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ABSTRACT 

 

 

PROBLEM-BASED-LEARNING APPROACH IN THINK-PAIR-SHARE-

TECHNIQUE THROUGH PICTURE SERIES IN WRITING  

RECOUNT TEXT 

 

By 

    

HELDA JULIA ERIKA 

 

The aims of this research are to find out : 1) the significant difference of students’ 

writing achievement  those are taught using problem-based-learning approach in  

think-pair-share technique through picture series and the  original think-pair-share 

technique through picture series. 2) what aspects of writing improve significantly, 

and 3) students’ perception about  the techniques. Two classes are used in this 

research, X Science 3 is used as a control class and X Science 6 is used as an 

experimental class. The instruments used are writing tests and questionnaire. The 

results show that there is a significant difference of students’ writing achievement 

between experimental class and control class since the value of sig 2- tailed is 

0.000 and students’ writing achievement in experimental class is better than in 

control class because the mean of improvement in experimental class is higher 

than in control class (8.51 > 5.00). Then, in experimental class the mean of pretest 

is 68.61 and posttest is 77.13, and in control class the mean of pretest is 68.10 and 

posttest is 73.10.  The aspects of writing which improve significantly in 

experimental class are content, vocabulary, and organization as the significant 

value is lower than 0.05. Content is improved because students generate ideas 

from formulating problems, thinking, pairing, and collecting data steps, then by 

sharing and collecting data students get new vocabularies and enrich their 

vocabulary mastery, after that organization can be improved because students can 

create a coherence and unity of a story because of analyzing problems and 

concluding steps. In control class only content and vocabulary which are 

improved significantly since the significant value is lower than 0.05 and because 

thinking and pairing steps help students to generate ideas and by sharing ideas 

students can find and enrich new vocabularies. Then, the students in experimental 

have better perception about problem-based-learning approach in think-pair-share 

technique through picture series than students in control class who are taught 

through original think-pair-share technique through picture series for helping them 

to think critically in solving a problem. It is shown by the mean of the scale in 

questionnaire in experimental class is higher than in control class (61.50 > 50.46). 

Based on the results of the research, it can be concluded that problem-based-

learning approach in think-pair-share technique through picture series is better 

than original think-pair-share technique through picture series to improve 

students’ writing achievement and help students to think critically in solving the 

problem.  

 

Keywords: Problem-based-learning approach, Think-pair-share technique, 

Writing achievement, Perception 
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I. INTRODUCTION 

This chapter overviews some relevant theories and previous research that leads the 

researcher intention to conduct a research and to introduce the problem that is 

investigated to find the answer.  

 

1.1. Background of the Problem 

Writing is one of the language skills taught to students in Indonesia as one of the 

compulsory subjects. Language is an effective way of communication of our 

feelings (Javed, Juan, and Nazli, 2013). Writing is a productive ability that plays a 

significant role in a language’s learning. Graham and Perin (2007) state that 

writing is not simply a way of transferring information from one person to 

another, one generation to the next. It is a process of learning and hence, of 

education. Writing is a way of growing. No one would argue that being able to 

write will make you morally better. But it will make you more complex and more 

interesting—in a word, more human. (Kane, 2000).  

In Indonesia, creating good EFL writing is a great challenge and it is difficult to 

achieve because students face many writing problems. Nik et al. (2010) state that 

writing is not just putting pen to paper or writing down ideas, but it is how these 

ideas are presented or expressed effectively. Rass  (2001:30)  states that writing   

is   a   difficult   skill   for   native   speakers   and non-native  speakers;  since  the  

writers  must  be  capable composing  it  in  various  issues,  for  example,  

association, content, reason, vocabularies, and mechanics, for example, spelling,  

accentuation,  and  capitalization. According to Nation (2008), writing is most 

likely to be successful and meaningful for the learners if they are well prepared 
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for what they are going to write. This preparation can be done through the choice 

of topic, or through previous work.  The stated problems above are in line with 

researcher’s experience, some problems of writing were found in SMA YP Unila 

Bandar Lampung. Unfortunately, most of students thought that writing is the most 

difficult skill to be mastered because they were lack of vocabulary and felt 

difficult in elaborating the ideas into sentences and even paragraphs. 

Regarding the stated problems of writing above, it is very important for teacher to 

choose the appropriate and attractive technique in order to be successful in 

learning process. Suitable technique is needed to keep students’ willingness to 

write paragraph or text with less difficulty. Think-Pair-Share (TPS) might be the 

suitable technique to increase student’s writing ability. Kolencik andBernadowski 

(2007)state that Think Pair Share (TPS) is an instructional strategy created by 

Lyman (1981) to develop students’ critical thinking skills. The name is derived 

from the activities/phases involved in the technique, namely: think, pair, and 

share. Krantz and Smith (2020) state that in think-pair-sharee student thinks about 

the prompt, pairs up with someone in the room, and shares their thinking. This 

technique allows students to engage in individual and small group thinking before 

they asked to answer questions in front of the whole class. It is a technique that 

promotes and enables students to work cooperatively. Additionally, think-pair-

share is a very helpful technique to raise awareness of concerns or needs for 

change during the early stage of describing ―Where are we now?‖. (Holcomb, 

2001). 

Moreover, Sahardin, Hanum, and Gani (2017) implement think-pair-share 

technique to facilitate and improve students’ writing of descriptive text. The 

results show that the TPS technique successfully improved the ability of students’ 

in writing, reflected by the post-test scores covering five aspects of writing. 

Despite the results showed that the TPS technique was effective for improving the 
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students’ mastery of organization, vocabulary and content, but less so for 

improving mechanics and grammar. 

Additionally, Febriyantika and Parmawati (2021) conduct a research about 

improving students’ writing descriptive text through think-pair-share technique. 

The result shows that the students’ skill in writing descriptive text is improved by 

Think-Pair-Share technique. It can be concluded that TPS is one good ways to 

students’ writing skill since it can help them to organize the word into descriptive 

text. Furthermore, TPS can improve writing classroom into a better circumstance. 

It can be seen how they could join in writing class. 

Regarding to the results of the previous researches, Think-Pair-Share (TPS) is a 

good technique in teaching writing. Where all the previous studies show a 

significant improvement of the student’s writing achievement. However, Sugiarto 

and Sumarsono (2014) also state that students’ constraint in TPS was they had 

difficulties in delivering their idea and opinion during the pairing and sharing 

steps. In the typical application of TPS, the students are only expected to write 

and discuss without any guidelines before they construct the whole paragraph. 

Then, in thinking and pairing steps students don’t get a clear direction about what 

and how they are going to identify, analyze and solve the problem, they only get 

the instruction to think about the given problem. Therefore, thinking is very 

important for students to solve the problems, especially critical thinking.  

