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ABSTRACT 

 

THE USE OF ORAL CORRECTIVE FEEDBACK IN 7TH GRADE 

STUDENTS’ SPEAKING SKILLS AT SMPN 2 RAJABASA LAMPUNG 

SELATAN 

 

By 

 

Ikram Ibadillah Pasha 

 

 

The objective of this research was to find out whether any significant 

improvement in students' speaking skills after being given by oral corrective 

feedback. This research was quantitative-research and used one group pretest-

posttest design as the method. The population of this research was the first grade 

students of SMPN 2 Rajabasa Lampung Selatan in the academic year 2022/2023. 

The sample of this research was in class VII which consisted of 26 students. In 

collecting the data, the researcher used speaking test and the data were analyzed 

using SPSS Program. The result showed that there was statistically significant 

improvement of students’ speaking skills after receiving Oral Corrective 

Feedback with the significant level 0.00 less than 0.005. Therefore, it can be 

concluded that oral corrective feedback can assist students in improving their 

speaking skills. 

Keywords: Oral corrective feedback, speaking skills, descriptive text. 
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CHAPTER I. INTRODUCTION 

This chapter comprised of several sub-chapters; background of the research, 

research questions, objectives of the research, uses of the research, scope of the 

research, and definition of terms. 

1.1 Background of the Research 

Speaking is very important as it is the most common skill used when 

communicating messages and exchanging information. But, many students still 

believe that speaking skill is the most difficult skill. The students did not want to 

speak English, therefore only a few people actively participated in the speaking 

activity. Most of them were embarrassed and didn't have the courage to take the 

risk if they had a speech disorder. They seem to have been worried about making 

mistakes. (Harmer, 2007) argued that if learners make mistakes, they cannot 

correct them and need some explanation. The role of the teacher is very important 

because EFL learners find it very difficult to acquire speaking skills.  

For this reason, teachers need to guide learners to acquire speaking skills as a 

contributor to student success. Certainly, Errors allow learners to confirm their 

hypotheses and actively contribute to language development. Thereupon, 

(Harmer, 2007) argued that mistakes are part of the natural acquisition process. 

He also claimed that error categories have the greatest impact on teachers. 

Therefore, the teacher can help the learner correct errors by providing feedback on 

speaking performance. 

When it comes to teaching and learning languages, feedback is the result of 

academic achievement. According to (Brookhart, 2008), feedback is consistent 

with specific student assignments, and specific explanations and sentences.  

Feedback is information provided by teachers to learners about their progress in a 

course, what they can do to progress their performance, how they can maintain 

clear learning goals in the main course of the course, and why the appropriate 

grade or mark is applied, whether high or low. This can help students realize how 

well they are doing in their studies and identify areas where they need 

improvement. In particular, students require feedback to know what they are 
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doing wrong to progress their speaking skills. Moreover, feedback has numerous 

types. 

According to (Neals, 2015), several types of feedback include oral and written 

feedback, evaluative and descriptive feedback, informal and formal feedback, and 

peer and self-feedback. In most speaking classes, professors, instructors, or 

lecturers deliver oral feedback. Oral feedback can be classified into three types: 

corrective feedback (R Lyster & Ranta, 1997), evaluative feedback (Gattalo, 

2000), and descriptive feedback (Askew, 2000). Oral feedback is commonly used 

by teachers/lecturers in speaking classes (Lyster, Saito, & Sato, 2013). 

Corrective feedback is a type of negative feedback. (Ellis, 2009) claims that 

corrective feedback is in the form of responding to learners' comments about 

language errors. Another expert, (Iliana & Lyster, 2002) defines corrective 

feedback as a reaction from a teacher who changed significantly and needed to 

improve student pronunciation. Another expert, (Hattie & Timperley, 2007) 

argues that corrective feedback focuses on effective construction processes and 

self-regulation. Therefore, corrective feedback is called negative feedback to 

correct the language mistakes made by the student. 

Researchers have discovered the benefits of student feedback. Oral or written 

feedback, or both, is a vehicle to help students improve their future performance. 

(Hussein & Ali, 2014), (Kirgoz & Agcam, 2015), and (Voerman et al, 2012) all 

said that feedback can be used to improve language learning and recognize how 

learners misspell their target language. In other words, feedback is provided in 

response to learners making mistakes in using the target language. This answer, 

either explicitly or implicitly, shows that students' statements in the target 

language are in some way incorrect. For example, it could be a correction of 

pronunciation or grammar, or it could be a lexical error, a syntax error, or a 

structural error. Therefore, no resume at the end of the speech. 

According to Hunt and Touzel (2009), providing feedback is a way to manage the 

students' language use in class. There are various reasons why teachers must 

provide feedback on their students' speaking skills. For starters, teachers' feedback 
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can help students better comprehend their mistakes in speaking presentations. 

Second, when a student is corrected, they have a better knowledge of how to 

utilize the language target and realize how to improve their speaking performance 

in future performances. Finally, teachers' feedback can increase students' 

confidence since they know they can rely on the teacher to double-check their 

responses. In this situation, the teacher assists students in providing feedback to 

fix their errors while also managing their incorrect language use in speaking 

performance. It greatly aids students in improving their learning development.  

Based on the explanation of the problem above, the researcher conducted a study 

entitled “The use of oral corrective feedback in 7th grade students’ speaking skills 

at SMPN 2 Rajabasa Lampung Selatan”. This research is to assist English 

teachers to improve students' English speaking skills and help the students achieve 

the goal of learning English. 

1.2 Research Question  

Dealing with these issues presented in the background, the research questions of 

this research is:  

Is there any significant improvement in students' speaking skills after being given 

by oral corrective feedback? 

1.3 Objective of the Research 

Corresponding to the formulation of the problem, the objective of this research is:  

To find out whether any significant improvement in students' speaking skills after 

being given by oral corrective feedback. 

