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ABSTRACT 

 

 

 

Integrating Think Pair Share and Silent Demonstration  

to Enhance Students’ Procedural Writing  

 

Sefira Sefriadi 

 

The goal of the study is to determine the Think Pair Share and Silent 

Demonstration techniques affected students' achievement in writing procedural 

text. In addition, this research aims to identify which aspects of writing improve 

the most after the implementation of these techniques. Two classes of thirty 

students each were used to perform the implementation of these techniques; the 

experimental class integrated the Think Pair Share and Silent Demonstration, 

while the control group simply involved the Think Pair Share. In this study, a 

static-comparison group model and a qualitative approach were selected. The data 

was collected by giving a series of tests before and after the treatments. The 

scoring system was based on the five aspects of writing assessed by two raters. 

The data were examined using an Independent Repeated Measures t-test to 

discover which class had a significant improvement and One-Way Anova and 

Repeated Measures t-test to observe which aspects had increased the most in both 

experimental and control groups. The results revealed a statistically significant 

rise in student scores in the experimental class compared to the control class. This 

was illustrated by comparing the procedural text writing averages of the 

experimental and control groups, which proved that 17.8 > 11.6 on both the 

pretest and posttest. Additionally, the aspect that increased the most in the 

experimental group was content, which identified a gain of 7 points, whereas the 

aspect that enhanced the highest in the control class was organization, which got a 

gain of 4 points. The difference in student achievement in the experimental class 

which includes the integration of Think Pair Share and Silent Demonstration 

techniques, because they can receive an overview of how a procedure works and 

then discuss it with their partners to reach an agreement on the steps they will 

write down in their  procedure text writing, while in the control group, the 

students were not shown the procedure; they immediately discussed the topic that 

the teacher gave them as material for the writing. As a result, content was the 

aspect with the highest gain due to the assistance of Silent Demonstration to gain 

insight into the steps involved in the operation of an activity. 

 

Keywords: Think Pair Share, Silent Demonstration, procedure text, writing 

achievement 
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I. INTRODUCTION 

 

 

 

This chapter contains essential points for a brief explanation of the research. The 

points include background of the research, formulation of the problems, objectives 

and the uses of the research, scope of the research and definition of terms. 

 

1.1 Background 

Teaching and learning writing can be said to be given from the early phase in the 

language education stage (Fareed and Bilal, 2007). According to Peter and 

Singaravelu (2021), writing is the most intricate expression form, because it has to 

go through several steps to reach the final product: thinking, drafting, and revising 

(Brown, 2001). Those several steps are needed so that the writing can be clear by 

the readers. All components in writing must be considered as well. Further, for 

that reason students must have special abilities to be able to develop an idea into a 

coherent result. With a variety of those reasons, it makes writing become a 

difficult skill, especially for students (Klimova, 2011). This is because in its 

application it requires extensive knowledge, understanding, and skills (Ahmed 

and Mani, 2021). 

 

The factors cause it is that students are less confident in writing subject, they are 

worried about making mistakes. In addition, students are not able to write a text 

accurately, because there are many rules that they should evaluate to make good 
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writing. Some of the students are less motivated in learning writing English. Thus, 

students do not know what things they should improve in writing. 

 

These difficulties are the same as writing a procedure text. As stated by Alviana 

(2019) in her preliminary research, she found that students had difficulty in 

determining ideas on a given topic and also in arranging them into an appropriate 

step-by-step form. In addition, Hidayah (2021) declares that the problem 

experienced by students in writing procedure text is that they lack mastery of the 

language features, especially vocabulary and grammar. It is also stated by Siska, 

Murninati and Andriani (2021), who describe the students' difficulty was the 

students do not know how to choose words and use the structure of procedure text 

correctly. From those problems, they need to be resolved with a development in 

students' understanding of writing. The existence of an appropriate way to 

maximize students' writing skill is very necessary. 

 

One of the learning techniques that is considered effective to be used in improving 

writing text ability is Think Pair Share (TPS) technique. It is a part of 

collaborative learning (Tint and Nyunt,2015). TPS itself is a technique that 

requires students to think and discuss the questions given by the teacher in pairs 

(Wuryandari and Herwin, 2021). Moreover, Kagan (2009) argues that it is a 

strategy that starts with giving each student time to think about formulating ideas 

for a topic then discussing it with their partners and sharing these thoughts to 

others. In line with this, TPS is a suitable technique in promoting students' writing 

achievement. 
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There are several previous studies that support these theories. Demirci and 

Duzenli (2017) argue that TPS as the active learning approach, it can be said that 

this technique will further improve student academic achievement compared to 

using traditional teaching strategies. Furthermore, Sahardin et al., (2017) proved 

the same result that TPS can be implemented to teach writing, it is a helpful 

technique to improve their writing in terms of knowledge of writing aspects. 

Besides, other researchers have also found a positive impact, Santika et al., (2022) 

declare that in teaching and learning process, the students showed good response. 

They became active participants in discussion that can influence their 

achievement in writing procedure text. 

 

However, from all the advantages that have been described, there are obstacles in 

implementing TPS. Students sometimes are still confused what they will discuss 

later with their partner, because they still have a lack of ideas (Yulanda, 2018). 

Moreover, the students have not got a clear picture of the answers to be discussed, 

especially in writing procedure text. In line with, according to Anita Lie (2004), 

the weakness in applying the Think Pair Share technique is that there are only few 

ideas raised by the students if only given the topic. Moreover, there are several 

things that must be fulfilled in making procedure text such as generic structure 

and language features. 

 

To overcome the problems, there is a need for combining other techniques that 

can make the previous technique to support related theories. In this study, the 

researcher chooses to use Silent Demonstration as an appropriate technique to 

support Think Pair Share. The use of the silent demonstration strategy is intended 
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so that students can see how something will be done in a sequence. Petty (2009) 

explains that the students will pay attention carefully to the demonstration. Direct 

and detailed stages can provide big pictures for students in writing down the steps 

for their procedure text. Learning that is not only through material explanation is 

certainly an interesting thing for students, so that they can achieve their learning 

objectives well. Based on Silberman (1995), it is a beneficial way of doing any 

kind of procedural activity. The demonstration shown will provide a way of how a 

step is carried out in a coherent manner as well as that which is explained in a 

procedure text. 

 

To sum up, combining Think Pair Share and Silent Demonstration is chosen as a 

technique in teaching writing procedure text because the students can be mentally 

alert after the learning process. These techniques are recommended for a teacher 

to teach procedure text because they cover all the necessary steps in effective 

learning order. The demonstration steps give students the opportunity to see the 

details to do or make something, then they write into a procedure text. After that, 

Think Pair Share will help them to get a better understanding of their thoughts. 

Therefore, the researcher needs to explore the effect of The Integration between 

Think Pair Share and Silent Demonstration Techniques and The Original Think 

Pair Share Technique. 

 

1.2 Formulation of The Problems 

Based on what is displayed in the background, the researcher formulated the 

research problems as follow: 
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1. Is there any significant difference in students' writing achievement between 

students who are taught through the integration of Think Pair Share and Silent 

Demonstration Techniques and students who are taught through original 

Think Pair Share? 

2. Which aspect of writing do the students writing achievement improve the most 

between students who are taught through the integration of Think Pair Share -

Silent Demonstration Techniques and the students who are taught through 

original Think-Pair-Share? 

 

1.3 Research Objectives 

In line with the problems showed in the background and the formulation of the 

research, the aims of this study are: 

1. To investigate whether there is significant difference in students’ procedural 

writing achievement through the integration of Think Pair Share - Silent 

Demonstration and the students who are taught through the original Think Pair 

Share. 