In order to solve the stated obstacle above, it is a good idea to implement 

problem-based-learning (PBL) approach in think-pair-share technique.  Kek and 

Huijser (2011) propose that problem-based learning can be used as a powerful 

pedagogical approach to teach critical thinking while simultaneously teaching 

domain knowledge. Originated in the 1960s at McMaster University Medical 

School, Canada, PBL is a collaborative, constructivist, and contextualized 

learning and teaching approach that uses real-life problems to initiate, motivate 
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and focus knowledge construction (Ribeiro, 2011).  The steps of PBL according to 

Boud and Feletti (1997: 20) in Ragilia, Ambarita, and Rusminto (2018) that 

incorporated into the process of developing learner worksheets are starting from 

formulating the problems, formulating the hypothesis, collecting data, analyzing 

the problems, and concluding.  

In addition there are some previous researches that already used problem-based 

learning approach in teaching writing. First, Sidauruk, Silalahi, and Herman 

(2020) conduct problem-based-leaning (PBL) on writing recount text. The results 

show that the using of Problem Based-Learning (PBL) is effective enough to 

increase the students‟ learning ability in writing. Then, students have become 

more knowledgeable in the phrasing and using tenses. The ability of students in 

writing recount text was increasing than before using problem based learning.  

The second previous research comes from Dastgeer and Afzal (2015)  which 

implements problem-based-learning improving English writing skill. The study 

shows that Problem-Based Learning (PBL) is more effective pedagogy than 

conventional lecture method for teaching English essay writing to secondary level 

students and for improving their English writing skill. Based on those two 

previous researches, it can be concluded that problem-based learning (PBL) gives 

positive impacts in writing. 

Besides technique, instructional media are components of teaching which have 

great influence in improving students’ writing ability. Picture is one of the good 

medias in learning process. According to Sanjaya (2012), pictures are the common 

used media for many kinds of learning process. The good picture is not only a 

picture that is used for showing something, but also a picture that can be used to 

train students’ thinking ability and develop their imagination. Through picture 

series, the students will be interested and will enjoy the teaching and learning 

process. Khotimah, Daud, and Burhansyah (2017) conduct a study is to figure out 
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whether the use of picture series can improve students’ ability in writing skill. The 

result of this study shows that the use of picture series can improve the students’ 

ability in narrative writing skill especially on the content aspect.  

Knowing students’ perception in learning process is very important because it 

conducted think-pair-share technique with problem-based learning approach. 

Asking students’ perception in this research is for finding out students’ point of 

view about the problem-based-learning approach in think-pair-share technique, 

and it was also used to measure how far the students could think critically in order 

to solve a given problem. Robbins and Judge (2016) say that Perception is a 

process by which we organize and interpret sensory impressions in order to give 

meaning to our environment. Then, Wijaya, Arismunandar, and Gani (2021) state 

that perception can be defined as a process that gives meaning to stimulation, in 

the process our sensation only get the stimulation, meanwhile in perception 

process we can give a meaning to the stimulation. It can be stated if perception is 

the recognition and interpretation of sensory information. Perception also includes 

how we react to information. In arranging the items for the questionnaire in this 

research, the indicators of high-order-thinking from Andersona and Krathwohl 

(2001) are used. According to Anderson and Krathwohl (2001) there are three 

indicators of high-order-thinking, they are : Analyzing, Evaluating, and Creating.  

So, based on the explanation above the researcher conducted a research about 

implementing problem-based learning approach in think-pair-share technique 

through picture series in teaching writing recount text. In this case, the researcher 

combined think-pair-share technique and problem-based learning approach in 

learning process through picture series as the media. Nowadays, the research that 

combines think-pair-share and problem-based learning approach in teaching 

writing is still rare. Think-Pair-Share (TPS) is a technique which asks the students 

to work and discuss in pair, which means it can build a good communication 
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among students in class in order to pair or share ideas. Meanwhile, Problem-

Based Learning (PBL) is an approach that inspires students to think critically 

through problems through formulating the problems, formulating the hypothesis, 

collecting data, analyzing the problems, and concluding. Therefore the ideas will 

be written and organized well. Then, picture series itself is a media that can attract 

more students’ attention in class and it also can build their critical thinking in 

identifying information from pictures.  

 

Therefore the researcher conducted problem-based learning approach in think-

pair-share technique through picture series to find out 1) the significant difference 

of the student’s writing achievement between those are taught through problem-

based-learning approach in think-pair-share technique through picture series and 

original think-pair-share technique through picture series  2) what aspect of 

writing improves significantly after being taught through problem-based-learning 

approach in think-pair-share technique through picture series and original think-

pair-share technique through picture series and 3) students’ perception after being 

taught through problem-based-learning approach in think-pair-share technique 

through picture series and original think-pair-share technique through picture 

series 

 

1.2. Research Questions 

The research questions of this research are formulated as follows : 

1. Is there any the significant difference of the student’s writing achievement 

between those are taught through problem-based-learning approach in 

think-pair-share technique through picture series and original think-pair-

share technique through picture series ?  
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2. What aspect of writing improves significantly after being taught through 

problem-based-learning approach in think-pair-share technique through 

picture series and original think-pair-share technique through picture 

series?  

3. What is students’ perception after being taught through problem-based-

learning approach in think-pair-share technique through picture series and 

original think-pair-share technique through picture series?  

 

1.3. Objectives of the Research 

It was expected that the objectives of this research are : 

1. To find out whether there is any significant difference of the student’s 

writing achievement between those are taught through problem-based-

learning approach in think-pair-share technique through picture series and 

original think-pair-share technique through picture series 

2. To find out the aspect of writing that improves significantly after being 

taught through problem-based-learning approach in think-pair-share 

technique through picture series and original think-pair-share technique 

through picture series. 

3. To find out the students’ perception after being taught through problem-

based-learning approach in think-pair-share technique through picture 

series and original think-pair-share technique through picture series.  

 

1.4. Uses of the Research 

The result of this research can be used as follows :  

1. Theoretically, the finding of this research might be useful to support the 

previous research in teaching writing.  
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2. Practically, the outcome of this study is intended to provide a new 

understanding of the teaching method that could be taken as a guidance in 

teaching writing to teachers, lecturers and other instances or occupations 

that are concerned with language instruction, so that students can develop 

their writing skills. 

 

1.5. Scope of Research 

This research was a quantitative and qualitative research and it focused on writing 

skill. It was conducted at the tenth grade students of SMA YP Unila Bandar 

Lampung. In this research, the researcher took two classes (X MIPA 3 and X 

MIPA 6) and the students were taught recount text. It was focused on 

investigating whether there is a significant difference of the student’s writing 

achievement between who are taught through problem-based-learning approach in 

think-pair-share technique through picture series and original think-pair-share 

technique through picture series, what aspect of writing that improves 

significantly after being taught through problem-based-learning approach in think-

pair-share technique through picture series and original think-pair-share technique 

through picture series, and students’ perception after being taught through 

problem-based-learning approach in think-pair-share technique through picture 

series and original think-pair-share technique through picture series. 