1.4 Uses of the Research 

By oral corrective feedback when teaching speaking, it is expected that students 

will improve their speaking skills so that they can communicate more fluently, 

accurately, and effectively in English. Particularly in speaking, it is useful for 

English teachers to improve their teaching strategies so that the students can 

assimilate the materials and participate in the teaching and learning processes. 
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Additionally, English teachers are expected to come up with innovative ideas for 

creating engaging conversational activities. 

1.5 Scope of the Research 

The research will be conducted in SMPN 2 Rajabasa Lampung Selatan. The 

subjects of the research are the students in the second semester of the seventh 

grade in SMPN 2 Rajabasa Lampung Selatan in the academic year 2022/2023. 

The object of the research is teaching speaking through oral corrective feedback.  



CHAPTER II. LITERATURE REVIEW 

This chapter discusses about the concept of speaking, factors of speaking 

effectiveness, definition of teaching speaking, definition of error, types of errors, 

and error treatment. Then, at this chapter also discusses about the definition of 

corrective feedback and the techniques for corrective feedback. 

 2.1 Concept of Speaking 

Speaking is one of the four skills we must master when learning English. 

Speaking is a language skill that is just as productive as writing. Speaking skills 

are an important part of the language learning curriculum especially foreign 

language (Luoma, 2009). A productive language must go through a mental 

process or a thought process. Communication is necessary for people to say 

something and convey information. 

Speaking English as a foreign language is a difficult skill to teach and learn as 

students must master certain aspects such as acquiring vocabulary, correct 

pronunciation, and knowledge of grammar. When students want to speak, they 

also need to think about all these aspects. (Haryudin and Jamilah, 2018: 59). 

Therefore, speaking skills are the most difficult part for students. This is a 

difficult issue due to the fact whilst human beings need to speak or say something 

to others, they should bear in mind numerous matters which are interrelated like 

ideas, language this is used, what to say, the way to use grammar and vocabulary, 

pronunciation, in addition to listening and reacting to interlocutors.  

Based on some of the above explanations, speaking is one of the most important 

skills in language and is the first way to communicate and interact with others or 

exchange ideas and generate specific language points. It can be concluded that it 

is also a way to develop the usage of language ability. Speaking is probably the 

most difficult aspect of teaching and learning English as it has to involve some 

aspects such as grammar, vocabulary, pronunciation, and some components of 

linguistics. Thus, speaking is a means of communicating and interacting with 

others, through which those who speak can receive or exchange information, 

ideas, knowledge, etc. 
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2.2 Aspects of Speaking 

According to Brown (2004: p.172-173), speaking skills must have five aspects 

they are vocabulary, grammar, fluency, comprehension, and pronunciation.  But, 

in this research, the researcher only uses four aspects of speaking skills based on 

(Brown, 2004: p.172-173) : 

Pronunciation: The way sounds are produced and combined to form words and 

sentences is referred to as pronunciation. English pronunciation is distinguished 

by three major aspects. Brown (1994:283) defines them as stress, rhythm, and 

intonation. Additionally, he argues that stress is associated with loud, continuous 

speech that is stated clearly and unambiguously. Then rhythm is defined as the 

key to clearly and naturally speaking English, which is the result of stressed and 

unstressed syllables. The final aspect is intonation, which refers to how the pitch 

of the voice lowers or increases. 

Therefore comprehending those aspects is crucial since learners must have good 

pronunciation in order to deliver very clear sentences that others may clearly 

understand. 

 

Comprehension: The skill to comprehend and interpret written or spoken words. 

In speaking, comprehension is defined as the capacity of the listener to receive 

and interpret the speaker's intended meanings. The listener not only needs to be 

able to hear and comprehend the sounds of language, but they also need to be able 

to interpret the speaker's meaning based on context, tone, and other indications. It 

takes a skilled speaker and listener in comprehension to create clear and effective 

communication. 

 

Grammar: The combination of rules and principles that regulate the structure of 

language, the way words,  and phrases are used to express meaning is referred to 

as grammar. Grammar is important for the communication process because it 

allows speakers or writers to express their intended meaning in a clear and 

accurate way. The learners can better comprehend how language works and 

increase their skill in using it if they understand the basic principles of grammar. 
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Fluency: The capacity to speak a language easily and fluently, without doubt, or 

stumbling, is considered to as fluency in speaking. Fluency is an important aspect 

of language competency because it allows speakers to speak in communication 

with proficiency and effectiveness. 

2.3 Definition of Teaching Speaking 

Teaching is defined as the process of transmitting knowledge to students. When 

carrying out teaching activities, the teacher is conveying knowledge, messages, or 

skills to students, which is a process of interaction between teachers and students. 

According to (Brown, 2000). Teaching is defined as demonstrating or assisting 

someone to learn through guiding and facilitating learning, allowing the learner to 

learn how to do something, offering directions, guiding the study of anything, and 

imparting knowledge that causes them to know or comprehend. 

Teaching speaking, (Nunan, 2003) as cited in (Kayi, 2006), entails teaching the 

listener to (a) generate the English speech sound and sound pattern, (b) utilize 

words and sentences, stress intonation patterns, and the rhythm of the second 

language, (c) choose acceptable words and phrases according to the correct social 

environment, audience, scenario, and subject matter, (d) arrange their ideas in a 

coherent and logical order, (e) use language as a method of expression, and (f) use 

the language swiftly and confidently, with minimal unnecessary pauses, a skill 

known as fluency. 

2.4 Definition of Error  

Learning a foreign language takes time and effort. Learners frequently make 

errors or mistakes when learning a second language. Errors have traditionally 

been thought of as language learners' speech that deviates from the model they are 

attempting to develop (Allwright & Bailey, 1991). (Kozlova, 2009) stated that the 

existence of errors in students' work indicated one of two possibilities: that 

students' prior knowledge was inadequate for them to notice an issue or that 

students detected a problem but were unable to remedy it. 
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To examine student errors, two key terms that students misunderstand must be 

compared: "error" and "mistake." Errors and mistakes are not the same things. 

