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ABSTRACT

THE CORRELATION BETWEEN STUDENTS’ PERCEPTION OF

SUGGESTOPEDIA PRINCIPLES AND STUDENTS’ VOCABULARY MASTERY

By
Assyifa Dwi Prabawati

The objective of this research was to investigate whether there is any significant correlation
between the students’ perception of suggestopedia principles and students’ vocabulary
mastery. The population of this research was the first- and second-year students of SMP N 7
Metro in the academic year of 2021/2022. There are 60 students which consists of 30 students
of seventh-grade and 30 students of eighth-grade who were selected as research samples by
using purposive sampling technique. The research instrument was a questionnaire and
vocabulary mastery test. This research applied the correlation study of Ex facto design in which
the results were analyzed by using SPSS.

The result showed that there is a significant correlation between the students’ perception of
suggestopedia principles and students’ vocabulary mastery since the coefficient correlation is
0.618 at the significant level of 0.01 and the coefficient correlation was higher than the critical
value of r table (0.618>0.325). It means that the null hypothesis was rejected and the research
hypothesis was accepted.

It could be concluded that the principles of suggestopedia in teaching vocabulary can accelerate
students’ memorization ability, and make students enjoy and relax in teaching based on
suggestopedia principles.

Keywords: suggestopedia principles, students’ perception, vocabulary mastery
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CHAPTER |
INTRODUCTION

This chapter consists of the background of the problem, formulation of the
research, objectives of the research, scope of the research, uses of the research,

and definition of terms.

1.1. Background

People need to master English because English is an international
language. English is used widely as a lingua franca (language or dialect
systematically used to make communication possible between groups of
people who do not share a native language or dialect) for purposes of
commerce and science because English has virtually achieved the status
of a world language (Blake, 1996). We need to learn the English language
to face this era, where technology and science take an important role in
our life. Therefore, students need to learn and master the English

language.

There are four skills in English; listening, speaking, reading, and writing.
Listening is the ability to accurately receive and interpret messages in the
communication process. Then, speaking skill is defined as skills that
allow us to communicate effectively. This skill gives the students the
ability to convey information verbally and in a way that the listener can
understand. Next is reading skill. Reading skill is the ability of an
individual to read, comprehend and interpret written words on a page of
an article or any other reading material. The last is writing skill. Writing
skill is the ability that helps writers put their thoughts into words in a

meaningful form and mentally interact with messages.

Students need to master vocabulary because those skills need a wide
vocabulary acquisition. Vocabulary is an essential component of language
ability and it lays most of the foundation for students’ speaking, listening,

and writing skills (Richards & Renandya, 2002). According to Stahl and



Nagy (2006), our vocabulary knowledge includes all the words we know
and is used in listening and speaking, as well as reading and writing
(Nowbakht, 2015). Edge (1993) says that it is important to master many
words in a foreign language (Istigomah, 2020). As cited in (Thornbury,
2002) David Wilkins assumes that without grammar, little can be said,
without vocabulary nothing can be said. So, the acquisition of vocabulary
is an important part of learning a language and it is the main aspect of

mastery English language.

The more words you know, the more likely you are to understand or make
yourself understood (Nur, 2011). But in fact, most students in Junior High
School have difficulties in mastering vocabulary. According to Alfiani
(2017), some problems lead students to insufficient vocabulary. The first
problem is the method that the teacher used in teaching vocabulary and

the second is the students had little interest in learning vocabulary.

Teachers often use rote learning in teaching vocabulary. It is not an
appropriate method to teach vocabulary because students need to
understand it and not only memorize it. A new UC Irvine study, published
in the journal provides the first empirical evidence that rote repetition can
degrade detail memory, leaving a gap that could even lead to false
memories (O’Neill, 2014). Because some teachers are using the
memorization method in teaching vocabulary it makes students bored and
not interested in studying vocabulary. Using inappropriate methods in
teaching vocabulary can make students lack of it and consider that
learning English is difficult.

There are a lot of methods that can be used in teaching vocabulary.
Suggestopedia is one of the alternatives that may be applied. Brown said
that “suggestopedia was a method that was derived from Bulgarian
psychologist, Georgi Lozanov in 1979, contention that the human brain
could process great quantities of material if given the right conditions for
learning, which are state of relaxation and giving over of control to the

teacher” (Brown, 2007). Using the suggestopedia method in teaching



makes students conditioned to be more relaxed and focused, so it leads
them in good condition and ready to receive new materials. As cited in
Richards and Rodges (2001) Lozanov claims that when the students
learn by using suggestopedia their memorization will be 25 times faster
than when using the conventional method (Setiyadi, 2006). Moreover,
Dorothy states that Lozanov’s experiment with adults and children shows
that they achieved basic conversational ease in either France, English,
German, Spanish or Russian in five weeks, had a working vocabulary of

2000 words, and 90% recognition recall accuracy (Setiyadi, 2006).

From the explanation above the researcher concludes that in improving
students’ vocabulary mastery and getting students’ interest in learning
vocabulary, the teacher needs a method with the principles of learning
that can improve students’ vocabulary mastery and get students interested
in learning vocabulary. Teaching based on suggestopedia principles aims
to speed up the learning process (Rustipa, 2011). Setiyadi (2006) explains
three principles of Suggestopedia. One of the principles of suggestopedia
that can be implemented in teaching vocabulary is people learn either
consciously or unconsciously or both, either rationally or irrationally or
both. Lozanov believes in the learning process by giving positive
hypnosis to students to make them relaxed and focused, as well as the use
of rhythmic breathing before learning begins. Suggestopedia claimed that
it is a dramatic learning process because it employs music, music rhythm,
classroom management, classroom decoration, and so on. Furthermore,
using classroom management, decorating the classroom, soft music,
games, and listening to the teacher's story are helpful for students to relax,
create their imagination, and also make the learning process cheerful. So,
it helps students to improve their vocabulary mastery and get their interest

in learning English.