2. To discover which aspect of students’ writing improves the most after the 

students have been taught using the integration of Think Pair Share - Silent 

Demonstration and the original Think Pair Share. 

 

1.4 Research Uses 

This research is supposed to have both theoretically and practically advantages as 

follows: 
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1. Theoretically, this research will help to create a new technique regarding the 

incorporation of think pair share and silent demonstration in teaching writing 

which can be used as a new reference. 

2. Practically, it can stimulate English teachers in implementing a new technique 

for students to teach writing especially in procedure text. 

 

1.5 Scope of The Research 

In obtaining data, this study used quantitative research to see the significant effect 

on students' writing aspects development after being given teaching that was 

different from conventional methods. This writing achievement was more focused 

on procedural texts that were in accordance with the basic competencies that exist 

at the end of the vocational high school level which were implemented at SMK-

SMTI Bandar Lampung. A combination of both Think Pair Share and Silent 

Demonstration techniques as a new way was applied in assisting students in 

producing their text procedure writing. In the first stage, students were given a 

Silent Demonstration technique as a way in constructing ideas that showed in a 

video and the researcher utilized Think Pair Share as a further supporting 

technique to develop these ideas through discussion. To conclude, the students 

were asked to do a writing session with three stages namely; pretest, treatments 

and posttest. 

 

1.6 Definition of Terms Writing 

Writing 

A skill used to convey an idea and communicate it to the reader through written 

work. (Hao and Rozali, 2022) 
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Writing Ability 

It is an ability that produces a coherent text that can be understood by the reader. 

(Ekarista, 2018) 

Procedure Text 

A text that explains how something is done through several stages. (Derewianka, 

2004) 

 

Think Pair Share 

A technique used in learning that focuses students on active participation by 

offering processing time to make students think more deeply. (Parker and Asare, 

2021) 

 

Silent Demonstration 

A technique of carrying out a demonstration silently and without explanation. It 

will keep students paying close attention (Petty, 2009). 

 

This chapter I describes briefly the background of the research. There are several 

sub-chapters: background, the formulations of problems, research objectives, 

research uses, scope of the research and definition of terms. Further explanation 

will be elaborated in the next chapter about the terms used in this study. 
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II. LITERATURE REVIEW 

 

 

 

The second session provides an extension of the theories that have relevance to 

the framework in the previous chapter which will be discussed further, 

specifically: concept of writing, aspects in writing, process in writing, teaching 

writing, procedure of teaching procedural text through the integration of think pair 

share and silent demonstration techniques, advantages and disadvantages, relevant 

study, theoretical assumptions, and hypotheses. 

 

2.1 Concept of Writing 

In accordance with Wilson and Glazier (2013), writing is a series of a structured 

system. It starts with words which are connected to each other in the form of 

phrases, clauses and sentences. These all stem from design ideas that are 

developed through the capture of representations of knowledge and experience in 

the subject matter (József, 2001). The arrangement is the result of the author's 

thoughts and concepts which are formulated in a coherent text form that can make 

the reader understand the reading. 

 

According to Golkova and Hubackova (2014), writing is a productive skill in 

which grammatical structure, selection of the right diction and a certain degree of 

accuracy must be given more attention in its application. It is very important to be 

reviewed before the results of the paper are released. Basically, writing is a 

thinking process that requires the development of language that comes from 
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feelings and thoughts. This skill is also a communication process to express 

feelings, ideas and thoughts that are embodied in written form. 

 

Writing is one of the skills that is formed as part of the teaching syllabus in 

English. In its implementation, effective mastery of writing ability is seen as an 

important key for learners (Harmer, 2001). When writing, students are given more 

time to help them express ideas or information that has been collected in their 

minds. Writing is significantly different from speaking skill. This requires 

accuracy in writing which makes it different from the ability to discuss orally. In 

the process, students go through such a mental process by starting to form single-

sentence into single- paragraph and even text extensions. Not only that, it also 

encourages students to focus on developing things that will be realized into a 

complete form that can be found in various references. Therefore, writing requires 

more consideration to develop it into a complete sequence. 

 

2.2 Aspects in Writing 

In producing a good piece of writing, the writer must pay attention to several 

principles of supporting aspects in it. As in Jacobs et al. (1981), the following are 

the five aspects that can be used as a guide in constructing an appropriate writing. 

a. Content 

This refers to the ideas of the authors that have relevance between the topics to 

be made. The ideas are developed into productive communicative information 

that can be explained implicitly and explicitly. The purpose of the author is 

explained in each paragraph which contains the main ideas and supporting 

details. 
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b. Organization 

The ideas that have been expressed are strung together into coherent, clear and 

logical paragraphs. These will make it easier for the reader to understand the 

content. 

c. Vocabulary 

The selection of appropriate words is the goal of this which can be seen from 

the delivery of the diction. 

d. Language Use 

Good sentence construction is based on the use of suitable grammatical and 

syntactical patterns. 

e. Mechanics 

All aspects of the mechanism include spelling, punctuation, and capitalization 

in paragraphs. 

 

The aspects put forward by Jacobs et al. (1981) can be used as a standard in 

correct and precise writing. Those will be used as a reference for assessing student 

writing outcomes. Before students write, the teacher first explains these aspects. 

Therefore, students are asked to consider applying the aspects in their writing. 

 

2.3 Process in Writing 

It must be realized that there are several stages in the writing process that must be 

passed by every writer, especially for students. Conveying ideas and applying 

them in written form requires a process. They need help to write a paper that will 

be conveyed satisfactorily and clearly. For that, here are some activities that can 

be done for students to get them involved and connected with the appropriate 

writing process conveyed by Carty (2005): 
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a. Thinking and Generating Ideas 

This is the first stage in determining the idea to be written from a given topic. 

In addition, it is a way of looking for related information. It can involve 

necessary content that will be delivered in written form later. Those 

information and thought will be used as supporting material in the next 

process. 

b. Gathering Information 

The second stage is gathering information and ideas that can be obtained from 

various sources. It can come from talking to other people, experience, self-

knowledge even from reading related to the topic. The results of the collection 

can be used as a reference for developing further ideas. 

c. Note Making 

This is the stage to continue from the previous process where students are 

asked to make a short note as a concrete result of their ideas before being 

developed more broadly. Records are also useful as an accurate and clear 

proof of information that has been thought up. The language used in writing 

the notes is in the form of the students' own words, so that it will be more 

appropriate. From what has been written, it is a raw form before being 

expressed into a complete writing. 

d. Organizing 

Establishing the arrangement of the writing is essential to think about. 

Determining the structure can include several related things such as: main 

idea, an overview, ideas related to the topic and also the sequence of 
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information. All of these are ways that can lead to the achievement of the 

purpose of writing. 

e. Drafting 

After all the materials in the form of ideas and information have been 

collected, the next step is to write them down on a piece of paper. This is an 

early stage in the development of the material. From what has been collected, 

the idea can turn into additions or maybe there will be eliminations along with 

its application. 

f. Revising and Reviewing 

Keeping, changing and eliminating are possibilities that will be included in the 

process at this stage. It is necessary for writers to look back at what they have 

written in their work. Moreover, this section incorporates decisions on matters 

relating to the determination of the final writing. 

g. Editing 

Before the final stage for writing production is completed, this stage will 

minimize things that are not needed and are not in accordance with the 

objectives of the writing to be achieved. Some of the following are the things 

involved in proofreading: spelling, punctuation, use of capital letters, 

grammar, paragraphing and structures. Not only that, the choice of words must 

also be considered. 

h. Presenting 

Of all these processes, this stage is the end of the production of a piece of 

writing. This is an opportunity to share the work with others, in other words 
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we allow them to read the writing. Furthermore, students can give it to the 

teacher for their work and can also present it in front of the class. 