 

1.6.Definition of Terms 

From the description above, this study provides some definition of terms that can 

frequently appear during the research. There are some definitions in this research 

which are important to know as follows: 
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1. Writing 

Writing is a process of expressing ideas and organizing them into statements 

or paragraphs in written form.  

2. Think-Pair-Share Technique 

Think-Pair-Share (TPS) is a technique which asks students to work 

individually and in pairs through thinking, pairing, and sharing steps.  

3. Problem-Based Learning (PBL) Approach 

Problem-Based Learning (PBL) is an approach that inspires students to think 

critically through problems through formulating the problems, formulating 

the hypothesis, collecting data, analyzing the problems, and concluding.  

4. Picture Series Media 

Picture series are pictures which show event in chronological order.  

5. Perception 

Perception is the recognition and interpretation of sensory information, it 

encompasses how we react to information. 

6. Recount Text 

Recount text is a text that tells the reader about a story, experience, action, or 

activity in past.  

 

In brief, this chapter consists of the following sections: 1) background of the 

problems 2) research questions 3) objectives of the research 4) use of the research 

5) scope of the research, and 6) definition of terms.  
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II. LITERATURE REVIEW 

This chapter is concerned with the discussion on the concept of writing, teaching 

writing, aspects of writing, problem-based learning approach, think-pair-share-

technique,  picture series media, previous studies, recount text, concept of 

integrated think-pair-share technique with problem-based learning approach, 

perception, theoretical assumption, and hypothesis.  

2.1. Concept of Writing  

One of the important skills which foreign language students need to develop is 

writing. It is important because not only students but also people can express and 

elaborate their ideas and information in written form. Unfortunately, writing is not 

as simple as it is because it needs more complex competencies to generate ideas 

and organize them coherently.  

Ghufron (2016) states that in fact, writing moves into various recursive processes 

and some of them require the intervention of more knowledgeable individuals for 

the final text to be meaningful. Then, another opinion comes from Hyland (2007), 

he states that writing is seen as a product constructed from the writer’s command 

of grammatical and lexical knowledge, and writing development is considered to 

be the result of imitating and manipulating models provided by the teacher.  

Nunan (2005) states that writing is a process that refers to the act of gathering 

ideas and working with them until they are presented in a manner that is polished 

and comprehensible to readers.  In brief, writing is a process of gathering ideas 

that requires individuals’ knowledge to produce a meaningful and comprehensible 

writing to readers.  
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2.2. Teaching Writing  

Teaching writing is to teach students to express and elaborate their ideas in written 

form. Arends(2012) states that teaching is a process of promoting growth in 

students. The intended growth may be far-reaching, such as developing a whole 

new conceptual framework for thinking about science or acquiring a new 

appreciation for literature. According to Edelstein and Pival (1988) in Gangan, 

Astuti, and Indriyani (2021), there are three steps of teaching writing as follows: 

1. Pre-Writing 

The writer selects the general subject, restrict the subject, generate the 

ideas, and organize the ideas. 

2. Writing  

The writer sets the ideas in his minds into words, sentences, paragraph, on 

the papers. 

3. Re-Writing  

The writer evaluates his/her writing: they are in part of correcting the 

content and the form, correcting vocabularies, punctuation, and grammar, 

and correcting writing errors, word duplication, and omission. 

From the explanation above, it can be stated that there are three stages of teaching 

writing; pre-writing, writing, and re-writing.  

 

2.3. Aspects of Writing  

In the process of writing, there are some aspects which should be comprehended. 

Jacobs (1981) in Reyhan (2012)states that there are five aspects, those are content, 

organization, vocabulary, grammar, and mechanics. The five aspects of writing as 

follows:  

1. Content 

It refers to substance of writing, the experience of the main idea (unity), 
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such as: groups of related statements that a writer presents as unit in 

developing a subject. Content paragraph do the work of conveying ideas 

rather than fulfilling special function of transition, restatement, and 

emphasis. 

2. Organization  

It refers to the logical organization of the content (coherence). It contains 

sentences that are logically arranged and flow smoothly. Logical 

arrangement refers to the order of the sentences and ideas. 

3. Vocabulary 

It refers to the selection of words those are suitable with the content. It 

begins with the assumption that the writer wants to express the ideas as 

clearly and directly as he or she can. 

4. Grammar/Language Use 

It refers to the use of the correct grammatical and syntactic pattern on 

separating, combining, and grouping ideas in words, phrases, clauses, and 

sentences to bring out logical relationships in paragraph writing. 

5. Mechanics 

It refers to the use graphic conventional of the language, i.e., The steps of 

arranging letters, words sentences, paragraphs by using knowledge of 

structure and some others related to one another. 

Based on the explanation above, there are five important aspects of writing which 

should be learnt to create a good writing, they are content, organization, 

vocabulary, grammar, and mechanics.  

2.4. Problem-Based Learning Approach 

Originated in the 1960s at McMaster University Medical School, Canada, PBL is 

a collaborative, constructivist, and contextualized learning and teaching approach 

that uses real; life problems to initiate, motivate, and focus knowledge 
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construction (Ribeiro, 2011). PBL is recognized as a progressive active-learning 

and learner-centered approach where unstructured problems (real-world or 

simulated complex problems) are used as the starting point and anchor for the 

learning process (Tan, 2004). According to Barrett and Moore (2011), one 

consequence of using PBL is that students become more aware of what is being 

studied. In PBL, the students have an opportunity to combine theory with practice 

and to improve their ability to learn and memorize information and may see the 

importance of different subjects, lectures, and other learning activities. According 

to Boud and Feletti (1997: 20) in Ragilia, Ambarita, Rusminto (2018), the steps of 

PBL that incorporated into the process of developing learner worksheets are 

starting from formulating the problems, formulating the hypothesis, collecting 

data, analyzing the problems, and concluding.  

 

Problem-Based-Learning (PBL) refers to any learning environment in which the 

problem drives the learning. That is, before students learn something, they are 

presented with a problem. The problem is posed in such a way that the student 

realizes that they need to learn some new information before they can solve the 

problem. Problem-Based Learning is student-centered, which means that students 

are given relevant opportunities.  

 

2.5. Think-Pair-Share Technique 

Think-pair-share is a student-centered technique which means students will get 

most of the information in learning process from other students. Think-pair-share 

is a summarization strategy that can be used in any content area before, during, 

and after a lesson. The activity involves three basic steps, which is, thinking, 

pairing, and sharing. Think-Pair-Share is a technique where teacher poses a 

question and students think of a response. Kolencik andBernadowski (2007) state 

that think-pair-share is an instructional strategy created by Lyman (1981) to 
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develop students’ critical thinking skills. The following explains how to use 

Think-Pair-Share strategy: 

1. Think 

Using the questions listed below, ask students to take a few moments just to 

silently think individually and brainstorm answers to the questions. 

