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ABSTRACT

IMPROVING STUDENTS’ ACHIEVEMENT IN LISTENING SKILLS
THROUGH INSTAGRAM REELS IN THE FIRST GRADE OF
ACCOUNTING STUDENTS AT SMKN 7 BANDAR LAMPUNG

By

Iqnasius Tambunan

This study aimed to investigate the use of Instagram Reels in improving students’
listening achievement at the first grade of accounting students at SMKN 7 Bandar
Lampung. This research used a one-group pre-test post-test design involving 32
students. The data were collected through a pre-test and post-test using a listening
comprehension test focused on narrative texts. The findings indicate a significant
improvement in students' listening achievement after using Instagram Reels as a
learning medium. The mean score from 36.81 (pre-test) to 70.65 (post-test). The paired
sample t-test shows a statistically significant difference (p < 0.001) between the pre-
test and post-test results, confirming the positive impact of Instagram Reels on
students’ listening comprehension. The study concluded that Instagram Reels are an
engaging and effective tool for improving listening skills, providing authentic language
exposure and promoting active learning. Recommendations were provided for teachers
and future researchers to optimize the use of Instagram Reels in teaching English
listening skills.

Keywords: Instagram Reels, listening skills, narrative text.
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MOTTO
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Segenggam ketenangan lebih baik dari pada dua genggam jerih payah dan usaha
menjaring angin.

(Pengkotbah 4:6)

That every ‘no’ is simply making room for a ‘yes’
And hope isn’t a noun but a verb.
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I. INTRODUCTION

This chapter consists of several points to be investigated. They are background of the
study, formulation of the research question, objective of the study, significance of the

study, scope of the study, and definition of term.
1.1 Background of The Study

Nowadays books are not the only medium for learning. Many media have been created
to develop the knowledge and insight of many people. In this era of very rapid
technological developments, many people continue to develop themselves and are
willing to open themselves up to continue learning various things that provide many
benefits. Gadgets are one of the many technologies that have been created and are
always encountered in everyday life, where nowadays almost everyone has them and
uses them as a medium for communicating and learning. The features on the device
make it easier for us to get information and of course to learn. One of the features that
many people are most interested in is Instagram. Instagram is a messaging program
that allows users to share images, videos, and video reels with a larger audience. It also
offers direct messaging (DM), comments, love, and other features (Agustin & Ayu,

2021).

Reels or vertical video is one of the fastest-growing vertical video sharing applications
(Menon, 2022). Because of this, many users from many circles use it as a place for
entertainment various stories, and quite a few even use it as a medium for learning

English.



With of course different delivery from each content creator. There are content
creators who provide unique content to attract the attention of viewers, such as
learning English in one minute or practicing speaking English with the video

creator, many others.

Talking about English, there are several competences the students should know
before learning English, there are four basic skills in English, namely listening,
speaking, reading, and writing (Listiyaningsih, 2017). To become a very good

English language learner, one needs to acquire the four of these skills.

This study will discuss one important skill in English, namely listening skill.
Listening is one of the four skills that must be mastered well. The ability to hear or
recognize sounds or spoken words and then understand the meaning either directly
or through media such as music, films, radio, tv, and so on. Listening is more than
just hearing words. It means understanding what words mean and connecting with
them. When a story is told, good listening helps to understand it, remember it, talk
about it, and retell it in one’s own words. This is important to learn early, because

good listeners become good communicators (Simbolon, 2022).

Communication cannot be conducted effectively without the ability to listen, which
is a critical talent in communication Simbolon (2022). In communication where
both the speaker and the listener are participating, these two abilities are required.
Additionally, the value of listening is rising in the teaching of foreign languages.
The input function of listening is one of the various facts upon which this is based.
By using this talent, students can directly hear from both native and non-native
speakers and obtain insightful information from it. Learning can't start without
comprehending the input. For this reason, listening is crucial to the development of
spoken language proficiency. Through listening exercises, students can work on

developing new vocabulary, grammar, and interaction patterns.

In Vocational High School (SMK) environment, students often face difficulties in

listening skills, mainly because the teaching method tends to focus on theory rather



than practice. The challenge in understanding native speakers or audio materials in
English becomes a significant problem because listeners are not able to control how
quickly speakers talk. Other problems are related to the level of concentration, the
habit of speaking English, which is a problem faced by students in listening,
teachers don't speak fully in English because they often consider the level of
students and then the accent problem. The lack of vocabulary that students have,
making it difficult to understand what they are listening to. The limitations of
inadequate audio facilities are also an obstacle, coupled with the lack of motivation
and attention of students in developing this skill. Students are often less motivated
to practice their listening skills because the learning media is less interesting and

does not match the context of their daily lives.

Many people think that speaking is difficult and this is true for someone who uses
English as a second language and also think that when someone is good at speaking
they are also good at listening, and few see that language skills are not only seen in
one aspect, such as speaking, but also listening is one of the determining factors
whether or not someone is good at learning a language, especially English (Adnan,

2012).

Yusnida (2020) states that adults use half of communication activities to listen,
while students receive 90% of information in school from listening carefully from
the teacher and from other people. The statement means that almost all activities
are directly related to the ability to understand spoken language (listening skill). In
addition, Woottipong (2014) found that using video material in improving the
listening skill of first year students majoring in English education was effective as
evidenced by the post-test whose results were better than the pre-test. Research by
Erarslan (2019) explained that among the participants, Instagram is the most
popular social media network, and they particularly like using it for language and
educational study. According to the achievement scores, Instagram helps students

learn the language more effectively and by exposing students to the language while



they use Instagram as part of their daily routines, it can be used to improve English

language learning in addition to formal instruction.

