomation in preference to others. 

They also state that experience is depend on memory which a person can 

remember past events to know a stimulus in the broadest sense. The categories 

can be seen in this following specification table:  

 

Table 2.1. The Specification of Questionnaire 

No Categories Items Numbers 

1 Interest 1,2,3, 4, 5 

2 Experience 6,7,8,9,10 

 

 

2.9. Theoretical Assumption 

Writing is considered as the most difficult skill in learning English. Therefore, a 

suitable technique is needed to make the students easier in learning this skill. One 

of the techniques that can be used to make the students good in writing is 

roundtable technique. Roundtable is one of cooperative learning techniques. 

Cooperative learning allows students to work together in small groups to support 

each other to improve their own learning and others. Cooperative learning create a 

cooperative atmosphere and allows high achievers and low achievers work 

together. Most of high achievers and low achievers will like this technique, since 
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both of them can get advantages from each other. The lower achievers will be 

helped by high achievers in learning process and high achievers can remind the 

materials that they have learned before because they teach the lower achievers. 

Therefore, the learning will be more effective, fun, and not monotonous. By using 

roundtable technique, the students are given an opportunity to exchange their 

ideas. The students are helped to complete ideas and stimulate their imagination 

powers. This technique also tends to facilitate the students to write different 

answers. Students also write the text in correct grammar, organization, content, 

mechanics, and word choice. Besides, it also gives the students equal participation 

in solving a problem cooperatively, in this case, writing.  

 

As the result, the researcher found that there was an improvement in students’ 

descriptive text writing ability after the students were taught by using roundtable 

technique. The students also perceived this technique as a good technique. 

 

2.10. Hypotheses 

Based on the theoretical assumption above, the researcher formulates the 

hypotheses as follows: 

H0: There is no improvement in students’ descriptive text writing ability after the 

implementation of roundtable technique. 

H1: There is an improvement in students’ descriptive text writing ability after the 

implementation of roundtable technique. 

 

H0: Students’ perception toward the implementation of roundtable technique in 

descriptive text writing is not positive.” 

H1: Students’ perception toward the implementation of roundtable technique in 

descriptive text writing is positive.” 
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This chapter has explained about previous researches, writing, teaching writing, 

descriptive text, roundtable technique, procedures of applying roundtable 

technique in teaching descriptive text, advantages and disadvantages of roundtable 

technique, concept of students' perception, theoretical assumption and hypotheses. 
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  III. METHODS  

 

In this chapter, the researcher discusses several points: design, population and 

sample, variables, data collecting technique, research procedures, scoring criteria, 

instruments, data analyses, data treatment, and hypotheses testing. The content of 

this chapter is presented as follows. 

 

3.1. Design  

In this research, the researcher used two approaches since the purposes of the 

research were: (1) to find out whether there is an improvement on students’ 

descriptive text writing ability after the implementation of roundtable technique; 

and (2) to investigate the students’ perception toward the implementation of 

roundtable technique in descriptive text writing. 

 

To answer the first research question, the researcher used a quantitative approach. 

The design of this research was one group pre-test post-test design. The design of 

this research could be illustrated as follows: 

 

 

 

T1: Pre test 
 

T2: Post test 

X: Treatment (Roundtable Technique) 

(Setiyadi, 2006:143) 

T1 X T2 
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Then, to answer the second research question, a qualitative approach was 

implemented in this research. Suparman (2009) states that qualitative researchers 

report the result obtained from qualitative analysis through detailed descriptions 

of the processes needed in arriving at the categories and patterns of the research. 

The result of the second research question was in form of descriptive analysis. 

 

3.2. Population and Sample 

The population of this study was the students of SMAN 14 Bandar Lampung in 

the academic year of 2018/2019. There were eight classes of first grade. A class 

was taken as the sample of this research for the experimental class. In determining 

the experimental class, the researcher used simple probability by using lottery. By 

using simple probability, each individual in population will get same oppprtunity 

to be chosen as research samples (Setiyadi, 2006:39) 

 

3.3. Variables 

This research consisted of the following variables: 

1. Roundtable technique as independent variable (X) 

It is categorized as independent variable because roundtable technique is the 

variable that can influence the dependent variable to determine the effect between 

phenomenon and the object which is observed. 