2. Pair 

Using partners, students pair up to talk about the answer each student developed. 

Have students compare their mental or written notes and identify their best and 

most convincing answers.  

3. Share 

After students talk in pairs for a few moments, call for pairs to share their thinking 

with the whole class. Record these responses on the board, chart paper, or a 

transparency.  

 

Himmele and  Himmele (2011)state that  think  pair  share  is  an  easy  total  

participation  technique  that  you  can start implementing every day. Based on the 

explanation above, think-pair-share technique is believed can help students in 

elaborating ideas to write a text because of the three steps; thinking, pairing, and 

sharing.  

 

2.6. Picture Series Media 

Instructional media are components of teaching which have great influence in 

improving students' writing ability. Due to media, the writing teaching-learning 

process will possess more variation and will be exciting. One of visual 

instructional media that is going to be used in this research is picture. Pictures are 

aids that can help the teachers in the teaching learning process. Pictures as the 

visual media are very useful for teaching writing. According to Lindstormberg  in 
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Apsari (2017), by using picture series, the students will be interested and will 

enjoy the teaching and learning process. According to Curtis and Bailey (2001) in 

Muhibbudin (2016), there are four advantages of picture series: 

1. Students can easily compose a story because there are pictures that will guide 

them step by step to create a full story. 

2. Students will feel relaxed in composing the story as they feel that they are 

playing with the cards (pictures). 

3. They are not being forced to build a story and their confidence gradually 

increases. 

4. There is habit formation in this technique (building knowledge, modeling, 

construction and self-construction) 

 

Picture series is used to substitute the real things. The students can recognize and 

compare the words and the real things. The first function of the use of picture 

series is that the students are able to see the picture clearly and distinctly. The 

second is that the students understand better the content of the whole pictures, 

because the first picture is related to the second picture and so on. The content of 

the whole pictures can be understood by the students. It can build up the students’ 

motivation in teaching learning process. . Pictures are set in sequence in order to 

deliver a message that it could represent an event. 

 

2.7. Previous Studies 

2.7.1. Problem-Based Learning Approach in Teaching Writing 

In learning process, teachers should choose a good approach in addition there are 

some previous researches that already used this approach in teaching writing. 

First, Sidauruk, Silalahi, and Herman (2020) conduct problem-based-leaning 

(PBL) on writing recount text. The research is entitled ―The Effect of Problem 
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Based Learning (PBL) on Writing Recount Text at Grade Ten of SMK Negeri 2 

Pematangsiantar‖. The aim of this research is to examine the effect of problem 

based learning on writing recount text at grade ten of SMK Negeri 2 

Pematangsiantar. After analyzing the data, the researchers finds that the students 

of experimental group have the higher score than the control group. The findings 

are supported by the document analysis result score in experimental group, the 

percentage is much more improved than in control group. Therefore, it can be 

concluded that the students are taught by using problem based learning teaching 

method significantly effect of students’ ability in writing recount text. Then, 

students have become more knowledgeable in the phrasing and using tenses.  

 

The second previous research comes from Dastgeer and Afzal (2015)  which 

implements problem-based-learning improving English writing skill. They 

conduct a research entitled ―Improving English Writing Skill: A Case of Problem 

Based Learning‖. The present study was an attempt to experiment PBL learning of 

English writing skill through English essay writing on secondary level students at 

IMCBIP (Islamabad Model College for Boys, Sector G-7/4 Islamabad,Pakistan) 

and to see effectiveness of PBL in comparison of that of conventional lecture 

method. The study was conducted by using pretest-posttest control group 

experimental design with the subjects (20+20 experimental & control groups) and 

data were analyzed by employing t-test and descriptive statistics. The study shows 

that Problem-Based Learning (PBL) is more effective pedagogy than conventional 

lecture method for teaching English essay writing to secondary level students.  

 

Based on those two previous researches, it can be concluded that problem-based 

learning (PBL) gives positive impacts in writing. Based on the previous 

researches above, it can be concluded that Problem-Based Learning (PBL) 

approach can increase students’ writing ability. 
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2.7.2. Think-Pair-Share Technique in Teaching Writing 

Think-Pair-Share technique is believed as one of the good techniques in learning 

process to create an active and attractive class. The first previous research comes 

from Sahardin, Hanum, and Gani (2017) who implement think-pair-share 

technique to facilitate and improve students’ writing of descriptive text entitled 

―Using Think-Pair-Share for Writing Descriptive Texts‖.  The writers conducted 

an experimental study to tenth grade students at a senior high school in Banda 

Aceh to find out whether or not this technique could facilitate and improve the 

students’ writing of descriptive texts in English. The results show that the TPS 

technique successfully improved the ability of students’ in writing, reflected by 

the post-test scores covering five aspects of writing. Despite the results showed 

that the TPS technique was effective for improving the students’ mastery of 

organization, vocabulary and content, but less so for improving mechanics and 

grammar. 

 

Additionally, the second previous research is from Febriyantika and Parmawati 

(2021) who conduct a research about improving students’ writing descriptive text 

through think-pair-share technique entitled ―Improving Students’ Writing 

Descriptive Text through Think-Pair-Share Technique‖. The research was 

conducted in SMP Plus Nurulhidayah Pasundan. The researchers identify some 

problems, such as: 1) Does teaching writing using TPS improve the students’ 

writing creativity?, 2) How is the teaching and learning situation when TPS 

implemented in the writing class?. Classroom Action Research was used in this 

research. The result shows that the students’ skill in writing descriptive text is 

improved by Think-Pair-Share technique. It can be concluded that TPS can 

improve students’ writing creativity and TPS can improve writing classroom into 

a better situation and TPS is one good ways to students’ writing skill since it can 

help them to organize the word into descriptive text. Furthermore, TPS can 
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improve writing classroom into a better circumstance.  Based the results of the 

previous researches above it can be stated if Think-Pair-Share (TPS) technique 

can help students to increase their writing skill.  

 

2.7.3. Picture Series Media in Teaching Writing 

Picture series is one of the interesting media because by using pictures students  

feel enjoyable and attractive in learning process. Khotimah, Daud, and 

Burhansyah (2017) conduct a study is to figure out whether the use of picture 

series can improve students’ ability in writing skill, it is entitled ―Using Picture 

Series to Enhance Students’ Ability in Narrative Writing‖. T The objective of this 

study is to figure out whether the use of picture series can improve students’ 

ability in narrative writing skill, especially on the content aspect of the third grade 

students at MTsN Rukoh Banda Aceh. Most of the third grade students at MTsN 

Rukoh Banda Aceh felt difficult to generate and develop their ideas in writing 

form. By this reason, the researcher conducted experimental-quantitative research 

with the pre-test and post-test control group design to the students by using 

picture series to help them improve their writing. The samples of this study were 

class XI–1 as the experimental class and class XI-5 as the control class, which 

were chosen by using random sampling. The result of this study shows that the 

use of picture series can improve the students’ ability in narrative writing skill 

especially on the content aspect. Based on the explanation above, it can be stated 

if picture series can help students to improve their writing ability.  

