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ABSTRACT

THE USE OF PEER EDITING TO IMPROVE STUDENTS’ NARRATIVE
WRITING PERFORMANCE AT THE SECOND GRADE OF SMAN 1
GADINGREJO

By
Zahara Eyan Ghina Fauzia

Abstract. The purpose of this study was to find out whether there was any
improvement of the implementation of Peer Editing on the narrative text writing
performance of second grade high school students. This study employed a
quantitative approach with a one group pre-test and post-test design. The research
population included all the second-grade students of SMAN 1 Gadingrejo, with a
sample consisting of class XLI, containing 36 students. The instrument used was
writing test in the form of essay. The data of this research collected based on the
students’ scores from both the pre-test and post-test, and then analyzed them using
Paired Sample T-test. The results showed that there was statistically significant
difference between the mean score of pre-test was (65.22) and the mean score of post-
test was (79.03). The significance value was determined by sign p<0.05 with the
result showing <0.001 < 0.05 and the t-table with the result 7.523 > 1.6909. Despite
some challenges, which are the students’ initial hesitation in giving critical feedback
and the limited time available for reflection and revision due to the tight schedule of
meetings in this research, the research claims that the implementation of Peer Editing
can still make a positive contribution to improving students’ writing performance. It
is suggested the teachers should provide clear guidance and structure steps in Peer
Editing to help students implement more easily and use the technique effectively.
Further researchers may focus on explore the students’ motivation and confidence, as
these factors may affect how Peer Editing influences writing outcomes.

Keywords: Peer Editing Technique, narrative text, writing performance, teaching
writing
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L. INTRODUCTION
This chapter discusses the background, research question, objective, uses, scope of

the research and definition of terms.

1.1 Background

In learning and teaching English, four essential skills need to be acquired; listening,
speaking, reading, and writing. Among them, writing is an integral part of effective
English language learning. It serves as a key indicator of one’s proficiency when

engaging with the English language.

According to Irwan and Sulaiman (2019) writing is the outcome of process involving
thinking, drafting, and revising, all of which require specific skills. Therefore, it is
essential for students to develop this skill systematically to produce clear and
effective written communication. Without a solid foundation in these areas, students

may struggle to convey their ideas accurately and persuasively.

Writing skill is crucial in academic and professional settings, as it enables individuals
to articulate their thoughts clearly and persuasively. In academic contexts, strong
writing skill is necessary for producing essays, reports, and research papers that meet
scholarly standards. Professionally, the ability to write well can influence career

success, as it often essential for creating proposals, emails, and presentations.

According to Nunan (2003) writing involves the cognitive process of generating
ideas, considering how to articulate them, and structuring them into sentences and

paragraph that are comprehensible to a reader. This process requires writers to not



only have a clear understanding of the topic they are writing about, but also to

organize their thoughts in a logical and coherent manner.

Hyland (2003) states that writing in a second language can be understood as a product
that follows certain linguistic rules, where words, clauses, and sentences are
systematically arranged to form a cohesive and structured text. In this view, the main
focus in teaching writing is how the students can compose texts with clear and
cohesive structures so as to produce writing that is in accordance with applicable

language standards.

Langan (2012:9) also says that writing is a skill that, like most others such as typing,
driving, or cooking, can be acquired through learning. This perspective emphasizes
the idea that writing is not solely an innate talent but rather a skill that can be
developed with practice and guidance. Just as one can improve their typing speed
through practice or become a better cook by learning recipes and techniques, writing

proficiency can also be cultivated through systematic learning and application.

Nevertheless, writing is a challenging skill to fully develop. It requires continuous
practice and refinement of techniques to overcome the challenges mentioned. The
process of writing involves not only their expression in a clear and cohesive manner.
This demands a deep understanding of language structure and the ability to convey

thought effectively on paper.

Yuce and Aksu (2019) state that one of the reasons students may avoid writing is
because many perceive it as not enjoyable or fun. The process of writing can be seen
as boring and demanding a significant amount of mental effort and concentration.
Unlike activities that provide gratification, such as watching videos or playing games,

writing often involves multiple drafts and revisions to achieve a satisfactory result.

Furthermore, some students may have less confidence in their abilities, which can
further deter them from engaging in writing tasks. The fear of making mistakes or

receiving negative opinions may contribute to feelings of frustration and reluctance to



write. In educational settings, where writing assignments are often graded and
evaluated, students may experience additional pressure to perform well, which can

exacerbate their avoidance of writing.

Nugroho (2021) also states that writing is perceived as the most challenging skill for
English language learners, especially EFL students. This can occur because writing
requires not only mastery of grammar and vocabulary, but also the ability to structure
ideas coherently and express them effectively. For EFL students, the process of
writing in a second language can be daunting due to differences in linguistic norms,

cultural contexts, and syntactic patterns.