 

Those processes are the stages involved in the formation of a written work. A 

process that is useful for compiling appropriate writing so that students are not 

confused when the teacher is asked to write about a topic. 

 

2.4 Teaching Writing 

An essential key to teaching can be done by understanding the complexity of 

writing (Cheung, 2016). As mentioned in Hyland (2003), learning to write mainly 

includes knowledge in linguistics, vocabulary selection, syntactic patterning and 

some cohesive devices. He further emphasized that this skill is a product that is 

constructed to form well-organized sentences. Therefore, students are asked to 

build their views on the topic given. It is the reasons mentioned above that make 

writing referred to as a skill that is sufficiently considered further. 

 

In a study conducted by Alisha et al. (2019), students often experience significant 

problems in writing. The main obstacle is the lack of mastery of vocabulary and 

the language used. The assumptions that arise are related to the limited knowledge 

of vocabulary and the lack of ability to construct sentences grammatically which 

have an impact on students' confusion in producing writing. Still, they are also 

afraid of errors in spelling. Consequently, developing ideas and information into a 

complete paragraph is quite difficult. 

 

Accordingly, Caswell (2004) asserts that in practice, making good written 

communication skills, students need the teacher as a facilitator to help them 

provide opportunities in such a way. The teachers can act as active writers as 
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models for their students in class. Surely, building a strong emotional closeness 

between teachers and students is also very necessary. Along with this can be a 

reason for students to be open to express their feelings and ideas. All the more, the 

teachers should pay more attention to attract and build students' awareness of the 

writing process, from generating ideas to producing works that are appropriate to 

the aspects involved in writing – content, organization, vocabulary, use of 

language, and mechanics. 

 

The following are the four principles of teaching writing that can be adapted to 

any learning situation described by Nunan et al. (2003): 

1. Comprehending students’ reason for writing 

Before carrying out writing activities, it is important for students to know the 

learning objectives to be achieved. It is because there are often 

misunderstandings between writing instructions and teachers that are not in 

accordance with students and also sometimes what the teacher means does 

not meet the goals of the school or institution. 

2. Encouraging the opportunity to students in writing 

Considering that writing is a skill that requires students to be productive, the 

teacher's role is to make students accustomed to writing activities. This will 

develop a significant ability to share ideas embodied in text form. Providing 

this opportunity will make them familiar with variations in types of writing 

by exploring the texts given by the teacher. 

3. Creating a meaningful feedback 

The teachers do not only play a role at the beginning of writing, but they also 

have to control their students until the end of the process. The way is to 
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provide feedback to them. It will be their reference in developing good 

writing skills in the future. The teachers can provide some concise comments 

that students use as a guide in improving the problems that occur in their 

writing and also students are asked to correct them individually so that they 

can encourage them in independent research. 

4. Explaining the students’ writing assessment to them 

The teachers can clarify the important points that will be used by them in 

assessing the results of student writing. They also need to describe the 

aspects being evaluated. This is intended so that students can find out the 

possibility of errors that exist in their work writing, so that it can be taken 

into consideration for students to produce more appropriate written-work. 

 

It is hoped that the theories described above can be used as a benchmark for 

teachers and students in teaching writing in the classroom. Both of them must 

work together in order to produce the intended agreement. 

 

2.5 A framework of Procedure Text Writing 

Definition of Procedure Text 

There are many variations of text that can be learned, one of which is procedural 

text that can bring us connected to the world of reality. This is a text that 

contains a series of sentences that can change the object into a certain state 

(Maeta et al., 2015). It focuses on a description of the steps to carry out tasks that 

have a specific purpose in writing. Therefore, it is considered identical as an 

instructional text. Aouladomar and Saint-Dizier (2005) state that in achieving the 

expected goals, the user must follow the instructions in the form of steps that 

must be passed. Such examples that are included in the text can be in the form of 
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a recipe, manual for using a product and instruction for something (Zhang et al., 

2012). 

Generic Structure of Procedure Text 

The following is the general structure and language features in the procedure text 

proposed by Barwick (1999): 

1. The aim of procedure text 

This is the head or what is usually referred to as the title which has the aim of 

introducing an activity to be achieved. 

2. Materials or equipment 

In this section, describes a list of materials or ingredients used in supporting 

a procedure. 

3. Direction of the Procedure 

This is a series of actions that must be followed to complete the activity. 

 

Language Features of Procedure Text 

According to Hanafi (2019), several language features that must be included in the 

arrangement of procedural text are: the audience only focuses in general which 

usually uses you or is not even mentioned in it at all, because it prioritizes 

materials and tools in its mention. Temporal conjunctions and numbering are the 

most crucial in this text such as: then, before, after, first, finally, etc. The simple 

present tense is written to give the impression of generalization. Action and 

imperative verb forms exist in each step of the procedure. 

Types of Procedure Text 

Walter (2015) states that procedural text can be divided into three depending on 

its purpose: 
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1. Manual operation refers to how something works, for example: how to use a 

smartphone, rice-cooker, etc. 

2. A particular activity holds to daily activity, for example: a recipe for making 

something, the rules of a game, etc. 

3. Human behavior indicates how humans act in dealing with life, for example: 

how to live a healthy life, achieve success, etc. 

 

In summary, procedure text is a text that contains instructions for activities to do 

something that has a specific purpose by going through a series of stages that must 

be fulfilled. It can be how to do or make something based on its purposes. The 

goal is to make the reader understand what steps to follow depending on the aim. 

There are several things that must be considered in creating this text, namely the 

generic structure and language features in it. 

 

2.6 Concept of Think Pair Share Technique 

As argued by Arends (2007), cooperative learning is the basis of this technique. It 

refers to a learning that depends on group coordination to complete a particular 

task. Members of these groups are required to discuss and cooperate in order to 

achieve the desired goals. Cooperative learning has at least three essential 

instructional objectives, they are: academic achievement, diversity tolerance and 

also the development of social interaction. Furthermore, this learning can be 

characterized as follows: students belong to groups consisting of different 

academic abilities to master learning objectives and a scoring system refers to 

group or individual orientation. 
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Think Pair Share is included in one type of cooperative learning. This is an active 

class-based learning in which students are posed by an instructor or a teacher on a 

topic question. Furthermore, Think Pair Share is a variation of the structure in 

cooperative learning. Kagan (1990) describes that this is a development concept 

consisting of three stages, namely: students think for themselves about the topics 

provided by the teacher; students discuss their own ideas with their partners; they 

share the results of the information that has been agreed upon with the whole 

class. In addition, Kothiyal et al. (2013) explained that Think Pair Share allows 

students to express their reasons first, reflect on their thought,..s in pairs and get 

direct feedback about their understanding. 

 

In academic and social settings, this technique plays a role in generating and 

revising hypotheses raised about a given topic. The results will be reasonable. 

Besides, students are able to exchange opinions in producing consensus on the 

answer. Certainly, this activity will spur students to engage and participate in the 

learning process (Kagan, 1990). 

 

2.7 The Advantages and Disadvantages of Think Pair Share Technique  

The following are the advantages and disadvantages of Think Pair Share 

Technique: 

Advantages 

1. Engage the students to be active in classroom discussion. 

2. Give an opportunity for students to think first. 

3. Facilitate the students to discuss the topic. 
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Disadvantages 

1. Lack of ideas for the students. It is because the students are only given the 

topic. 

2. The different ideas between students in pairs. This is because writing a 

procedural text requires a unity of ideas that will be written down in all the 

steps. 

 

These are things that include the advantages and disadvantages contained in Think 

Pair Share. 