Meanwhile research conducted by Agustin & Ayu (2021) concluded that it is true
that Instagram has an impact on the listening skills and vocabulary of English
education students, and what was explained by Saputri (2021) conducted at SMPN
1 Pageruyung using Instagram reels as a medium for writing procedure texts,
concluding that there was an increase in student scores, namely with average of
62.6 before making text procedures using Instagram reels and with average of 82
after using Instagram reels to create procedure text. Even research by Setiawati et
al. (2023) explains that Instagram reels have an effect on students' religious

moderation.

As reviewed by previous researchers, most of them studied how the video and
Instagram were applied in English subject. So far, the researcher has not found out
how Instagram reels applied in English subject. Instagram Reels is used to examine
and understand how Instagram Reels is used as the learning media in listening.
Therefore, the researcher took an Instagram reels as the learning media. This proves
that Instagram and its features can be used for various aspects, but not much
previous research has focused on discussing how Instagram reels can influence

students' listening skill achievement.

Based on the explanation above, the researcher aims to use Instagram reels to
improve student’s achievement in listening skill. In language teaching, Instagram
reels could be used to motivate students to being active as it contains interesting
pictures and sounds. Because of this interesting content, it is hoped that students
could gain a lot more information, learn new vocabularies, grammar, and messages

while being entertained at the same time.



1.2 Research Question

Based on the background that has been provided above, the researcher formulates the
problem as follows: Is there any significant difference in students’ listening skills after

the students are taught by Instagram reels?
1.3 Objectives of The Research

The aim of this study is to see that any significant difference in students’ listening skills

after the students are taught by Instagram reels.
1.4 Use of The Research

1. Theoretically, the researcher expects that this study will provide valuable data for
further investigation into the significant difference in student listening skills after
being treated to Instagram Reels.

2. Practically, providing information and references to English teachers in teaching
listening skills in an appropriate environment and learning style. The result can be
used as a reference to anyone who wants to analyze students’ problems in listening
skills as well as providing specific procedures in improving students’ achievement

in listening skills through Instagram reels.
1.5 Scope of The Research

Based on the background of the study, this study focused in improving the students’
achievement in listening by using Instagram reels. In addition, the researcher evaluated
students’ listening comprehension in accordance with getting the detailed information
in Instagram reels video. The material of the learning process is taken from internet and
composed based on the syllabus taken from the Merdeka Curriculum for the first grade

of Accounting Students at SMKN 7 Bandar Lampung.
1.6 Definition of Term

This study contains a few definitions and terms that, in order to prevent reader

confusion, require further explanation.



1. Instagram is a platform or social media that is widely used as a place to entertain
oneself, get information, communicate, and even as a place to create innovation with
educational content shared in the form of photos, videos and reels. Instagram is also
used to share stories and daily activities.

2. Reels are brief, vertical videos that can be edited by adding text, sound, effects,
filters, and other elements before being uploaded to Instagram. They have a
maximum length of 90 seconds.

3. Listening involves paying attention to sounds and trying to understand the meaning
of the sounds heard.

4. Listening skills are the ability to effectively receive, understand and interpret
messages in the communication process. This is an important aspect of language

learning and effective communication.

In summary, understanding the key terms Instagram, Reels, listening, and listening
skills—is essential to avoid confusion and provide clarity in this study. Instagram and
its feature, Reels, serve as modern platforms for delivering educational content,
particularly in enhancing listening skills. Furthermore, a clear grasp of listening and
listening skills lays the foundation for understanding how these tools contribute to

improving students' comprehension and communication abilities.



II. LITERATURE REVIEW

This chapter discusses the literature review used in this study, they are: listening,
teaching of listening, aspect of listening, media in teaching listening, Instagram reels,
Instagram reels in teaching listening, procedures, advantages and disadvantages,

theoretical assumption, and hypothesis.
2.1 Listening

Listening is one of the basic skills in English. Listening is the ability to recognize
sounds or spoken words, and then understand the meaning. By listening, you can get
used to understanding intonation and patterns in English. Listening is a crucial
communication skill that entails taking in, analyzing, and comprehending both spoken
and non-spoken messages (Rost, 2013). It refers to the initial stage in the listening
process where the listener receives the message from the speaker. This includes
receiving verbal and non-verbal information conveyed by the speaker, such as words,
voice intonation, facial expressions, and body language by interpreting the words or
phrases and connecting them with existing knowledge and then interpreting or

interpreting the message.

The important aspect of listening skills is not only involves understanding information
conveyed through words, but also paying attention to and understanding nuances in
communication (Goh & Vandergrift, 2021). This includes factors such as emotional
expression, voice intonation, and body language which also play a role in conveying
the meaning of the message. This refers to the ability to recognize and respond to
emotional expressions contained in conversation as well as the recognition of changes
in intonation that can change the meaning of a message as well as understanding body

language such as hand movements, facial expressions and body posture.



In teaching English, listening comprehension is an essential ability that learners can
develop with the guidance of their teachers, appropriate resources, and practice
(Gilakjani & Sabouri, 2016). Which means that listening is an important factor that
must be mastered in learning English and this learning method can be done through

independent study.

The conclusion from the theories mentioned above that the meaning of listening is not
just listening, but paying attention to non-verbal things is an important key in listening
because that way the information conveyed can be conveyed clearly to the listener and

that listening is a skill that exists in almost all areas of daily activities.
2.2 Teaching of Listening

Some experts have shared their views on listening teaching as done by Hornby, 2018.
Teaching entails imparting knowledge, skills, and other abilities to an individual. While
Listening is the ability to hear and interpret words or phrases and other supporting

elements. Teaching of listening is providing instructions for listening and interpreting.