There are some relevant studies related to the effectiveness of the
suggestopedia method in teaching vocabulary. Almost all of the studies
found that the Suggestopedia method is effective and has a significant

effect on improving students’ vocabulary mastery. Anggita Alfiani



(2017) in her research “The Effectiveness of Suggestopedia Method on
Students’ Vocabulary Mastery” says that there is a significant effect on
students’ vocabulary mastery after being taught by using suggestopedia
method. Another research is written by Rahayu Windu Setiawati (2011)
entitled Improving Students’ Vocabulary Mastery through Suggestopedia.
This study proves that suggestopedia method in teaching English language
can increase students’ vocabulary mastery and brings a good effect for
students’ behavior because suggestopedia method helps to create a good

atmosphere to the teaching and learning process.

Those previous researches claimed the use of suggestopedia method in
teaching vocabulary can be effective in improving students’ vocabulary
mastery. However, in this research, the researcher focused on the
students’ perception of the principles of suggestopedia. According to
Scovel, the applicability of Suggestopedia’s method is debatable. Scovel
only suggests that language teachers must attempt to extract insights from
the method and adapt those insights to their teaching contexts (Setiyadi,
2006). From the statement above, the researcher decides to find a
correlation between the principles of suggestopedia and students’

vocabulary mastery.

This research was needed to find out whether there is any significant
correlation between students’ perception of suggestopedia principles and
students’ vocabulary mastery. The result of this research was expected to
prove that there is a correlation between the use of suggestopedia
principles in learning English and students’ vocabulary mastery and
strengthen the previous study that claimed that using suggestopedia in
teaching vocabulary is effective and has a significant effect on improving
students’ vocabulary mastery. Based on the reasons above, the researcher
was interested in conducting research entitled “The Correlation Between
Students’ Perception of Suggestopedia Principles and Students’
Vocabulary Mastery”.



1.2. Formulation of Research Problem

Related to the background stated before, the researcher tried to formulate
the problems as follows:
1. Is there any significant correlation between students’ perception of

Suggestopedia principles and students’ vocabulary mastery?

1.3. Objective of the Research

The objective of this research was to find out whether there is any
significant correlation between students’ perception of Suggestopedia
principles and students’ vocabulary mastery at the first and second-year
students in the academic year of 2021/2022 of SMP N 7 Metro.

1.4. Scope of the Research

This study focused on the correlation between students’ perception of
suggestopedia principles and students’ vocabulary mastery. This study
aims to find that there is a significant correlation between students’
perception of suggestopedia principle and students’ vocabulary mastery.
In this case, the researcher used a questionnaire as a medium to
determine students’ perception of Suggestopedia principles. Additionally,
the researcher conducted a vocabulary test for pre-intermediate level
students by Redman (1997) to the students of the first and second grades
of SMP N 7 Metro in order to measure their vocabulary mastery. In

selecting the sample, the researcher used purposive sampling.

1.5. Uses of the Research

The results of this researcher were expected to have the uses as follows:

1. Theoretically

a. The finding will support the previous study.
b. To prove any theories that could prove that students’ perception of



2.

1.6.

1.

Suggestopedia principle has significant correlation toward vocabulary

mastery.

Practically

a. The suggestopedia principles can be used as the references for
teaching vocabulary mastery.

b. To help the English teachers to find an appropriate teaching
methodthat can help students to improve their vocabulary

mastery.

Definition of Key Terms

Correlation is a term that is a measure of the strength of a linear
relationship between two quantitative variables.

Vocabulary mastery is the ability to use or to understand the words of
the language that students have learned and heard in certain situations
in which the students really have experienced the situations in their
life.

Suggestopedia is a teaching system that takes advantage of all the
possibilities that tender suggestion has to offer.

Suggestopedia principle is the extract of the insight from the
Suggestopedia method.



CHAPTER II
LITERATURE REVIEW

This chapter explains about concept of vocabulary, types of vocabulary, concept
of suggestopedia, principles of suggestopedia, techniques of suggestopedia,

advantages and disadvantages, theoretical framework, and hypothesis.

2.1 Concept of Vocabulary

Mastery the vocabulary is a must for students in order to understand the
language. Vocabulary refers to a list or set of words for a specific
language, as well as a list or set of words that individual speaker of a
language may use (Hatch & Brown, 1995). In addition, (Crystal, 1998)
states that the term “vocabulary” refers to a set of terms that are used to
define other words. On the other hand, Gairns and Redman (1986) define
vocabulary as receptive as well as productive vocabulary. The language
items that can be recognized and comprehended in the context of reading
and listening material are referred to as receptive vocabulary. On the other
hand, the term “productive vocabulary” refers to language items that

students can recall and use appropriately in speech and writing.

Vocabulary mastery is needed to help students to express their ideas and
understand other people’s saying. Vocabulary mastery refers to a high
level of proficiency in processing language words (Susanto and Fazlinda,
2016). Vocabulary is an essential component of language ability and it
lays most of the foundation for students’ speaking, listening, and writing
skills (Richards & Renandya, 2002). According to Stahl and Nagy (2006),
our vocabulary knowledge includes all the words we know and is used in
listening and speaking, as well as reading and writing (Nowbakht, 2015).
Vocabulary is inextricably linked to listening, speaking, reading, and
writing abilities. VVocabulary is used in listening to help us understand
what someone is saying. Furthermore, vocabulary is used in speaking to
express our ideas or feelings orally. Then, in reading, vocabulary is used

to comprehend and remember information from the text. Finally,



vocabulary is used in writing to express and develop our ideas.