Numerous experts have distinguished between the terms "error" and "mistake." 

An error, according to Corder (1967), is a systematic deviation of the learner's 

understanding of the language which may be used to reconstruct the learner's 

knowledge of the language. Whereas Brown (2007), the error is an observable 

deviation by a native speaker to illustrate the learners' competency levels. Besides 

that, Corder (1967) claims that mistake has a non-systematic characteristic that 

implies performance error in both second language learners and native speakers. 

Then, Brown (2007) has another definition of mistake, explaining that it relates to 

the imperfection of a native speaker and second language learner in delivering 

speech due to a failure to correctly understand the system, and it is correlated to 

the learners' performance errors. 

Based on the explanation above, the researcher can assume that an "error" is a 

deviation from proper language usage caused by a lack of competence or 

comprehension of the language rules. In this situation, the student may not be 

aware of the right form or structure, or of the appropriate context for using a 

certain word or expression. Errors are systemic and can be avoided by learning 

and practicing. Whereas a "mistake" is a deviation from proper language usage 

caused by a performance fault, such as memory loss, distraction, or anxiety. In 

this situation, the learner may understand the right form or structure yet make a 

mistake because of a slip of the tongue or other temporary performance problems. 

Mistakes are not produced in a systematic way and are commonly self-corrected 

by the speaker or writer. 

When second language learners make errors, they are displaying a normal aspect 

of the process of language learning. Errors are part of the students' inter-language, 

which is the shape of the language that a learner possesses at any given level of 

growth and that is constantly reformed as he or she strives for complete mastery. 

When reacting to errors, teachers should be perceived as providing criticism and 

assisting in the reforming process rather than telling learners they are wrong. 

(Clark, 1976) in Cohen (2000:1) shows that knowledge regarding errors does not 
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have to be considered as punishment, but rather as a type of information feedback 

to both the student and the teacher. (Allwright, 1975) in Cohen (2000:1) contends 

that the student cannot learn in class unless he or she is aware of when a mistake 

is committed. 

In terms of errors on the form, According to (Beare, 2003), there are three 

categories of errors that students typically make: grammatical errors, vocabulary 

errors, and pronunciation errors. Specifically, when it comes to grammatical 

errors, teachers are expected to pay close attention to verb tenses, preposition use, 

and so on. In terms of linguistic errors, (Edge, 1998) explores two scenarios in 

which this sort of error happens. First, it occurs when a speaker employs a valid 

language form that does not convey the intended meaning. Second, it occurs when 

a correct but generally objectionable language form is used by the speaker; the 

issue here is politeness. Concerning errors in idea organization, teachers pay close 

attention to how students order their strings of ideas to ensure that such concept 

groupings make it easy for the hearer to follow or capture the important themes. If 

students' sequences of ideas are not logical enough, teachers focus on the logic of 

their thoughts. 

As a result, errors are signs of learning and should be regarded favorably. A 

foreign language teacher should accept errors and mistakes made by students as a 

natural part of the process of learning a second language. 

2.5 Types of Errors  

When correcting something, it is crucial to assess the sort of error made by the 

students since teachers do not always want or need to correct everything. Errors 

were classified into four kinds by (Mackey, Gass, and McDonough, 2000): 

morpho-syntactic, phonological, lexical, and semantic. These were the categories: 

1. Morphosyntactic error.  

The morphosyntactic error arises when students utilize components such as word 

order, tense, conjugation, and particles inappropriately. 

2. Phonological error.  
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Students pronounce the vocabulary incorrectly. 

3. Lexical error.  

Lexical mistake refers to the incorrect use of vocabulary or the transition to the 

learner's first language as a result of a lack of lexical knowledge. 

4. Semantic.   

The semantic error occurs when a teacher does not perceive a learner's utterance 

despite the fact that the utterance contains no grammatical, lexical, or 

phonological errors. 

2.6 Error Treatment  

Based on (Touchie, 1986), teachers cannot and should not try to fix all of their 

students' errors. Moreover, frequent correction of spoken errors disrupts the 

language acquisition process and discourages shy students from talking in the 

target language. The following are general ways to resolve errors in second 

language learning: 

1. Teachers should rectify intelligibility errors, which are flaws that interfere 

with the common meaning and comprehensibility of utterances. In this 

regard, teachers should prioritize addressing global errors above fixing 

local ones.  

2. Errors with a high frequency of occurrence and generality should be 

corrected more frequently than errors with a lower frequency of 

occurrence. For example, the misrepresentation of the third person 

singular s is a common and widespread mistake. 

3. Teachers should place a greater emphasis on rectifying errors that affect a 

substantial majority of their students. This component is clearly connected 

to the second factor mentioned before. 

4. Errors that are stigmatizing or maddening should be given extra attention. 

This component has something to do with the sociolinguistic part of 

language learning. Students from lower socioeconomic groups are more 

vulnerable to scorn for their informal variation of language than students 
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from higher socioeconomic classes who speak a more formal and valued 

version of the language. 

5. Eventually, errors with a pedagogical focus should be given greater 

attention by the teacher than other errors. For example, if the focus of the 

subject is the usage of the present perfect tense, the teacher should not 

concentrate on the modification of errors involving prepositions, articles, 

and demonstratives in this subject because it will divert the students' 

attention away from focusing on the lesson, which should be about using 

the present perfect tense. 

In this study, the researcher intends to interpret errors as inaccurate words said by 

students that require correction from the teacher. It can be produced by slips of the 

tongue, such as incorrect pronunciation, divergence from the norm of the target 

language as a phonological or morphosyntactic mistake, and so on. 

2.7 Corrective Feedback 

Corrective feedback is a type of negative feedback that intends to provide a 

corrective suggestion to a learner who has produced a linguistic error (Ellis, 

Loewen, & Erlam, 2006) whereas it is also described as a "complex phenomenon 

with numerous purposes" (Chaudron 1988: 152). Corrective feedback is the 

teacher's response to an error in a learner's speech. According to Ellis (2006:28), 

corrective feedback (CF) is basically a reaction to a learner's utterances that 

contain an error. Corrective feedback is defined as the teacher's response to a 

learner's error, such as a comment on the error. Therefore, corrective feedback 

refers to teacher and peer reactions to student work. The teacher makes 

corrections to students in order to increase their understanding of their errors in 

performance. When students perform and make blunders, the teacher directly 

comments on the student's error. 