(Richards, 2008) states that an approach to teaching listening is predicated on the

following tenets:

1. The purpose of listening is to decipher messages. To accomplish this, educators
must instruct students in the use of both top-down and bottom-up methods to
comprehend messages.

2. The exact words, syntax, and expressions that speakers employ in their language of
utterances serve as transient carriers of meaning. There is no need to continue
addressing the messages’ format once their meaning has been determined. It
appears that developing listening skills aids students in selecting pertinent.

3. Statements while they listen. The majority of high school students might experience
some difficulty finishing their listening test. That is the hardest skill for students to

master.

Using listening logs is an alternate method of teaching listening. As a reflective journal

that is adaptable for use outside of the classroom, the listening log is actually another



term for the listener’s diary (Bozorgian et al., 2024). The reports from the students’
daily or weekly activities linked to listening to English serve as the listening log’s
contents, much like a diary. As a reflection, the reports explain the students’ feelings
and remarks about the activities in addition to detailing the order in which the events
occurred during the listening activities. Additionally, since the listening logs record
students’ individual activities and reflections, the contents are not constrained by
predetermined guidelines, and students are free to select any listening activity they are

interested in at any time.

The basic listening teaching stage should be divided into two periods in order to achieve
the goal of listening instruction. Different approaches are used at different phases, such
as period listening instruction (Zhou & Wei, 2018). The division needs to be made
based on the level of the students. Every period should have specific learning objectives
and an appropriate teaching strategy to support them. This approach is predicated on
the idea that educators ought to possess broad knowledge as well as the aptitude and
motivation to acquire new information. Period listening instruction needs to focus on
important concepts, have clear content, and allow students to develop correspondent
skills at various levels. Different tests must be administered at the conclusion of each

stage in order to measure student distance and prepare for the subsequent one.

It can be concluded that teaching of listening has many ways of delivering it, in
implementing teaching in the learning process carried out. This will of course have an
impact on the achievement of students’ listening skills if teachers can play a good role

in training or teaching students, especially in achieving students’ listening skills.
2.3 Aspect of Listening

Listening is something that is always encountered in everyday life, as is true as social
creatures who will always interact with one another. Listening is an activity of listening
to sounds while trying to understand (Rahmawati & Sianturi, 2021). This means that

an effort is made to understand the words or phrases spoken by the interlocutor through
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the stages of listening, understanding and interpreting. This is known as active-

receptive listening, when listening is seen as a mental process.

Experts agree that listening is an activity that requires a process. (Rahmawati &
Sianturi, 2021) divides listening into three aspects, namely, comprehending,
interpreting, and evaluating. Something that is not so different was stated by Logan,
ddk (1972:39) (in Ibda, 2019) by dividing the listening stages into four parts, namely,
hearing, understanding, evaluating, and responding. However, Moris (1964: 701 — 702)
divided it into 5 aspects, namely, hearing, attention, perception, evaluation, response or

reaction.
The explanation of these aspects of listening is explained briefly as follows:

1. Listening stage: is the maximum stage where the listener has just received the
information conveyed by the speaker.

2. Understanding stage: this stage is the stage where the listener receives the
utterances that enter the ear and tries to understand and unite the sounds into one
unified language.

3. Interpreting stage: after understanding the meaning the listener tries to interpret the
meaning of the conversation. Does the utterance have an explicit meaning or is
there an implied meaning behind the utterance? It is clear that the listener
understands the meaning and intent contained in the conversation.

4. Evaluating stage: is the interpreting stage followed by evaluating. Where the
listener will assess whether the speech delivered is good or not so that the listener
understands what kind of attitude should be taken.

5. Responding stage: At this stage the listener begins to change roles with the speaker.

Listeners will conclude and express the final results of their listening activities.
2.4 Media in Teaching Listening

Media is something that can be used for various lessons in class and there are many
types of media to facilitate the learning process as researched by Safranj (2015) about

the advancement of listening comprehension through film. Nine students are enrolled
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in high school, and 29 of them will be attending college. Nineteen of them decided to
watch English-language films. How the students felt about the drawbacks of honing
their listening abilities. Assuming that captions improve their understanding, many
students want to watch the captioned movie. Students' attitudes toward the proposal
enhance their learning of listening skills through watching films; they require more
time and direction to learn. Many students claim that learning foreign languages will

make up for the poor English learning environment.

Meanwhile Intan et al. (2022) used audio-visual as a medium to improve students’
listening skills. Various audiovisual tools are available. There are several steps in using
audio visuals as follows: To achieve the intended learning outcome, the instructor needs

to prepare the lesson and choose the right video.

1. While the instructor gets ready for class, students are prepared beforehand by briefly
summarizing the purpose of the video, its contents, and the areas that require
additional attention while watching it.

2. When presenting the material through video playback, the instructor has to take into
account the room’s brightness and the state of the equipment (speaker, projector
screen, and place projector).

3. Teachers should quiz students and assign essays based on what they have read or

seen in order to determine how well they have understood the material provided.