 

2.8. Recount Text 

According to Anderson (2003) in Vidya, Nuraini, and Fadloeli (2019) recount is a 

piece of text that retells past events, usually in the order in which they occurred. 

The purpose is to provide the audience with a description of what occurred and 

when it occurred. Agustin (2020) also states that recount text is a text that tells a 
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story or events in the past to readers. The generic structure of recount text as 

follows: 

1. Orientation 

Tells introduction which tells information about who, where and when of 

the events.  

2. Events 

Tells a sequence of events which happens chronologically.  

3. Re-orientation 

It is a closing or conclusion of a story. To end up a story, we can give our 

opinions about the story.    

Agustin (2020) also states the language features of recount text as follow; 

1. Use simple past tense, such as visited, went, departed, came, would, woke 

up, and etc.  

2. Use adverb and adverbial phrase to show time and place, such as last 

January, Bali Island, on the second day, and etc.  

3. Use conjunction and time connectives to arrange or organize the events, 

such as and, before, then, after that, and etc.  

In this research, recount text is used in line with the syllabus in 2013 Curriculum 

for the tenth grade students of senior high school.  

 

2.9. Concept of Problem-Based Learning Approach in Think-Pair-Share 

Technique 

This research modified Lyman’s Think-Pair-Share Technique based on Problem-

Based Learning Approach to create clear steps for students in order to think 

critically in solving a problem. Problem-Based Learning Approach used involves 

formulating the problems, formulating the hypothesis, collecting data, analyzing 

the problems, and concluding. The difference of Lyman’s think-pair-share 
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technique with the implementation of problem-based-learning approach in think-

pair-share technique as follows: 

Table 2.1. The Difference of Lyman’s Think-Pair-Share Technique with 

Think-Pair-Share Technique with Problem-Based Learning Approach. 

Lyman’s Think-Pair-Share 

Technique 

Problem-Based Learning Approach 

in Think-Pair-Share Technique 

1. Thinking (Students thought 

about the problem) 

2. Pairing (Each student paired 

his/her own idea with the pairs) 

3. Sharing (Each student shared 

the discussed idea to others) 

1. Formulating Problems 

2. Thinking 

3. Formulating Hypothesis 

4. Pairing 

5. Collecting Data 

6. Analyzing the Problems 

7. Concluding 

8. Share 

Based on the table above, it can be seen if there are differences between Lyman’s 

think-pair-share technique and implemented problem-based-learning approach in 

think-pair-share technique.  Here are the explanations of the difference steps: 

1. Formulating the Problems 

- The teacher asks the students to identify the sequences of the given 

picture series: 

Please see the pictures series and arrange them into well-arrangement 

picture series ! 

2. Formulating Hypothesis 

- In formulating the hypothesis, students start creating their own 

opinion about the story of the well-arrangement picture series. 
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3. Collecting Data 

- In this stage, students work in pairs and ask questions related to the 

given picture series in order to exchange ideas. 

What do you think about the arrangement of picture series ? 

Do you think the events of the story are ………. ? 

Can you tell me your ideas about the story of the picture series ? 

- After asking information from their pairs, each student has to take 

a note of the discusse information.  

4. Analyzing the Problems 

- In this step, each student compares their own ideas and their pairs’ 

ideas about the given picture series.  

- After comparing, students have to combine their own ideas with 

their pairs’ ideas. 

5. Concluding 

- In this stage, each student has to conclude the story of the picture 

series into a good whole story of recount text.  

- The students are asked to write a recount text based on the story. 

- The teacher guides students to write recount text based on five 

aspects of writing.  

Based on the steps above, the researcher believes that it helps students and teacher 

active in learning process and asks students to think critically in solving a 

problem. The implementation of problem-based-learning approach in think-pair-

share technique through picture series is a best technique to help students in 

solving a problem and having a good writing text by working in pairs.  
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2.10. Perception 

Perception is defined variously by different scholars Robbins and Judge (2016) 

say that perception is a process by which we organize and interpret sensory 

impressions in order to give meaning to our environment. Millikan (2004) also 

states that perception is a way of understanding natural signs or, better of 

translating natural signs into intentional signs.  

According to Goldstein (2010), the field of perception is concerned with 

explaining the operation of the senses and the experiences and behaviors resulting 

from stimulation of the senses. The senses are vision, hearing, the cutaneous 

senses (touch, pain, tickle, itch), chemical senses (taste, smell, flavor), 

proprioception and kinesthesia (awareness of body positions and limb position 

and motion), and the vestibular sense (balance). 

In brief, perception is the recognition and interpretation of sensory information. 

Perception also encompasses how we react to information. We can think of 

perception as a process in which we take in sensory information from our 

surroundings and use that information to interact with them. Perception enables us 

to take sensory information and transform it into something meaningful. 

 

2.11. Theoretical Assumption 

Based on the explanation on literature review, it can be assumed that writing is the 

complex and important skill in learning language. Think-pair-share technique is 

one of the cooperative techniques which can make the students more active in 

learning process, especially by working in pairs to discuss and solve a problem. 

However, the steps in think-pair-share technique still do not provide clear 

instruction for students to think critically in solving a problem. Therefore, 

problem-based learning approach was applied in the learning process through 

think-pair-share technique for solving the stated problem above because the steps 
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of problem-based learning approach give clear instruction about how to think 

critically in solving a problem. Then, the researcher believes that the use of 

picture series media in the implementation of think-pair-share technique in 

teaching writing can help the students to elaborate their ideas easier than text in 

writing a text, especially recount text. By using pictures, the students fell more 

enjoy and interested in the learning process. Therefore, the researcher assumes 

implementing problem-based-learning approach in think-pair-share technique 

through picture series can help students in composing a good and well-ordered of 

writing and guide students to think critically in learning process while solving a 

problem. 

 

2.12. Hypotheses 

Based on the theoretical assumption, the hypothesis is there is a significant 

difference of the students’ writing achievement between those are being taught 

through problem-based-learning approach in think-pair-share technique through 

picture series and original think-pair-share technique through picture series. 

This chapter explains the concept of writing, teaching writing, aspects of writing, 

problem-based learning approach, think-pair-share-technique,  picture series 

media, previous studies, recount text, concept of problem-based learning approach 

in think-pair-share technique, perception, theoretical assumption, and hypothesis. 
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III. RESEARCH METHOD  

This chapter discusses about how to conduct a research which consists of setting 

of the research, design, variable, data sources, instruments, validity and reliability, 

data collecting procedure, data analysis, data treatment, and hypothesis testing. 