In addition, writing demands a high level of precision and accuracy, which can be
difficult to achieve without extensive practice. As a result, many EFL students may
struggle to produce clear, organized, and grammatically correct written texts.
Understanding these challenges is crucial for educators in developing strategies to
support EFL students in their writing endeavors and improve their overall language

proficiency.

According to Rebecca (2010), narrative text is a text that connects a sequence of
events in a logical and chronological order, which are caused by or happen to certain
factors. It means that a narrative text tells a story in a clear and organized way,
following a timeline. Anderson and Anderson (1997) also stated that narrative text is
a text that tells a story using either spoken or written language. It means that a
narrative text can be shared through speaking or writing, such as telling a story out

loud or writing it down in a book.

The Peer Editing technique has long been one of the dominant techniques in learning
English, especially in developing writing skills. This technique involves students
reviewing and providing suggestions and comments on each other’s work, fostering
an individual learning support. By engaging in Peer Editing, students can gain diverse
perspectives on their writing, identify areas for improvement, and learn from their

peers’ strengths and weaknesses.



Vygotsky (1978) theory of the Zone of Proximal Development (ZPD) supports the
practice of Peer Editing by emphasizing the importance of social interaction in
learning. In Peer Editing, the students operate within their ZPD by receiving guidance
and constructive suggestions from peers who may have more experience or different
insights. This process allows students to overcome writing challenges that they might

not be able to resolve independently.

Nugroho (2021) states that Peer Editing is a technique in which the students review
and provide constructive feedback on their peers’ writing. This process not only helps
students identify and correct their mistakes, but also exposes them to diverse writing
styles and perspectives, growing up a deeper understanding of effective writing

techniques.

According to Azeez (2021), a researcher from Samara University who used a causal-
comparative quantitative design for the research and used paragraph essays as the
writing test of his research, mention that the result of the research stated that Peer
Editing is considered the most effective form of feedback for students’ writing, rather
than self-editing as a technique compared to Peer Editing in this research. This
research contributes to the growing body of evidence supporting the benefits of Peer

Editing practices in educational settings.

By engaging in Peer Editing activities, students not only receive more comprehensive
and constructive feedback, but also develop interactive and critical thinking skills.
These skills are essential for improving writing proficiency and promoting a
supportive learning community where students can actively participate in each other’s
academic growth. This process also helps the students deepen their understanding of
writing concepts as they learn from both giving and receiving feedback in a positive

and interactive environment.

According to Irwan et al. (2019), researchers who conducted the research at
Pontianak State Islamic Institute did so by using observation and measurement as the

techniques of collecting the data. The study was conducted on the second-semester



students of Pontianak State Islamic Institute, which consisted of 34 students, 10 male
students and 24 female students. The instruments used to collect the data were a
writing test in the form of recount text, an observation checklist, field notes, and a

recorder.

The aim of the research was to find out whether the implementation of Peer Editing
can improve students’ recount writing performance. In the second cycle, the data
showed that 15% of students are categorized as excellent, 44% of students are
categorized as good, 35% of students are categorized as sufficient, and only 6% of
students are categorized as poor. The result of the research stated that the
implementation of Peer Editing technique has a positive impact on increasing

students’ writing performance.

From the research described by the researcher above, there was an improvement in
students’ writing performance after implementing Peer Editing in learning activities.
Zhang, et al., researchers who conducted research at Korean University in 2022, also
stated that Peer Editing is an effective technique for improving student performance
in writing journal manuscripts, as it offers empirical proof that evaluating and
considering received feedback helps students improve their writing performance. This
process not only enhances the quality of their writing, but also fosters critical thinking

and revision abilities essential for academic growth.

In the context of this research, there are significant differences with that research. The
previous studies above focus on examining the implementation of Peer Editing at the
college level. However, there are limitations for this research because it focuses
exclusively on university—level students. Therefore, this research tries to overcome
these limitations by conducting this study at the high school level on the effectiveness

of Peer Editing in improving students’ writing performance.

1.2 Research Question

The research question for this research is as below:



Is there any significant improvement of the students’ writing performance after

implementing Peer Editing on the second grade high school students?

1.3 Objective

The objective of this research is as below:

To find out whether there is any significant improvement of the students’ writing
performance after implementing Peer Editing on the second grade high school

students.

1.4 Uses

The benefits of the research are as below:

1. Theoretically. The researcher hopes that the result of the research may present
useful information for future research regarding the implementation of Peer
Editing to improve students’ learning English in teaching writing.

2. Practically. From this research, it is hoped that the English teacher can get
information about the use of Peer Editing to improve students’ writing

performance.

1.5 Scope

This research was conducted in the second grade of senior high school. The research
covers writing skills using Peer Editing. There are two types of peer editing such as
online Peer Editing and conventional Peer Editing. The researcher chose conventional
Peer Editing, in which the researcher chose the treatment and the material of the
subject is limited only to legend narrative text, a text that tells about the traditional

stories or folklore that has been passed down through generations. In the end, the



research was focused on whether there is any significant improvement in the

students” writing performance after implementing Peer Editing on the second grade

high school students.