The Research on the use of English songs in improving students’ listening skills
researched by Sabartono (2016) revealed that music can improve students’ listening
skills. A song is a piece of music that is sung along with lyrics. The song used in this
study is an English song with English poetry or lyrics. It can be used as a teaching tool
to help students learn to listen. By playing an English song in class, the pupils would
not get bored. Another way that “words songs can help the development of
automatically the ability to language naturally and without unconscious effort” is
through Zaenul Fattah (2001) (in Sabartono, 2016). Children can also spontaneously
repeat words and phrases through songs, even if they don’t understand them at first

(Slattery & Willis, 2001).
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2.5 Instagram reels

It’s no longer strange to hear about Instagram now because almost all ages have it, the
large number of users in Indonesia makes Indonesia the fourth country after the longest
use of Instagram in the world, namely with an average of 924 minutes/month or around
15,4 hours/month (Yonatan, 2023). This data shows that many users use and understand

how to use Instagram with its various features.

One of the vertical video sharing apps with the fastest growth is Instagram Reels;
however, no study has ever examined how users use it (Menon, 2022). Instagram Reels
is a feature on the Instagram platform that allows users to create and share short-form
video content. Originally launched in 2020, Instagram Reels was introduced as a
response to the growing popularity of similar platforms like TikTok. Reels enables
users to record and edit videos that are up to 90 seconds long (and in some cases up to
15 minutes), using a variety of creative tools such as audio tracks, text overlays, special

effects, transitions, filters, and speed adjustments.

Reels are designed to be engaging, entertaining, and easily discoverable through the
Explore page, making them a powerful tool for content creators, influencers, educators,
and even brands. Unlike regular Instagram Stories, which disappear after 24 hours,
Reels can remain on a user's profile and be shared widely, allowing for longer-lasting

impact and broader reach.

In the context of education, Instagram Reels can be an innovative and effective medium
for delivering learning materials, especially for younger learners who are already active
on social media. The short video format is ideal for capturing students’ attention,
presenting information in a concise way, and incorporating visual and auditory
elements that support different learning styles. For language learning in particular,
Reels can provide authentic listening practice, exposure to native-like pronunciation,
and engaging storytelling, such as through the use of animated fairy tales or real-life

conversations.
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Furthermore, Peterson notes that students can become more independent through the
use of technology in the self-access center or outside of the language classroom.
Practicing and studying languages outside of the classroom at your own pace in a
variety of settings, including your home, workplace, hotel room, cafe, and, of course,
the self-access language center, is a major benefit of using technology in education

(Peterson, 2010). This refers to the use of this technology, namely collecting

According to Nicolini (in Blankenship & Margarella, 2014) technology can and should
be used to facilitate group discussions and restructure classroom activities. This means
that teachers can be inspired by technology (such as Instagram reels) to come up with
innovative ways to teach, and they can also use other technological tools to make

learning engaging and engaging for students.

The content that will be presented through Instagram reels in this study includes short
videos that feature everyday English dialogues. Each video will focus on a short story
which is narrative text. These videos will be presented in an engaging format with
supporting text and illustrations to enhance comprehension. Additionally, students will
be asked to watch the videos before class and complete related quizzes to ensure they
understand the material. In class, these videos will be used as triggers for group
discussions, where students can practice their listening and speaking skills based on the
content they have watched. Overall, Instagram Reels represents a modern, dynamic
form of digital communication that combines entertainment with the potential for

educational enrichment.
2.6 Instagram reels in Teaching Listening

A learner-centered is the best way for teachers to maximize students learning (Doyle,
2023). It follows that the teaching strategy affects the outcomes of the teaching and
learning processes. In connection with this, educators or teachers can employ a number
of strategies when teaching listening. Among them is through the use of Instagram

reels.
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When it comes to education, utilizing Instagram features such as Reels can be very
effective in encouraging group collaboration amongst students and dialogue-based
learning (Vitasari & Hasanudin, 2022). Instagram Reels: A creative resource for
teaching listening, create and share short videos containing recorded dialogues or
conversation task in target language for reading practice. Students can also work in
groups on creating something new and authentic to improve their listening but as well
communication and collaboration skills. This process makes it much more interactive
for students since they are using a platform that is both familiar and enjoyable to them,
while also giving an option to get direct feedback from not only classmates but their
teacher as well. But one more way where Instagram reels help in improving the

listening as well and also this encourages more interactive and collaborative learning.

Because the media is something that can be learned as a learning medium, Instagram
has proven effective since it is used by students (Rusman & Riyana, 2011). For
students, exploring Instagram Reels for relevant and engaging foreign language content
is a fun way to train your listening. By incorporating this common platform, students
will be encouraged and get more involved in their learning activities that help to further

improve on their listening aspects faster which helps them enjoy the classes.
2.7 Procedures

Learners are challenged by authentic spoken language to comprehend the language in
its natural context. According to Tao (2018), authentic spoken language is language
that native or proficient speakers of a given language use in casual, natural
conversations. This type of language often includes features such as contractions, slang,
reduced forms, and varying accents, which may not always be present in textbook
materials. Through listening activities, the instructor can help the students notice novel
linguistic constructions and become familiar with the way language is actually used in
everyday settings. To teach listening effectively, there are three key phases that need to
be developed. According to Helgenson and Brown (2007), these are pre-listening,
listening tasks, and post-listening, each of which serves a distinct purpose in

scaffolding students’ comprehension and engagement with the listening material.
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2.7.1 Pre-listening