These topics are explained as follows :  

3.1. Setting of the Research  

This research was conducted in SMA YP Unila Bandar Lampung on Februari 9
th

 

2022 to March 10
th

 2022. This research used two classes, X science 6 as 

experimental class which was taught using problem-based-learning approach in 

think-pair-share technique through picture series, meanwhile X science 3 as 

control class which was taught using original think-pair-share technique through 

picture series. It is conducted once a week for each class.  

The research was conducted for five times in each class. In the first meeting, 

experimental and control class were given pretest to see students’ writing 

achievement before the treatments. In the second meeting, in both experimental 

and control classes, the researcher explained a material of recount text then the 

researcher also administered a reading test because in syllabus there is a basic 

competence for reading or listening activity for recount text. At the third meeting, 

in experimental class the researcher conducted a treatment using problem-based-

learning approach in think-pair-share technique through picture series to write a 

recount text based the given picture series about having a holiday at beach. 

Whereas, in control class the researcher conducted original think-pair-share 
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technique through picture series to write a recount text based the given picture 

series about having a holiday at beach. 

At the forth meeting the researcher conducted the second treatments with the same 

technique. In experimental class the researcher conducted a treatment using 

problem-based-learning approach in think-pair-share technique through picture 

series to write a recount text based the given picture series about having a holiday 

in Palembang. Meanwhile in control class the researcher conducted original think-

pair-share technique through picture series to write a recount text based the given 

picture series about having a holiday in Palembang. At last meeting, posttest was 

administered in experimental and control classes to see students’ writing 

achievement after being taught by the given treatments. After that students also 

had to fill out the questionnaire to find out how the implemented techniques in 

both classes helped them to think critically in solving a problem.  

3.2. Design 

In this research, the researcher conducted quantitative and qualitative approach. 

This study applied control group pretest-posttest design. For the first and the 

second research questions, researcher used an experimental design to see students’ 

writing achievement after being taught through implementing problem-based-

learning approach in think-pair-share technique through picture series and original 

think-pair-share technique through picture series. Meanwhile for the third research 

question researcher used likert scale and descriptive analysis in form of 

questionnaire to find out students’ perception after being taught using problem-

based-learning approach in think-pair-share technique through picture series and 

original think-pair-share technique through picture series. 

In addition, control group pretest-posttest design was used in this research because 

in experimental group the students were taught through implementing problem-

based-learning approach in think-pair-share technique through picture series and 
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in control group the students were taught through original think-pair-share 

technique through picture series. According to Setiyadi (2006), the research 

design can be illustrated as follows :  

K1 T1 X T2 

K2 T1 O T2 

In which,  

K1 : Group 1 (Experimental Group) 

K2 : Group 2 (Control Group) 

T1 : Pretest 

T2 : Posttest 

X : Treatment using problem-based-learning approach in  think-pair-share 

technique through picture series. 

O : Treatment using original think-pair-share technique through picture 

series. 

The researcher conducted this research in five meetings. The first meeting was 

pretest, the second, third, and forth meetings were treatments, and the fifth 

meeting was posttest and questionnaire.  

 

3.3. Variables 

In this research, there are three variables :  

1. Students’ writing achievement as dependent variable (Y). 

2. Problem-based-learning approach in  think-pair-share technique through 

picture series as independent variable (X) 

3. Original think-pair-share technique through picture series as independent 

variable (X).  

It can be stated if in this research there are two independent variables and one 

dependent variable.  
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3.4. Data Sources 

The population of this research was the tenth grade students of SMA YP Unila 

Bandar Lampung. The sample in this study was gained by using purposive 

sampling based on the English teacher’s recommendation. It used two classes, the 

first class was X science 3 for control class which consisted of 28 students and the 

second class was X science 6 for experimental class which consisted of 30 

students. The students in the first class were taught using implemented problem-

based-learning approach in think-pair-share technique through picture series and 

the students in the second class were taught using original think-pair-share 

technique through picture series. 

 

3.5. Instruments 

In this research, the researcher uses writing test and questionnaire as the 

instruments.  

1. Writing Test 

Writing test is used to find out the significant difference of students’ writing 

achievement between those are taught through implementing problem-based-

learning approach in think-pair-share technique through picture series and original 

think-pair-share technique through picture series and what aspect of writing 

improves significantly after being taught through implementing problem-based-

learning approach in think-pair-share technique through picture series and original 

think-pair-share technique through picture series. There are two kinds of writing 

tests which are used; pretest and posttest. The pretest was given to the students 

before conducting the treatments, whereas posttest was given to the students after 

conducting the treatments to find out the students’ writing achievement in both 

classes. Students were asked to compose recount text, and there were five aspects 

evaluated by the researcher. In pretest, students were asked to create a recount text 

about a holiday at home because of Covid 19, meanwhile in posttest they were 
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asked to compose a recount text about their last holiday outside. Before 

administering the writing test, the instrument was checked by two lecturers from 

Lampung University, whether it is in line with theory and syllabus or not.  Scoring 

criteria is taken from Jacobs et al (1981) in Reyhan (2012). 

Table 3.1. Scoring Criteria 

Aspect Criteria Score 

Content 

Excellent to very good: Knowledgeable, substantive, 

through development of thesis, relevant theory. 

Good to average: Some knowledge of subject, adequate 

range, limited development of thesis, mostly relevant to 

topic but lacks detail. 

Fair to poor: Limited knowledge of subject, little 

substance, inadequate development of topic. 

Very Poor: Does not show knowledge of subject, no 

substantive, not pertinent, not enough to evaluate. 

30-27 

 

26-22 

 

 

21-18 

 

16-13 

 

Organization 

Excellent to very good.  Fluent expression, ideas clearly 

stated/supported, well-organized, logical   sequencing, 

cohesive. 

Good to average. Somewhat choppy, loosely organized 

but main ideas stand out, limited support, logical but 

incomplete sequencing. 

Fair to poor. Non-fluent, ideas confused or 

disconnected, lack logical sequence and development. 

Very poor. Does not communicate, no organization, 

not enough to evaluate 

20-18 

 

 

17-14 

 

 

13-10 

 

      9-7 

Vocabulary 

Excellent to very good.  Sophisticated   range, effective 

words/idioms and usage, word form mastery, appropriate 

register. 

Good to average.  Adequate range,    occasional errors of 

idiom choice, usage but meaning not obscured. 

Fair to poor. Limited range, frequent    errors of 

  20-18 

 

 

17-14 

 

13-10 
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idiom/words, meaning confused or obscure. 

Very poor. Essentially translation, little   knowledge of 

English vocabulary, not enough to evaluate 

 

9-7 

Language use 

Excellent to very good. Effective complete constructions, 

few error of agreement, tense, number, word order, 

function, pronouns, and preposition. 