In summary, vocabulary is an essential aspect of language learning
because it cannot be separated from language skills. Students need to
master vocabulary to acquire receptive and productive skills. By
mastering vocabulary, students can understand what other people say and
also able to catch information by reading text also students can write their

ideas or express their ideas and feeling orally.

2.2 Types of Vocabulary

There are two types of vocabulary knowledge; receptive and productive
vocabulary. Richards and Schmidt said that “In the field of vocabulary
acquisition, two levels of vocabulary knowledge are typically
distinguished: receptive and productive levels of word mastery”.
Receptive vocabulary (also called recognition vocabulary or passive
vocabulary) is the language items that can be recognized and
comprehended in the context of reading and listening material. However,
the term productive or active vocabulary the term refers to language items
that students can recall and use appropriately in speech and writing.
(Alfiani, 2017).

Kamil and Hiebert (2005) state that productive vocabulary consists of
words that are familiar or easy to recognize and that are frequently used
by an individual, particularly in writing and speaking. On the other hand,
students' receptive vocabulary consists of words that are less familiar to
them, and they may not use them spontaneously because they recognize
the meaning of the words while reading and listening.

From the explanation above, the researcher concludes that there are two
types of vocabulary knowledge; receptive and productive vocabulary.
Receptive vocabulary is divided into two types; reading and listening
vocabulary. Reading vocabulary refers to the words that students need to
know to understand what they read and listening vocabulary refers to the



words that students need to know to understand what they hear.
Moreover, productive vocabulary is also divided into two types; speaking
vocabulary which consists of the words that students used to speak, and

writing vocabulary which consists of words that students used to write.

In this research, the researcher focused on students’ receptive vocabulary
mastery. In order to know the students’ receptive vocabulary mastery, the
researcher conducted a vocabulary test with multiple choices type to

evaluate and measure the students’ receptive vocabulary mastery.

2.3 Vocabulary Mastery

The first step for the students if they want to achieve their goal of
mastering the language is by mastering the words of the language
(Syarifudin et al., 2014). By mastering the words of the English language,
the students will have the ability to understand what they hear or they read
and also have the ability to write and speak in English. Moreover, Fries
(1945) said that vocabulary mastery of a foreign language is also bound
by our experience. Students can learn hundreds of vocabularies that are
most useful in situations and really master them first in a short time. Thus,
vocabulary mastery is the ability to use or to understand the words of the
language that students have learned and heard in certain situations in
which the students really have experienced the situations in their life.

2.4 Concept of Suggestopedia

Georgi Lozanov is a physician and psychotherapist from Bulgaria who
developed suggestopedia method. According to Lozanov (2005) suggestopedia
is a teaching system that takes advantage of all the possibilities that tender
suggestion has to offer. Suggestopedia was designed for learning that takes
advantage of relaxed states of mind to maximize material retention. Georgi
Lozanov (1979) stated that the human brain is capable of processing large
amounts of information if given the proper learning conditions, which include

relaxation and delegating control to the teacher. (Setiyadi, 2006).



Suggestopedia makes students conditioned to more relax and focus, so it
leads them in good condition and ready to receive new materials.
Lozanov's original method cannot be separated from the use of yoga, role-
play, hypnotizing, and music (Setiyadi, 2006). Lozanov believes before
learning begins, students use an unconscious by giving positive hypnosis
to make them relaxed and focused, as well as rhythmic breathing.
Suggestopedia asserted that it is a dramatic learning process because it
employs music, music rhythm, classroom management, classroom

decoration, and other techniques.

As cited in Richards and Rodges (2001) Lozanov claims that when the
students learning by using suggestopedia their memorization will be 25
times faster than when using the conventional method (Setiyadi, 2006).
According to Dorothy (1981) states that Lozanov’s experiment with adults
and children shows that they achieved basic conversational ease in either
France, English, German, Spanish or Russian in five weeks, had a
working vocabulary of 2000 words and 90% recognition recall accuracy
(Setiyadi, 2006).

However, suggestopedia has been criticized. As noted by Scovel, the
applicability of Suggestopedia’s method is debatable since in this method
language teacher requires comfortable chairs and music which are often
not available. Scovel only suggests that language teachers must attempt to
extract insights from the method and adapt those insights to their teaching
contexts (Setiyadi, 2006).

Finally, the researcher concludes that although the concept of
suggestopedia is a method but the practically of using the method of
suggestopedia is questionable and the teacher only able to extract from the
insights of the suggestopedia method and adapt those insights to the
teaching contexts. The researcher believes that the using of suggestopedia
method in teaching is still debatable, but the teachers can implement the

10



principles of suggestopedia in teaching process. So, in this research the
researcher not focused on the method of suggestopedia but the researcher
focused on students’ perception toward suggestopedia principles.

2.5 Principles of Suggestopedia

According to Scovel, the applicability of Suggestopedia’s method is
debatable. Scovel only suggests that language teachers must attempt to
extract insights from the method and adapt those insights to their teaching
contexts (Setiyadi, 2006). Thus, researcher believes that teacher only can
apply the principles of suggestopedia in teaching.

Setiyadi (2006) states that there are three principles of suggestopedia. The
first principle is that students can learn at rates many times faster than
what we commonly consider to be human performance limits. The second
principle is that learning is global; it affects the entire person. The third
principle is that people learn either consciously or unconsciously or both,
either rationally or irrationally or both. Teachers can use the suggestion
technique to activate students' reserve capacities in order to achieve
optimal use of brain capacity. The suggestion technique can be used by
creating a learning environment in which brain capacities can be used to
their full potential. Lozanov believes that People can learn at rates that are
significantly faster than what we think to be the upper limits of human

performance (Setiyadi, 2006).