2. The students’ achievement in descriptive text writing ability as dependent 

variable (Y) 

It is categorized as dependent variable because students’ achievement is based on 

the activity output. The achievements of students can be measured to determine 

whether or not there is an effect of the independent variable. 
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3.4. Data Collecting Techniques 

To collect the data, the following tests (pre-test and post-test) and questionnaire 

were used.  

1) Pre-test 

The pre-test was administered before the students were taught by using roundtable 

technique or before treatment process. It was given in order to find out the 

students’ ability of descriptive writing before being taught by using roundtable 

technique. This test was in written form essay. The students had to make a 

descriptive paragraph.  

2) Post-test 

The post-test was administered after the students were taught by using roundtable 

technique or after treatment process. Post-test was given in order to measure their 

improvement in writing ability after being taught by using roundtable technique. 

The test of post-test was similar to pre-test. The difference between pre-test and 

post-test was only about the topic. 

3) Questionnaire 

The instrument of the qualitative data that the researcher used was questionnaire 

in order to support the quantitative data. It was given after conducting the 

treatments. The questionnaire was distributed to investigate the students’ 

perception toward the implementation of roundtable technique. 

 

3.5. Research Procedures  

In order to ensure that the result deals with its best procedures to maintain a good 

process, there were several steps as follows: 

1) Selecting materials for treatment 

In selecting materials for treatment, the researcher selected and adapted some 

samples of descriptive text from the internet and English book. 

2) Determining the population and selecting the sample
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The population of this research was the first grade students of SMAN 14 Bandar 

Lampung. The researcher chose one class as the experimental class randomly by 

using lottery since every class had the same opportunity to be chosen. 

3) Administering a pretest 

A pretest was conducted to measure students’ preliminary ability before 

treatment. In this step, students in experimental class were assigned to write a 

descriptive text. The topic was about someone who is close. The time allocation 

was 90 minutes. 

4) Conducting the treatment 

After giving the pretest to the students, the experimental class was given treatment 

by using Roundtable technique. The treatment was conducted in 90 minutes, 

based on the time allocation in the syllabus of the first grade of Senior High 

School. The treatment was conducted in three meetings. In those three meetings, 

the students were guided to write a descriptive text.  

5) Administering a posttest 

In order to see the improvement of students’ writing ability, the posttest was 

conducted in the experimental class after they were given the treatment. The test 

was in form of writing. The students were asked to develop their descriptive text 

writing based on the topic about someone who is close. The posttest was 

conducted in 90 minutes. 

6) Distributing the questionnaire 

The questionnaire was given for the students in order to investigate the students’ 

perception toward the implementation of roundtable technique in descriptive text 

writing. The questionnaire consisted of 10 statements which were categorized into 

interest and experience. 
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7) Scoring 

Since the researcher used two raters to score writing test, the researcher filled the 

scoring test of the first rater (R1) and the second rater (R2) was filled by the 

English teacher. 
 

8) Analyzing data 

After scoring pretest and posttest, the data was analyzed by using SPSS version 

17.0. It was used to find out the means of pretest and posttest and how significant 

the improvement is. Moreover, the questionnaire was analyzed by using 

descriptive analysis. 

 

3.6. Scoring Criteria 

In evaluating the students' writing scores, the researcher and the English teacher  

analyzed the result of students’ descriptive text writing. The criteria of scoring 

system were based on the rating sheet by Jacobs (1981) which concerned to the 

five aspects of writing; content, organization, vocabulary, language use, and 

mechanics.  

 

The criteria of scoring system were based on the rating sheet from Jacobs (1981) 

as can be seen below: 

Table 3.1. The Scoring Criteria 

Aspect of 

Writing 

Score Criteria 

Content 

30-27 Excellent to very good: knowledgeable, 

substantive through development of thesis, 

relevant to assign topic. 

26-22 Good to average: some knowledge of subject, 

adequate range, limited development of thesis, 

mostly relevant to topic but lacks detail.
 

21-17 Fair to poor: limited knowledge of subject, little 

substance, inadequate development of topic. 