1.6 Definition of Terms

In order to avoid misunderstanding among the readers, definitions of terms are
provided below:

18

Writing is not only a process of expressing thoughts and ideas but also a
transformative act that involves organizing thought, conveying meaning

effectively, and engaging with the intended audience.

. Teaching writing is helping students to express their ideas and feelings effectively

through written communication by not only sharing knowledge but also
developing their skills in organizing and presenting their thoughts in a clear,
structured, and grammatically correct manner.

Narrative text is a form of text storytelling that aims to entertain and inform
readers or listeners by presenting actual or imagined experiences in an engaging
manner.

Peer editing is a technique that involves students in providing constructive
suggestions to each other to enhance the clarity, coherence, and overall impact of

their writing.

Those all above are what this chapter discusses, including background, research

questions, objectives, uses, scope of the research, and definition of terms.



II. LITERATURE REVIEW
This chapter contains the following topics: writing, teaching of writing, writing
process, text, narrative text, Peer Editing, Peer Editing in teaching writing, procedure
of using Peer Editing in teaching writing, advantage and disadvantage using Peer

Editing in teaching writing, theoretical assumption, and hypothesis.

2.1 Writing

According to Nunan (2003) writing is the skill that involves the physical act of
creating words or forming ideas on various media, whether in handwritten or typed
form. Writing skills allow us to effectively convey our thoughts, knowledge, and

emotions, facilitating communication and expression across different contexts.

It means that writing skill is not just a technical ability but a critical tool for
successful interaction and engagement in various aspects of life. It enhances our
ability to participate in discussions, share information, and connect with others,

making it an indispensable skill in today’s interconnected world.

According to Hyland (2003), writing is seen as a product that is built through the
arrangement of words, clauses, and sentences that follow certain grammatical rules
and structural patterns to create well-organized texts. In the context of language
learning, the students are directed to understand and apply these rules in their writing

in order to produce good texts that are appropriate with academic rules.

Scholes and Nancy (1985) state that writing is a tool both as a method of thinking and
as a mode of communication. This means that the process of writing helps individuals

clarify and organize their thoughts while also conveying these ideas



others. By engaging in writing, people can refine their understanding of a subject and

share their insights, knowledge, and emotions with a broader audience.

According to Randal (2004:160) writing is the skill of crafting words in a way that
often carries a greater truth value than merely recording them. When we write, we
engage to Randal (2004:160) writing is the skill of crafting words in a way that often
carries a greater truth value than merely recording them. When we write, we engage
in a process that goes beyond simple transcription, we interpret, analyze, and convey
deeper meanings and insights. This transformative aspect of writing allows us to
communicate complex ideas and emotions with clarity and precision, making it a

powerful tool for both personal expression and academic discourse.

According to Hadfield and Hadfield (2008) writing is a productive skill with unique
characteristics that set it apart from other skills, including the need for accuracy,
challenges in organizing language and sequencing ideas, and the absence of an
immediate audience. Unlike speaking and listening, where there is immediate
feedback from an audience, writing lacks this direct interaction, making it a more

solitary and introspective process.

Nystrand (1989:75) also states that writing is a skill that involves expanding text
based on the writer’s reasonable assumptions about what the reader knows and
anticipates. So it is important for students to consider their audience carefully and
provide enough context and explanation to ensure their writing is clear and

meaningful.

Based on the statements from the experts mentioned above, the researcher concludes
that writing is not only a process of expressing thoughts and ideas but also a
transformative act that involves organizing thought, conveying meaning effectively,

and engaging with the intended audience.
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2.2 Teaching of Writing

Teaching writing is an important process in language learning. This involves
developing students' ability to write in the language being studied. Brown (1980:7)
states that teaching is a complicated process that includes not just sharing knowledge
but also helping students learn, allowing them to know and understand how to do
something. Teaching writing is crucial in language learning, focusing on developing
students’ proficiency in writing in the target language. This involves guiding students
through various strategies and techniques to improve their ability to express

themselves effectively through written communication.

According to Hyland (2003:3), teaching writing in L2 teaching is a process that
combines various theories and complementary approaches, tailored to teacher
teaching situations and beliefs, to improve students’ writing skills. It means that
teaching writing in L2 involves integrating multiple theoretical perspectives and
methods, which are adapted to fit specific teaching contexts and the teacher’s beliefs

about effective learning strategies, in order to enhance students’ writing abilities.

Hyland also states that one perspective on writing is to view it as symbols on paper or
a screen, organized into a coherent sequence of words, clauses, and sentences that
follow a set of rules. It means that the teacher should guide students on understanding
and applying these rules to create clear and structured written text. This involves
teaching them the principles of grammar, syntax, and punctuation, as well as how to

organize their ideas logically and cohesively.