Larsen (2000) uncovered twenty principles of suggestopedia based on her

observation in a university class in Egypt. The principles are:

1. Learning is facilitated in a cheerful environment (Classroom Set Up)

2. Students can learn from what is present in the environment, even if
their attention is not directed to it (Peripheral Learning)

3. If students trust and respect the teacher’s authority, they will accept

and retain information better (Teachers Authority).

11



10.
11.

12.

13.

14.

15.

16.

17.

The teacher should recognize that learners bring certain psychological
barriers with them to the learning situation.

Assuming a new identity enhances students’ feeling of security and
allows them to be more open.

The dialog that the students learn contains language they can use
immediately.

The use of song in the learning process is useful for ‘freeing the
speech muscles’ and evoking positive emotions.

Teachers should integrate positive suggestions into the learning
situation.

The teacher should present and explain the grammar and vocabulary,
but not dwell on them.

Fine art provides positive suggestions for students.

One way that meaning is made clear is through native language
translation.

Communication takes place on ‘two planes’: on one the linguistic
message is encoded; on the other are factors that influence the
linguistic message. On the conscious plane, the learner attends to the
language; on the subconscious plane, the music suggests that learning
is easy and pleasant. When there is a unity between the conscious and
subconscious, learning is enhanced.

A calm state, such as one experiences when listening to a concert, is
ideal for overcoming psychological barriers and for taking advantage
of learning potential.

The use of repetition in the learning process makes the distinction
between the conscious and the subconscious is most blurred and
learning can occur.

Dramatization is a particularly valuable way of playfully activating
the material. Fantasy reduces barriers to learning.

The fine arts (music, art, and drama0O enable suggestions to reach the
subconscious. The arts should be integrated as much as possible into
the teaching process.

The teacher should help the students ‘activate’ the material to which

they have been exposed.
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18. Music and movement reinforce linguistic material. It is desirable that
students achieve a state of ‘infantilization’ so that they will be more
open to learning. If they trust the teacher, they will reach this state
more easily.

19. In an atmosphere of play, the conscious attention of the learner does
not focus on linguistic forms, but rather on using the language.
Learning can be fun.

20. Errors are corrected gently, not in a direct, confrontational manner.

In this research, the researcher chose four principles from twenty
principles of suggestopedia that Larsen has uncovered based on her
observation. The four principles that the researcher will be implemented

in teaching vocabulary:

a. Classroom set-up. Learning process is facilitated in a cheerful
environment.

b. Peripheral learning. Students can learn from what are presents in the
environment.

c. Teacher’s authority. If students trust and respect the teacher’s
authority, they will accept and retain information better.

d. Fun Activity. Teacher gives some fun activities such as games,
performance, etc. In an atmosphere of play, the conscious attention of
the learner does not focus on linguistic forms, but rather on using the

language. Learning can be fun.

In conclusion, there are a lot of principles of suggestopedia that can be
applied in teaching vocabulary. Larsen (2000) uncovered twenty
principles of suggestopedia based on her observation. Meanwhile,
Setiyadi (2006) explains three principles of suggestopedia. In this
research the researcher chose four principles from twenty principles that
Larsen has uncovered as the construct of the questionnaire because those
four principles are chosen by the researcher because these principles are

simple and easy to be implement in the learning process.
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2.6 Advantages and Disadvantages

All of teaching methods have their own advantages and disadvantages.
Suggestopedia has its own advantages also disadvantages in teaching
vocabulary. There are a lot of advantages in teaching by using
suggestopedia. Teaching by using suggestopedia method brings some
positive effect for students. According to Gabriele Beitinger, the design of
suggestopedic instruction has positive cognitive, motivational, emotional,

and social effects (Rustipa, 2011).

The advantages of teaching vocabulary based on suggestopedia principles

are:

1. The principles of suggestopedia are able to be implemented in

teaching vocabulary.

2. Suggestopedia brings positive cognitive, motivational, emotional, and
social effects for students and it influences the learning process.

3. One of the principles of suggestopedia is make students learning
unconsciously. Teachers should make students enjoy and relax during
the learning process in order to make them learn unconsciously. So,
teaching vocabulary based on suggestopedia principles can help
students to feel happy, enjoy and relax in learning process, and it
gives special help to the students with somewhat more negative
approach to learning, such as anxiety.

4. The principles of Suggestopedia encourage students to use language
more independently, to take more personal responsibility for their own
learning, and to gain confidence.

Moreover, besides the advantages, the method of suggestopedia has some

disadvantages. Based on Setiyadi (2006) suggestopedia has been

criticized because Lozanov’s experimental data on the success of
language learning were highly questionable. In addition, since this method
asked the teacher to creates an enjoyable environment, so teacher need an
extra preparation such as decoration and arrangement the classroom,

quality of tools, etc.
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2.7 Theoretical Assumption

The acquisition of vocabulary is an important part of learning language.
Students need to master the vocabulary to express their ideas and
understand what people say because vocabulary cannot be separated from
language skills. Since vocabulary is the core aspect in skills language
acquisition, teaching vocabulary is essential in order to improve students’

vocabulary mastery.

In fact, there are a lot of students are lack of vocabulary. Teaching
vocabulary by using inappropriate method is the main factor that makes
students lack in vocabulary. Actually, there are some methods that
appropriate in teaching vocabulary, and suggestopedia is the alternatives
that can be applied in teaching vocabulary. Although in this research
researcher did not focus on suggestopedia as a method but, researcher
focused on the students’ perception toward suggestopedia principles.
Teaching vocabulary based on Suggestopedia principles can raise
students’ motivation and interest in learning vocabulary. When students
are motivated and interested in learning vocabulary, they can receive the
material easily.