16-13 Very poor: does not show knowledge of subject, 

non-substantive, not enough to evaluate. 
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Organization 

20-18 Excellent to very good: fluent expression, ideas 

clearly stated, well-organized, logical sequence. 

17-14 Good to average: not really fluent expression, 

loosely organized but main ideas stand out, 

limited support, logical but incomplete 

sequencing.
 

13-10 Fair to poor: non-fluent, ideas are disconnected, 

lacks logical sequencing and development.
 

9-7 Very poor: does not communicate, no 

organization and not enough to evaluate. 

Vocabulary 

20-18 Excellent to very good: sophisticated range, 

effective word, choice and usage, word from 

mastery. 

17-14 Good to average: adequate range, occasional 

errors of word, choice, usage but meaning not 

obscured. 

13-10 Fair to poor: limited range, frequents errors of 

word, choice, usage, and meaning confused.
 

9-7 Very poor: essentially translation, little 

knowledge of English vocabulary, not enough to 

evaluate. 

Language Use 

25-22 Excellent to very good: effective complex 

construction, few errors of agreement, tense, 

number, word order, articles, pronouns, and 

prepositions.
 

21-18 Good to average: effective but simple 

construction, few errors of agreement, tense, 

number, word order, articles, pronouns, and 

prepositions. 
 

17-11 Fair to poor: major problem in simple or 

complex constructions, frequents error of 

agreement, tense, number, word order, articles, 

pronouns, prepositions and/or fragments run-on. 

10-5 Very poor: virtually no mastery of sentence 

construction rules, dominated by errors, does not 

communicate or not enough to evaluate. 

Mechanic 

5 Excellent to very good: demonstrates mastery 

of conventions; few errors of spelling, 

punctuation, capitalization and paragraphing. 

4 Good to average: occasional errors of spelling, 

punctuation, capitalization and paragraphing but 

meaning not confused. 

3 Fair to poor: frequent errors of spelling, 

punctuation, capitalization and paragraphing, 

poor handwriting, meaning confused.
 

2 Very poor: no mastery of conventions; 

dominated by errors of spelling, punctuation, 

capitalization, paragraphing, not enough to 
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evaluate. 

Total score   

(Jacobs, 1981: 90) 

 

3.7. Instruments 

The instruments were used for this research were writing tests to reveal the 

students’ writing ability. There were provided two writing tests; pre-test and post 

test.  The pre-test was given in the first meeting before the treatments, while the 

post-test was conducted after the students received the treatments. Both of the 

tests were essay form. The topic of the pre-test was about best friend and post test 

was about one of family members. Each test was conducted within 90 minutes. 

The purpose of the pre-test was to see the students writing ability at the first step 

before the treatment was given. Moreover, the purpose of the post-test was to find 

out whether or not there is an increase in students' achievement after the students 

received the treatments.   

 

Furthermore, the researcher also used questionnaire as the instrument. The 

questionnaire was administrated after the post test. In this research, the researcher 

used close ended questionnaire.  It has a four-level scale (1 = completely disagree, 

2 = disagree, 3 = agree, 4 = completely agree). It was in Indonesian in order to 

avoid miscomprehension. It also consisted of 10 statements which were 

categorized into interest and experience. It can be seen in this following 

specification table:  

 

Table 3.2. The Specification of Questionnaire 

No Categories 
Items 

Numbers 
Total 

Percentage of 

Items 

1 Interest 1,2,3,4,5 5 50% 

2 Experience 6,7,8,9,10 5 50% 

Total 10 100% 
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3.7.1. Validity of the Test 

Validity is the extent to which an instrument really measures the objective to be 

measured and suitable with the criteria (Hatch and Farhady, 1982: 250). Hatch 

and Farhady (1982:281) also add that there are two basic types of validity; content 

validity and construct validity. In order to measure whether the test has a good 

validity, those two types of validity are analyzed. 

 

Content validity is concerned with whether the test is sufficiently representative 

and comprehensive for the test. In the content validity, the material given is 

suitable with the curriculum (Setiyadi, 2006). The test had content validity 

because the researcher made this test based on the syllabus and curriculum for 

Senior High School. In this research, the researcher used descriptive text writing 

that was supposed to be comprehended by the first year of senior high school 

students.  