Based on the statements above, the researcher concludes that teaching writing is
helping students to express their ideas and feelings effectively through written
communication by not only sharing knowledge but also developing their skills in
organizing and presenting their thoughts in a clear, structured, and grammatically

correct manner.
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2.3 Writing Process

Based on the definition of writing, writing is a method of expressing thoughts and
ideas through text. The writing process is important to know in order to understand
how to effectively plan, draft, revise, and edit written work, thereby improving the
quality and clarity of one’s writing. Scholes and Nancy (1985) state that there are
three steps in the process of writing; they are prewriting, drafting, and revising. All

those steps are important to make one’s writing better and more systematic.

1. Pre-writing
Prewriting is the most effective method to start your writing task and involves
capturing your thoughts on paper without the immediate pressure of organizing
them into their final form. It allows you to practice what you want to say without
concern for how your audience will perceive the eventual shape of your work.

2. Drafting
Drafting is the stage where you start to organize your ideas and envision a possible
structure for the work you will create, including a beginning, middle, and end.
This phase allows you to outline the direction your work will take, establishing a
framework that guides the development of your writing.

3. Revising
Revising is crucial for writers, as they should revise their drafts before presenting
their work to readers, especially if they aim to achieve professionalism. The
process of revising and rewriting is advantageous for all writers, as it allows them
to refine their ideas, improve clarity, and ensure their message is effectively

communicated.
There are five steps of writing by White (1986):

1. Invent
Invent, to identify a topic, gather essential details about it, and determine the main

message a writer wishes to convey.
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2. Gather and Plan
Gather and plan, collect information about the topic from memory or through
preliminary reading and organize it.
3. Plan and Structure
Plan and structure, organize a writer’s thoughts into a beginning, middle, and end,
which is to create a tentative outline to ensure coherent thorough development.
4. Draft
Draft, flesh out your ideas, focusing more on content than on style or correctness.
5. Revise/Edit
Revise/edit is refining your draft to enhance accuracy, readability, and
development. Revising can be done at any time, but it is most effective after

completing a preliminary draft.

Based on the explanation above, it can be stated that the process of writing consists of
prewriting, drafting, and revising. In this research, the researcher used the process of
writing outlined by Scholes and Nancy (1985) to guide the students in developing

clear and structured written communication.

2.4 How to Measure Writing Skill

After we know the process of writing, we need to know how to measure writing skill.
According to Hyland (2003), there are three aspects of writing (parts of writing) such
as content, structure, and language. Scoring writing achievements is a challenging
task. Evaluating writing ability requires individuals with adequate skills in assessing

writing achievements and ensuring an objective assessment.

The researcher relies on qualified assessors to prevent subjectivity in evaluating test
data, using established writing test criteria, as outlined by Hyland (2003), which

encompass three key aspects. They are content, structure, and language.
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1. Content
This aspect is related to what the author writes, that is the ideas, information, and
messages that they want to convey in the text.

2. Structure
A structure refers to how the writing is organized. This includes the layout and
flow of the writing, how paragraphs are connected, and how the writing has a
structure that is appropriate to the type of text.

3. Language
This aspect refers to the use of vocabulary, appropriate word choice, the use of

punctuation, and accuracy in spelling and grammar.
There are five aspects of writing by Heaton, J. B. (1991):

1. Content
This aspect takes the form of ideas and main points in the writing. It includes what
the text is about and its overall message.

2. Organization
How the content is arranged. This refers to how well the ideas are structured,
ordered, and connected.

3. Vocabulary
This aspect is in the form of how the writer chooses words that are suitable for the
content. It includes the selection of words, phrases, and sentences to clearly
communicate the message.

4. Grammar
Heaton explained that in writing, writers must pay attention to the correct use of
grammatical rules. This includes using the right verb tenses, subject-verb
agreement, sentence structures, and so on.

5. Mechanics
Mechanics refers to the use of standard writing conversations. It includes

punctuation, capitalization, and spelling to make the text clear and readable.
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The researcher applied the writing aspects outlined by Hyland (2003) to assess
students” writing performance, emphasizing the need for scorers to thoroughly
understand each descriptor to ensure objective scoring. The researcher chose

Hyland’s outline because it was suitable for more concise and direct analysis needs.

2.5 Kinds of Text

According to Ricoeur (1991), text is any spoken word or group of words that has
been written down. It means that text is not only limited to printed or written texts in
books, articles, or other documents, but also includes all forms of oral expression that
have been documented in written form. There are various types of English texts that
can be encountered or studied, but the most common ones, as identified by Gerot and

Wignell, they are:

1. Descriptive
A descriptive text describes an object, such as a thing, person, place, animal, or
plant.

2. Recount
A recount is a text that narrates a series of past events to entertain or inform
readers.

3. Narrative
A narrative text tells a story with complications and problematic events, resolving
conflicts with a timeline.