Feedback has been established in the context of teacher education as information 

supplied to an individual following a performance that represents the adequacy, 

quantity, or quality of the teaching performance (Tower, 1999). Feedback gives 

information on the truth or falsity of human behavior, as well as a way for student 



12 
 

teachers to develop their own teaching effectiveness and rectify their errors 

(Paccapaniccia, 2002; Peker, 1992). Taking these interpretations into 

consideration, feedback may be described as a door that student teachers can enter 

in order to get a range of data about themselves with their own eyes and the eyes 

of others. In essence, feedback is making student teachers' experiences and actions 

observable and understandable. 

According to Lightbown and Spada (2004), there are two methods for providing 

corrective feedback in a speaking class: (1) explicit corrective feedback and (2) 

implicit corrective feedback. Explicit feedback occurs when language teacher 

disrupts students' utterances with a metalinguistic explanation. Implicit corrective 

feedback occurs when language teacher disrupts students' utterances with some 

language input but no metalinguistic explanation. Implicit corrective feedback, 

according to Ellis (2009), includes Recast, Repetition, and Clarification Request. 

Explicit corrective feedback also includes Explicit Correction, Elicitation, and 

Paralinguistic Signal. 

2.8 The Techniques for Corrective Feedback 

Recast  

According to Ellis (2009), the teacher integrates the immediately preceding 

inaccurate utterance's content words, modifies, and corrects the utterances in some 

formulations. The reformulations are also referred to as "paraphrases" by Spada 

and Fröhlich (1995; cited in Lyster and Randa 1997).  Recast is an implicit type of 

corrective feedback. In this type, the teachers attempt to reformulate or develop 

errors or incomplete sentences, words, or phrases. In this situation, the teachers 

state the right form of the words or sentences without mentioning that they are 

incorrect. 

Repetition 

The teacher repeats the learner's pronouncement, emphasizing the error with the 

forceful accent (Ellis, 2009). Furthermore, according to Daughty and Varela in 

Kennedy (2010:14), "Repetition arises when the teacher repeats learners' ill-
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formed pronouncements without any alteration." It is consistent with what the last 

expert stated. When students make mistakes in conveying words or phrases, 

teachers will repeatedly point out the inaccurate word, phrase, or sentence. There 

is no transformation into the right form. It is expected that by raising their 

intonation, the students will be able to repair the inaccurate words and phrases on 

their own. 

Clarification Request  

The teacher reflects that he or she did not understand what the student stated 

(Ellis, 2009). Therefore, in some way, a repetition or a reformulation of student’s 

utterance is required. Several phrases are used on this type such as Excuse me? 

Sorry, I don’t understand, and pardon me (Lyster and Rynta,1997:25). For 

example, when students ask, "How many decades do you have?" teachers respond 

with "I'm sorry?" (Sheen and Yao, 2011:2). The aim is to draw students' attention 

to the inaccurate words or phrases they have stated. Therefore, they will be able to 

state the accurate form of the words or sentences. 

Explicit Correction 

(Ellis, 2009) states that the teacher denotes an error that occurred, recognizes the 

error, and suggests the correction. Teachers do not provide students with keys or 

hints to help them correct their mistakes; instead, they provide the correct form 

completely. Moreover, they supply students with the correct form as well as a 

clear description of what is being corrected. 

Elicitation 

By utilizing this type, teachers encourage students to provide self-corrective 

feedback. The teacher repeats a section of the student’s phrase but not the 

incorrect section and applies rising intonation to indicate that the learner should 

finish it (Ellis, 2009). Furthermore, teachers may ask questions such as "What is 

the (d) form of (b)?" It can also include the phrase "This can say d or b?" 

(Maolida, 2014:122). It implies that in the elicitation type, teachers assist students 

in discovering the correct form of the words they convey. 



14 
 

Paralinguistic signal 

According to (Ellis, 2009), the teacher produces a gesture or a facial expression to 

show that the student has made a mistake. Related to the type in which individuals 

express themselves other than through words, such as by tone of voice or by 

producing sounds with their breath, or by using the body gesture to signify that 

student’s pronunciation is incorrect and to signal a clue to something that refers to 

the correct form of pronunciation. 

In summary, providing oral corrective feedback in a speaking class may be 

accomplished through a variety of techniques. Reformulating the inaccurate 

pronouncement into the accurate one (Recast), repeating the inaccurate 

pronouncement by emphasizing the intonation to inform the inaccurate one 

(Repetition), requesting clarification on the inaccurate pronouncement 

(Clarification Request), Explicitly correcting the inaccurate pronouncement and 

providing the correct pronouncement (Explicit Correction), repeating a section of 

the learner's correct sentence and requesting them to continue the pronouncement 

by asking them to conduct self-correction (Elicitation), and showing the signal 

with a gesture to construct the correct pronouncement (Paralinguistic Signal). 

Table 2.1 Example of the six types of corrective feedback based on (Ellis, 

2009) 

1. Recast S: My father are policeman. 

T: Oh, your father is policeman, right? 

2. Repetition S: I buy the ambulance car yesterday. 

T: I buy the ambulance car yesterday, 

I buy? (giving strong emphasis intonation in the 

word buy). 

3. Clarification Request S: He go to campus by the bus. 

T: Excuse me? 

4. Explicit Correction S:  I always read a newspaper at the morning.  

T: No, it's not at the morning. We use "in" before 

mentioning the morning, we say "in the morning". 

5. Elicitation  S: The tiger is like eating meat. 

T: The tiger is or the tiger likes....? 