 

Construct Validity is needed for the test instrument which has some indicators in 

measuring one aspect or construct (Setiyadi, 2006:25). Construct validity is the 

process of determining the extent to which test performance can be interpreted in 

terms of one of more construct. Construct validity concerned whether the test is 

actually in line with the theory of what it means to know language (Shohamy, 

1985: 74). This research administered a writing test and the technique, and 

investigate the results of students’ writing based on five aspects of writing 

suggested by Jacobs (1981) : content, organization, language use, vocabulary, and 

mechanic.  
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3.7.2. Validity of the Questionnaire 

While for questionnaire, to get content validity, the items in the questionnaire 

fully represented of the domain of perception toward the implementation of 

roundtable technique. The researcher also consulted with her advisors to get the 

questionnaire examined and to make the test looked right and the instructions 

were easily understood and misleadimg. Then, construct validity plays an 

important role to measure what should be measured related to the theory. To get 

construct validity, the construction of the questionnaire refers to the theory in line 

with Gibson et.al (1996). There were two aspects from Gibson et.al.’s theory; 

interest and experience. The indicators adapted from Izza (2015). 

 

 3.7.3. Reliability of the Test 

Hatch and Farhardy (1982: 243) establish that the reliability of a test could be 

defined as the extent to which a test produces consistent result when it 

administered under similar conditions. A test can be considered reliable if the test 

has a consistent result. Inter-rater reliability was used when the score on the test 

was independently estimated by two or more judges or raters. In this case. The 

first rater was the researcher and the second rater was the English teacher in SMA 

Negeri 14 Bandar Lampung. Both of them discussed the writing criteria in order 

to obtain the reliable result of the test. The researcher also used statistical formula 

in order to achieve the reliability. The formula used in this study: 

 

Notes:  

R: Reliability of the test  
 

N: Number of students  
 

D: The difference of rank correlation   

1 – 6: Constant number 
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After finding the coefficient between raters, the researcher analyzed the 

coefficient of reliability with the standard of reliability, as follows:
 

A very low reliability   (ranges from 0.00 – 0.19) 

A low reliability   (ranges from 0.20 – 0.39) 

An average reliability   (ranges from 0.40 – 0.59) 

A high reliability    (ranges from 0.60 – 0.79) 

A very high reliability   (ranges from 0.80 – 0.100) 

       (Arikunto,1998:260) 

 

 

The reliability of this research could be seen on the explanation below: 

 

1)  The Result of Reliability of Pre-test Score 

 

 

 

 

 
 

 (Very High Reliability) 

 

2)  The Result of the Reliability of Post-test Score 
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  (Very High Reliability) 

 

3.7.4. Reliability of the Questionnaire 

The result of the questionnaire was scored based on Likert scale with range of 

score is 1 to 4. The questionnaire consisted of 10 items. Then, in order to measure 

the consistency of items in the questionnaire, the researcher used Cronbach Alpha 

Coefficient since it is the most commonly used one. The higher alpha is, the more 

reliable the questionnaire is. According to Nunally (1978), the score minimum of 

Cronbach’s Alpha for reliable items is  0.7. 

The reliability of the questionnaire that can be seen on the table below: 

 

Table 3.4. Reliability of the Questionnaire 

Cronbach's Alpha N of Items 

.805 10 

 

The Table 3.4 above indicates the coefficient Alpha obtained is 0.805. It can be 

stated that the questionnaire is reliable (0.805>0.7) 

 

3.8. Data Analysis 

In order to get the results of this research, the researcher analyzed the data using 

some steps as follows: 

1. Scoring the pre-test and post-test. 

2. Tabulating the results of the tests and calculating the means of pre-test and the 

post-test. 

3. Drawing conclusion from the tabulated results of the test given, that was by 

statistically analyzing the data using Paired Sample T-test to show the 
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differences between pretest and posttest of experimental class for answering 

the hypotheses. The data was computed through SPSS. 