4. Explanation
An explanation text explains a process of how something works or why something
happens.

5. Analytical exposition
An analytical exposition persuades readers or listeners about something in

particular.
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6. Procedure
A procedure text provides a step-by-step explanation of how to correctly perform a
sequence of actions.

7. News item
A news item presents current and up-to-date information to inform readers about

events happening at the present time.

Based on the explanation above, it can be stated that there are some kinds of texts in
English that are learned in school that students must know and understand. In this
research, the researcher was focused on one of the texts explained above, namely

narrative text.

2.6 Narrative Text

Narrative text is a type of text that retells the story. According to Humphrey et al.,
(2011) state that narrative text is a text that tells a story, aiming to entertain and
informs the reader or listener. It means that narrative text serves the dual purpose of
entertaining and informing the reader or listener by presenting stories in a compelling

and engaging manner.

Gerot and Wignell (1994) also say that narrative text is a text that is designed to
entertain and present actual or imagined experiences in a unique way, often by
reconstructing events. It means that this text aims to engage readers by telling stories
that may be based on real-life happenings or purely fictional scenarios, allowing for a

creative reimagining of events.

In addition, Yusak and Madya (2004) state that narrative text is a form of writing
designed to engage readers with a story involving complications or problematic
events that escalate to a crisis and ultimately reach a resolution. It means that
narratives typically follow a sequence of events that build tension and lead to a

satisfying conclusion.
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It can be stated that narrative text is a form of text storytelling that aims to entertain
and inform readers or listeners by presenting actual or imagined experiences in an

engaging manner.

There are several types of narrative text. According to Hammond et al. (1992), there
are types of narrative text such as mystery, science fiction, historical fiction,
adventure story, fantasy, contemporary fiction, legends, fables, dilemma stories, and
fairy tales. In this research, the text that the researcher chooses was limited only to

legend narrative text.
The Generic Structure of Narrative Text

It is important to know and understand the generic structures of narrative text, as it
provides a framework for how stories are structured and presented. According to
Anderson and Anderson (2003) mention that there are some generic structures for

constructing a written narrative. They are:

1. Orientation: This part typically describes the setting or initial problematic
situation, introduces the characters involved, and identifies where it took place.

2. Evaluation: This section includes the sequence of events, describing the actions or
occurrences that occurred in the past.

3. Complication: this component focuses on the crisis that arises during the event.

4. Resolution: This part describes how the crisis is resolved (problem-solving),
whether for better or worse.

5. Re-orientation: This final part provides a brief summary aimed at imparting a

moral lesson to the readers.

Furthermore, according to Djuharie (2007) the generic structure in narrative text

consists of four parts, they are:

1. Orientation: refers to THE part of the text that provides context or an introduction

to the narrative.
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2. Complication: parts of the text that inform the reader about the conflict in the
narrative.

3. Resolution: refers to sections of text that describe the reaction of characters to a
problem.

4. Coda: describes or evaluates the conflict within the narrative text.

It can be stated that the generic structures of narrative text consist of orientation,

complication, resolution, and coda.

Understanding the generic structure of narrative text is crucial because it allows us to
apply it in our own writing, ensuring that our text is well-organized and accurate

when we narrate events.

In order to make the generic structure explanation of narrative text clearer, here is an

example of a narrative text with the generic structure:

The title of the story: The Legend of Toba Lake

Once upon a time, in a village in North Sumatra, there lived a young farmer named Toba. He was a
hard worker even though he only had a small farmland. One day, Toba went fishing in the river after
working hard in the fields all day. "Ooh, hopefully today I get a big fish," Toba muttered.

Not long after that, he managed to catch a big fish with shiny scales. Toba was surprised when the fish
turned into a beautiful girl. "I am Princess Intan. If you don't eat me, I will be your wife," said the fish
that turned into a princess. (Orientation)

Toba and Princess Intan married after Toba swore not to tell his wife's origins. They lived happily and
were blessed with a son named Samosir. However, Samosir had a habit of overeating, and often
annoyed Toba.

One day, Princess Intan asked Samosir to deliver food to Toba who was working in the rice fields. "My
son, please deliver food to your father, he must be hungry,"” said Princess Intan.

However, Samosir ate all the food before delivering it. Toba, who was hungry and angry when he
Jound out that Samosir had eaten all the food, called Samosir and scolded his son. "You shameless
son!" shouted Toba. "You eat a lot, but you neglect even small tasks! You fish son!” (Complication)

After Toba said those words, suddenly a strong wind blew and heavy rain fell. Princess Intan, who
heard that her husband's oath had been broken, slowly turned back into a fish. "Toba, you have broken
your oath!" sobbed Princess Intan. "This is the consequent.” Toba cried, realizing that he had caused
a disaster. The rain became heavier, floods hit the village, and the overflowing floodwaters formed a
large lake. (Resolution)
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From that day on, the lake that was formed was called Lake Toba, and the small island in the middle
was called Samosir Island, as a memory of the tragic event that occurred due to the broken oath.
That'’s why, always be responsible for the obligations and promises you make. (Coda)