 

2.8 The Purpose of Think Pair Share Technique in Teaching Procedure 

Text 

The use of techniques is needed in teaching writing. Appropriate techniques also 

need to be considered so that students can obtain learning objectives. In this case, 

Think Pair Share can be used as an effective technique in teaching writing, 

especially in procedure text (Siahaan, 2014). This technique provides time for 

students to think about a given topic in advance. It can be referred to as the 

waiting time conveyed by Rowe (1987). She states that this can have good effects 

for students including: increasing the possibility of response elaboration, reducing 

errors in delivering assumptions, and giving self-confidence. In addition, Sharma 

and Priyamvada (2018) assert Think Pair Share has a purpose as a measure in 

conceptual understanding, filtering information, drawing conclusions and 

engaging peer-to-peer learning. 

To sum up, Think Pair Share is a technique that can be said to be effectively used 

in the teaching and learning process of writing. This is a way to provide 

opportunities for students to think about the ideas that will be proclaimed in their 
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writing. Information collection is not only done individually but also in pairs with 

partners. The topic expansion is strengthened by a combination of both sources. 

Finally, the topic is shared to the whole class. 

 

2.9 Concept of Silent Demonstration Technique 

According to Silberman (1995), silent demonstration can be used in any type of 

procedural training. It can demonstrate something is achieved rather than verbally 

(Silberman, 2011). Participants can be encouraged to be mentally alert by 

demonstrating a procedure as silently as possible. They are required to pay 

attention to a stage until the end in order to understand how something is 

achieved. In this situation, the instructor or demonstrator acts to carry out the 

procedure without explanation so that the audience just watches the process. 

 

Demonstration provides concrete examples of good practice. It is also presented as 

a 'doing-detail' that complies with the procedure. Petty (2009) reveals that silent 

demonstration makes students give full concentration and at the end the instructor 

will be asked to explain what was done and why to the students. Hence, during the 

demonstration, students are asked to focus, especially if the instructor shows 

something unexpected and puzzling. 

 

A silent demonstration can be said to be an event to tell through a show how 

something is going. This is done step by step sequentially from start to finish. Its 

use is carried out in silence to allow participants to be serious in paying attention 

to the series of demonstrations. Instead of telling participants what is being done, 

we can ask them to observe it carefully and double-check their understanding. 
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The sequential steps that can be carried out in applying Silent Demonstration are 

as follows: 

1. Decide on the topic of the procedure to be demonstrated. 

2. Ask all participants to watch all stages of the procedure. During the 

application, there are no explanations or comments whatsoever. Let the 

participants guess what will happen next. 

3. Outline of the procedure. It is possible for the participants to note the steps 

they have watched. This will help them in better understanding of the 

sequence steps in the procedure. 

 

In short, a silent demonstration is a technique that allows the intended 

performance to be applied with little or no explanation. Demonstration is useful in 

conducting procedural training. This is because participants can see directly the 

picture of something achieved. In addition, this technique is useful for creating 

intense focus on participants. 

 

2.10 The Purpose of Silent Demonstration Technique in Teaching Procedure 

Text 

According to the purposes expressed by Silberman (1995) and Petty (2009), silent 

demonstration is a suitable technique in students' ability to write procedure text. 

The text includes several stages that students need to pay attention to from the 

beginning to the end of implementation. This makes the technique considered 

capable of providing greater understanding for students. In practice, a silent 

demonstration will provide a big picture of what is being shown. 

 

2.11 The Advantages and Disadvantages of Silent Demonstration Technique 

These are the advantages and disadvantages of Silent Demonstration Technique: 
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Advantages: 

1. Make the students focus to concentrate on learning activities. 

2. Provide a good practice experience to build good memory and skill. 

3. Serve a big picture on how something is done. 

 

Disadvantages: 

1. The occurrence of misinterpretation of the performance of a procedure. 

2. Defocus at each stage can make students confused to understand the whole 

procedure. 

 

As previously mentioned, the following are the advantages and disadvantages of 

the silent demonstration technique. In its application, this technique aims to be 

used in teaching and learning activities in the process of writing procedural text. 

 

2.12 The Integration of Think Pair Share and Silent Demonstration 

Techniques  

These two techniques are formed together to complement each other in the 

student's writing process. Both techniques are agreed to be combined considering 

the weaknesses that exist in the implementation of each technique. They are 

believed to be able to assist students in bridging the writing process. In relation, 

writing includes several stages that must be completed to produce the final result. 

The students often have difficulty presenting ideas and gathering information 

before they finally produce written work. Hence, Think Pair Share will be 

integrated with Silent Demonstration to overcome the emergence of problems. 

 

According to Holcomb (2001) Think Pair Share in practice is created to provide 

opportunities in the process. Specifically, this technique aims to provide opinions 
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openly for students to achieve goals in writing. In addition, he also states that it 

can help students to communicate with each other. It aims to clarify the 

reinforcement of their opinion. After that, they will be asked to express these ideas 

publicly in front of the class (Kaddoura, 2013). 

 

As the name implies, the stages in the application of Think Pair Share go through 

three processes. Based on Lestari (2023), these steps include Think (think 

individually), Pair (unite opinions and ideas in groups), and Share (sharing the 

final results to the class). Thereto, Mundelsee and Jurkowski (2021) proposed the 

stages: the first process is that students are given the opportunity to think about 

information personally. This stage is often referred to as the "think time". The 

students are asked to think about it as silently as possible without any interaction. 

After their individual responses to the topics given, students take notes to use as 

their reference when starting the next process in Think Pair Share. At the pair 

stage, students are grouped into groups that will usually be combined with their 

peers. This provides an opportunity for students to discuss each of the ideas and 

information obtained. Not only that, this process emphasizes considering the final 

results that they will convey in the share section. The last stage is share which is 

used as a student facility to validate the thoughts of their respective groups on a 

topic. 

 

Of all the advantages and ways to practice Think Pair Share that have been 

mentioned, there are factors that still become obstacles for students in this 

technique. As mentioned in Lie (2004), students are only able to build a few ideas 

from the topics given and Yulanda (2018) argues that students also experience the 
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same problem. They are sometimes confused in discussing the topics given by the 

teacher. Thus, drawing from this problem, a solution is needed to overcome it. A 

way that can be considered effective is to combine it with the Silent 

Demonstration technique. 

 

As expressed by Silberman (1995), silent demonstration can be useful in carrying 

out any type of procedural activity. This technique provides a means for students 

to see a process taking place. This is done in silence, so that students can guess 

what the next activity will be. It can be used as material for discussion after they 

finish watching the procedure. 

 

Integrating these two techniques serves to help students achieve success in writing 

appropriate procedural text. First, a silent demonstration in the form of a video 

will be shown. Students are asked to watch the procedure in a video that is shown. 

Besides, they are also able to write an outline regarding the big picture of each 

stage. Furthermore, students are given the opportunity to confirm and think about 

what they have noted. The ideas and information that have been collected will 

then be discussed further with their partner. Before completing the last stage in 

Think Pair Share, students are asked to write complete procedural text 

individually from the material they have obtained. In the last stage, students will 

come forward to read their procedure text in front of the class. The results of the 

writing will be corrected by the teacher to give feedback. 
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2.13 The Procedure of Teaching Procedural Text through the Integration of 

Think Pair Share and Silent Demonstration Techniques 

These are the complete procedure of teaching and learning through the integration 

Think Pair Share and Silent Demonstration techniques: 

1. At the first meeting, students are given a pre-test to measure their initial ability 

to write procedure text. At this time, students are asked to choose one of the 

three topics posed by the teacher, then they write down the procedure 

according to the topic they have taken. 

2. The next meeting in this study is to apply the integration of Think Pair Share 

and Silent Demonstration techniques in students’ writing procedure text. 