Beside raise students’ motivation and interest, the implementation of the
principles of suggestopedia in teaching vocabulary also can accelerate
students’ memorization ability. Teacher asked to make students enjoy and
relax in teaching based on suggestopedia principles. When students are
enjoyed and relax in learning vocabulary, they can memorize a lot of
vocabulary unconsciously. Also, the principles of suggestopedia bring a
good effect for students’ behavior because the principles of suggestopedia
help teacher to create a good atmosphere to the teaching and learning

process.

By all means, the researcher assumed that there would be a significant
correlation between suggestopedia principles and students’ vocabulary
mastery.
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Hypothesis

The purpose of this research is to find out whether there is any significant
correlation between the students’ perception of suggestopedia principles and
students’ vocabulary mastery. To find the answer of the problem, the

researcher propose research hypothesis as below:

There is a significant correlation between the students’ perception of

suggestopedia and students’ vocabulary mastery.



CHAPTER Il
RESEARCH METHOD

This chapter presents the research design, population and sample of the research,
research instrument, data collecting techniques, research procedures, try out of

the instruments, data analysis, and hypothesis testing.

3.1 Research Design

This research intends to find out whether there is any significant
correlation between the students’ perception of suggestopedia principles
and students’ vocabulary mastery at the first and second-year students in
the academic year of 2021/2022 of SMP N 7 Metro. The researcher used
the correlation study of Ex facto design. The researcher did not conduct a
treatment because the researcher only collected the data to see the

correlation between the two variables. (Setiyadi, 2018)

To find out the correlation between students’ perception of suggestopedia
principles, 19 questionnaires would be distributed related to the
Suggestopedia principles after the students have been taught by applying
suggestopedia principles. To measure students’ vocabulary mastery, the
researcher conducted a vocabulary test in pre-intermediate level which
consists of 40 items with four alternative options a, b, ¢ and d, which

have one correct answer that related to the receptive vocabulary.

3.2 Population and Sample

If the population is 100 or less, it is advisable to take the sample entire
the population. The researcher was allowed to take 10 — 15 % or 20 —
25% or more of the population depends on the researcher’s ability
(Arikunto, 2002).
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This research was conducted in the first and second year of students at
SMP N 7 Metro in the academic year 2021/2022. The population of this
research are 191 first year students and 180 second year students. The
total of samples used in this study were 60 students consisting of 30
seventh grade students and 30 eighth grade students. In determining the

class, the researcher applied the cluster purposive sampling technique.

Instruments of the Research

Instrument refers to the tool or mean by which investigators attempt to
measure variables items of interest in the data-collection process. The
purpose of this research was to find out whether there is any significant
correlation between the students’ perception of suggestopedia principles
and students’ vocabulary mastery at the first and second-year students in
the academic year of 2021/2022 of SMP N 7 Metro. The researcher used
two instruments in collecting the data, as described below:

a. Questionnaire

18

The first instrument was the questionnaire. The questionnaire is an effective
tool for measuring aspects and variables related to personality,
psychology, and sociology (Setiyadi, 2018). The questionnaire would be
administered to measure the students’ perception of suggestopedia
principles. In this study, the participant would be asked 19 questions. The
questions that the students answered are related to students’ perception of
suggestopedia principles. The result of the questionnaire was usedto find
out whether there is any significant correlation between the students’
perception of suggestopedia principles and students’ vocabulary mastery at
the first and second-year students in the academic year of 2021/2022 of
SMP N 7 Metro.

The questionnaire that researcher used in this research is close-ended
questions because it provides several answers, and students could only give
a tick (V) mark for the most suitable answer. The scale was given based on
the Likert Scale. Each question that provides in the questionnaire has four

response categories’ score. The scoring system as follows:
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The positive statement would be scored:
Strongly Agree (SA): score = 4

Agree (A): score =3

Disagree (D): score =2

Strongly Disagree (SD): score = 1

b. Vocabulary Test
The researcher distributed vocabulary test to find out the students’
vocabulary mastery. The vocabulary test (multiple choices) used to elicit
the students’ vocabulary mastery. There are 40 items of the vocabulary test
with four alternative options a, b, ¢ and d, which has one correct answer.
The questions were about the classification word classes or part of speech,
that is noun, verb, adjective and adverb. The appropriate test according to

their grade and what they have in learning English.

In this research, the researcher used two different grades for the sample of
this research. Therefore, the researcher decided to use the descriptive text
as the material which consists of the topic words for pre-intermediate level
that listed by Redman (1997). The descriptive text was used as the topic in
this research because based on curriculum K13 of Junior high school the
students on seventh-grade and eighth-grade are already learned the
material. Since the test was in line with the material of curriculum K13 for

students grade 7, so, the test is fulfilling the content validity.

3.3.1 Developing Instruments

In order to prove whether the vocabulary test had good quality, it must be tried
out first. It could be concluded as good quality if it had good validity, reliability,
level of difficulty and discrimination power.

3.3.1.1 Validity of the Vocabulary Test

Generally, the validity of a test showed how far the test measures what it is
supposed to be measure (Setiyadi, 2018). Validity can be defined as the degree
to which actually test what it is intended to test. Validity refers to the extent to

which the test measures what is intended to measure. The quality of the test can
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be said to be valid if it is measured properly. There are four types of validity
namely face validity, content validity, construct validity, predictive validity, and
concurrent validity. In order to measure whether the instruments have a good

validity, this research used two kinds validity as follows:

a. Content Validity
According to Setiyadi (2018), the content validity is intended to
analyze whether the items as a whole have represented the material to
be measured. If a measuring instrument has represented all ideas
related to the material to be measured, the measurement tool has
fulfilled the aspects of content validity. To fulfill the aspects, the
researcher should pay attention to the test items whether the test

represented the curriculum which is used by the school.

b. Construct Validity

Construct Validity is concerned with whether the test is actually in
line with the theory of what it means to know the language (Shohamy,
1985: 74). The construct validity is about how well a test measures the
concept it was designed to evaluate. According to Hatch and Farhady
(1982) construct validity measures whether the construction has
already referred to the theories, meaning that the test construction has
already in line with the objectives of learning. In this case, the test is
designed by the nature concept of vocabulary.