6. Paralinguistic Signal S: Last month I go to Jakarta.  

T: (showing the signal with a gesture use right 

forefinger move over the left shoulder to indicate 

past). 
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2.9 Previous Study 

There are some previous researches related to the topic. The first previous 

research was conducted by Rahmawati (2019), the objective of the research was to 

know whether there is significant difference score between students who were 

taught by corrective feedback strategy and students who were not taught by 

corrective feedback strategy of the eighth grade students at SMPN 2 Jetis 

Ponorogo in academic year 2018/2019. This research used quasi-experimental 

design to the experimental and control group. In this research, there was a 

significant difference score in speaking skill for the students who were taught by 

Corrective Feedback Strategy and who were not taught by Corrective Feedback 

Strategy. Based on the result on the research, the researcher concluded that 

Corrective Feedback Strategy is effective for teaching speaking of the eighth 

grade students at SMPN 2 Jetis, Ponorogo in academic year 2018/2019. 

The second previous research was conducted by Nurhartanto (2018), the objective 

of the research was to identify the effect of corrective feedback, to identify what 

extent students with different learning style benefitted from corrective feedback, 

and to find how corrective feedback affected the students’ development. This 

research was a quantitative study which used pretest-posttest design. The data 

were taken by oral tests scored by two inter-raters. In this research, the first result 

found that generally, corrective feedback contributed to students and increased the 

students’ speaking performance. The second result showed that it was found that 

concrete learners gained more benefit from corrective feedback than the other 

learning styles while the authority-oriented learners gained very little or did not 

get any benefits from corrective feedback. The third result showed that not all 

uptakes led to students’ development, but the noticed corrective feedback might 

lead to development for concrete learners. It showed that the effectiveness of 

corrective feedback might depend on the students’ personal character, in this case, 

depended on their learning style. 

The third previous research was conducted by Muyashoha (2019). This research 

type is a descriptive quantitative design. This research was conducted with these 

two key aims: (1) to find out the students‟ perception toward oral corrective 
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feedback given in teaching speaking activity, and (2) to find out how is oral 

corrective feedback given to the students. The result indicated that the students’ 

perception toward oral corrective feedback is positive. All of indicator show a 

good point that most students agree to receive oral corrective feedback from their 

lecturer. Additionally, it is obviously answered that using oral corrective feedback 

in speaking learning class is effective to improve the students’ speaking ability. 

These findings could contribute to better understanding of how the lecturer should 

give oral corrective feedback when the students’ make some errors in the 

classroom. As a conclusion, it will provide a better comprehension by relating and 

comparing the students’ perception and the lecturers’ perception of oral error 

corrective feedback for the further researchers. 

From the explanation above, the researcher found the similarity and the difference 

between previous research findings above with this research. The similarity is 

previous and this research findings have used corrective feedback as their strategy 

to improve students’ speaking skills. Meanwhile, the difference is that in this 

research the researcher does not find out the students’ perception toward oral 

corrective feedback and does not find out the significant difference in 

improvement between the two different groups. 

2.10 Theoritical Assumption  

Oral corrective feedback is teacher correction or response to the learner's 

utterances containing an error directly when students make mistakes or errors and 

the teacher gives information to the student to revise their mistakes or errors. The 

researcher expects that the students can improve their knowledge based on the 

teacher's correction of their mistakes. Therefore, the knowledge they get from the 

teacher can improve their skills in speaking. 

2.11 Research Hypothesis 

Based on the theories above, the researcher formulated null hypothesis (H0) and 

alternative hypothesis (H1) that will be tested and examined in this research as 

follows: 
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(H0) There is no significant improvement of students' speaking skills after 

being given by using the oral corrective feedback. 

(H1) There is a significant improvement of students' speaking skills after 

being given by using the oral corrective feedback. 

 



CHAPTER III. RESEARCH METHOD 

The following topics are covered in this chapter: research design, population and 

sample, data collection, data analysis, and research procedure. 

3.1 Research Design 

There are several research methods available, including experimental research. 

The researcher employed Pre-Experimental Research in this study. The 

experimental group was employed in the pre-experimental study. The students' 

improvement in speaking after being given Oral Corrective Feedback is the focus 

of this study's pre-experimental group. 

In this study, the researcher provided a pre-test to students before providing 

treatment for speaking through Oral Corrective Feedback. The researcher gave 

several examples of descriptive video in class, and then students retold the 

example based on their own words. Following treatment, the researcher provided 

a post-test to the students. 

Table 3.1 Pre-test and post-test pre-experimental research design 

Pre-Test Treatment Post-Test 

X1 O X2 

 

X 1 : students speaking ability of experimental group in pre-test  

O : Treatment teaching speaking by oral Corrective Feedback 

X 2 : Students speaking ability of experimental group in post-test 
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3.2 Population dan Sample 

In this section, the researcher outlines the research's sample and population: 

1. Population  

This study's population consists of seventh-grade students from SMP Negeri 2 

Rajabasa Lampung Selatan during the 2022/2023 academic year. There were VII 

A, VII B, VII C, and each class consisted of 26 students, so the total population 

was 78 students.  

2. Sample  

According to Arikunto (2010), a sample is a number or a subset of the population 

under investigation. As a result, the current researcher employs purposive 

sampling to collect the sample. According to Arikunto (2010, p. 97), "purposive 

sampling is a sampling strategy utilized by a researcher if the researcher has 

specific judgments in taking the sample". Therefore, this study utilized one class 

where the researcher chose class VII A as the sample in this study because VII A 

was a top class and had a higher quality in terms of learning motivation compared 

to other classes. The total sample was 26 students.  

3.3 Data Collection 

One of the most crucial aspects of doing research was obtaining and collecting the 

necessary data: the researcher must use an adequate research instrument. 

According to Arikunto (2006), a research instrument is a device used by a 

researcher when collecting data to make his work easier and to obtain better 

results. It should be comprehensive and systematic in order for the data to be 

easily processed.  