Firstly, the teacher explains how to implement these two techniques. The 

material regarding procedure text will also be briefly explained by the teacher. 

3. After the students understand the process that they will carry out in this 

research, the teacher will provide a video about the procedure for doing 

something. Certainly, the video is without any explanation and sound. The 

students are asked to pay close attention and they can write a big picture or 

outline of the information they get from the video. 

4. The next step that students will do after watching the procedure video, they are 

given a time to reconsider what they have written in the outline. This is a 

"think" stage that students will use independently of what they have seen in 

the procedure in the form of the video. 

5. After the students finish in the previous stage, they will then discuss what they 

have got regarding the big picture to reconfirm clearly about the agreement on 

the results at each stage of the procedure contained in the video. The 

discussion is with their partner. It is called the "pair" stage. 
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6. The results of the joint discussion will produce a stage of the procedure from 

the video they have watched in outline. They will individually create a 

complete procedure text that comes from the development of an outline that 

has been written together with their partner. 

7. After the students have finished it, the teacher asks the students to present their 

work to the class to share their ideas that have been obtained from the video. 

8. As the final stage, one by one the students will share their writing results in 

front of the class. Henceforth, the writing is given to the teacher to provide 

feedback, so that the students know the possible mistakes in their writing. 

 

Here is a table containing the differences between The Integration of Think Pair 

Share and Silent Demonstration Technique in Writing and The Original Think 

Pair Share Technique: 

Table 2.1 The Procedure in Original and Integration Techniques 

No. Steps in 

Writing 

Original Think Pair 

Share Technique in 

Writing 

Integration of Think Pair Share 

and Silent Demonstration 

Technique in Writing 

1. Thinking 

and 

Generating 

Ideas 

The students are given 

a topic. They start to 

think it first about the 

topic by themselves. 

The students are given a topic and 

then watch a procedure being 

carried out (This is an application 

in silent demonstration). From the 

procedure, they start to generate 

their ideas individually.  

2. Gathering 

Information 

Based on their own 

ideas, the next stage is 

to develop these 

thoughts together with 

their partner to discuss 

the topic further. 

Based on the “big picture” in the 

procedure text, they develop the 

information together with their 

partner to discuss the topic 

further. (This is an application in 

Think Pair Share) 

3. Note 

Making 

The ideas obtained are 

written down in the 

form of snippets of 

information that will be 

used as material in 

generating their ideas. 

The ideas obtained are written 

down in the form of snippets of 

information that will be used as 

material in generating their ideas. 
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4. Organizing Students can form a 

framework that they 

will apply before they 

write complete writing. 

At this stage, they 

return to do it 

individually. 

Students can form a framework 

that they will apply before they 

write complete writing. At this 

stage, they return to do it 

individually. 

5. Drafting This is the stage where 

students begin to build 

the ideas they have got 

in outline form into a 

complete paragraph. 

This is the stage where students 

begin to build the ideas they have 

got in outline form into a 

complete paragraph. 

6. Revising 

and 

Reviewing 

Students give their 

work to the teacher to 

check whether the 

writing still contains 

mistake or not. 

Students give their work to the 

teacher to check whether the 

writing still contains mistake or 

not. 

7. Editing The teacher's feedback 

is returned to the 

student to be 

immediately corrected 

into the correct form. 

The teacher's feedback is returned 

to the student to be immediately 

corrected into the correct form. 

8. Presenting This is an opportunity 

to share the work with 

others. 

This is an opportunity to share the 

work with others. (This is an 

application in Think Pair Share) 

 

The procedure in 2.1 contains the stages in implementing the integration of Think 

Pair Share and Silent Demonstration techniques in procedural text writing for 

students. 

 

2.14 Relevant Study 

This study is based on two techniques that will be integrated, namely Think Pair 

Share and Silent Demonstration. The discussion will also include the two 

techniques taken from previous researchers. The first technique to be presented is 

about Think Pair Share. 

1. In a research conducted by Rosadi (2016), the results explained that students' 

writing abilities increased if seen on average in each cycle. Students are 



28 
 

 

motivated by using this technique since their writing skills improve 

significantly. 

2. Think Pair Share in students leads them to build writing. The three stages in it 

provide equal opportunities for students, both introverts and extroverts, to 

filter information, draw conclusions and allow them to develop writing 

activities. The students become confident in exploring ideas further with their 

partners (Sutrisno et al., 2018) 

3. In Santika et al., (2022) the students’ learning process showed good response 

through Think Pair Share They became active participants in discussion that 

can influence their achievement in writing procedure text. 

 

The second technique to be presented is about Silent Demonstration. 

1. Sari (2018) in her research on the topic of silent demonstration technique in 

student procedure text revealed that students were divided into two class 

groups: experimental and control class. At the initial test, they have almost the 

same ability in writing. After being given treatment in the form of this 

technique, students in the experimental class experienced a significant increase 

based on their scores. Silent demonstration is considered as a means to 

facilitate students to provide ideas. This is because in this research it has been 

found that content is the most dominating aspect in students' procedural text 

writing. 

2. In line with the previous one, Hasliana (2020) explored silent demonstration 

techniques in writing procedural texts for students. The results showed a 

similarity in which this technique affects students' ability to write procedural 

text. This is evidenced by the class given the silent demonstration technique 
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which has an effect on improving students' writing tests. This technique also 

shows the sequence of doing something. 

3. In Guk (2023) showed that demonstration is a technique that can help students 

engage in learning activities. The students can achieve positive motivation 

during its application. Therefore, students' results increase in the post-test 

when compared with their initial abilities in the pre-test.  

 

Both Think Pair Share and Silent Demonstration provide the same benefits in 

writing for students. Although in different ways, they are widely used as a 

construct for appropriate student writing. To conclude, these two techniques will 

be used as a means to facilitate students in writing procedure text. 

 

2.15 Theoretical Assumptions  

As explained by some of the theories above, it is necessary to integrate these two 

techniques because they are believed to be able to solve students' problems in 

writing procedure texts. Both Think Pair Share and Silent Demonstration need to 

be combined considering the problems that occur in each technique. Think pair 

Share is considered not able to guide students in finding the ideas given. Thus, 

Silent Demonstration has a role as a big picture so that the topics given by the 

teacher are right on target. 

 

Writing goes through several stages to reach the final result. This is likely to make 

students confused in assembling the steps in a procedure. They also sometimes 

have not been able to arrange it into a coherent and appropriate outcome. This is 

where the roles of the two Think Pair Share and Silent Demonstration techniques 
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are executed. Both of them support the processing from the beginning to the end 

of the process in writing. 

 

Another supporting factor that can make both of them suitable for pairs: students 

can be more active in engaging with other students, because this is an opportunity 

where they can communicate to discuss ideas and information collected 

individually. It can train students not to be passive in class and understand the 

opinions of others to reach agreement on the final results of their work. In closing, 

Think Pair Share and Silent Demonstration are assumed to be able to solve 

existing problems in writing, especially for writing procedure text.  

 

2.16 Hypotheses 

Hypothesis is made to justify the problem described in the background section. 

This is based on the formulation of the questions previously mentioned, the 

hypotheses found were: 

1. H1: There is a significant difference in students’ writing achievement after 

being taught through the integration of Think Pair Share and Silent 

Demonstration techniques. 

2. H1: There is improvement in writing aspect in students’ writing achievement 

after being taught through the integration of Think Pair Share and Silent 

Demonstration techniques. 

