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ABSTRACT 

 

THE CORRELATION BETWEEN STUDENTS’ READING HABIT AND 

THEIR READING COMPREHENSION ABILITY OF NINTH GRADE 

STUDENTS IN SMP NEGERI 3 NATAR 

 

By  

Siti Fauziah 

 

The aims of this research were to find out whether there was any significant 

correlation between students’ reading habit and their reading comprehension 

ability and to find out which aspects of reading comprehension has the highest 

correlation with students’ reading habit. This study was a quantitative research 

which applied ex-post facto design. The sample of this research was the ninth 

grade students of SMP Negeri 3 Natar. 32 students of IX A class were taken as 

samples through the use of purposive sampling. The instruments in this research 

were reading habit questionnaire and reading comprehension test. Pearson 

Product-Moment Correlation formula was used through SPSS 20.0 version to 

analyze the data. The results of this research revealed that there was a significant 

correlation between students’ reading habit and their reading comprehension 

ability since the r-value (0.802) was higher than r-table (0.349). Therefore, this 

indicated that reading habit gives beneficial effect to students’ reading 

comprehension ability. The better students’ reading habit, the better their reading 

comprehension ability. This study also found out that understanding vocabulary 

was the aspect of reading comprehension which has the highest correlation with 

students’ reading habit among five aspects of reading comprehension, it follows 

that when students form a good reading habit, they will have better understanding 

vocabulary that can improve their reading comprehension ability. 
 

Keywords: Reading comprehension, Reading Habit, Correlation.   
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I. INTRODUCTION 

 

 

 

This chapter concerned with the background of the problem, research questions, 

objectives, uses, scope and limitation, and definition of terms in this research 

that were used in this research. 

 

1.1 The Background of the Research 

Linguists and English educators recognize that there are four basic literacy skills 

such as listening, speaking, reading, and writing (Saaiman & Scott, 2015). One of 

the most crucial abilities that students need to develop is reading. In order to have 

better results in the learning process, students must read a lot and comprehend the 

reading material. According to Grabe & Stoller (2013), reading may be taught as a 

technique for extracting information from text and forming an interpretation of 

that information. Thus, this statement indicates that reading is also a tool for 

students to obtain information and knowledge during the educational process. 

 

Furthermore, Patel & Jain (2008) state that reading means getting the meaning 

from the printed words or symbols.  Further, they add that reading is a process 

that requires recognition and comprehension abilities. In other words, reading is 

the process of getting the written information which needs the ability in 

comprehending and recognizing the text. It can be concluded that in education, 

reading ability is a requirement for students, without having a good reading 

ability, the students cannot comprehend the message in the text easily. It is clear 

that there are numerous reasons to emphasize the importance of reading 

comprehension ability, especially in the English language. 

 

The important of reading is not only in terms of the development knowledge, but 

it also influences how people think (Harrison, 2004). This ability has a substantial 
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influence on the development of emotional, moral, and cognitive intelligence. To 

sum up, reading is not only increasing students' knowledge but it is also 

determined the way how students think when they are transferring what they see 

in reading into meaningful information. On the other side, Owusu-Acheaw & 

Larson (2014) state that reading is an important method for information transfer, 

and reading as a habit is an academic practice that improves reading ability 

strategy. From the benefits of reading above, those benefits of reading will assist 

the students a lot in their academic field including reading comprehension ability.  

 

Realizing how crucial reading is for students, we can see the importance of 

developing their reading ability. To achieve it, students must improve their habit 

of reading. Furthermore, a high frequency of reading might train the brain in 

understanding a language. As proposed by Koda (2005), comprehension occurs 

when readers are able to derive and connect what they have learned from their 

reading with their previous knowledge. To put it another way, the other thing that 

can affect the students’ reading comprehension is student’s background 

knowledge and it can be extended through reading habit. The more students 

practice reading, the more proficient they are at comprehending the contents of the 

text. Based on the statement above, to have a better understanding of what 

students read, they need to read a lot. 

 

Reading habit will decrease students' difficulties in learning the language. In 

addition to be successful in reading, the role of reading habit is very important. 

According to Gardner (2012), reading habits can greatly help students to develop 

reading comprehension ability. Pursuing reading habit as a daily activity will help 

the students to read and understand English text easily and accurately. Having a 

good reading habit also improves students’ analytical ability in reading 

comprehension task. It is assumed that reading habit is one of the factors 

influencing reading comprehension ability. To make it happen, students not only 

need a good reading ability but also they need to improve their reading habit.  
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The main purpose of reading process is comprehension. Reading comprehension 

is the process of extracting and building meaning through written language while 

interacting with it (Catherine, 2002). Without comprehension, reading would be 

meaningless, comprehending is not only focused on knowing what the words 

stand for but also the readers need to understand the meaning of the content 

thoroughly. To be more precise in reading comprehension, Tankersley (2006) 

argues that the essence of reading is deriving meaning from words. It is clear now 

that the main purpose of reading is to comprehend what the author is attempting to 

communicate through the printed word. Likewise, reading comprehension is the 

process of acquiring the meaning of the content and all the relevant information 

about the topic in the text. Generally, students are unable to understand the main 

idea of the text because of their limited ability to think and analyze the meaning of 

words and sentences and many students are unable to grasp the author's idea. As 

a result, the readers must pay close attention to catch the meaning of the text 

intended by the author. It means that, the main goal of reading process is to 

comprehend the information through printed materials.  

 

To clearly support this research, here are some previous studies regarding this 

research. Iftanti (2012) on her research finding confirms that the EFL students 

who build English reading habits are those who are willing to spend most of their 

time reading English texts regularly. Moreover, this study found that a number of 

students have good English reading habits, as evidenced by their enthusiasm to 

spend time reading various types of English texts regularly and their motivation to 

read English without being forced. Additionally, Sakinah (2018) on her research 

finding revealed that the objective of students' reading ability also indicated by 

their reading habits. Students who have good reading habit will often read for 

enjoyment. In this research, when students who read for several reasons tend to 

have the higher reading score. In this research, 61% of participants read for 

enjoyment and 60% of participants read for their leisure time. Merely 51% of 

participants read for academic purposes. 

 

Moreover, the present study conducted by Muawanah (2014) on her research 
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finding proves that reading habit and reading comprehension both are interrelated. 

Moreover, she confirms that the students who are having a good reading habit 

have a beneficial impact on their reading comprehension. Thus, reading habits 

will allow the students to link different sources of the English reading material. 

Students' reading habits would help them understand the English text material 

automatically. Students who make reading a habitual activity will push 

themselves to learn new material regardless of the obstacles. As a result, it 

appears that students' good reading habit play an important role in their reading 

comprehension ability. Undoubtedly, those findings clearly confirm that the 

importance of providing students with English reading practices will help them to 

develop positive beliefs toward reading. 