In collecting the data, the researcher used the recorder and speaking test. The type 

of speaking that was used in this research was intensive speaking. According to 

Brown (2004: 159), intensive speaking is a short oral language production 

designed to indicate proficiency in a limited range of grammatical, phrasal, 

lexical, or phonological connections that are generally implemented in assessment 

contexts. When responding, the speaker was expected to be aware of semantic 
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qualities, however, interaction with the interlocutor or test administrator was 

minimal. Furthermore, Brown (2004: 151) states “picture-cued task is a graphical 

stimulus that requires a description from the test taker is one of the more popular 

methods of eliciting spoken language performance at both intensive and extensive 

levels. The images can be very simple, aiming to elicit a single word or phrase, 

more detailed and "dynamic," or a series that tells a story or event”. Therefore, the 

researcher would use picture-cued elicitation minimal pairs in order to determine, 

record, and score the speaking aspects of the students. 

Scoring Method 

There were four parts to assess students' speaking aspects: pronunciation, 

comprehension, grammar, and fluency, which are scored based on the following 

criteria: 

Table 3.2 Scoring Rubric 

Criteria & 

Percentages 
Very Poor  Poor Average Good Excellent 

Pronunciation 

(25%) 

Errors in 

pronunciation 

are frequent 

but can be 

understood 

by a native 

speaker used 

To deal with 

foreigners 

attempting to 

speak his 

language. 

Accent is 

intelligible 

though quite 

faulty. 

Errors never 

interfere with 

understanding 

and rarely 

disturb the 

native speaker.  

The accent may 

be obviously 

foreign. 

Errors in 

pronunciation 

are quite rare. 

Equivalent 

to and 

fully 

accepted 

by 

educated 

native 

speakers. 

Comprehension 

(25%) 

Within the 

scope of his 

very limited 

language 

experience, 

can 

understand 

simple 

questions and 

statements if 

delivered 

with slowed 

speech, 

repetition, or 

paraphrase. 

Can get the 

gist of most 

conversations 

of non-

technical 

subjects (ie., 

topics that 

require no 

specialized 

knowledge). 

Comprehension 

is quite 

complete at a 

normal rate of 

speech. 

Can 

understand 

any 

conversation 

within the 

range of his 

experience. 

Equivalent 

to that of 

an 

educated 

native 

speaker. 
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Grammar 

(25%) 

Errors in 

grammar are 

frequent, but 

speaker can 

be 

understood' 

by a native 

speaker' used 

To deal with 

foreigners 

attempting to 

speak his 

language. 

Can usually 

handle 

elementary 

constructions 

quite 

accurately 

but does not 

have 

thorough or 

confident 

control of the 

grammar. 

Control of 

grammar is 

good. Able to 

speak the 

language with 

sufficient 

structural 

accuracy to 

participate 

effectively in 

most formal 

and informal 

conversations 

on practical, 

social, and 

professional 

topics. 

Able to use 

the language 

accurately on 

all levels 

normally 

pertinent to 

professional 

needs. Errors 

in grammar 

are quite rare. 

Equivalent 

to that of 

an 

educated 

native 

speaker. 

Fluency (25%) (No specific 

fluency 

description. 

Refer to other 

four language 

areas for 

implied level 

fluency). 

Can handle 

with 

confidence 

but not with 

facility most 

social 

situations, 

including 

introductions 

and casual 

converstions 

about current 

event. 

Can discuss 

particular 

interests of 

competence 

with reasonable 

ease. Rarely 

has to grope for 

words. 

Able to use 

the language 

fluently on 

all levels 

normally 

pertinent to 

professional 

needs. Can 

participate in 

any 

conversation 

within the 

range of this 

experience 

with a high 

degree of 

fluency. 

Has 

complete 

fluency in 

the 

language 

such that 

his speech 

is fully 

accepted 

by 

educated 

native 

speakers.  

Score 0 – 30 31 – 50 51 – 70 71 – 80 81 – 100 

 

(Oral proficiency scoring categories, Brown: 2004) 

The above-mentioned scoring would then be modified to the cut-off score as the 

school's scoring standard. The cut-off score was the lowest score that could be 

achieved on an exam, standardized evaluation, high-stakes examination, or other 

type of assessment that a student needed to "pass" or be declared "proficient." 
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The table below is the cut-off score setting layout, which has been in use since the 

early 2013 curriculum up to the present edition. 

Final Score Category 

90 – 100 Excellent 

80 – 89 Good 

70 – 79 Average 

60 – 69 Poor 

<60 Very Poor 
 

To adjust the cut-off score, result from the scoring rubric would be divided by 

four, as stated in the formula below. 

Cut-off Score (Final Score) = 
Total Score from Scoring Rubric

4
 

Therefore, if a student received a total score of 300 based on the scoring rubric, 

the score would be reduced by 4 and the result would be 75. This signified that the 

student's final score according to the cut-off score was 75. 

The researcher summarized the scores of students and differentiated the scores 

obtained between students by explaining the differences based on the criteria that 

had been mentioned. With the following example: 

Student A scored 60, Student B scored 65, Student C scored 70, Student D scored 

75, and Student E scored 85. In this case, the difference in scores obtained by 

students A, B, C, D, and E can be explained based on the criteria mentioned. 

There were some examples of potential differences based on two criteria namely 

pronunciation and fluency: 
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Pronunciation:  

Student A (Score 60): Pronunciation was still mainly influenced by accent, 

although it was comprehensible, with frequent errors that might hinder 

comprehension significantly. Mispronunciation of particular sounds, irregularity 

in emphasis or intonation, or occasional difficulties generating specific phonemes 

specifically were examples of the errors produced by student A. 

Student B (Score 65): Pronunciation was slightly better and more comprehensible 

than student A's. There were a few noticeable mispronunciations, although they 

had minimal impact on comprehension. Student B might produce sounds with 

more accuracy, consistent stress and intonation patterns, and an overall smoother 

flow of speech than student A. 