 

In short, this chapter contains concepts of writing, aspects in writing, process in 

writing, teaching writing, procedure of teaching procedural text through the 

integration of think pair share and silent demonstration techniques, advantages 

and disadvantages, relevant study, theoretical assumptions and hypotheses. 
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III. METHODS 

 

 

 

In this section, several sub-chapters are presented to support obtaining the data, 

they are: design, population and sample, data collecting technique, instrument, 

validity and reliability of the instrument, research procedure, rubric scoring 

system, data analysis, data treatment and hypotheses. 

 

3.1 Design 

A quantitative approach was applied in which the researcher wanted to know 

whether there was a significant increase in students' writing test results after they 

were taught using the integration of Think Pair Share and Silent Demonstration 

and the students who were taught using Think Pair Share only. In addition, the 

writing aspects were also considered to find out which one increased the most 

after being given a combination of the two treatments. In order to analyze the first 

research question, the Independent Group T-test was used as an analytical tool. A 

One-Way Anova and Paired Sample T-test also applied to measure the second 

research question. Indeed, this study used a static-group comparison research 

design model. As explained by Setiyadi (2018), this research refers to the 

existence of two classes that will be carried out. The first class acted as an 

experimental class in which students received treatment interventions in the form 

of integration of Think Pair Share and Silent Demonstration.  
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Meanwhile, the second group implemented as a control class which they also 

given a treatment using only the Think Pair Share technique. In this research, each 

class group was held for five meetings with the first meeting as the pre-test and 

the last meeting as the post-test. The research illustration can be described as 

follows: 

G1 = T1 X T2 

G2 = T1 O T2 

 

G1= Experimental Group 

G2= Control Group 

X= Experimental Treatment 

O = Control Treatment 

T1= Pretest 

T2= Posttest 

 

3.2 Research Variable 

Variable is a variation of nouns that represent class of object (Setiyadi, 2018). 

These types of variables were divided into two, namely independent (X) and 

dependent variable (Y). In this study, those variables were further explained as 

follows: 

1. The investigation of the use of Think Pair Share and Silent Demonstration 

techniques took a role as independent variables. 

2. The measurement of students’ writing achievement was used as the dependent 

variable. 

 

3.3 Population and Sample 

The population was the twelfth grade students at SMK-SMTI Bandar Lampung. 

However, it was narrowed down by only taking two classes that participated in 

this study. These two subjects were selected based on the class that had the lowest 
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English scores out of all the existing population. For the experimental group, XII 

KI 1 class applied and XII APL 2 as the control class. 

 

3.4 Sampling Technique 

Purposive sampling was used as a support for the selection of subjects. As 

claimed by Setiyadi (2018), this is an approach which can represent research cases 

which are according to the problems and objectives of the research. From here, the 

problem behind it was the students' writing achievement. Based on that, the two 

classes that have the lowest English scores were proposed as a research sample. 

 

3.5 Data Collecting Technique 

Since this topic was about writing, tests and assignments were also based on 

students' writing skills which were more focused on procedure text. The 

researcher distributed the writing tests before and after the students given the three 

treatments. This aimed to determine the acquisition of student achievement which 

can be observed through their scores. The two results were compared to serve as a 

reference for whether there was a significant increase in the students’ writing. The 

assessment was scored by the aspects of writing raised by Jacobs et al. (1981), 

including: content, vocabulary, grammar, language use, and mechanics. 

1. Pretest 

This stage was held at the first meeting where the students were asked to 

choose one of the three topics that were presented by the researcher for them 

to write on this writing test. Before carrying it out, the researcher gave a brief 

explanation of the writing direction. This pretest aimed to assess students' 

prior knowledge of writing procedure texts. In addition, this utilized as an 

initial benchmark to compare the students' writing results with the posttest. 
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2. Treatment 

Treatment was carried out after students did the pretest. The students were 

asked to attend three meetings for this section. Since the two classes applied as 

experiments, the techniques implemented to these two classes were also 

different. However, it was not much different from the first class which was 

held as an integration of the Think Pair Share and Silent Demonstration 

techniques while the other class only was given the Think Pair Share 

technique. Although the two classes were quite different in providing 

techniques, both of them will be given writing tasks according to the topics 

given by the researcher as well as other exercises related to the topics to 

support this treatment. 

3. Posttest 

This was the final session in this research where the students were asked to 

write procedure text based on the material they have learnt in the treatment 

section. The same as the pretest, students were asked to choose just one topic 

that they will write about as the final result of this test. Furthermore, the 

assessment was also based on aspects of the previous pretest. Certainly, this 

compared with the students' writing results before they were given a number 

of treatments to find out whether there is a significant result in their writing 

acquisition. 

 

3.6 Instrument 

In accordance with the purpose of this study which was looking for whether there 

is an enhancement in students' writing achievement after being given treatment, 

then tests in written form were distributed. The tests were divided into two phases, 



35 
 

 

namely pre-test and post-test. The first was in the form of a pre-test, the students 

were given a written test first before being given treatment using the offered 

techniques then they will be given a written test again after getting the treatment. 

Both classes, experimental and control group, were applied to the pre and post 

writing test to measure their achievement. 

 

3.7 Validity and Reliability of The Instrument 

According to Benz and Newman (1998), two things that must be considered by 

researchers in measuring data are validity and reliability. It is a benchmark in 

which the test can be considered according to the criteria and can be used as a 

measuring tool. This study referred to the writing test as a source instrument. To 

sum up, this measurement aimed to obtain valid and reliable data.  

Validity 

Validity relates to the justification of an instrument. As Arikunto (2014) has 

stated, variable data that is carefully examined will reveal valid instruments. 

Furthermore, Setiyadi (2018) explains that this measuring instrument is used to 

provide measurements of something that must be measured. The degree of 

validity depends on the suitability of the collected data. This study used two 

different types of validity that act as evidence of logical and appropriate test 

instruments, they were: 

a. Content validity 

According to Yaghmale (2003), content validity is related to trust and 

certainty regarding the instrument. It measures the extent to which the 

proposed instrument includes the content to be measured. Hence, the syllabus 

is used as a parameter in making judgments that measure the extent to which 
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the test items match the test objectives specified in the procedure text. In 

addition, the tests given to students were based on the indicators in the 

syllabus. Therefore, the researcher created tests based on a syllabus that corresponds 

to the English language subject at the final high school level. In accordance 

with this, the researcher gave procedural texts to students that were adjusted to 

the level of the twelfth grade. Furthermore, the content was based on generic 

structure and language features following the requirements of procedural texts. 

b. Construct validity 

According to Nurweni (2018), this validity relates to the accumulation of 

evidence which must be in line with tasks based on the theory being tested. 

Furthermore, Setiyadi (2018) emphasizes that the measuring instrument used 

to find this validity is based on several indicators that are compatible with 

what is being tested. In this study the test was in the form of a writing test in 

which the assessment indicators come from aspects that had been proposed by 

Jacobs et.al (1981) which had been proven capable of testing writing 

assignments. These five aspects include content, organization, vocabulary, 

language use and mechanics. 