 

Based on the 2013 curriculum, students are accustomed to read and understand the 

meaning of the text as well as summarizing and restating ideas with their own 

words. However, mostly the students have not achieved the curriculum 

expectation and have a low ability in reading comprehension. This matter also 

happened to the students at SMP Negeri 3 Natar. Based on the preliminary 

observation during field school introduction (PLP) in SMP Negeri 3 Natar, the 

researcher found some of the  ninth grade students still faced some problems and 

difficulties in learning English especially in comprehending the content of the 

English text.  In this case, most students are not able to identify the main idea of a 

text, they cannot identify the reference of the word and conclude the topic, they 

difficult to find the important point of the text and the last most of them are only 

reading without knowing what they read. Unfortunately, there were some students 

who thought that reading an English text is complicated and that reading an 

English text is a difficult and boring activity, it is assumed that students’ reading 

frequently or their habit is very poor. This school is selected by considering the 

reading problems that students’ faced. Thus, this research is worth to be 

conducted. 

 

However, the students are too lazy to read both long and short texts. It occurs 

because they have not developed a habit of reading material that is relevant to 
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their interests. On the other hand, they have trouble in getting the main idea of the 

text and difficult to understand some words in reading text. Hence, the success of 

students’ reading comprehension, reading habit is considered as one of the factors 

relating to develop reading comprehension. 

 

The topic and problems above have motivated the researcher to conducts this 

research because the researcher assumes that reading habit might contribute to 

students’ reading comprehension. Therefore, the researcher interested to find out 

how significant the correlation between students' reading habit and their reading 

comprehension ability. Besides, the researcher also interested to find out which 

aspects of reading comprehension that has a highest correlation with reading habit 

of ninth grade students in SMP Negeri 3 Natar.   

 

1.2 Research Question 

The research questions are formulated as follows: 

1. Is there any significant correlation between students' reading habit and 

their reading comprehension ability? 

2. What aspect of reading comprehension has the highest correlation with 

students’ reading habit? 

 

1.3 Objectives of the Problem 

In relation to the research question which is previously formulated, the objectives 

of this research are to find out the answer to the problem and state purposes. The 

followings objective will be investigated in this research are: 

1. To find out the correlation between students' reading habit and their 

reading comprehension ability. 

2. To find out which aspect of reading comprehension has the highest 

correlation with students’ reading habit. 

 

1.4 Uses of the Research 

The finding of this study would be useful with regard to the research question and 

objectives. The objectives of this research are: 
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1. Theoretically, this research finding will give the contribution to 

educational development, especially in language learning. This study also 

can be used as a reference for those who want to conduct the research with 

similar theories regarding reading habit and reading comprehension at a 

different level of students. 

 

2. Practically 

a) This research finding is expected to give positive contributions and 

information to the researcher in implementing and expanding her 

knowledge, particularly in the field of educational research, such as 

research on English language teaching and learning. 

b) This research finding can be used by English teacher to find out the 

students’ reading habit. It is also beneficial as information for English 

teacher concerning on how to encourage the students to read more, 

especially in English. 

c) This research finding will motivate the students to improve their 

reading habit. It also encourages them to read more in order to gain 

their vocabularies, ideas, knowledge as well as their reading 

comprehension ability. 

 

1.5 Scope and Limitation of the Research 

The scope of this study is to find out and investigate the correlation between the 

students reading habit and their reading comprehension ability for ninth grade 

students in SMP Negeri 3 Natar. Consistent with some theories, the researcher 

focuses on students' habit of reading English whether or not can affect or relation 

with their ability in reading comprehension. Through this research, the researcher 

will search the result (score) for every point (reading habit and reading 

comprehension). Thus, the researcher uses two tests to collect data in this research 

without any treatment. The first test is a questionnaire of reading habit, and the 

second test is reading comprehension test. The results of the research will show 

how student's reading habit gives an effect or correlation with their score in 

reading comprehension test. 
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This research specializes on students’ reading comprehension without any 

language abilities or components (speaking, writing, and listening). Again, the 

researcher only focuses on finding whether or not students’ reading habit has a 

significant correlation to students’ reading comprehension ability and also to find 

out which aspects of reading comprehension that has a highest correlation with 

reading habit of ninth grade students in SMP Negeri 3 Natar. 

 

1.6 Definition of Terms 

Definitions of terms are provided to avoid misunderstanding regarding the 

concept. The definitions of terms are defined as follows: 

1. English Reading Habit 

The word habit refers to the activity that is replicated in repeat at the same 

thing. Sangkaeo (1999) defines reading habits as the behavior that shows a 

desire for specific types of reading and tastes in reading. It means that the 

amount of reading and the intensity with which a person pursues his/her 

reading activity determines a person's interests in repeatedly reading 

behavior.    

    

2. Reading Comprehension 

Reading comprehension can be conceptualized as ability to take the 

information from the content of a text. It means that readers need to 

transform the information from the text using their thought (Brassel, 

2008). 



 

 

 

 

 

 

II. LITERATURE REVIEW 

 

 

This chapter covers some theories related to this research. It consists of a previous 

research, concept of ability, concept of reading comprehension, reading 

comprehension aspect, measurement of reading comprehension, levels of reading 

comprehension, concept of reading habit, indicators of reading habit, the 

importance of reading habit, theoretical assumption, and hypothesis. 

 

2.1 Review of Previous Research 

There are some studies that were conducted by other researchers related to the 

research of students' reading habit in language learning: Muawanah (2014), 

Suhana and Haryudin (2015), Yusnaeni, Mahsyhur & M. Syarfi (2019), Najnawati 

(2019), and Haka, Sutarsyah, & Suka (2015). They can be used as references for 

the researcher to finish this research.  

 

One of them was conducted by Muawanah (2014) this research was aimed to 

know the relationship between students' reading habit and their reading 

comprehension. The finding revealed that there was a positive relationship 

between reading habits and students' reading comprehension, as the correlation 

coefficient between the two variables (reading habit and reading comprehension) 

was 0.779 and categorized high correlation. Therefore, it can be concluded that 

reading habit is proven as one of the factors that affect students' reading 

comprehension. Another research was conducted by Suhana and Haryudin in 

(2015) this research is concentrated on finding whether reading habit has a 

correlation to oral reading fluency in Indonesian English learners. The finding 

revealed that there is a positive significant correlation between students' reading 

habit and their reading fluency. 
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Another research was held by Yusnaeni, Mahsyhur & M. Syarfi (2019), the 

research used reading habit questionnaire and reading comprehension test as the 

instrument of data collection. The findings showed that r-obtained is 0.514 with 

the significant level 0,001 which means that there is a significant correlation 

reading habit and reading comprehension. It is implied that the higher students’ 

reading habit, the higher their reading comprehension will be. The same topic is 

also investigated by Najnawati (2019), the participants of this research were the 

second grade students’ of MTs Negeri Parepare. The aim of this research was to 

see the correlation between students’ reading habit and students’ reading 

comprehension. Based on the data obtained in this study, students’ reading habit 

has a significant correlation with students’ reading comprehension, it was 

confirmed by the results of the questionnaire and reading test with significant 

value rxy= 0,480 > rtabel=0,367. 