Student C (Score 70): Pronunciation began to be clear and could be slightly 

comprehensible, with some pronunciation errors. Student C had adequate 

pronunciation proficiency, regularly pronouncing sounds more accurately than 

Student B. Pronunciation errors still occured frequently but did not interfere 

significantly with comprehension. Student C could demonstrate quite good control 

of stress, intonation, and rhythm, resulting in an average speech pattern. 

Student D (Score 75): Pronunciation was clear and easy to understand, with very 

few noticeable pronunciation errors. Student D showed better accuracy in 

pronunciation, consistently producing sounds correctly than student C. His 

pronunciation proficiency was still average but with better control over stress, 

intonation, and rhythm than student C. Student D's speech flows easily but there 

might still be slight distractions. 

Student E (Score 85): Pronunciation was clear and simple to understand, with 

nearly no discernible errors. Student E had excellent pronunciation accuracy, 

delivering sounds accurately and consistently. The pronunciation was almost 

native-like, with great emphasis, intonation, and rhythm management. Student E's 

speech was fluent, simple to comprehend, and flows well. 
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Fluency 

Student A (Score 60): Spoke fluently with some pauses and difficulties in 

connecting ideas. Student A could express themselves sufficiently, but there might 

be hesitations or pauses in speaking that could affect the overall flow. 

Student B (Score 65):  Began to demonstrate fluent speech but there were still 

some hesitations or pauses. Student B maintained a consistent pace and rhythm in 

their speech, conveying their ideas quite well. 

Student C (Score 70): Spoke fluently but there were still some noticeable 

hesitations or pauses. Student C had shown average proficiency in maintaining a 

consistent flow of speech, resulting in quite clear communication with some 

interruptions. 

Student D (Score 75): Displayed fluent speech with minimal hesitations or pauses. 

Student D displayed an intermediate-to-high level of fluency in conveying their 

ideas smoothly and well. Thus, his speech flowed well, allowing for effective 

communication. 

Student E (Score 85): Demonstrated a very fluent speech with a natural flow and 

minimal interruptions. Student E showed excellent fluency in speaking with a 

quite high level of ease and naturalness. His speech was characterized by a 

smooth flow, providing an engaging and confident delivery. 

Those differences indicated that, overall, student E was better at some aspects of 

the assessment compared to students A to D. However, it was important to 

understand that this was a general example, and the assessment might involve 

other factors and more specific criteria set by the teacher or institution. 

3.4 Validity and Reliability 

One of the test's qualities was its validity. It was possible to claim that was valid if 

the test measure was correctly appropriate for the item to be measured. The 

researcher used content and construct validity to assess the validity. 
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Content Validity 

The test materials used were derived from Curriculum 2013 to achieve this 

validity. The test material was determined in the form of a simple short 

conversation taken from the K13 syllabus for the first grade English subject at the 

Senior High School (SMA) level, with basic competencies of 3.7 and 4.7. Based 

on these basic competencies, students were asked to express and describe 

information related to very short, simple, and contextually relevant oral 

descriptive texts about animals. 

Construct Validity 

If the test accurately assessed the students' speaking aspects, it may achieve 

construct validity. This research used the picture-cued task as the test instrument. 

The researcher showed the animals’ pictures and instructed the students to 

describe the animals based on the pictures they had looked at. It aimed to know 

the students' prior knowledge about their speaking skills. Then, the researcher 

recorded and described the scores based on the four speaking aspects. 

Reliability 

The test's reliability indicates whether or not the test produces consistent results. 

The researcher used inter-rater reliability to determine the reliability of the scores. 

Inter-rater reliability was used when test scores were evaluated independently by 

two or more judges or raters. The first rater in this test was the researcher and the 

second rater was an English teacher. The results of both raters would then be 

compared to evaluate the reliability. The researcher used Rank order correlation in 

SPSS ver 26 to determine the correlation between two raters. Finding the 

coefficient of the scores between two raters, the researcher examined the 

coefficient value by looking at the reliability standard, which is listed below: 
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Based on the information provided above, it is acceptable to assume that the test is 

reliable if its values are between the 0.60 - 0.79 range, indicating high reliability. 

In addition, the reliability of each test for this research is indicated in the table 

below: 

Table 3.3 Reliability of Raters in Pre-Test Correlations 

Correlations 

 Rater 1 Rater 2 

Spearman’s 

rho 

Rater 1 Correlation 

Coefficient 

1.000 .852** 

Sig. (2-tailed) . .000 

N 26 26 

Rater 2 Correlation 

Coefficient 

.852** 1.000 

Sig. (2-tailed) .000 . 

N 26 26 

**. Correlation is significant at the 0.01 level (2-tailed).  
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Table 3.4 Reliability of Raters in Post-Test Correlations 

Correlations 

 Rater 1 Rater 2 

Spearman’s 

rho 

Rater 1 Correlation 

Coefficient 

1.000 .789** 

Sig. (2-tailed) . .000 

N 26 26 

Rater 2 Correlation 

Coefficient 

.789** 1.000 

Sig. (2-tailed) .000 . 

N 26 26 

**. Correlation is significant at the 0.01 level (2-tailed).  

Table 3.3 shows that the p-value of the pre-test correlation coefficient between the 

first and second raters was 0.852, indicating that the data correlation of the two 

raters had very high reliability. And, as shown in Table 3.4, the p-value of the 

post-test correlation coefficient between the first and second raters was 0.789, 

indicating that the data correlation of the raters could still be considered as having 

high reliability. All of the results from the tables above had very high reliability, 

with each result reaching a higher point than 0.80. Therefore, it means that the 

pre-test and post-test assessment results were consistent. 