Since the test was focused on the vocabulary and the test was in line
with the material for junior high school students, so, the test is

fulfilled the term of content validity and construct validity.

3.3.1.2 Validity of the Questionnaire

The type of the questionnaire in this research was close-ended questionnaire
which used Likert Scale multiple choice questions. The respondents were
required to complete the questionnaire by choosing the multiple choice. The

questionnaire could be stated that was valid if the instrument could be used to
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measure what should be measured (Sugiyono, 2018). The researcher analyzed
the validity of the questionnaire used Pearson Correlation. The questionnaire
could be stated that it was valid if the sig. 2 tailed < 0.05 or comparing the value
of rxy with r product moment: If the value of rxy (score total) > r table product

moment, then the instrument is declared valid.

Here are the results of validity test for the questionnaires:

Table 3.1 Validity of the Perception Questionnaire

ltems Validity

rxy rtable Note
Q1 0.585 0.325 Valid
Q2 0.704 0.325 Valid
Q3 0.543 0.325 Valid
Q4 0.483 0.325 Valid
Q5 0.570 0.325 Valid
Q6 0.703 0.325 Valid
Q7 0.721 0.325 Valid
Q8 0.684 0.325 Valid
Q9 0.698 0.325 Valid

Q10 0.565 0325 | Valid
Q11 0.418 0325 | Valid
Q12 0.696 0325 | Valid
Q13 0.538 0325 | Valid
Q14 0.655 0.325 | Valid
Q15 0.554 0325 | Valid
Q16 0.527 0325 | Valid
Q17 0.586 0.325 | Valid
Q18 0.454 0325 | Valid
Q19 0.496 0.325 | Valid




22

3.3.1.3 Reliability of the Vocabulary Test

According to (Hatch and Farhady, 1982), reliability refers to the extent to which
the test is consistent in its score and gives us an indication of how accurate the
test score is. To complete the reliability aspects which concerns with the
consistency of a measurement of research to measure the same research subjects
in a different time and gives consistent results. In line with Setiyadi (2006), how
far it can measure the subject at separated time, but it shows the same result
relatively. The data gaining described using quantitative method. The
researcher used Spearman Browns Prophecy formula (Hatch and Farhady,
1982) to determine the reliability of the test as follows:

fo = N Cxy) -~ COEY)
Xy —
J (VEx® — (20" HEY? - (20

Where:

Rxy : coefficient of reliability between odd and even numbers item
X : odd number

y : even number

Yx?  :total score of odd number items
Y y? :total score of even number items

>xy :total score of odd and even number

A. Reliability of the whole test of try out test:

2rx
rk = —2
1+rxy
_2x0428
" 1+0428

0.856
rk=——
1.428

rk = 0,60
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The criteria of reliability as follows:
0.90 — 1.00: high
0.50 — 0.89: moderate
0.00 — 0.49: low
(Hatch and Farhady. 1982)

Based on the criteria of the reliability, it was found out that the vocabulary test

items have moderate reliability that is 0.60.

3.3.1.4 Reliability of the Questionnaire

Reliability testing can be done externally or internally. External testing can be
done by test-retest (stability), equivalent, and both. Internally, the reliability of
the instrument was tested by analyzing the consistency of the instrument with
certain techniques (Sugiyono, 2018). To find out the reliability of the
questionnaire, the researcher tested the questionnaire to 60 students of seventh
and eighth grades. Then, the researcher used SPSS to account the data
collected to find out whether the questionnaire reliable or not. According to
Brown (2007), Cronbach Alpha is often used nowadays, especially in
language testing literature, to estimate internal consistency the reliability. The

result of reliability test of the questionnaire, as follows:

Table 3.2 Reliability of the Questionnaire

Reliability Statistics

Cronbach's Alpha N of Items

.885 19

Based on the table above, the reliability of Cronbach’s Alpha
questionnaires is 0.885. The value of Cronbach’s Alpha can be interpreted

as follows:
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Table 3.3 Cronbach’s Alpha Interpretation

Cronbach’s Alpha Interpretation
0.00-0.20 Less Reliable
0.21-0.40 Rather Reliable
0.41-0.60 Quite Reliable
0.61-0.80 Reliable
0.81-1.00 Very Reliable

It can be concluded that the instrument in this research is in the category

ofvery reliable.

3.3.1.5 Level of Difficulty

Level of difficulty related to the ease and difficulty of the items based on the
students’ point of view who take the test. It is important since test items are too
easy and all of the students can answer it correctly or the test item are too
difficult and all of the students cannot answer it. If this situation happens, it
shows that the items of the test are not work well. Level of difficulty describes
the ease and difficulty of the items to the students (Heaton, 1975).

LD = ==
Where:
LD : level of difficulty
U : the number of upper groups who answer correctly
L : the number of lower groups who answer correctly

N : the total number of students in upper and lower groups
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The criteria are as follows:
<0.03 - difficult
0.03-0.07 > average

>0.07 . easy
(Shohamy, 1985)

3.3.1.6 Discrimination Power

Discrimination power refers to the extent to which the items are able to
differentiate between the high- and low-level students on the test.
Discrimination power is used to differentiate between the students who have

high ability and those who have low ability.