  

Another research related to reading habit was conducted by Haka, Sutarsyah, & 

Suka in (2015), this research investigated the influence of reading habit toward 

reading comprehension. The sample was 38 students of XI IPA 3 MAN 1 Model 

Bandar Lampung. Through this research, it can be implied reading habit has a 

substantial influence on reading comprehension which shows that students who 

scored well in reading habit they also scored well in reading comprehension. 

Moreover, in this research finding the researcher found that there are another 

factors that make a good achievement in reading comprehension such as: a good 

purpose in reading, have a specific time in reading, have a high motivation in 

reading and also have some good book as a reference. 

 

Based on previous researches above, the researcher found that reading habit has 

positive correlation on learning language, especially reading. To get the data, the 

researcher organizes the test result to prove whether there is a significant 

correlation between students’ reading habit and their reading comprehension 

ability. Unfortunately, the previous research which investigates the correlation 

between students’ reading habit and reading comprehension ability at secondary 

school level is very limited.  Therefore, this research is also conducted to add 
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number of studies about reading habit, especially its correlation with reading 

comprehension ability. 

 

2.2 Concept of Ability 

The state of being able to accomplish something, or your degree of proficiency at 

doing something, is characterized as ability (Fillmore, 1979). Whereas, Nation 

(2001) said that ability is the quality or skill that you have which can makes it 

possible for you to do something. On other words, if someone has ability, he or 

she is considered to be doing something effectively. The ability may be gained by 

continual study and practice.  

 

An ability is not always about doing something physically. A person can also do 

something by including their thinking such as becoming a speaker, solving math 

test, etc. Robbin (2007) said there are two factors of ability; they are intellectual 

ability and physical ability. Intellectual ability is an ability that is needed to do 

several activities of thinking, reasoning and problem solving. While, physical 

ability is activities that require energy, stamina, skill or power. Every people have 

different ability, whether it is from their intellectual, physical or even both of 

them. Based on the definitions of ability above, the researcher implies that ability 

is the skill or power to do in a certain activity. 

 

2.3 Concept of Reading Comprehension 

The goal of reading is comprehension. Comprehension is one of the important 

aspects of reading activities because by understanding a reading material it will 

enhance the reading ability. Reading and comprehension are two notions that 

cannot be separated, they are strongly linked. According to Woolley (2011), 

reading comprehension is the activity of getting meaning the idea of the text. It 

means that comprehension of the contents of reading material involves a process 

of deriving meaning from written text that make is easier for the readers to 

organize the information. This is further supported by Phantharakphong & 

Pothitha (2014), reading comprehension refers to the ability to comprehend 

information conveyed in written form. Meanwhile, Rumelhart (1994) states 

reading comprehension is an interactive activity between students and contexts. In 
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the period of this interaction between students and contexts, students utilize 

different experiences and knowledge which involve language ability, cognitive 

information and world knowledge. 

 

It is important to note that, reading comprehension involves more than just 

interpreting what is written but is also involves considering about what the text 

really means. However, it is generally recognized that students have trouble 

getting the idea and meaning of the written text through reading comprehension. 

Students must have language aspects in order to comprehend texts, including the 

meaning of words, phrases, contents, and most crucially, the author's thoughts. 

Thus, in other terms, reading comprehension is the method of acquiring all the 

essential information or content meaning about the topic in the text.  

 

In conclusion, it is important to have good reading comprehension in order to get 

meaningful information from the text and to achieve the goals of reading process. 

Additionally, for the students who have good reading comprehension, it would be 

easy for them to get a higher score in reading comprehension test. From this point, 

it can be said that reading comprehension is very important for the students in 

their learning process, if the student does not understand what they read, they 

cannot catch the meaning of the text.  

 

Additionally, Grellet (1981) states that there are four categories of the ways in 

reading, that is, skimming, scanning, intensive reading and extensive reading. 

Through those ways, it is easier for readers to do reading comprehension. The 

further information will be explained as follows: 

1. Skimming 

Skimming is the process of quickly going over a text to get the key point 

of it. In this process the readers read through the text rapidly to get the 

necessary information, it is useful for the reader who wants to get the main 

idea from a passage without wasting much time (Grellet, 1981). 

Additionally, Wahyuningsih (2018) summarizes that skimming is the 

process of reading a text for general theme or primary concept. While 
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reading, skimming helps the reader to search for details as well as the 

major concepts. Skimming process involves reading the title, subtitle, 

headings, opening paragraph, and the first sentence of subsequence 

paragraphs, key words, visual components, and the last paragraph. 

 

2. Scanning 

Scanning is the process of reading rapidly in order to discover more 

specific information. Scanning for information technique in this approach 

should be quick and accurate. Readers use this approach to search specific 

information such as dates, names, and location, among other things. 

 

3. Extensive Reading 

Extensive reading entails reading longer books, primarily involves 

comprehensive understanding, and usually for leisure (Grellet, 1981). In 

line with these statement, Patel & Jain (2008) state that the purpose of 

extensive reading is for pleasure. After reading, the reader is unconcerned 

with specific information instead people read for keep them update. 

 

4. Intensive Reading 

Intensive reading refers to the process of reading shorter text. Particularly, 

the learner read the materials to gain information or analysis. The purpose 

of this reading is carried out in order to get specific information (Patel & 

Jain, 2008). 

 

Each kind of ways of reading discussed above is employed for specific reasons.  

Each also requires a different approach and technique to achieve its goal. For 

instance, skimming and scanning techniques are useful for the readers when they 

read a reading section in a reading test. Additionally, those ways of reading are 

related to the indicators of reading comprehension which will help the students to 

answer the questions in easy ways. Thus, by using those techniques, they may be 

able to find the information they need without having to read the entire reading 

passage in a shorter time.  
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2.3.1 Reading Comprehension Aspects 

The main purpose of reading is comprehension. From reading, the students will 

get some valuable information if the students can get what is the author intended 

to convey. To make it happen the readers or the students need to know the aspects 

of reading comprehension. According to Nuttall (1996), there are several reading 

comprehension aspects that students should master, including: 

1. Identifying the Main idea 

Main idea refers to the “big idea” or the main concept found in text (Duffy, 

2009). To identify the main idea, readers must understand what the primary 

message that the author needs to convey by summarizing it and looking for 

repetition ideas. It is also found in the first sentence of the paragraph. To 

figure it out, the reader must think across the entire text. 

 

2. Finding Specific Information in the Text 

The reader must scan particular details when reading factual material. 

Factual information is the information that is explicitly stated in the text. 

There are many different forms of factual information definition, example, 

facts, an incident, analogy, comparison, cause and effect, statistics, and 

quotation. In which, the majority of the answers may be found in the text. 

To find the specific information the reader only reads a few sentences that 

are connected to the questions 

 

3. Determining Reference 

It is essential to understand the references used in a text because the 

references often used in a text in order to avoid the repetition word. A text 

would be monotonous to have and repeat the same term or phrase every 

time an author uses it.  