 

Reliability 

Inter-rater reliability will be used to see test consistency. This reliability refers to 

measurements with different assessors independently considering that the 

instrument is a written test. In this study, the two raters collaborated, the 

researcher and English teacher. Naturally, students' writing was assessed based on 

aspects of writing proposed by Jacobs et.al (1981). The results of the two raters 

were compared to determine reliability. In addition, Spearman’s Rank Order 
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Correlation was applied to determine the correlation between the two raters. The 

computed formula is: 

ρ = 1 −  
6∑𝑑2

𝑛(𝑛2 − 1)
 

d= difference between ranks 

d2= difference squared 

n= number of data 

 

Here are the results of the test: 

 

Reliability Test Result in Pretest 

 

ρ = 1 −  
6∑𝑑2

𝑛(𝑛2−1)
       ρ = 1 −

6 x 115

30 (302−1)
 

 

 

ρ = 1 −
690

26.970
                 0.974 

 

 

Reliability Test Result in Posttest 

 

ρ = 1 −  
6∑𝑑2

𝑛(𝑛2−1)
      ρ = 1 −  

6 x 137

30(302−1)
 

 

 

ρ = 1 −
822

26.970
     0.969 

 

 

The reliability coefficient between the two raters was analyzed with the reliability 

standard proposed by Arikunto (2014): 

a. A very low reliability (range from 0.00 to 0.19) 

b. A low reliability (range from 0.20 to 0.39) 

c. An average reliability (range from 0.40 to 0.59) 

d. A high reliability (range from 0.60 to 0.79) 

e. A very high reliability (range from 0.80 to 0.100) 

 

The reliability test results for both tests are shown in the table below. The table 

verifies that both groups' results have been categorized as having a very high level 
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of reliability, with the pretest points reaching 0.974 and the control group's gain 

being 0.969. 

 

Validity and reliability are crucial in measuring research data. Both serve as the 

basis of the measuring instrument for the suitability of the criteria. The instrument 

used as a reference is a written test. The validities that will be used in this research 

are content and construct validity, while the inter-rater reliability was contributed 

by pairing the researcher and English teacher. Based on the table, the reliability 

results of the tests are in very high range. 

 

3.8 Research Procedure 

1. Establishing the Problem 

The researcher had looked at the data from the English teacher at the school 

that was used as the research site. The groups that were utilized as samples 

were two classes that have a low average English score. 

2. Selecting Sample 

Two classes were applied as research samples. The selection of the classes 

was based on the lowest average grades in English among the twelfth grade 

students at the school. The first class provided two techniques: Think Pair 

Share and Silent Demonstration, while the second class was managed with the 

Think Pair Share technique. 

3. Determining Material 

The material on procedure text was further deepened and focused according to 

what will be examined in this study. Surely, the procedural text was based on 

the syllabus of the twelfth high school class. The students were asked to write 
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a procedural text according to the topic that the teacher will give. Aspects 

contained in writing explained to students. In its application, it was provided 

with a video in the form of a procedure for doing something. 

4. Administering Pretest 

In this first writing test, the students were required to develop a procedural 

topic in the form of steps to create a final goal. The instructions and topics 

were given by the teacher. This was used as a benchmark to determine 

students' initial abilities in writing before they were given the treatment. 

5. Conducting The Treatment 

This next step will be carried out after students get the pretest. Two classes 

will be the sample of this study. Therefore, for the first class there will be an 

integration of the Think Pair Share and Silent Demonstration techniques and 

the other class will only be given the Think Pair Share technique. For the class 

that uses an integration of the Think Pair Share and Silent Demonstration 

techniques, they will be provided with a video in the form of a procedure first 

and move to the group discussion, whereas the other class directly do the 

group discussion. The meeting will be held three times in which each meeting 

there will be exercises given related to the text of the procedure. From the 

results of these exercises, the researcher will assess and compare them to find 

out which class will have an effect on student achievement. The assessment 

refers to the development of aspects in writing which all aspects will be 

considered. 
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6. Distributing Posttest 

The last stage that will be carried out by students is to do a posttest. This will 

be given after they have finished receiving the treatment three times. The same 

as before, they will write the procedure text according to the topic of their 

choice given by the teacher. This is intended as a final assessment of students 

to determine their writing abilities. 

7. Analyzing the Result 

All aspects of writing stated by Jacobs (1981) will be used as a reference for 

evaluating the results of students' written procedure text. The assessment was 

compared with the initial assessment test when students were given a pretest 

and also a posttest. This was done by two raters, of which the first was the 

researcher itself and the second was one of the English teachers. It aimed to 

discover if there is a significant difference in students' writing results from 

both the class that is given an integration of the Think Pair Share and Silent 

Demonstration techniques and also the class that only used Think Pair Share 

technique. 

 

3.9 Rubric Scoring System 

This writing test was assessed by two raters: a researcher and also an English 

teacher at SMK-SMTI Bandar Lampung. By applying three types of procedure 

text: manual operation, a particular daily activity, and human behavior, the teacher 

and researcher assessed the students' work. In each pretest, treatment activity and 

posttest, students were asked to write procedure text based on existing topics that 

already covered the three types mentioned. However, in the pretest and posttest, 

students were required to choose only one topic that they were interested in. For 
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the pretest, the students were required to choose the one topic: How to Drive a 

Car, How to Operate Microsoft Excel, How to Avoid Laziness and How to Keep 

Your Skin Healthy. Further, in the posttest, the students should decide one of these: 

How to Make a PPT on Canva, How to Make a Video on Capcut, Healthy 

Lifestyle Tips and Avoid Negative Impact on Social Media. The treatment 

activities in the control and experimental classes, the topics taken were the same, 

they were: How to Achieve Our Goal, How to Use GoPro and How to Order Go-

send in Gojek. 

 

The assessment instructions based on clearly written product criteria for students 

whose components were each assessed separately. In this research, the criterion 

was based on the composition explained by Jacobs et al. (1981) assessment based 

on the five aspects of writing as follows: content, organization, vocabulary, 

language use and mechanics. The students will get a perfect score if their work in 

accordance with the writing guideline by Jacobs et al. 

 

Table 3.1. Table of Writing Aspects Criteria 

Aspect Criteria 

Content The development of knowledgeable ideas, complete structure and 

relevant to the topic. 

Organization Logical sequence, well-organized, fluent expression, concise and 

contextual. 

Vocabulary Effective word order and choice, appropriate placement and word 

form mastery. 

Language 

Use 

Effective, complex construction of tense, number, word order or 

function, articles, pronouns and prepositions. 

Mechanics Capitalized, appropriate punctuation, clear hand-writing and 

spelling mastery. 

 

The explanations shown are important things that are used as considerations in the 

assessment. This was the test that was used and the perfect criteria in writing. 
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3.10 Data Analysis 

It has been mentioned in the background section that there were several crucial 

problem formulations to be explored which is the aims of this research. In the data 

analysis section includes several steps in achieving these goals. As summarized in 

the following stages as follows: 

First Research Question Data Analysis 

The researcher uses Independent Sample T-Test in SPSS to find out the significant 

difference in students’ writing achievement. Here are the steps to answer the first 

research question: 

1. Assessing all tests using inter-rater 

2. Processing data from the results of both pre-test and post-test 

3. Generating the mean of those two tests using the following formula: 

 

Md: mean score 

Σ d: total students’ score 

N: number of students 

(Hatch and Farhady, 1982) 

 

4. Obtaining the difference in the results of the students' pretest and posttest to 

find out whether there is a significant increase in those results. The analysis 

was in the form of: 

I = M2 – M1 

I: the improvement of students’ writing achievement 

M1: the average score of pretest 

M2: the average score of posttest 

5. Analyzing the results using Independent Sample T-Test in SPSS 

𝚺 𝐝 
Md = 

𝐍 
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6. Compiling a discussion of the results 

7. Answering the first research question based on test results and discussion 

Second Research Question Data Analysis 

In this study, the researcher took One-Way Anova and Paired Samples t-test. 

According to Setiyadi (2018), the basic assumption in measuring this analysis is 

that there are only one independent variable and a dependent variable. In this case, 

the one independent variables applied are the integration of Think Pair Share and 

Silent Demonstration technique. Moreover, the dependent variable is the students' 

writing achievement on procedure text. 

 

3.11 Data treatment Test of Homogeneity 

The goal of the homogeneity test is to find out whether the sample of the 

population has the same variance or does not differ significantly from one another. 