P = U-1L
1/2N
Where:
DP - discrimination power
: the number of students from the upper who answer correctly
L : the number of students from the lower who answer correctly

: the number of the students

The criteria are:

DP: 0.00-0.19 : Poor items

DP: 0.20 - 0.39 . Satisfactory items

DP: 0.40 - 0.69 : Good items

DP: 0.70 - 1.00 : Excellent items

DP: - (Negative) : Bad items, should be omitted

(Heaton, 1975)

3.3.1.8 Try Out of the Vocabulary Test

The try out was used to determine the quality of the data collecting instrument
of the research, such as, validity, reliability, level of difficulty, and
discrimination power. It consisted of 60 questions of multiple choice and the

time allocation was 90 minutes. The class was selected for the try out class was
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VIl A. The test could be specified well if it had good reliability, validity, and
also the test was not difficult. The composition of the test items was presented
in the table below.

Table 3.1 Specification of Tryout Vocabulary Test

No | Part of Speech Item Number Total | Percentage
1 Noun 1,2,3,4,56,7,8,9,10,| 15 25%
44, 45, 52, 53, 59
Verb 11, 12, 13, 14, 15, 16, 17, | 15 25%
2 18, 19, 20, 41, 46, 49, 55,
58
Adjective 21, 22, 23, 24, 25, 26, 27, | 15 25%
3 28, 29, 30, 42, 47, 50, 56,
60
Adverb 31, 32, 33, 34, 35, 36, 37, | 15 25%
4 38, 39, 40, 43, 48, 51, 54,
57
Total 60 100%

Before the vocabulary test was conducted, the researcher administered a
try- out test on in VII A SMPN 7 Metro. The class consisted of 30
students. The students were given 60 items of multiple choice which
consisted of four options (a, b, c, d). The time-allocation was given for
about 90 minutes to finish the try-out test. After analyzing the data, the
researcher obtained those 40 items were good and 20 items should be

dropped from the test.
3.3.1.9 The Result of Try-out Vocabulary Test

To know whether the test is good or not, the researcher conducted the try out of
the vocabulary test. After conducting the try out vocabulary test, the result can

be seen in the table as follows:



Table 3.2 Result of Try-out Vocabulary Test
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Criteria Items Decision
Bad 6 Dropped
Poor 1,3,10,14,16,19,22,27,31,34,39,44,46,47,48,53,55,57, | Dropped
59
Satisfactory | 2,4,5,7,8,9,11,12,13,15,17,18,20,21,23,24,25,26,28,2 | Administered

9,30,32,33,35,36,37,38,40,41,42,43,45,49,50,51,52,5
4,56,58,60

Table 3.2 showed that there is 1 item which had negative discrimination
(bad)and there are 19 items which were poor and should be dropped (see
on 3.3.1.6)6. Based on the criteria level of difficulty, the result of try-out
test showed that 30 items are average, and 10 items are considered easy.
Discrimination power of the items showed that there is 1 bad item and 19
poor items that should be dropped and there are 30 items which are

satisfactory and should be administered.

However, for reliability of the test, the researcher used Spearman Brown’s
Prophecy formula to determine the reliability of the test. It was found
that the result (rk) was 0.60. It could be stated that the test had moderate
reliability in the range 0.50-0.89.

3.4 Data Collecting Techniques

The researcher used questionnaire and vocabulary test as the instrument in

collecting the data. To find out students’ perception toward suggestopedia

principles, the data would be collected by using questionnaire. In addition, to

measure students’ vocabulary mastery the researcher conducted vocabulary

in pre-intermediate level. Both of the questionnaire and vocabulary test

would be collected by using Google Forms.
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1. Questionnaire of Suggestopedia Principles
The researcher created the questionnaire based on the construction of the
questionnaire refers to the theory in line with Larsen (2000) about
principles of suggestopedia. The principles of suggestopedia included as
follows: classroom set-up, peripheral learning, teacher’s authority, and
fun activity. Before deciding the sample of the population, the researcher
had a discussion with the English teacher of seventh and eighth grade at
SMPN 7 Metro named Yulia Budi Surahmawati, S.Pd. about the
principles of suggestopedia. Then, the researcher decided the sample by
choosing the class that the teacher taught by using the principles of the
suggestopedia, they are class VII B and VIII A. After the students have
been taught by applying suggestopedia principles, the researcher
distributed the questionnaire of suggestopedia principles to the students.
The questionnaire was used to determine the students’ perception
toward suggestopedia principles that was correlated to students’
vocabulary mastery. There were several questions about suggestopedia
principles in learning English and the students have to checklist the
optional based on their answer. The students would give their answers as
factual and accurate information about themselves or the information that
was close to the fact as provided in the four alternative answers. There
are 19 questions of suggestopedia principles that was used in this

research.

2. Vocabulary Test
To measure students’ vocabulary mastery, the researcher created the test based
on the topic words of English vocabulary in use for pre- intermediate by
Redman (1997). The descriptive text was used as the topic in this research, so
the researcher select the topic words about occupation, human feelings, daily
life, human characteristics, hobby, time, and distance and dimension. The
descriptive text was used as the topic in this research because based on
curriculum K13 of Junior high school the students on seventh-grade and
eighth-grade are already learned the material. Since the test was in line with the
material of curriculum K13 for students grade 7, so, the test is fulfilling the

content validity.
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The test was objective in the form of multiple- choice types. There are four
alternative answers in each session item, consisting of one correct answer and
three destructors in each session item. Thus, 40 items were used to measure

students’ vocabulary mastery.

3.5 Research Procedure

To find out the correlation between the students’ perception of

suggestopedia principles and students’ vocabulary mastery, the researcher

analyzed the data by using the following steps:

1. Determining Problem
This research came from some problems which happen in the learning process.
Some students find do not mastery English vocabulary because they do not
interest and feel bored in learning English. So, the researcher decided to find
out whether there is any significant correlation between the English teaching
method where in this research the researcher focused on students’ perception
of suggestopedia principles and students’ vocabulary mastery.