Good to average. Effective but simple construction, 

minor problem in complex construction, several error of 

agreement, preposition but seldom obscured. 

Fair to poor. Major problem in simple construction, 

frequent error of negation, agreement, tense. Number, 

word, pronoun. Meaning confused. 

Very poor, virtually no mastery of sentence 

construction rules, dominated errors, does not 

communicate, not enough to evaluate. 

 

25-22 

 

21-18 

 

 

17-11 

 

 

10-5 

Mechanic 

Excellent.   Few   errors   of punctuation, spelling, and 

capitalization/ used correctly. 

Good.   Occasional   errors   of punctuation, spelling, and 

capitalization. 

Fair.   Numerous   errors   of punctuation, spelling, and 

capitalization. 

Very Poor. No mastery of convention, dominated by 

errors of punctuation, spelling, and capitalization. 

5 

 

    4 

 

    3 

    

 2 

Total score   

 

2. Questionnaire 

Questionnaire is used to find out students’ perception after being taught through 

implementing problem-based-learning approach in think-pair-share technique 

through picture series in experimental and original think-pair-share technique 

through picture series in control class. The questionnaire was administered at the 

end of the meeting after giving posttest. It is a close-ended questionnaire and it 

consists of 15 statements. The statements of the questionnaire are focused on three 



30 
 

indicators of high-order-thinking by Anderson and Krathwohl (2001). Likert-

Scales based questionnaire was used in this research, the scale had the following 

categorical terms: strongly agree, agree, neutral, disagree, and strongly disagree. 

Before giving the questionnaire to students, the questionnaire was checked by 

lecturers in English language and teaching study program in Lampung University, 

whether it is in line with theory and the procedures or not.   

 

3.6. Validity and Reliability 

In this section there were two parts discussed, they were validity and reliability of 

writing test and questionnaire.  

3.6.1. Validity   

According to Cohen, Manion, and Morrison (2007), Validity concerns the extent 

to which the test tests what it is supposed to test; it must measure what it purports 

to measure. 

1. Validity for Writing Test 

Content Validity 

Cohen, Manion, and Morrison (2007) state that, content validity adequate and 

representative coverage of the domain, field, tasks, behaviors, knowledge etc., 

without interference from extraneous variables. It concerns whether the tests are 

good reflections of the materials that need to be tested. To know whether the test 

had good content validity, the researcher arranged the materials based on the 

objective of teaching in syllabus for the tenth grade of senior high school students. 

In order to identify the agreement if the instrument and materials were in line with 

syllabus, the researcher used two raters. There were two raters, the raters were 

lecturers in English language and teaching study program in Lampung University. 
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Construct Validity 

Construct validity is the extent to which the test measures a particular construct, 

trait, behavior, evidenced through convergent validity and discriminant, divergent 

validity, and by correlating the test with other published tests with the same 

purposes and similar contents (Cohen, Manion, and Morrison, 2007). This 

research examined the writing and the tasks had been written with aspects of 

writing by Jacobs (1981). In this research, the researcher administered writing test 

and the treatments and gave scores for the students’ writing based on five aspects 

of writing: content, organization, vocabulary, language use, and mechanic. In 

order to measure the validity of the writing test, researcher used two raters, the 

raters were lecturers in English language and teaching study program in Lampung 

University. 

 

2. Validity for Questionnaire 

Construct Validity 

Questionnaire of this research is used to find out students’ perception about think-

pair-share technique with problem-based learning approach through picture series 

and original think-pair-share technique through picture series. Construct validity 

of this questionnaire is achieved by looking at a theory by Anderson and 

Krathwohl (2001) who state that there are three indicators of high-order-thinking, 

they are : analyzing, evaluating, and creating. To measure the validity of the 

writing test, researcher used two raters; the raters were lecturers in English 

language and teaching study program in Lampung University. Two raters were 

used to check if the items of the questionnaire are suitable with the used theory. 
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Table 3.2. Specification of Questionnaire 

No. Indicators Item Number 

1 Analyzing 1,2,3,4,5 

2 Evaluating 6,7,8,9,10 

3 Creating 11,12,13,14,15 

 

3.6.2.  Reliability 

Cohen, Manion, and Morrison (2007) state that reliability concerns the stability 

and consistency of test scores (e.g. if a student takes a test twice, or similar 

versions of the same test, the scores should be similar). 

1. Writing Test 

In order to ensure the consistency of measurement and to avoid the subjectivity of 

the research, there was inter-rater reliability. This method required several 

assessors as a team. The assessors in this research were the researcher and an 

English teacher in SMA YP Unila Bandar Lampung.  

To measure how reliable the scoring is, this study used Rank – order Correlation 

with the formula: 

           1- 6ΣD  2 

R     =   

               N( N2−1) 

 

Notes: 

R refers to the reliability of the test 

N refers to the number of students 

D refers to the difference of rank correlation (mean score from the pretest and the 

posttest) 

1 – 6 refers to the constant number 
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After finding the coefficient between raters, the researcher then analyzed the 

coefficient of reliability with the standard of reliability according to Slameto 

(1998) in Andriani and Juliana (2021), as follows: 

A very low reliability  (ranges from 0.00 – 0.19) 

A low reliability  (ranges from 0.20 – 0.39) 

An average reliability (ranges from 0.40 – 0.59) 

A high reliability   (ranges from 0.60 – 0.79) 

A very high reliability (ranges from 0.80 – 0.100) 

Based on the standard of reliability above, it can be concluded that writing tests 

are considered reliable if the tests reach the minimum range of 0.60-0.79 (high 

reliability) 

 

2. Questionnaire 

Reliability test is applied to see the consistency of measurement of a research. A 

Cornbach Alpha was used to measure the consistency of the items of 

questionnaire.  

In order to find out the alpha value, the research used cornbach alpha testing by 

using SPSS 16. To determine the criteria of the reliability of the questionnaire, 

Cohen , Manion, and Morrison (2007) prove following guideline : 

Table 3.3. Guideline for Describing Alpha Value 

Alpha value Descriptions 

> 0.90 Very highly reliable 

0.80-0.90 Highly reliable 

0.70-0.79 Reliable 

0.60-0.69 Minimally reliable 

<0.60 Unacceptably low reliability 
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3.7. Data Collecting Procedure 

The procedures of the research are as follows: 

1. Determining the population and sample  

The researcher chose tenth grade students of SMA YP Unila as the population of 

this research. The researcher took two classes as the sample of the research. 

2. Deciding the materials to be taught and tested 

The material was based on 2013 Curriculum for the tenth grade students in senior 

high school. The researcher selected some samples of recount text from English 

books and internet. 

3. Designing the instruments of the research 

The instruments of this research were writing test and questionnaire. The students 

got the same instruments in both classes. 