Pre-listening is about warming up before the learner faces the actual listening task. This
refers to setting the context, activating current knowledge and activating vocabulary or

language
2.7.2 Listening Task

There are three types of listening tasks such as Gist Listening or Global Listening,
listening for specific information and drawing conclusions. For example, students are
asked to listen to a specific scene in a video clip where two people are talking about
playing a game. We can create central listening or global listening by asking, “What is
the topic of conversation?” Students then only need to understand the gist of the
conversation and do not need to listen to every word. When the question changes to
“What game are they going to play?” This refers to listening to specific information.
Students should listen carefully to the conversation to gain information. Meanwhile,
the type of inference question can be asked, “Can they play together?” Students need

to draw their own conclusions based on the conversation.
2.7.3 Post listening

Post-listening is more like a discussion session about student’s answer in the task.
According to Helgesen and Brown (2007:17) post-listening may be as simple as
checking the answers to comprehension questions, either by teacher telling the students
what the correct answers are, or by having students compare their answers in pairs or

in small groups.
2.8 Advantages and Disadvantages

Listiani (2016) explained that including enjoyable activities into the classroom can
assist students become more motivated and in need of communication and one strategy
that may be used in the present teaching and learning process is the usage of social

networking services, and Instagram is among the most widely used social media
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platforms (Laksono et al., 2019). Within the section, there are advantages and

disadvantages of using Instagram for listening practice, as follows:

2.8.1 Advantages

The following are some advantages of using Instagram:

1.

Instagram Reels provide brief, concise videos (up to 90 seconds) that are perfect
for maintaining students’ attention and delivering focused listening practice.
Instagram Reels combine audio, visuals, and text (such as captions or on-screen
cues), making it easier for students to understand and retain information through
different sensory channels.

Instagram Reels often use conversational, real-world English, which helps
students become familiar with natural pronunciation, intonation, and vocabulary

in authentic contexts.

4. Insagram Reels can be accessed anytime and anywhere, allowing students to
practice listening independently outside the classroom.

5. Features like likes, comments, and polls (sometimes added by creators) make
learning interactive and can encourage student participation and feedback.

2.8.2 Disadvantages

1. The short duration may not allow for deep, detailed explanations or complex
listening tasks.

2. Since Instagram Reels exist within a highly entertaining platform, students may
get distracted by unrelated content while accessing educational videos.

3. Not all Reels are designed with educational intent, so finding high-quality,
accurate, and appropriate listening materials can be challenging.

4. Insagram Reels require stable internet access, which may not be available for all
students consistently.

5. Instagram Reels do not offer playback speed control, which makes it difficult for

learners who need to slow down the audio to understand better.
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2.9 Theoritical Assumption

Instagram Reels is a feature that can be accessed anytime and anywhere by anyone,
making it a flexible and convenient platform for various purposes — whether for
entertainment, communication, or educational content creation. In this context,
Instagram Reels offers great potential as a learning medium, especially for language
learning, because it provides a vast amount of engaging and authentic content in a short

video format.

Considering its format and widespread use, the writer assumes that Instagram Reels
can effectively support language improvement. Reels are typically designed to be
visually and audibly appealing, with content creators making their videos as interesting
and interactive as possible. This entertaining presentation encourages viewers to
engage more frequently, allowing them to absorb language naturally through repeated

cexposure.

Specifically, in the context of improving listening skills, Instagram Reels provides short
and concise listening input that learners can access repeatedly at their own
convenience. Since the platform is commonly used in daily life, students can integrate
English listening practice into their routines without it feeling like a formal assignment.
The habit of watching and listening to English-language Reels regularly can

significantly enhance learners’ listening comprehension, vocabulary recognition, and
2.10 Hypothesis
The researcher formulated the following hypothesis:

H1: There is significant difference of the students’ achievement in listening skills after

the students are taught by Instagram reels.

This chapter has discussed about the definition of listening, teaching of listening, aspect
of listening, media in teaching listening, Instagram reels, Instagram reels in teaching
listening, procedures, advantages and disadvantages, theoretical assumption, and

hypothesis.



III. METHODS

This chapter explains the research methodology used this study. It presents the design
of the research, research variables, data sources, research instrument, data collection

procedure, and technique of data analysis.
3.1 Design

This research was a quantitative study with a quasi-experimental method, intended to
investigate the impact of using Instagram Reels on English language learning,
especially in listening. The design of this research was a one-group pre-test — post-test

design. The research design could be presented as follows:

T1 X T2

Note:

T1 refers to the pre-test (before being taught by Instagram reels).
T2 refers to the post-test (after being taught by Instagram reels).

X refers to the treatment by the researcher.

3.2 Variables
This research consists of the following variables:

1. Students’ achievement in listening skills is dependent variable (Y) of this research
because this variable is observed and measured to determine the effect of

independent variable.
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2. Instagram reels is independent variable (X) of this research because this variable

has effects to dependent variable.

In conclusion, there are two variables in this research. They are students’ achievement

in listening skill as dependent variable (Y) and Instagram reels as independent variable

X).
3.3 Data Source

The researcher conducted the research at SMKN 7 Bandar Lampung. The population
in this research was the first-grade students of SMKN 7 Bandar Lampung. A class was

selected as the sample of this research using random sampling.
3.4 Instrument

In this study, the instrument used to collect data was a listening comprehension test.
This test consisted of two parts, namely a pre-test and a post-test, which were designed
to measure students' listening skills before and after they received treatment using
Instagram Reels. The listening comprehension test questions were developed based on
basic competencies relevant to the narrative text material that students were studying.
The questions consisted of multiple-choice questions designed to evaluate aspects of
listening comprehension, such as character recognition, storyline, and understanding

of moral messages.

The questions in this test were adjusted to the ability level of first-grade students at
SMKN 7 Bandar Lampung, and the content was taken from narrative stories that were
common and easy for students to understand. These questions had also gone through a

trial process to ensure their validity and reliability.