(https://dongengceritarak vat.com/cerita-leeenda-danau-toba-dongeng-rakvat/)

The language Features of Narrative Text

Besides, generic structure narrative text is characterized by several distinctive
language features that distinguish it from other types of writing. According to Gerrot
and Wignell (1994), the language features of narrative text focus on specific and

individualized participants with defined identities, such as:

1. They can be written in either the first person or the third person.

2. Use of temporal conjunctions and circumstances that describe time and place.

3. Use of the past tense.

4. Use of material processes (action verb) and some behavioral and verbal processes.
Behavioral processes describe physiological and psychological behavior (e.g.,
dreaming, smiling), while verbal processes describe actions of saying (e.g., telling,
warning).

5. Use of relational processes to show what happened and what someone did or had,
as well as the condition or nature of that something (e.g., ‘had’ ‘owned’ to indicate
possessive. ‘Felt’ and ‘thought’ indicate a mental state or feeling of the

characters).

It can be stated that the language features of narrative text consist of five, such as use
first or third person, use temporal conjunctions and circumstances that describe time

and place, use of past tense, use of material processes, and use of relational processes.

2.7 Peer Editing

Peer Editing is a technique where students review and provide feedback on each

other’s writing, taking on roles typically filled by teachers or editors. This technique
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involves critiquing drafts to help improve writing skills and enhance the overall

quality of the work.

Vygotsky (1978) theory, the Zone of Proximal Development (ZPD) emphasizes the
role of social interaction in learning, which is reflected in Peer Editing as the students
receive guidance, suggestions, and feedback from more proficient peers to help them
overcome writing challenges they cannot resolve on their own. This interaction
enables the students to develop their writing performance through support that

bridges the gap between their current abilities and their potential progress.

Means and Linder (1998) state that Peer Editing is the act of examining and altering a
written work to enhance its clarity, coherence, and overall impact. This process
includes correcting grammar, spelling, punctuation, and capitalization errors, while
also ensuring that the writing is well-structured and easy to understand. It means that
through Peer Editing, writers refine their work to ensure it communicates effectively
and is free from technical errors, ultimately improving its readability and

comprehensibility to the intended audience.

In the Peer Editing process, the students provide personalized feedback to one
another, highlighting strengths and suggesting areas for improvement. This peer-to-
peer interaction not only mirrors the individualized instruction provided by the
teachers, but also empowers students to become active participants in their own and
their peers’ learning journeys. Through Peer Editing, students develop critical
evaluation skills and enhance their ability to give and receive constructive feedback,
thereby developing an interactive learning environment that accelerates overall

writing proficiency.

Peer editing is a process where individuals provide feedback on their peers’ behavior
or performance to motivate them to perform effectively (Toofan, 2014). It means that
Peer Editing engages in assessing each other’s work, offering constructive criticism,
and encouraging improvement, thereby fostering an interactive environment aimed at

enhancing overall performance and outcomes.
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Nugroho (2021) in his findings, stated that the implementation of Peer Editing
techniques in the classroom can enhance students’ writing skills while also improving
the classroom environment as more students engage by asking and answering
questions from the teacher. It means that using Peer Editing techniques in the
classroom not only helps students improve their writing abilities but also fosters a
more interactive and engaged learning environment, with increased student

participation in discussion and interactions with the teacher.

Another researcher from Arba Minch University and Andhara University, Sahle et al.
(2023), did research using a quantitative approach that employed a—quasi
experimental design to achieve the goal. The data is in statistical measures of pre—test
scores and post—test scores. The objective of this research was to find whether Peer

Editing improves L2 students’ writing achievement using a formal textbook.

The result of the research stated that Peer Editing training positively impacts
students’ writing performance. This finding has substantial implications, as numerous
previous studies have yielded similar results, reinforcing the effectiveness of Peer

Editing.

Peer editing should be done in groups to create an interactive learning environment
where students can exchange ideas, provide useful feedback, and learn from each
other’s strengths and weaknesses. Through group work, students have the opportunity
to discuss in more depth errors or improvements needed in their writing. Usher et al.
(2024) found that the implementation of Peer Editing, especially when done in
groups, can significantly enhance students’ engagement in the writing process. This
indicates that Peer Editing not only improves students’ writing performance but also
creates an active learning environment where the students actively participate in

reviewing and refining each other’s work.

Campbell and Batista (2023) in their findings, stated that Peer Editing gives teachers
more flexibility in their approach to teaching writing in English as a Foreign

Language (EFL). It means that teachers have more options and adaptability in how
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they teach writing skills in EFL by incorporating Peer Editing as part of their

instructional strategies.

Their research findings also show that their fellow editors can learn through the
editing process and that social connectedness can be enhanced in a learning
environment. It means that the students can gain learning experiences through the

editing process, and it also enhances social connectedness in a learning environment.