 

4. Making Inference 

In reading comprehension, making inference is very important. This process 

is about how students to think more deeply about the implicit meaning in the 
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text. It is an ability that allows students to integrate their prior knowledge to 

comprehend something that is not explicitly stated in the text.  

 

5. Understanding Vocabulary 

The most important aspects of successful reading is the ability to understand 

the meaning of vocabulary items from context (Harmer, 1997). Vocabulary 

is essential for reading comprehension. Readers cannot comprehend what 

they are reading without knowing the majority of the words really mean. It 

is necessary to understand vocabulary in the text.  

 

From the explanation above, the benefits of locating the main idea, determining 

reference, making inference, finding specific information in the text, and 

understanding vocabulary help the readers to understand the points the author 

attempting to convey. For example, if readers have read the text and do not get the 

main idea, they will not know what the contents of the text completely. Moreover, 

the aspects of reading comprehension described above will be used in order to 

determine students’ reading comprehension ability.  

 

2.3.2 Measurement of Reading Comprehension 

The most common sort of published reading test or measurement is reading 

comprehension assessment. The most frequent reading comprehension assessment 

is having the readers to read a passage of text that is leveled appropriately for 

them, followed by asking some explicit, detailed, and comprehensive questions 

about the content of the text. 

 

In this research, the researcher will focus on students’ reading comprehension 

ability in measuring 5 aspects of reading by the theory proposed by Nuttall (1996) 

including: main idea, specific information, reference, inference, and vocabulary. 

These aspects will be measured using reading comprehension test in the form of 

multiple choices question which is adapted from National Examination published 

by Ministry of Education and Culture in 2019. 
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2.3.3 Levels of Reading Comprehension 

According to Westwood (2001), there are four levels of reading comprehension to 

help the students monitor their comprehension levels in reading. The levels of 

reading comprehension are described as follows: 

1. Literal comprehension 

The first level of comprehension is called literal comprehension. 

Comprehension at this level involves what the author is actually saying in 

the written words. The readers need to comprehend the information or 

ideas provided explicitly in the reading material. Basic questions on literal 

comprehension include who, what, where, and when. In addition, the type 

of information that could be identified as literal comprehension including, 

the main idea, the sequence of events, characters in story, and stated facts. 

All these literal information are easily understandable from a text. 

 

2. Inferential level 

Inferential level means read between lines and making inferences. This 

level requires a higher level of thinking ability because the questions in the 

category of interpretation are concerned with answer that are not directly 

stated in the text but are implied where the students make connection 

between author’s ideas, make inference, or implied meaning from the text, 

not just what the author says in the written words.  

 

3. Critical level 

At the critical level the readers assess the good sense of what they are 

reading, its clarity, accuracy and truthfulness. In this comprehension level, 

reading is the process of comparing in a passage to the readers’ own 

knowledge and ideas. 

 

4. Creative level 

At this level, the readers can apply the insights or ideas acquired by the 

reading. The creative level stimulates readers to think in new and original 
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ways. It involves giving personal reactions based on comprehension of the 

stated messages. 

 

In conclusion, deep comprehension occurs when all levels have been considered. 

Every readers have a different level of comprehension, it depends on how far their 

ability to comprehend reading materials. Those levels help the readers to go 

beyond the surface of a text in a step-by-step way. As the result, the researcher 

concluded that most of the students have achieved inferential level based on the 

result of reading comprehension test, in which the students are able to read 

between the lines and make inferences about things not directly stated.  

 

2.4 Bloom’s Taxonomy for Reading Test 

Comprehension is the second classification level of Bloom’s Taxomy which 

assess actual reading comprehension ability. Students will acquire higher order 

thinking by using higher levels of questioning. Bloom et al. (1956) classified 

learning objectives for cognitive domain into six levels, namely knowledge, 

comprehension, application, analysis, synthesis, and evaluation. Then, Anderson 

et al. (2001) revised them by making some changes as follows: 

1. Remembering 

The reading test on the level of remembering is simply about how students 

recall the facts, definitions, or concepts based on the material provided. 

Because they can find the facts, concepts, or definitions in the book if they 

read it attentively. On this level, students are naturally limited to 

recognizing, finding, and transferring facts, concepts, or definitions from 

the text to the answer sheet. Exhibits previously learned material by 

recalling facts, words, basic ideas, and answers. 

 

2. Comprehending/understanding 

Reading test on the level of understanding means that the students are able 

to understand what they read, what is the content of the text they read. And 

they are able to find the relationship of each information from the text, 

finding causality, finding similarities and dissimilarities, and so forth. 
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Question given on this level is not too difficult, it is still about a simple 

cognitive aspects, even though it is higher than remembering. Here, the 

students are not only to recognize the text and to match the question with 

its answer but they are able to understand it. 

 

3. Applying  

Reading test on the level of applying means that the students are able to 

apply their understanding on the situation and condition which are relating 

each other. The students ordered to give the new cases, new examples, 

about a concept, a definition, or facts. Their ability in giving the examples, 

demonstrating their understanding, presenting what they know, and so on, 

are a fact that they are not only remember and understand, but also they 

can apply it. Solving problems by applying acquired knowledge, facts, 

techniques and rules in a different way. 

 

4. Analyzing  

Reading test on the level of analyzing demands the students to be able to 

analyze the information in a text, recognizing, identifying, and 

distinguishing the information. The cognitive activity demanding on this 

level is more than only to understand the content. The understanding level 

demanding in here is a critical understanding, and detail information, more 

above those, it is about the specific part, specific information of the text.  

 

5. Evaluating  

Reading test on this level demands the students to be able to give 

evaluation upon the text they read, whether about the content or about the 

cases and problems, or about how the writer write the text / point of view. 

Test on this level needs not only deeper knowledge about the problems on 

the text, but also the knowledge out of the text. Same as the synthesis test, 

this evaluation test also needs the high level of cognitive activity. This test 

is very good used in order to measure the student’s way of thinking, and to 

train them well. 
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6. Creating  

Students must be able to develop new ideas and information using what 

they has been learned before in order to pass the reading test at this level. 

The students must be able to relate or generalize the concepts, cases, ideas, 

facts, and opinions that are presented in the text. They must also be able to 

put information together in a new way by putting different combinations of 

the text's elements together or by suggesting an alternative course of 

action. This level of cognitive function involves learning new knowledge, 

making predictions, and solving problems. This level of cognitive function 

is complicated and advanced. Because the test being administered now 

requires more complex cognitive functions, not everyone can complete it 

accurately. 

  

In conclusion, objective assessment (multiple-choice, matching, fill in the blank) 

often concentrate on the two lowest levels of Bloom's Taxonomy: remembering 

and comprehending. Subjective assessment (essay answers, experiments, 

portfolios, and performances) are more likely to examine higher levels of Bloom's 

Taxonomy: applying, analyzing, evaluating, and producing. Thus, it can be 

concluded that the teacher should ensure that the questions in the test are pulled 

from levels of the taxonomy pyramid based on the assessment type and students’ 

level. 