The questions in the pre-test and post-test were arranged based on the applicable
curriculum and validated by several experts or lecturers who had expertise in the field
of English language learning. In addition, this test was first tested on a group of students
who had similar characteristics to the target group to ensure that this instrument could

measure what it was intended to measure consistently.
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3.4.1 Validity

A test could be said valid if it measured the object to be measured and was suitable
with certain criteria (Hatch & Farhady, 1982). In order to measure whether or not the
test had good validity, those two types of validity were analyzed. In this research, there

were two aspects in measuring the validity of the test:
a. Content Validity

In the content validity, the materials that were given had to be suitable with the
curriculum. In this research, the researcher used an Instagram Reels listening
comprehension test, which was supposed to be comprehended by the first grade of
vocational senior high school students. The test was considered valid in terms of
content validity since it demonstrated a sample of the language skills and structure.
Besides, the material was chosen based on the Merdeka Curriculum and the objectives
in the syllabus for the first-grade students at SMKN 7 Bandar Lampung, which stated
that the students were expected to be able to analyze detailed information and capture

the implicit meaning in Instagram Reels.

To ensure the research was valid, it was important for the researcher to make sure that
the study materials were suitable with the school curriculum. As pointed out by Hatch
and Farhady (1982:251), the content validity should cover a representative sample of
the subject matter, and it mainly focused on how the test appeared. In this study, the
researcher carefully designed the tests based on the curriculum used for first-grade
students at SMKN 7 Bandar Lampung. Additionally, to assess the content validity, the
researcher planned to create a listening specification table that would help determine

whether the test accurately reflected the content being taught.
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Table 3. 5 Table of Specification of Listening Test of Try-out

No Aspect or Content Number
1. | Identifying the topic 1,2,3,4,5,6,7,8,41,42,43,44,45
2. | Identifying specific information 9,10,11,12,13,14,15,16,46,47,48,49,50
3. | Referring specific information 17,18,19,20,21,22,23,24,51,52,53,54,
55
4. | Vocabulary 25,26,27,28,29,30,31,32,56,57,58,59,
60
5. | Understanding implied meaning and | 33,34,35,36,37,38,29,40,61,62,63,64,
inference 65

The various aspects of listening skills are distributed across the try-out test questions.
For example, the Identifying the topic aspect is assessed through questions numbered
1,2,3,4,5,6,7,8, as well as 41, 42, 43, 44, and 45, while the Understanding implied
meaning and inference aspect appears in questions numbered 33, 34, 35, 36, 37, 38, 39,
40, as well as 61, 62, 63, 64, and 65. Each of the other aspects also has a different
distribution of questions, aiming to comprehensively assess students' ability to

understand both explicit and implicit information in listening texts.
b. Construct Validity

Brown (1996) described construct validity as the process of gathering evidence to
support how well a test reflected what it was supposed to measure. According to this
idea, when a test was used to assess students' cognitive knowledge and skills, it had to
ensure construct validity. This type of validity was particularly important when the test
was designed to measure various abilities, as it ensured that the test accurately captured

the intended constructs.

Setiyadi (2006) explained that when an instrument was designed to measure a single
aspect, such as listening in this study, its construct validity could be determined by
evaluating the items included in the test. If each item effectively measured the intended

skill, the instrument's construct validity was considered strong. In this study, the
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researcher used a listening test as the only instrument, and each item in the test was
carefully crafted to assess listening proficiency, ensuring that the construct validity was

adequately achieved.

Table 3. 6 Table of Specification of Listening Test of Pre-test and Post-test

No Aspect or Content Pre-test Post-test
1. | Identifying the topic 1,2,3,16,17,18 5,6,8,21,24,26
2. | Identifying specific information 4,5,19,20,21,22 3,9,16,27,28.29
3. | Referring specific information 6,7,23,24,25 1,13,18,23,30
4. | Vocabulary 8,9,10,11,12,13,2 | 2,4,7,11,14,15,17,
6,27 19
5. | Understanding implied meaning and | 14,15,28,29,30 10,12,20,22,25
inference

This table presents the distribution of aspects or content in the pre-test and post-test
questions. It highlights the differences in the distribution of the same aspects between
the pre-test and post-test. For example, in the Identifying the topic aspect, the question
numbers in the pre-test are 1, 2, 3, 16, 17, and 18, while in the post-test, the same aspect
appears in questions 5, 6, 8, 21, 24, and 26. This emphasizes that although the listening
skill aspects being assessed remain the same, the question numbers used in the pre-test

and post-test are different.
3.4.2 Reliability

According to Shohamy (1985:70), reliability could be defined as the degree of
consistency in the results that indicated the accuracy of the findings. A student's grade
was made up of both right and wrong marks. Because there were several causes of error
in various test types, reliability helped in assessing the percentage of inaccuracy in an
evaluation. To assess the reliability of this test among the many forms of reliability, the
researcher employed the Split Half Method, which entailed two procedures,
specifically:
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YXY

V(EX?)(2Y?)

Note:

rl = coefficient of reliability between odd and even number.
x 2 = total square of x (total score of odd number)
y 2 = total square of y (total score of even number)

xy = total Score of odd and even number items

Following the determination of the test's half-reliability, the researcher employed
"Spearman Brown's prediction formula" (Hatch and Farhady, 1982:286) to verify the

test's full reliability, as follows:

2rx
rK Y

1 +rxy
Note:

rK = the reliability of the whole class
rxy = coefficient of reliability between odd and even number

And the criteria of the reliability as follow:

0.80-0.90 = high
0.50-0.79 = moderate
0.0-0.49 = low



Tabel 3. 7 Reliability

Reliability Statistics
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The Guttman Split-Half Coefficient value of 0.812 indicates that the instrument

possesses a good level of reliability. This value falls within the acceptable and high

reliability range. Therefore, it can be concluded that the instrument is reliable,

consistent, and appropriate for use in research or evaluation purposes.