However, Ludemann et al. (2014), in their findings, stated that students’ confidence
in writing plays a significant role in shaping their perception of the effectiveness of
Peer Editing. Their study suggested that for Peer Editing to be more effective, it
requires a well-structured approach and active intervention from the teachers to
ensure that the students understand and apply the technique correctly. Therefore,
building students’ confidence and creating a supportive environment where feedback
is seen as a tool for improvement rather than criticism are essential steps in

maximizing the potential of Peer Editing in enhancing students’ writing performance.

Yuniarti et al. (2023), researchers from STIE Baladewa of Palembang and STKIP Al
Islam Tunas Bangsa, conducted research using the quasi-experimental method and
non-equivalent (pre-test and post-test) control group design to achieve the goal. The

sample used was a total quota sampling.

The researchers used Paired Sample T-test and Independent T-test to measure pre-test
and post-test scores. The objective of this study was to find out whether the use of
Peer Editing and Peer Feedback techniques can improve students’ ability to write
narrative text. The result of this study revealed that the Peer Editing technique is
effective in teaching students” writing performance, and there was also a significant

increase in students writing narrative text.

The different between previous studies and this study is in its focus. The purpose of

Yuniarti et al. (2023) research is to improve students’ writing performance on the
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college level. While in this study, the researcher was focused on finding out the use of

Peer Editing to improve students” writing performance at the high school level.

Peer editing is particularly effective in teaching editing skills because it allows
students to practice applying editing techniques in a practical and meaningful way.
Means and Linder (1998) say that there are several ways to teach editing to students.

They are:
1. Teaching Editing Using Sentence Frames

The teacher provides a writing example that has several errors and asks students to
identify the parts that need to be corrected. The teacher asks students to use sentence

frames to organize ideas and write effective sentences.
2. Integrating Grammar

Teachers integrate grammar into writing instruction to help students understand how
to use language effectively and become stronger writers. The teacher asks students to

correct grammatical errors in writing.
3. Developing Revision Skills

Teachers ask students to revise their writing and look for ways to correct mistakes.
The teacher asks students to share and discuss the areas they identified as needing

improvement and how they would correct the errors.
4. Using Editing Activities

The teacher provides a writing example that has several errors and asks students to
identify the parts that need to be corrected. The teacher asks students to share and
discuss the areas they identified as needing improvement and how they would correct

the errors.
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5. Developing Editing Skills by Using Examples

The teacher provides a writing example that has several errors and asks students to
identify the parts that need to be corrected. The teacher asks students to make a list of

parts that need improvement in the writing and look for ways to correct mistakes.

In this study, the researcher applied the way of developing revision skills as
suggested by Means and Linder (1998). This way was chosen because it encourages
the students to also have a role in improving their own writing. Rather than only
identifying errors in others’ work, the students were also asked to revise their own
draft based on the constructive suggestions they received during Peer Editing process.
This way allows students to reflect on their weaknesses, understand the importance of

revision, and also train them to refine their narrative writing effectively.

According to Zemach and Rumisek (2003), showing our writing to a classmate is a
very useful method for improving our writing skills. This process is known as Peer
Editing. In this procedure, we read our friend’s writing and our friend reads our
writing. Both provide comments or feedback on each other’s work. We can discuss it
directly, write comments on a sheet provided by the teacher, or make notes directly

on our partner’s writing.

Based on the explanation above, it can be stated that Peer Editing is a technique that
involves students in providing constructive suggestions to each other to enhance the

clarity, coherence, and overall impact of their writing.

2. 8 Procedure for using Peer Editing in Teaching Writing

Peer Editing is a process in which students edit their classmates’ writing to correct
errors and improve the quality of the writing. The teacher can provide examples of

received writing to use as a reference, so that the students can understand how to edit
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writing effectively. According to Alwasilah (2005) and Barkley (2005), teachers can

use the following steps in Peer Editing practice, they are:

1. The teacher forms small groups consist of 3-4 students. Make sure the number of
students per group matches the number in the class, and always maintain
conducive atmosphere.

2. To maintain calm, arrange the distance between groups so that students can
discuss peacefully without being disturbed by other groups.

3. Each student exchanges their drafts with their respective group members. Each
editor writes their name at the top of the draft they edited to make it easier to track.

4. Give the editor time to read the entire writing carefully. The editor must pay
attention to the appropriateness of the content, such as ensuring that the ideas
conveyed are clear and connected between paragraphs, and also check grammar,
punctuation, spelling, and sentence structure.

5. The editor marks errors by circling parts that are considered inappropriate and
focusing on grammar, spelling, punctuation, sentence structure, etc.

6. Each editor records suggestions, comments, and scores each element of the writing
using the Peer Editing Guidelines provided by the teacher. The editor provides
written feedback, including things that need to be improved, and provides
constructive suggestions.