 

 2.5 Concept of Reading Habit 

Reading habit has numerous definitions in the literature. Maximilian (2020) 

defines reading habit as a way someone organized his or her reading in terms of 

intensity or time spent in reading, the number of reading texts, and the kind of 

reading text. Another theory, Wanjari and Mahakulkar (2011) state that reading 

habit entails the collection of reading materials and a desire to have more time to 

do reading activities. Moreover, Shen (2006) states that reading habit refers to 

how often, how much and what readers read. 
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Students are expected to have a good reading habit for improving reading 

comprehension ability and they have to practice reading English material more 

frequently. According to Chettri (2013), reading can be said as a habit if this 

activity is done repeatedly. Thus, it can be said that as repeated actions, habit 

involves a process of an unconscious pattern. Moreover, reading habit would help 

the learner obtaining and gaining meaningful knowledge and enable the student in 

achieving language proficiency which includes reading ability. To sum up, 

reading habit is one of the important factors that can help and influence students 

to be able to have a good ability in understanding something by reading activity, 

as well as in getting some information through written form. 

 

Therefore, in order to become a habit, reading must be done on a regular basis. It 

is not simple to make the transformation from a reading practice into a habit. To 

make reading a habit, it takes a long time, some practice, and a lot of motivation 

from the reader. In brief, reading habit is a pattern of reading practice that 

includes a person's amount of time spent reading and the type of text or book that 

is read. To develop a reading habit, reader must fully commit to reading and do so 

often. This research discusses the students reading habit that they do every day. 

Habit in this research refers to the habit that students always do in their spare time 

or they intentionally spend their time for reading at school or at home.  

 

Moreover, the development of students’ reading habit has been influenced by 

several factors. As stated by Shen (2006) reading habits are linked to several 

factors, including: 

1. Gender 

In respect of gender, there are many differences aspects of reading 

habits and preferences among boys and girls. As proposed by Uusen & 

Müürsepp (2012), girls’ average time spend with reading every days is 

114 minutes (1 hour 54 minutes) while boys spend average time with 

reading every day is 74 minutes (1 hour 14 minutes). As a result, girls 

read more frequently and for longer periods of time than boys. 

Moreover, Uusen & Müürsepp (2012) said that in leisure time women 

are more likely to read for entertainment (novels, crime fiction, science 
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fiction and horror books or thrillers) whereas, men more prefer to read 

to gain information (newspaper, biographies and factual book). In 

addition, Clark & Foster (2005) revealed that girls greatly enjoy reading 

more than boys. Most times boys have a negative attitude towards 

reading.  

 

2. Age Levels 

Reading habit is connected with gender and age levels, these factors are 

closely related to students’ reading interest. Clark & Foster (2005) 

revealed that primary students enjoying reading significantly than 

secondary ones. Interestingly, primary students rated themselves as 

better readers that secondary students.  

 

3. Educational Background and Socio-Economic Status 

Reading habits of students at different levels of school are slightly 

different as well as graduate and undergraduate students. Shen (2006) 

surveyed that younger students preferred to read news, while college 

students in junior level read newspaper more frequently than 

sophomores or seniors, senior read magazines more often than 

sophomore and junior. Moreover,  Mokhtari & Sheorey (1994) revealed 

that reading habits of ESL students in college was shown to be 

significantly related to their educational level (graduate and 

undergraduate). Graduate students read more extensively and spent 

more time reading for academic purposes than did their undergraduate 

counterparts.  

 

Based on definitions above, it is apparent that those factors have responsibility in 

fostering students’ reading habit. However, the researcher does not use those 

factors to evaluate students’ reading habit. Besides, this research will be used the 

indicators of reading habit proposed by Gaona & González (2010) that will be 

elaborated below. 
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2.5.1 Indicators of Reading Habit 

We need to see at some indicators to know if someone has reading habit or not. In 

this research, the researcher used the intrinsic and extrinsic indicators of reading 

habit. Gaona & González (2010) summarized that there are several indicators to 

determine the presence of reading habit including: 

1. Materials read 

Materials read means a specific estimate of the number of reading 

materials that the person reads during some sort of time.  

 

2. Reading Frequency 

Reading frequency refers to the amount of time spent on reading a 

particular unit of time. This indicates that the more frequently of time 

you read the higher level of ability to comprehend the content of reading 

you get. The amount of time people read determines whether or not they 

acquire a reading habit. Students with high levels of reading habits 

would have better abilities and knowledge than students with low levels 

of reading habits. Reading frequency will help the students to become 

good readers since they are more motivated to read, which leads to 

higher comprehension abilities. 

 

3. Time Spent on Academic Reading 

Time spent on academic reading is amount of time of person reports 

spending to reading materials that are related to his or her education. 

Reading textbooks and other materials generally necessary for college 

study is typically characterized as academic reading (Mokhtari & 

Sheorey, 1994). For certain lessons, reading academic textbook is 

important as teachers are unable to cover all the lesson content, or in 

some situations. The textbook is designed comparatively easier to make 

the students able to learn independently. It can be concluded that, the 

more students spend their time in academic reading the more benefit that 

they will get in their study. 
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4. Time Spent on Non-Academic Reading 

Time spent on non-academic reading refers to the amount of time that 

the student claims to read books that are not directly relevant to his or 

her course of study. Students read based on their preferences and they 

view reading as a pleasurable activity. Moreover, Mokhtari & Sheorey 

(1994) classify non-academic reading into materials that unrelated to 

academic study purposes such as books, newspaper, magazines. 

 

5. Motivation in the Family Environment 

Family environment contributes an important impact of students’ 

reading habit. It is because home is a first place where the children learn 

before they begin a formal school. As Iftanti (2015) studied that the 

presence of figures as friends, father, or mother who creates good 

reading habits are motivational constructs that aid in the development of 

their good reading habits in English. In terms of achievement and 

motivation, children with uneducated parent are at disadvantages, than 

children with educated parent. Moreover, reading habits can also be 

influenced by the family background and home environment. Students 

who never learned to read at home due to lack of reading resources or 

because of their parents’ level of education, have struggle to build good 

reading habits (Yamoah, 2015).  

 

6. Motivation in The Academic Environment 

The motivation of teachers or librarians is one of the indicators of 

students’ reading habit. In an academic context, students frequently 

report on the teacher’s use of activities to encourage book or literary 

interaction. Moreover, Park (2008) found that EFL students who acquire 

reading habit are more likely to have a teacher who likes reading as 

well. motivation is responsible for why people decide to do something, 

how long they can continue the action, and how much they will do it 

(Doernyei, 2001). In this way, reading habits of teacher and parents will 

set the tone for fostering reading as a joyful experience rather than just 
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an acquired taste. 

 

 

Considering the importance of academic environment in student’s 

reading habit. It is worth saying that students’ motivation for reading 

will support them in achieving a good grade in English course. To put it 

another way, reading motivation and academic environment is essential 

for students’ reading comprehension ability. Obviously, motivation is 

very important for students learning process because students’ 

motivation can push them to achieve the best possible learning 

outcomes. 