3.4.3 Item Analysis
a. Level of Difficulty

A question's difficulty level indicated how challenging or simple it was for respondents

to respond. Students should not have found questions either simple or very complex.

The test's degree of difficulty was calculated by the researchers using the following

formula:

LD = R
N
Note:

LD = level of the difficulty

R = number of the students answer correctly
N = total number of the students

The criteria of level the difficulty:

<0.30 = difficult

0.30-0.70 = average

>(.70 = easy

(Shohamy, 1985:79)



25

Tabel 3. 8 The Level of Difficulty

Number R N LD Criteria
1 20 32 0.62 Avarage
2 14 32 0.43 Avarage
3 14 32 0.43 Avarage
4 7 32 0.21 Difficulty
5 20 32 0.62 Avarage
6 14 32 0.43 Avarage
7 17 32 0.53 Avarage
8 22 32 0.68 Avarage
9 19 32 0.59 Avarage

10 18 32 0.56 Avarage
11 15 32 0.46 Avarage
12 11 32 0.34 Avarage
13 19 32 0.59 Avarage
14 22 32 0.68 Avarage
15 12 32 0.37 Avarage
16 13 32 0.40 Avarage
17 22 32 0.68 Avarage
18 18 32 0.56 Avarage
19 24 32 0.75 Easy
20 9 32 0.28 Difficulty
21 15 32 0.46 Avarage
22 20 32 0.62 Avarage
23 15 32 0.46 Avarage
24 24 32 0.75 Easy
25 4 32 0.12 Difficulty
26 19 32 0.59 Avarage
27 14 32 0.43 Avarage
28 22 32 0.68 Avarage
29 18 32 0.56 Avarage
30 18 32 0.56 Avarage

The Level of Difficulty table indicates the difficulty level of each test item in the try-
out. The difficulty level is calculated based on the number of students who answered
correctly compared to the total number of test participants. The questions are
categorized into three difficulty levels: difficult, moderate, and easy. Questions with a

difficulty index below 0.30 are considered difficult, those between 0.30 and 0.70 are
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classified as moderate, and those above 0.70 are considered easy. For the complete

overview of the level of difficulty, see table on page 81.

b. Discrimination Power

The degree to which test items differentiated between students at high and low levels
was referred to as discrimination. This criterion stated that a good question was one
on which proficient students performed well and subpar students performed poorly

(Shohamy, 1985:81). The formula for this was:

Upper — Lo
. pp wer
1/2N

Note:

DP = discrimination power

Upper = proportion of “high group” students getting the items correct
Lower = proportion of “low group” students getting the items correct
N = total number of the students

The criteria are follows:
DP = 0.00-0.20 = poor

DP =0.21-0.40 = enough
DP = 0.41-0.70 = good

DP =0.71-1.00 = excellent

Tabel 3. 9 Discrimination Power

Number Upper Lower U-L DP Criteria
1 12 8 4 0.25 Enough
2 11 3 8 0.50 Good
3 12 2 10 0.62 Good
4 8 4 4 0.25 Enough
5 14 6 8 0.50 Good
6 12 2 10 0.62 Good
7 11 6 5 0.31 Enough
8 14 8 6 0.37 Enough
9 14 5 9 0.56 Good

10 13 5 8 0.50 Good
11 10 5 5 0.31 Enough
12 8 3 5 0.31 Enough
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13 13 6 7 0.43 Good

14 14 8 6 0.37 Enough
15 10 2 8 0.50 Good

16 9 4 5 0.31 Enough
17 13 9 4 0.25 Enough
18 12 6 6 0.37 Enough
19 14 10 4 0.25 Enough
20 8 1 7 0.43 Good

21 10 5 5 0.31 Enough
22 12 8 4 0.25 Enough
23 11 4 7 0.43 Good

24 15 9 6 0.37 Enough
25 4 0 4 0.25 Enough
26 13 6 7 0.44 Good

27 10 4 6 0.37 Enough
28 14 8 6 0.37 Enough
29 10 7 3 0.25 Enough
30 11 7 4 0.25 Enough

Table 3.4 shows the extent to which each test item can differentiate between high-
achieving and low-achieving students. The discrimination index is calculated by
comparing the proportion of high-achieving students who answered correctly with the
proportion of low-achieving students who also answered correctly. The questions are
categorized into several levels of discrimination power: poor (0.00-0.20), enough
(0.21-0.40), good (0.41-0.70), and excellent (0.71-1.00). There are 19 questions in the
enough category and 11 questions in the good category. For the complete overview of

discriminstion power, see table on page 83.

3.5 Scoring System
Arikunto model was employed by researchers to assess test results of students. A test's
maximum score should ideally be 100. The following formula is used to calculate pre-

and post-test scores:

S =-—100
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Note:

S= denotes as score of the test

R= relates to total of the right answer

N= refers to total items

(Arikunto, 1997:212)

3.6 Procedures of Data Collection

The research was conducted by following the procedures as follows:

1.

Administering a pre-test

Listening comprehension was given to students. The pretest was conducted to
measure students' English abilities before treatment. Here, students were asked to
work on the questions that had been provided.

Conducting treatments

After giving the pre-test to students, the researcher conducted the meeting for two
meetings after which took 90 minutes every meeting. In this step, researcher taught
using Instagram reels platforms as the learning media.