By examining the value of Sig. (2-tailed), the homogeneity test findings can be 

determined. The following interpretation can be drawn: If the significance is more 

than 0.05 (Sig. (2-tailed) 0.05), the variants are significantly similar 

(homogeneous). The homogeneity was checked using SPSS with the Levene's 

Test for Equality of Variances formula. This measurement was intended to find 

out whether the data was homogeneous or not. The table for the two class groups 

can be described as follow: 

Table 3.2. Homogeneity Test in Pretest 

Test of Homogeneity of Variances 

 Levene Statistic df1 df2 Sig. 

 

 

Result 

Based on Mean 3.388 1 58 .071 

Based on Median 3.225 1 58 .078 

Based on Median and 

with adjusted df 

3.225 1 57.867 .078 

Based on trimmed mean 3.416 1 58 .070 
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The same as normality test, this also applies or can be said to be homogeneous or 

similar data if the sig. value > 0.05. Based on this data, the sig. has a value of 

0.071 which is quite more than the value of 0.05. 

 

Table 3.3. Homogeneity Test in Posttest 

Test of Homogeneity of Variances 

 

Levene 

Statistic df1 df2 Sig. 

 

 

Result 

Based on Mean .008 1 58 .928 

Based on Median .023 1 58 .881 

Based on Median and 

with adjusted df 

.023 1 54.473 .881 

Based on trimmed mean .025 1 58 .874 

 

As it can be shown in table 4.5, the sig. value is clearly indicated that it has a 

value of 0.928 which is greater than 0.05. 

 

This section is used to state the homogeneity of the data, whether they are similar 

or not. The condition for having homogeneous data is to see sig. value > 0.05. 

After being analyzed using statistical measurement tools, both classes had 

homogeneous data variations. Thus, the four data analyzed have a value of more 

than 0.05. 

 

3.12 Hypothesis Testing 

In testing the hypothesis, SPSS can be used as a tool to measure it (Setiyadi, 

2018). The basic requirements that must be met in using it are: 

1. The data are in interval state. 

2. The data comes from a random sample in the population (relative). 

3. The data are distributed normally. 
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The Shapiro-Wilk Formula will be applied in order to find out whether the data is 

normally distributed or not as follows: 

H0: normal data distribution 

H1: data distribution is not normal 

 

Generally, the level of significance used is 0.05. Therefore, H0 will be accepted if 

the result of the normality test is more than 0.05 (sign > 0.05). 

This formula is used by the researcher for testing the hypotheses of the research: 

𝐇𝐢 = Sig > 0.05 

Statistical tool, SPSS 21, was used to measure normality in data that has been 

taken in the pretest and posttest of both sample classes. The Shapiro-Wilk Formula 

has been applied to determine this distribution. The data will be considered 

normal if the Sig. (2-tailed) is > 0.05. 

 

Table 3.4. Normality Test of Both Classes 

Group Test  Shapiro-Wilk 

  Statistic Df  Sig. 

Control Pretest  .989 30  .984 

Posttest  .963 30  .365 

Experimental Pretest  .945 30  .123 

Posttest  .951 30  .180 

 

The data distribution can be seen in table 4.2. Each class has a total of 30 students. 

The data was divided into two groups in which each class implemented a test at 

the beginning and end of the research. In the pretest, both the control class (0.984) 

and the experimental class (0.365) had a Sig. of more than 0.05. Hereinafter, for 

the experimental also had a Sig. (2-tailed) is > 0.05, which experimental group got 
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0.123 and control class gained 0.180. To be concluded, the data is normally 

distributed.  

 

To conclude, some of the sub-chapters that have been described above are 

supporting factors for the continuation of the research that have been mentioned in 

the background section. 
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V. CONCLUSIONS AND SUGGESTIONS 

 

 

 

5.1. Conclusions 

This final section discusses a conclusion drawn from the analysis data and 

suggestions for further research. 

 

5.1.1 First Research Question 

Writing is a crucial skill to learn. In the process there are several stages before 

reaching the final goal. Still, finding a solution to overcome this is the role of 

educators so that students can produce output that is in accordance with writing 

rules. The integration of techniques, Think Pair Share and Silent Demonstration 

can be a consideration. In both techniques, students can collaborate to link ideas to 

each other until they reach a mutual agreement. The role of Silent Demonstration 

is to create a foundation to help students understand the stages involved in 

making, achieving or doing something. Apart from that, students can get a big 

picture which can encourage them to be able to discuss it at the Think Pair Share 

stage.  

 

5.2.2 Second Research Question 

Firstly, a video is an application of the Silent Demonstration technique to give 

students the whole process. This is because students can clearly see the stages in 

achieving something. Once they understand the stages well, this can be used as an 
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aid to develop the content of the topic. This Silent Demonstration technique is 

also combined with the Think Pair Share technique. Hence, after the students get 

an idea of the topic, they discuss with their seatmates about the stages they have 

seen in general. This stage provokes students to unite their ideas together. Thus, 

the students can produce ideas to incorporate into their work, integrating these two 

strategies is a consideration that can be needed as a solution while creating 

procedural texts. 

 

Secondly, the use of Think Pair Share in the control class resulted in the 

organizational aspect as the highest increase. Definitely, this is an influence in the 

arrangement of ideas supported by their partners. The three stages in the Think 

Pair Share application process can bring students to discuss. For this reason, 

students can come up with an agreement on all the stages in a procedure. 

 

5.2. Suggestions 

Realizing the experience of the research, the researcher offers several suggestions 

for teachers and future researchers: 

 

5.2.1 English Teachers 

The implementation of the integration of Think Pair Share and Silent 

Demonstration techniques is recommended for English teachers in learning 

writing, especially procedure text. Both techniques are considered to support 

student success in their writing classes. Silent Demonstration can provide a view 

of the progress in doing or operating something. Reciprocally, it can serve ideas or 

information to promote the development of writing content. In Think Pair Share, 

the students are given the opportunity to communicate with their partners to agree 
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on ideas that can be applied in their written work. This can help them to be active 

in learning in class. However, considering this, teachers must be able to oversee 

the process of implementing these two techniques. It is intended that students can 

follow learning procedures well and precisely. Teachers must also confirm that 

each student pays close attention to all video displays in class that apply the Silent 

Demonstration technique. In addition, at the discussion stage, the teacher plays a 

role in ensuring that students communicate appropriately according to the topic 

being discussed. Not only that, teachers must act as facilitators who can help 

students create and improve their achievements in writing. Besides, creating a 

classroom atmosphere that encourages students to be interested in learning is the 

teacher's duty. Think Pair Share can be combined with other techniques that can 

stimulate students to get ideas for writing. 

 

5.2.2 Further Researchers 

The integration of these two techniques can be considered as teaching materials 

that are not only in writing. This can be used for classes that require a process of 

generating information and ideas, such as speaking. Thus, the researchers who 

want to apply the integration between the Think Pair Share and Silent 

Demonstration techniques are expected to be able to implement it to other texts, 

especially to texts that require the development of ideas in them. Further, this 

study was carried out in classes that had low English achievement. Hence, its use 

will provide an interesting experience for students with middle or even higher 

levels of achievement. This is because they can further improve their writing 

achievements and abilities and can provide new experiences by trying to create 
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written works with the help of the Think Pair Share and Silent Demonstration 

techniques.  

 

This chapter displays the conclusion and suggestions from the research that has 

been carried out. This conclusion can be used as a benchmark for this research. 

The combination of the Think Pair Share and Silent Demonstration techniques can 

be applied to learning to write texts in English. Moreover, teachers =nd future 

researchers can use the suggestions section as a guide in conducting research with 

the integration of the same techniques. 
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