 

Additionally, the indicators of reading habit above will be used to evaluate the 

questionnaire of students’ reading habit to get result of questionnaire. 

 

2.5.2 The Importance of Reading Habit 

Based on the definition of reading and reading habit above, it is obvious that 

developing reading habit is very important for the students. Reading habit is a 

fundamental in the development of academic success. By implementing reading as 

a habitual activity, students are able to read critically, effectively and in positively. 

Furthermore, reading habit allows readers to expand their minds and become more 

knowledgeable.  

 

Reading is an important habit for students to develop their learning process. 

According to Gardner (2012), reading habits can greatly help students in 

achieving good academic achievement. Moreover, reading habit would support 

the students in acquiring and gaining relevant information, as well as high English 

academic achievement in school, especially in reading comprehension. 

                                                                                                                                                                                         

Additionally, Owusu-Acheaw & Larson (2014) state that reading habit is a 

deliberate pattern of study that helps students master academic subjects and 

passing test. In other words, by having a good reading habit, it helps the students 
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in many aspects of reading comprehension ability is determined by their reading 

habit. In terms of the importance of reading, students learning English as foreign 

language must develop good English reading habits since they will be involved in 

many English reading practices. 

 

Since English is the subject that is tested in national examination for Indonesian 

secondary students, English reading comprehension ability is very crucial factors 

related to the students success. Reading habit is also viewed as one of factors 

relating to the success of reading comprehension. Therefore, to enhance English 

reading comprehension, it is necessary to improve English reading habit of 

students. By accustoming a good reading habit as a daily activity, it will help the 

students to read and to comprehend English text fluently and accurately. 

Practicing reading habit also improves analytical skill in comprehension task. 

 

As seen above, it can be concluded that the more students spend their time on 

reading the more benefit that they will get in their learning language, especially in 

reading comprehension. 

       

2.6 Theoretical Assumption 

Based on the literature review above, reading habit and reading comprehension 

ability both are interrelated. One requirement that can help students to enhance 

their reading comprehension is to read more often. Given the fact that 

comprehension is the outcome of a reading habit process, reading habit is 

considered to have a significant influence on students’ reading comprehension.  

  

Undoubtedly, it is much more difficult for students to develop their reading 

comprehension if they never read. By having a good reading habit, the students 

can improve their ability in comprehending English text. To sum up, people 

regarded as a reader are those who can both read the words and know what the 

words mean. Obviously, the more students read in English the better they ability 

in reading comprehension will be. In other words, if the students develop a good 

reading habit, they would have a better ability at comprehending the contents of 
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the reading than those who do not cultivate a reading habit as a part of their daily 

activities.  

  

 

In conclusion, it is assumed that there is a correlation between students' reading 

habit and reading comprehension ability. Hence, reading habit will give some 

impact on reading comprehension ability as has been shown in some of the 

previous research conducted before. Therefore, this study aims to know the 

correlation between students' reading habit and their reading comprehension 

ability. 

 

2.7 Hypothesis 

Based on the theories described above, the researcher formulated the hypothesis as 

follows: 

 

H1: there is a significant correlation between students' reading habit and their 

reading comprehension ability. 

  



 

 

 

 

 

 

III. RESEARCH METHODOLOGY 

 

 

This chapter presented the research method and design. In this method the major 

components include, research design, variable, population and sample, research 

instrument, research procedure, scoring system, validity and reliability of the 

Instrument, data analysis and hypothesis testing. 

 

3.1 Research Design 

In this research, the researcher used quantitative design with correlational study. 

The researcher used a quantitative research design because the aim of this study is 

to find out the correlation between one variable to others. According to  Mertents 

& McLaughlin (2005), correlational research offers an estimate of the magnitude 

of a relationship between two or more variables. Since the aim of this study was to 

find out the correlation between students’ reading habit and their reading 

comprehension ability, the researcher did not give the participants any treatment 

or experiment. The researcher obtained the data from the questionnaire and 

reading comprehension test then correlating the result of each instrument using 

Pearson Product-Moment correlation in SPSS 20.0 version. Moreover, According 

to Setiyadi (2018), the research design is formulized as follows: 

  

T1        T2 

 

Where: 

T1                    : Reading habit questionnaire as variable (X) 

T2  : Reading comprehension test as variable (Y)  

  : Correlates 
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3.2 Variables of the Research 

The data of this research were student’s reading habit and reading comprehension 

ability. Habit is one of the language attitudes symbolized as ‘X’ variable. It was 

measured by using questionnaire. Thus, the result was reading habits data. While, 

English reading comprehension is one of abilities in language which was tested by 

the form of multiple choice tests which consist of 30 items and the result is 

students’ reading comprehension scores symbolized as ‘Y’ variable.  

 

3.3 Population and Sample of the Research 

1. Population  

The population is the group of interest to the researcher, the group that the 

researcher would ideally like to generalize the results of study (Gay, 2012). The 

population of this research was ninth grade students of SMP Negeri 3 Natar in 

academic year 2020/2021 which consists of six classes. It can be seen in the 

following table: 

 

Table 3.1 Class distribution of ninth grade students of SMP Negeri 3 Natar 

No. Classes 
Population 

Total 
Male Female 

1. IX A 10 22 32 

2. IX B 13 19 32 

3. IX C 18 14 32 

4. IX D 17 16 33 

5. IX E 17 15 32 

6. IX F 16 16 32 

Total population 91 102 193 

                                       Source: Administration SMP Negeri 3 Natar, 2021  

 

2. Sample  

In determining the sample, the researcher used purposive sampling technique. 

Purposive sampling is used with the goal of representing a case that can answer 

the research problems with an individual or selected case (Setiyadi, 2018). The 

researcher selected IX A as the sample of the research which consists of 32 

students. The sample was chosen purposively because based on the researcher’s 

early observation (PLP) at SMP Negeri 3 Natar, this class was most active and 
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reached the highest score in doing English exercises among all the ninth grade 

students. Moreover, the researcher decided XI A as a recommendation by the 

teacher who handle English subject in SMP Negeri 3 Natar.  

 

3.4 Research Instruments 

To collect data from the sample on this research, the researcher used two 

techniques which will be explained as follows: 

 

3.4.1. Questionnaire  

In order to get the data on the students’ reading habit, the researcher used a set of 

close-ended questionnaire. The questionnaire was used to know the level of 

students’ reading habit. The researcher do not create an instrument by herself, 

instead the researcher adapted and modified it from present questionnaire by 

(Iftanti, 2012). It was because the researcher claims that taking out or using the 

current questionnaire will be beneficial, efficient, and effective. It is also more 

valid and reliable. The questionnaire consists of 20 questions. Besides, the 

questionnaire will apply a four-point Likert scales those are never, sometimes, 

often, and usually. All statements in the questionnaire will be written in 

Indonesian language in order to avoid the misinterpretation of the questions and 

the students will not be confused to fulfill it. 