Administering a post-test

The post-test was conducted to see the impact of Instagram Reels platforms after
the students were given the treatments. In this step, students were also asked to
complete the questionnaire that had been given by the researcher.

Analyzing the data (pre-test and post-test)

Following the scoring process of the pre-test and post-test, the researcher analyzed
the data using SPSS. It was used to find out the means of the pre-test and post-test
and how significant the improvements were. The researcher analyzed the

improvement by comparing the students’ scores on the pre-test and post-test.

In other words, there were some steps in the research procedure in this study, starting

from administering a pre-test, conducting treatments, administering a post-test, and

analyzing the data (pre-test and post-test)
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3.7 Data Analysis

To obtain the final results of this research, the data was analyzed by researchers using
the following steps:
1. Scoring the listening test (pre-test and post-test)

2. Finding the mean of students’ listening pre-test and post-test by using the formula;

_ X

X
N

Note:

> X refers to mean

X= denotes as mean relates to total score
N= refers to number of students

3. Based on the pre- and post-test results, draw conclusions. To investigate the topic,
"Is there a significant improvement in students' listening comprehension after
being taught by Instagram reels?" the researchers used SPSS version 27.0 for
Windows to perform a statistical analysis. The following formula can be used to

determine whether students are progressing:

I1=X2-XI
Note:
I = the improvement of students’ achievement in listening skill
X1 = the average score of the pre test

X2 = the average score of post test
3.8 Data Treatment

This research used statistical calculations, specifically the Repeated T-test of SPSS, to
evaluate the data in order to determine the characteristics and advancements in the
listening abilities of the students after being taught by Instagram reels. Setiyadi (2006)
states that the Repeated T-test can be used to assess hypotheses if the following three

criteria are met:
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1. The data is an interval.
2. The data is taken from random samples in the population (non-absolute).

3. The data is distributed normally.
3.8.1 Normality Test

Finding out whether or not the data originated from a population that was regularly
distributed was the goal of a normality test. The data was analyzed by the researchers

using SPSS 27.0 to ensure that the values matched.
The hypothesis of the normality test is:
H1: The data distribution is normal

The level of significance used is 0.05. H1 test is higher than 0.05 is accepted if the
result of the normality test is higher than 0.05 (p>q). To find out whether the data is

distributed normally or not.
3.9 Hypotheses Testing
The researcher formulated the following hypotheses:

1. HO: There is no significant difference of the students’ achievement in listening
skill after they are taught by using Instagram reels.
2. HI: There is significant difference of the students’ achievement in listening skill

after they are taught by using Instagram reels.

Hypothesis testing was used to prove whether the proposed hypothesis in this research
was accepted or not. The hypotheses were tested using the Statistical Package for Social

Science (SPSS).

Those all above were what this chapter covered. They are the research design,
population and sample, variable of the research, data collecting technique, data
instruments, procedure of the research, data analysis, data treatment, and hypotheses

testing.



V. CONCLUSION AND SUGGESTION

This chapter presents the conclusions drawn from the research, along with suggestions
for English teachers and researchers interested in implementing Instagram Reels as a

tool for teaching listening skills.
5.1 Conclusion

Following the research conducted with grade 10 accounting students at SMK Negeri 7
Bandar Lampung, the results indicate a significant improvement in students’ listening
comprehension after using Instagram Reels for teaching. The pre-test mean score was
36.81, while the post-test mean score increased to 70.65, reflecting a gain of 33.84
points. This demonstrates that Instagram Reels is an effective medium for enhancing

students’ listening skills, making learning more engaging and interactive.

Among the five aspects of listening comprehension measured, identifying specific
information showed the highest improvement (gain of 13.17 points), followed by
vocabulary acquisition (gain of 12.25 points) and referring specific information (gain
of 12.00 points). The aspect with the lowest improvement was understanding implied
meaning and inference (gain of 7.60 points). This suggests that Instagram Reels is
highly effective in improving their listening comprehension by enjoying the learning

process through Instagram Reels.

5.2 Suggestion

Based on the research findings, the following suggestions are proposed:
5.2.1 Suggestion for the teacher

1. Teachers are encouraged to incorporate Instagram Reels into their teaching as

a means to create engaging learning experiences in the classroom.
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It is recommended that teachers carefully select Reels that are relevant to the
current lesson topic, such as captivating stories to capture students' attention
during class or the learning process.

The use of a high-quality LED display and audio system is suggested to ensure
students can clearly see and hear the content.

Teachers are advised to pause the Reels periodically to pose thought-provoking

questions, stimulating students' curiosity about the subsequent content.

5.2.2 Suggestion for further research:

1.

This research primarily focused on the impact of Instagram Reels on students'
listening comprehension. Future research could explore other aspects of
language learning, such as speaking, reading, and writing, using Instagram
Reels.

Subsequent researchers may enrich their research instruments by utilizing
various types of questions, both open-ended and closed-ended, and by adopting
standardized tests to measure students' listening comprehension more
objectively.

It is recommended to provide students with the best possible facilities to ensure
effective learning during the treatment phase. This includes ensuring that
students have access to devices, a stable internet connection, and a conducive
learning environment.

Researchers are encouraged to expand the scope of their research to fully
optimize the use of Instagram Reels for teaching listening. This could involve
exploring different types of Reels, varying the length and frequency of Reels,
and investigating the impact of teacher guidance on students' learning
outcomes.

Researcher is advised to conduct their studies in classrooms with low light
intensity, if possible. This can help reduce eye strain and fatigue among
students, thereby improving their concentration and focus during the learning

process.
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