4. Tabulating the students’ answer from questionnaire by using Likert scale. 

5. Analyzing the validity of the questionnaire by using Bivariate Pearson. 

6.  Determining coefficient of reliability of questionnaire by using Cronbach 

Alpha. 

7. Describing the students’ perception after being taught through roundtable 

technique. 

 

3.9. Data Treatment 

According to Setiyadi (2006: 168-169), using T-Test for hypotheses testing has 

three basic assumptions that can be described as follows:
 

a. The data is an interval. 

b. The data is taken from random sample in population. 

c. The data is distributed normally. 

Therefore, before testing the hypotheses using Paired Sample T-Test it is 

necessary to find out whether the data is normally distributed or not. The data was 

treated by normality test. 

 

3.10. Hypotheses Testing 

The hypotheses were stated below: 

1. H0: “There is no improvement in students’ descriptive text writing ability after 

the implementation of roundtable technique.” 

 

 

    H1: “There is an improvement in students’ descriptive text writing ability after 

the implementation of roundtable technique.” 

 

H0: Xi=X2 

H1: Xi ≠X2 
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Repeated Measured t-test (Paired Sample T-test) is used to test the hypothesis. 

The criteria are: 

H0 is accepted if significance level is higher than 0.05 (p>0.05) 

H1 is accepted if significance level is lower than 0.05 (p<0.05) 

 

2. H0: Students’ perception toward the implementation of roundtable technique in 

descriptive text writing is not positive.” 

H1: Students’ perception toward the implementation of roundtable technique in 

descriptive text writing is positive.” 

 

Those all that the researcher covers in this chapter: design, population and sample, 

variables, data collecting technique, research procedures, scoring criteria, 

instrument, data analysis, data treatment, and hypothesis testing. 
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V. CONCLUSIONS AND SUGGESTIONS 

 

This chapter presents the conclusions of the results in the research and also 

several suggestions which are elaborated in the following section. 

 

5.1. Conclusions  

In line with the results of the data analysis and discussions which have been 

elaborated to answer the two research questions presented in the first chapter, the 

researcher draws the conclusions as follows. 

 

1) The implementation of roundtable technique can improve students’ writing 

ability in all aspects of writing. It can be said that roundtable technique is a 

suitable technique to be applied in teaching writing. From the statistical result in 

the previous chapter, it can be seen that the significance value is lower than 0.05 

(0.00 <0.05).  

 

2) As a part of a cooperative learning, roundtable technique provides students for 

discussing in groups. It encourages them to share ideas. Moreover, they may feel 

more comfortable and confident because they can share their difficulties that they 

face with their friends rather than with their teacher. Therefore, their perception 

related to the implementation of roundtable technique is positive. This is 

supported by the finding in this study. The result of questionnaire shows that 

students’ responses are mostly positive rather than negative. 
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5.2. Suggestions 

In reference with the conclusion above, the writer gives some suggestions as 

follows:  

 

5.2.1. Suggestions for English Teachers  

1) English teachers are suggested to use roundtable technique as one of alternative 

techniques to improve students’ writing ability. This is because this technique can 

help students who still have the problems in expressing their ideas in written form. 

By using this technique, the students can generate their ideas related to the topic 

and write them coherently and grammatically. 

 

2) English teachers may start using roundtable technique by focusing on certain 

aspect of writing to increase. It is done in order to ease students to improve their 

writing ability step by step. For example, English teacher want to focus on content 

aspect. She or he could give students more time to trigger and develop their ideas 

by using roundtable technique. 

 

5.2.2. Suggestions for Further Researchers  

1) This study was conducted in the Senior High School level. Therefore, further 

researchers can try to find out the effect of using roundtable technique in different 

level. 

 

2) In this study, descriptive text was employed as the media to measure the 

improvement of students’ writing ability after the implementation of roundtable 

technique. Further researchers can try to apply roundtable technique with another 

kind of text. 
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3) This study just investigated students’ perception based on two aspects; interest 

and experience. Further researchers can try to investigate students’ perception 

based on other aspects such as need, attention, and mood.  

 

This chapter has presented the conclusion of the research and also the suggestions 

for English teachers and other researchers who are interested in conducting future 

research in the same field. 
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