3.5 Data Analysis 

Quantitative data analysis technique, quantitative data is a method of analyzing 

and counting data. In this study, the researcher analyzed quantitative data to 

determine the students' capacity to speak after being given oral corrective 

feedback for teaching speaking. The researcher provided a test to the students 

before and after they were given the oral corrective feedback. The test results 

were compared and the percentage of students' scores were calculated. To analyze 

the data, the researcher also used the procedure as follows: 
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1. To calculated the percentage of the students’ score in the pre-test and post-test, 

the formula which used as follow:  

P=
𝑋2−𝑋1

𝑋1
 𝑥 100 

Where: P  = percentage 

X1 = the mean Score of pre-test 

X2 = the mean score of post-test (Gay:1981) 

2. To find out the mean score of the students’ test, the researcher uses the 

following formula: 

𝑋 =
∑𝑥

𝑁
 

Where: X = mean score  

∑𝑥 = the sum of all score  

N    = the total number of students, (Gay, 1981:298)  

3. To find out significant differences between score of pre-test and post-test by 

using the following formula: 

𝑡 =  
�̅�

√∑ 𝐷2 −
(∑ 𝐷)2

𝑁
𝑁 (𝑁 − 1)

 

 

Where: t  = test of significant difference  

𝐷  = the mean of the difference score  

∑𝐷 = the sum of all score  

∑𝐷2 = the square of the sum for difference  

N = the total number of sample (Gay, 1981:331). 
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3.6 Research Procedure 

To acquire the required study findings, the researcher developed a research 

procedure plan that includes the following steps: 

1. Finding the location for the research.  

The researcher used one classroom, the seventh-grade of SMPN 2 Rajabasa 

Lampung Selatan. The researcher chose the school as the research location 

because this school was located in a remote area where the students' speaking 

English skill was still relatively low. 

2. Preparing the lesson plans. 

Based on the 2013 curriculum, the researcher designs and implements the lesson 

plans for 7th graders. 

3. Conducting pre-test. 

The researcher mentioned the students, asked them to meet face to face, showed 

the animals’ pictures, and instructed the students to describe the animals based on 

pictures they had looked at. It aimed to know the students' prior knowledge about 

their speaking skills. The researcher recorded and described the scores based on 

the four speaking aspects. 

4. Conducting treatments. 

In the first treatment, the researcher instructed the students to watch and pay 

attention to the video of the example of a short and simple descriptive text about 

animals. The researcher shared the student's worksheets and instructed them to fill 

in the sentences marked (_) with the answers based on the video. The researcher 

gave some examples of pronunciation word by word and sentence by sentence 

based on the video. Then asked the students to follow and repeat the researcher’s 

pronunciation. After that, the researcher went around the classroom, approached 

students one by one, asked the students to tell about animal descriptions face-to-

face, and corrected students' speaking errors by using direct oral corrective 

feedback techniques: recast and clarification request. 
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In the second treatment, the researcher continued the same treatment as the 

previous meeting with a longer time allocation so that students could receive the 

whole treatment completely. The treatments were conducted in two meetings. 

5. Conducting post-test. 

In the post-test, the researcher collected the score of the post-test with the same 

instructions as the pre-test. The researcher collected the scores of the pre-test and 

post-test based on the scoring method. The post-test was conducted in one 

meeting. 

6. Analyzing the data. 

After scoring the pre-test and post-test, the data collected would be analyzed using 

the Statistical Package for Social Sciences (SPSS) 26 version software 

application. It was used to determine the averages of the pre-test and post-test and 

the significance of the improvement. 

7. Making the result of the research. 

After collecting and analyzing all the data, the researcher wrote a report and 

discussed the results on the effectiveness of oral corrective feedback in teaching 

speaking. 

 

  



CHAPTER V. CONCLUSION AND SUGGESTION 

5.1 Conclusion 

Based on the results of the study, there is a significant improvement in students' 

speaking skills after receiving Oral Corrective Feedback. This is because feedback 

creates something engaging for the teacher and is helpful thing for the students in 

the teaching-learning process. In terms of the feedback given, feedback tends to 

be given personally to students. This lets students know what they have achieved 

and what to improve in learning.  

The researcher found that the students' speaking skills have improved. This is 

indicated by the students' pronunciation which is getting better and is no longer 

affected by their first language. The students' comprehension also improved, they 

could understand and provide ideas to answer the questions well. The students 

have made fewer grammatical errors and can use better sentence structures than 

before. Students' fluency in speaking has also improved from before although 

there are still some difficulties. This proves that oral corrective feedback can play 

an important role in improving students' speaking skills. 

5.2 Suggestion 

5.2.1 Suggestions for English teachers 

The teachers should use any learning variations such as methods, techniques, or 

strategies. Thus, students can get excited about learning, they can be more focused 

on learning, and the more learning variations a teacher provides, the more fun 

learning can be. Therefore, teachers can give oral corrective feedback directly 

when teaching their students because teachers can correct the students' speaking 

as best as possible. So, students can immediately know any mistakes they have 

made. 

The teachers should often familiarize students with exercise and communication 

activities in English while learning the language. This has many benefits for 

students, one of which aims to assist in building confidence in their verbal skills 

in the future. 
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5.2.2 Suggestion for students 

In improving English speaking consistently, especially after receiving oral 

corrective feedback, students should establish a proactive approach. Students can 

start by recording their own pronunciation to identify shortcomings that need 

improvement, focusing on pronunciation and specific aspects of the language.  

Therefore, students should join conversation groups, find language exchange 

partners, or utilize English learning apps that offer opportunities for practice and 

immediate feedback.  Students can also improve their English speaking skills by 

reading aloud, role-playing various scenarios, speaking in front of a mirror, and 

watching English movies or TV shows. This can improve fluency and naturalness 

in speaking. Students need to set clear language goals, seek professional guidance 

if needed, and regularly review feedbacks are important steps toward continuous 

improvement. Finally, students need to accept mistakes as part of the learning 

process and consistently expand their vocabulary which will help them to build 

confidence and proficiency in speaking English. 

5.2.3 Suggestion for further researcher 

This research still has some shortcomings, so it is possible for future researchers 

to get other latest advantages of oral corrective feedback on speaking skills, 

discover new ideas from this research source, and compile research with the next 

level of development. The researcher hopes that this research can help future 

researchers who take the same research discussion. 
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