 

3.4.2 Reading Comprehension Test  

There are many ways to evaluate students’ reading comprehension ability. One of 

the methods is to use a formal assessment. The assessment result was used to 

stream students according to their ability. One of the examples of formal 

assessment is standardized test. In collecting the data of the students’ ability in 

reading comprehension, the researcher used a reading comprehension test in the 

form of multiple-choice which consists of 30 items to know the students’ ability in 

comprehending English text. Thus, the standardized test was used, the items were 

taken and modified from national examination published by Ministry of Education 

and Culture in 2019 (especially using narrative text). Furthermore, the 

classifications of reading test were presented as follows: 
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Table 3.2 The Classifications of Reading Test 

No. Aspects Items Total 

1. Identifying main idea 6, 7, 10, 14, 20, 28 6 

2. Finding specific information 2, 3, 8, 12, 22, 24 6 

3. Determining reference 5, 13, 17, 21, 26, 29 6 

4. Making inference 1, 9, 11, 16, 18, 25 6 

5. Understanding vocabulary 4, 15, 19, 23, 27, 30 6 

Total  30 

 

3.5 Research Procedure 

In conducting this research, the researcher used the steps as follows: 

 

1. Determining The Research Problems  

The problem of the research was intended to find out whether there was 

any correlation between students’ reading habit and their reading 

comprehension ability. Besides that, the researcher interested to 

investigate the aspects of reading comprehension correlating the most to 

students’ reading habit. 

2. Determining The Population and Sample  

The population of this research was the ninth grade students of SMP 

Negeri 3 Natar. Besides, the researcher used purposive sampling to 

choose the sample. 

3. Determining The Research Instrument  

The instruments of this research were a questionnaire and reading 

comprehension test. For the questionnaire, a set of closed-ended 

questionnaire consists of 20 items was used to measure students’ habit 

toward reading.  For reading comprehension test, the researcher selected 

narrative text. The selecting process was considered the materials that 

had been taught to the students and based on the syllabus of Junior High 

School.  

4. Administering the Reading Test  

The researcher gave a reading test in the form of multiple-choices. This 

test was used for evaluating the students’ reading comprehension ability. 

Moreover, the researcher gave instruction to the students to finish the test 
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in 60 minutes. 

5. Administering the Questionnaire  

The researcher distributed a reading habit questionnaire to the students 

through Google form in order to know their reading habit. 

6. Collecting Data 

After administering the tests, the data from both tests were collected. 

7. Scoring Test 

After collecting the data, the researcher gave score to the reading habit 

questionnaire and reading comprehension test. 

8. Analyzing the Result of the Test  

The researcher correlated the score of students’ reading test and the score 

of the questionnaire. The data were analyzed by using SPSS (Statistical 

Package for Social Science) 20.0 version in order to investigate whether 

reading habit has correlation with students’ reading comprehension 

ability or not and to determine which aspect of reading has a highest 

correlation with reading habit. 

 

3.6 Scoring System 

1. Questionnaire of Reading Habit 

To measure students’ reading habit, the researcher used a set of questionnaire 

which consists of 20 items. It was assessed with the following scales: 

a. Never    = 1 

b. Sometimes   = 2 

c. Often    = 3 

d. Usually   = 4 

 

(Likert, 1932) 

 

2. Reading Comprehension Test 

In scoring reading comprehension test, the correct answer was marked one (1) 

point and the wrong answer was marked zero (0) point. So, the overall raw score 

from the correct answer in this reading test was 30 points. In examining the 
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students’ reading comprehension, there were four options in each item (A, B, C, 

and D). There were no classifications score needed in this test because all students 

score should be accumulated no matter how their score was. Moreover, the score 

of reading comprehension test would be calculated by using the formula by 

Arikunto (1997) as follows: 

 

S = 
𝒓

𝒏 
 x100 

 

Where: 

S = the score of the reading test 

r = obtained score 

n = total items 

 

3.7 Validity and Reliability of the Instrument 

A good instrument should be valid and reliable. The researcher must be assured 

the readers that the instruments are valid and reliable by running validity and 

reliability test. As stated by Setiyadi (2018), validity and reliability are the 

important points to be considered in measuring the quality of instruments. 

 

3.7.1 Validity of Questionnaire 

In this research, the researcher applied inter-rater validity to measure whether the 

questionnaire valid or not. In addition, it was adopted depending on three raters’ 

judgment (English teachers). Moreover, the items were based on indicator of 

reading habit by Gaona & González (2010) Such as: attitude toward reading, 

reading frequency, time spent on academic reading, time spent on non-academic 

reading, motivation in the family environment, and motivation in the academic 

environment. Additionally, the raters assessed whether the questionnaire was in 

line with those indicators or not. Pearson Product-Moment Correlation also used 

in this validity test. The questionnaire could be statute that it is valid if the sig. 

tailed < 0.05.  
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The questionnaire consists of 20 items. In this part, the researcher will asks the 

students to choose one option from four options by using Likert scale. The 

responses have to represent the students’ actual personality regarding reading 

habit.  

Table 3.3 Specification of the Questionnaire 

No. Reading Habit Indicators 
Number of 

Items 

Total 

Number 

1. Materials read 1, 2, 3, 4 4 

2. Reading frequency 5, 6 ,7, 8 4 

3. Time spent on academic reading 9, 10, 11, 12 4 

4. Time spent on non-academic reading 13, 14, 15, 16 4 

                  

5. 

Motivation in the family environment 

and academic environment 
17, 18, 191, 20 4 

Total  20 

 

Based on the table above, the questionnaire contains all of the indicators of 

reading habit. As a result, because each items was in line with the indicator of 

reading habit theory proposed by Gaona & González (2010). It was assumed that 

the questionnaire has construct validity. 

 

3.7.2 Validity of Reading Comprehension Test 

The researcher measured the validity of reading comprehension test using inter-

rater validity. The degree of agreement among raters is termed as inter-rater 

validity (Setiyadi, 2018). Additionally, the raters assessed whether the reading test 

is suitable or not with the syllabus and aspect of reading. For evaluating and 

deciding the validity of reading test, the researcher will adopt those kinds of 

validity and consider the decision from the 3 raters (English teachers) at the 

school. Additionally, the item must be dropped if two raters do not accept it. The 

following points are: the reading test based on English syllabus of Junior High 

School, 2013 curriculum and the basic competence and the indicator to achieve 

the valid test.  

1. Content Validity 

To measure the validity of reading comprehension test, the researcher used 

content validity. According to Setiyadi (2018), content validity related to 

how far the test based on the curriculum. It has content validity since the 
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instrument based on 2013 curriculum and syllabus for the ninth grade 

students of junior high school which is suitable with the student’s level 

(See on appendix 3). Then, it can be said that the instrument of reading 

comprehension test is valid.  

 

2. Construct Validity  

Construct validity is needed for instrument that have several indicators in 

order to asses one aspect or construct (Setiyadi, 2018). It means that the 

test items must be considered with the aspect of reading comprehension. 