2. Determining the population and sample.
There are six classes in each grade of SMP N 7 Metro. Each class consists of
27-30 students. the researcher chose two class; they are one class of seventh-
grade and one class of eighth-grade by using purposive sampling.

3. Selecting the materials
Since the researcher used two different grades for the sample of this research,
the researcher used the descriptive text as the material which consists of the
topic words for pre-intermediate level that listed by Redman (1997). The
descriptive text was used as the topic in this research because based on
curriculum K13 of Junior high school the students on seventh-grade and
eighth-grade are already learned the material.

4. Checking validity and reliability of the test
To get the validity of the questionnaire, the researcher arranged the materials
based on the theory of principles of suggestopedia from Larsen (2000). to get
the validity of vocabulary, the researcher arranged the material based on the
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English Vocabulary in use for pre intermediate level by Redman (1997)
where the researcher chose the descriptive text material as the topic of the test
because both of students on seventh and eighth grade are already learned the
material. To get the reliability of the questionnaire, the researcher used
Statistical Package for the Social Program (SPSS). In examine the reliability
of the vocabulary test, the researcher used Pearson Product Moment
correlation was used to examine the reliability of the test.

5. Administering the questionnaire
The questionnaire was conducted to find out the students’ perception toward
suggestopedia principles. The questionnaire was distributed to one class of
seventh grade students and one class of eighth grade students. The students
had to answer the whole question individually. If they found some difficulties
in understanding the question, they might ask the researcher.

6. Analyzing the result of the questionnaire
After collecting all the questionnaires, the result of the questionnaire was used
to investigate the students’ perception toward suggestopedia principles.

7. Administering the vocabulary test
The test was conducted to measure students’ vocabulary mastery. The type of
the test was multiple choice with four options (a,b,c,d) which consists of 40
questions.

8. Analyzing the test result
After scoring the test, the data was analyzed by using the SPSS software
program. It used to find out students’ vocabulary mastery.

9. Analyzing correlation related to the students’ perception of
suggestopedia principles and students’ vocabulary mastery After
analyzing the two variables between students’ perception toward
suggestopedia principles and students’ vocabulary mastery, the next step
was to analyze the relationship between the two variables. Whether there

was a significant positive effect between the variables X, Y or not.

3.6 Data Analysis

The main objective of the research was to find out whether there is a
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significant correlation between the students’ perception of suggestopedia
principles and students vocabulary mastery. The researcher examined the
data by applying the formula of the Pearson product moment correlation.

Ry = NCw) - GoEy
YT NS — B02HEY? - )?)

In which:

> XY: the sum of XY

> X: the sum of X

> Y:the sumofY

Y X2: the sum of square of X

Y Y2 the sum of square of YN: the amount of subject

N: the amount of subject

Hypothesis Testing

The hypotheses of this research are:

1. Null Hypothesis (HO): there is no significant correlation between the students’
perception of suggestopedia principles and students’ vocabulary mastery.

2. Alternative Hypothesis (H1): there is a significant correlation between the
students’ perception of suggestopedia principles and students’ vocabulary

mastery.

The hypothesis testing was used to prove whether the proposed hypothesis in this
research was accepted or not. The hypotheses were tested by using a Pearson

Product Moment of Statistical Package for Social Science (SPSS).



CHAPTER V

CONCLUSION AND SUGGESTION

5.1. Conclusions

Based on the research of the data analysis and discussion in chapter 1V, the
researcher concluded that there is a significant correlation between the
students’ perception of suggestopedia principles and students’ vocabulary
mastery at the first and second-year students in the academic year of
2021/2022 of SMPN 7 Metro. It can be seen from the coefficient correlation
between students’ perception of suggestopedia principles and their
vocabulary mastery was 0.618 at the significant level of 0.01. The
coefficient correlation was higher than the critical value of r table
(0.618>0.325), it means that the null hypothesis was rejected and the

research hypothesis was accepted.

It can be concluded that the principles of suggestopedia in teaching
vocabulary can accelerate students’ memorization ability, make students
enjoy and relax in teaching based on suggestopedia principles.
Suggestopedia can make the students memorize a lot of vocabulary
unconsciously and can make the students learn willingly because the learning
ambiance when they taught by using the principles of suggestopedia affect
their feeling and help them to decrease their filter or mental block. When the
students enjoy and relax in learning process, the students feel more confident
so they can follow the learning process actively and it makes the learning

process optimally.

Furthermore, positive perceptions can affect student achievement because
achievement can be achieved by building learning habits. To build student
learning habits, appropriate learning strategies are needed to make students
feel comfortable and enjoy in the learning process. Learning using the proper
strategies by applying certain learning methods or principles, it can build

students' perceptions that the strategy can help them improve their
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achievement. In this study, the researcher was able to correlate students'

perceptions of the suggestopedia principle with students' vocabulary skills.

5.2. Suggestions

The researcher proposes some suggestions to the next researcher also to the
English teacher. First suggestion for the next researcher is the next researcher can
include another proper method of data collection such as interview to make the
result of the data more informative.

Second, to get a complete finding, further researcher can interview teacher or
lecturer instead of focusing on students only. It is also suggested to increase the
population, the new research paper should include a variety of schools or faculties

in higher education institutes.

Since in this study the researcher did not discuss further about learning strategies,
so, it is suggested to the next researcher to do further research on learning
strategies. The last suggestion is for the teacher. It is suggested to the teacher
using suggestopedia principles in learning activities to enhance students’

vocabulary mastery.
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