4. Conducting pretest  

The researcher prepared the topic for the pretest; it was recount text. So, the 

researcher asked the students to write recount text based on the given picture 

series. The time was 80 minutes for this test. 

5. Giving treatments  

There were two treatments in this research. The first treatment was teaching 

writing recount text through the implementation of problem-based learning 

approach in think-pair-share technique through picture series for experimental 

class. The second treatment was using original think-pair-share technique through 

picture series for control class. The treatments were given three times, each 

treatment was conducted in 90 minutes.  

6. Conducting posttest 

In order to see the improvement of students’ writing ability, the posttest was 

conducted in the class on the next day after having the treatments. The test was in 
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form of writing. The students were asked to write a recount text and it was done in 

80 minutes. 

7. Distributing Questionnaire.  

In order to find out students’ perception towards the implementation of problem-

based-learning approach in think-pair-share technique through picture series and 

original think-pair-share technique through picture series, the questionnaire was 

administered. The students had to answer fifteen statements.  

 

3.8. Data Analysis 

In order to get the results of this research, the data were analyzed by using some 

steps based on the research questions. The researcher collected students’ scores in 

pretest and posttest from experimental and control classes then calculated them by 

using Independent Sample T-Test to answer the first research question about the 

significant difference of students’ writing achievement between those are taught 

using problem-based-learning approach in think-pair-share technique through 

picture series and original think-pair-share technique through picture series.  

To answer the second research question, the researcher analyzed students’ score in 

each aspect of writing from both classes. In order to answer the second research 

question about which aspect of writing improves significantly in experimental and 

control classes, the researcher used Paired-Sample T-test to analyze the data.  

To answer the third research question about students’ perception after being 

taught through problem-based-learning approach in think-pair-share technique 

through picture series and original think-pair-share technique through picture 

series, the researcher calculated the responses and totals all points of each student 

by using likert scale. Then, researcher analyzed the data using descriptive 

analysis.  
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3.9. Data Treatment 

In this part, there was a step before answering the hypothesis testing, the 

researcher conducted normality for writing test.  

Normality Test 

The aim of composing the normality test is to find out whether the data is 

normally distributed or not. The researcher used SPSS Saphiro Wilk program to 

analyze the data in order to find the value. The hypotheses of the normality test as 

follows :  

Ho : The distribution of the data is not normal.  

Hı : The distribution of the data is normal.  

The level of the significance used was 0.05. Hı is accepted if the result of the 

normality test is higher than 0.05 (p>q). 

 

3.9. Hypothesis Testing 

Hypothesis testing is used to prove the hypothesis in this research is accepted or 

not. The researcher used Independent Sample T-Test in SPSS to find out the 

significant difference of students’ writing achievement. The hypothesis is 

approved if the sig value is lower than 0.05. The formulation could be seen as 

follows :  

Ho = There is no significant difference of the student’s writing 

achievement between those are taught through  problem-based-learning 

approach in think-pair-share technique through picture series and 

original think-pair-share technique through picture series. 

Hı = There is a significant difference of the student’s writing achievement 

between those are taught through problem-based-learning approach in 
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think-pair-share technique through picture series and original think-

pair-share technique through picture series. 

The researcher also analyzes what aspect of writing skill that improves 

significantly after being taught through problem-based-learning approach in think-

pair-share technique through picture series and original think-pair-share technique 

through picture series. The researcher used Paired Sample T-Test and it is 

calculated by using SPSS. The hypothesis is approved if the sig value is lower 

than 0.05. The formulation could be seen as follows :  

Ho  = There is no aspect of writing which improves significantly after being 

taught through problem-based-learning approach in think-pair-share 

technique through picture series and original think-pair-share technique 

through picture series. 

Hı  = There is aspect of writing which improves significantly after being 

taught through problem-based-learning approach in think-pair-share 

technique through picture series and original think-pair-share technique 

through picture series. 

This chapter has discussed the setting of the research, design, variables, data 

sources, instruments, validity and reliability, data collecting procedure, data 

analysis, data treatment, and hypothesis testing. 
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V. CONCLUSIONS AND SUGGESTIONS 

 

This chapter discusses the conclusion of this research and the suggestions for 

teachers and other researchers.  

 

5.1. Conclusions 

It can be summarized that the results of conducting problem-based-learning 

approach in think-pair-share technique through picture series and original think-

pair-share technique through picture series enabled the students to improve their 

writing achievement. The conclusion can be drawn as follows : 

1. There is a significant difference of students writing achievement between 

who were taught through problem-based-learning approach in think-pair-

share technique through picture series and original think-pair-share 

technique through picture series. Then problem-based-learning approach 

in think-pair-share technique through picture series is better because the 

steps really guide students by giving more clear instructions to solve a 

problem and compose a good and well-arranged writing. The students’ 

skill of solving problem is improved because in experimental class the 

students always kept practicing to solve the problem through the steps.  

2. Original think-pair-share technique through picture series improves 

content and vocabulary aspects because in thinking and pairing steps 

students can generate the ideas of the content of the story by themselves 

and their pairs. By exchanging the ideas with their pairs, automatically 

students can enrich their vocabulary through the communication, therefore 



78 
 

vocabulary improved significantly. Then, problem-based-learning 

approach in think-pair-share technique through picture series improves 

content, vocabulary, and organization aspects. It happens because in 

thinking, formulating hypothesis, pairing and collecting data students can 

generate ideas from themselves and their pairs to construct the content of 

the story. By exchanging ideas from their friends and communicating with 

their friends, they find some new vocabularies to enrich their vocabulary 

mastery. Then, organization was improved significantly because the 

analyzing problems and concluding steps help students to create a 

coherence or unity of the story.  

3. Students in experimental class had good perception than students in 

control class about how the implemented technique helped the students to 

think critically in solving problem in order to write a good writing. 

Problem-based-learning approach in think-pair-share technique through 

picture series really helps and guides students to think critically in solving 

a problem through from formulating problems, formulating hypothesis, 

analyzing problems, and concluding  

5.2. Suggestions 

Based on the discussion and conclusion above, the researcher recommends some 

suggestion as follows : 

1. For teachers 

- Teachers should make sure if all students have their own part to 

exchange their ideas to their pairs. So that, each student has a 

chance in asking and giving their opinions or assumptions. 

- Teachers should pay attention to time management because there 

are some steps that should be done.  
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2. For other researchers 

- Other researchers should ensure students understand the 

implemented steps, therefore the research can run well.  

- Other researchers should create a conducive situation; therefore 

students can do the steps well.  

- Other researchers should sort and use the proper items of 

questionnaire; therefore it can be answered in each class.  

- Other researchers should combine pair and collecting data steps 

into one step because the two steps have same function.  

 

This chapter has explained the conclusions of research results and the suggestions 

for teachers and other researchers to conduct a better research.  
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