Moreover, the researcher used the aspects of reading comprehension by 

Nuttall (1996) such as determining main idea, finding reference, making 

inference, detail information, and understanding vocabulary. 

 

3.7.3 Reliability of Reading Comprehension Test 

Inter-rater validity was used to measure the reliability of reading comprehension 

test, it is used when the test scores are independently estimated by two or more 

judges or raters. In this case, the raters fill in rater agreement by giving points 

from 1 to 4 (1: strongly inappropriate, 2: inappropriate, 3: appropriate, and 4: 

strongly appropriate). Moreover, the score of three raters (English teacher) were 

correlated to examine whether the scores belong to acceptable scores or not. To 

obtain inter-rater reliability, the score of three raters were correlated using Intra-

class Correlation Coefficient (ICC). Then, the researcher would get the 

interpretation of coefficient correlation, whether they belong to high, medium, or 

low inter-rater reliability category. To measure the reliability, it was analyzed with 

formula of Intra-class Correlation Coefficient in SPSS 20.0 version. Further, the 

criteria of reliability are derived as follows. 

0.800 to 1.00  : very high reliability 

0.600 to 0.800  : high reliability 

0.400 to 0.600  : moderate reliability 

0.200 to 0.400  : low reliability 

0.000 to 0.200  : very low reliability    

      (Kimberlin, 2008) 
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3.7.4 Reliability of Questionnaire 

The consistency of the results is related to the reliability test. Cronbach Alpha was 

computed to determine whether the questionnaire is reliable or not. If the 

Cronbach Alpha score is 0.80 or higher, the questionnaire is considered 

trustworthy (Setiyadi, 2018). In other words, the higher the Alpha score, the more 

reliable the questionnaire is. 

 

The following scale can be used to define the dependability scale: 

0.80 – 1.00 very high reliability 

0.60 – 0.79 high reliability 

0.40 – 0.59 average reliability  

0.20 – 0.39 low reliability 

0.00 – 0.19 very low reliability 

(Arikunto, 1998) 

 

 

3.8 Data Analysis 

In order to find out the correlation between students’ reading habit and their 

reading comprehension ability, the researcher analyzed the data as follows: 

1. Scoring and Tabulating Reading Habit Questionnaire and Reading 

Comprehension Test 

The students’ answer of reading habit and reading comprehension test 

were scored and tabulated. Questionnaire of reading habit and reading 

comprehension test were scored by the researcher. For the questionnaire it 

was scored by using four point Likert scales. While, the reading 

comprehension test was scored by Arikunto’s (1997) formula in order to 

get the result score. 

 

2. Analyzing Data 

The data that has been tabulated were analyzed. The researcher analyzed 

the data using Pearson Product-Moment Correlation analysis in SPPS 

(Statistical Package Social Science) 20.0 version. The result of the test was 
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in form of score or interval data. After getting the result, the researcher 

correlated the result of students’ reading habit with the result of students’  

reading comprehension test in order to determine whether there was any 

significant correlation between students’ reading habit and their reading 

comprehension ability or not. Moreover, the researcher also employed 

Pearson Product-Moment Correlation to find out which aspect of reading 

comprehension that has a highest correlation with reading habit. 

 

3.9 Normality Testing 

Normality test is used to know the distribution of data analysis. This test was used 

Shapiro-Wilk test with significance level 0.05. The following was the hypothesis 

testing of normality test: 

 H1 = the distribution of the data is normal 

Where:   

H1 is accepted if the result is higher than 0.05. 

 

3.10 Hypothesis Testing 

The hypothesis of this research is presented as follows: 

 

H1: there is a significant correlation between students’ reading habit and their 

reading comprehension ability. 

 

 The hypothesis testing was used to prove whether the proposed hypothesis in this 

research was accepted or not. The hypotheses tested using a Pearson Product-

Moment of Statistical Package for Social Science (SPSS) 20.0 version. 

 

 

 

  



 

 

 

 

 

 

V. CONCLUSION AND SUGGESTION 

 

 

In this final chapter, some conclusions and suggestions were made related to 

results and discussions of research. 

 

5.1 Conclusions of the Research 

After conducting the research, the researcher concluded the result based on the 

findings and discussion in the previous chapter. 

 

1. Based on the description of the data analysis and discussion in previous 

chapter, it shows that there is a significant positive correlation between 

students’ reading habit and their reading comprehension in the ninth grade 

students in SMP Negeri 3 Natar in academic year 2021/2022 which was 

shown by the result of rvalue (0.802) > rtable (0.349). In other words, the 

research hypothesis (H1) was accepted. The correlation between students’ 

reading habit and their reading comprehension was on high correlation. 

Thus, the positive correlation revealed in this research shows that reading 

habit gives beneficial effect to students’ reading comprehension, because 

the better students’ reading habit, the better their reading comprehension. 

 

2. The most correlated aspect between students’ reading habit and reading 

comprehension aspects is understanding vocabulary. As the computation 

showed that the coefficient correlation was 0.735, which makes it the 

highest correlated aspect among other aspects of reading comprehension. 

When students form a good reading habit, they will have better 

understanding vocabulary that can improve their reading comprehension 

ability. 
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5.2 Suggestions of the Research 

Regarding the finding of the research, the researcher would like to give some 

suggestion to readers, especially for teachers and future researchers. 

1. Suggestions for the English teachers 

a. After knowing that reading habit has the correlation toward reading 

comprehension, the researcher suggests English teacher to apply various 

strategies and techniques in teaching reading to make the class interactive 

in order to stimulate students’ motivation to read. For example, English 

teachers may help students to have more attention in reading task. It can 

be provided much kind of books, promoting any kind of reading 

activities independently or in class activities. English teachers are also 

suggested to teach the students how to improve students ability in reading 

comprehension, especially skill and strategies in reading comprehension 

test, for example teachers can teach their students about the different 

types of reading comprehension question to make these questions more 

comprehensible and help the students to overcome the difficulties in 

reading comprehension of English text. 

 

b. Since understanding vocabulary has a highest correlated aspect with 

students’ reading habit, it is suggested that in learning  activities English 

teachers can ask students to write new vocabulary that they encountered 

while reading. English teachers can also ask students to read outside of 

school learning activities for example, reading any reading material that 

students are interested in in order to improve their reading habit as well 

as increasing students' vocabulary.  

 

2. Suggestions for future researchers 

a. This research was used ninth grade students as the sample, due to present 

study it is suggested for future research to conduct their research in 

different level classes. Moreover, it is suggested to future research with 

similar topic should be done in a greater population in order to cover all 
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aspects of information. Consequently, the finding of the research will be 

deeper.  

 

b. Since this research has many limitations and may not generalize to other 

contexts. Therefore, it is strongly suggested for further research to 

explore another factors that influence students’ reading habit, such as 

gender, age levels, educational background and socio-economic status, 

etc. 

 

This chapter has discussed the conclusion and suggestion for both English 

teacher and future researcher. Hopefully, the recommendation given can be 

usefull for both sides. 
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