7. After reviewing the writing, the editor returns the draft to the writer and has a
direct discussion about the feedback given. Students are encouraged to clarify
unclear parts, ask for reasons behind the editor's suggestions, and respond to
suggestions with mutual respect.

8. The writer revises their writing based on the feedback given by the editor. Make
sure the writer corrects the suggested parts and reviews the overall structure of
their writing.

9. This process is repeated up to a minimum of four times. Each round will help

students correct their mistakes gradually.
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10. After the revision is complete, the writer attaches the Peer Editing Guidelines
that have been filled out by the editor to the final draft. The final text is submitted

to the teacher to get more feedback.

From the procedures for using Peer Editing above, the researcher can carry out the
teaching writing procedures using Peer Editing. Besides that, in this research, the
procedure of using Peer Editing falls under the revising stage in the writing process as
outlined by Scholes and Nancy (1985). Peer Editing conducted after the students had
finished drafting their narrative texts. In this stage, the students exchanged their drafts
with peers, provided and received constructive suggestions and comments, and then

revised their writing based on those suggestions and comments.

Pre-activities:

1. The teacher greets the students

2. The teachers prepare students to be ready to carry out learning by asking for
attendance, and preparing learning conditions.

3. The teacher asks several students about their experience listening to, watching, or
writing about legend stories, such as:
= Have you ever heard a famous legend? What is it?
= Have you ever watched a movie or show that tells a legend? What is the title?
= Have you ever written about a legend? What legend story did you write

about?

4. The teacher explains what students will learn today.

Core activities:

Introducing the material
1. The students are given vocabularies matching. The vocabularies will relate to the

topic.
2. The students are asked to identify the similar meaning words from the main

vocabularies on students’ worksheet part 1.
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3. After that, the students pay attention to the teacher’s explanation regarding the

generic structures and language features of narrative text.

4. The students are given the example of narrative text with a specific topic, The

Legend of Toba Lake, that provides a moral message for the topic, and they

discuss it with the students. This text is colored to show the different sections

(language features for narrative text):

1)
2)
3)
4)
5)
6)
7)

Red for nouns

Brown for pronouns

Blue for temporal conjunctions or time conjunctions
Pink for past tense

Purple for action verbs

Green for adjectives

Orange for adverb of time

5. After that, the students are given students’ worksheet part 2 as their practice in

understanding the language features of narrative text.

Brainstorming and pre-writing

6. The students are given a story title about “The Legend of the Crying Stone”.

7. The students are asked to think about the characters, places, and conflicts in the

story they will create from the title they have been given.

8. The teachers provide guidance to the students with questions such as:

=
=

Who are the main characters in the legend of the Crying Stone?

Where and when does the story take place? And how was the main character's
life before the big event happened?

What caused the conflict between the child and the mother in this story? How
did the child show disobedience to his mother?

What happened after the child disobeyed his mother? How did the mother
respond, and how did the situation end?

What lesson can be learned from the story? And how did this story end up as a

legend?
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9. The students are asked to do pre-writing (make an outline) from the guidance

given by the teacher.

Drafting

10.

11
12.

The students are asked to write the first draft of a narrative text legend from pre-

writing they have created earlier into four or five paragraphs on the paper

(treatment test) provided by the teacher with the duration approximately 50

minutes.

The teacher walks around the class helping the students who need help.

The teacher explains to the students the procedures for carrying out peer editing:

1) The teacher forms small groups consist of 3-4 students. Each group contains 1
student who has a fairly high level of proficiency based on the result of pre-
test test scores. Make sure the number of students per group matches the
number in the class, and always maintain conducive atmosphere.

2) In order to maintain calm, arrange the distance between groups so that
students can discuss peacefully without being disturbed by other groups.

3) Each student exchanges their drafts with their respective group members.
Each editor writes their name at the top of the draft they edited to make it
easier to track.

4) Give the editor time to read the entire writing carefully. The editor must pay
attention to the appropriateness of the content, such as ensuring that the ideas
conveyed are clear and connected between paragraphs, and also check
grammar, punctuation, spelling, and sentence structure.

5) The editor marks errors by circling parts that are considered inappropriate and
focusing on grammar, spelling, punctuation, sentence structure, etc.

6) Each editor records suggestions, comments, and scores each element of the
writing using the Peer Editing Guidelines provided by the teacher. The editor
provides written feedback, including things that need to be improved, and

provides constructive suggestions.
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14.

135.

16.
17.
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7) After reviewing the writing, the editor returns the draft to the writer and has a
direct discussion about the feedback given. Students are encouraged to clarify
unclear parts, ask for reasons behind the editor's suggestions, and respond to
suggestions with mutual respect.

8) The writer revises their writing based on the feedback given by the editor.
Make sure the writer corrects the suggested parts and reviews the overall
structure of their writing.

9) This process is repeated up to a minimum of four times. Each round will help
students correct their mistakes gradually.

10) After the revision is complete, the writer attaches the Peer Editing
Guidelines that have been filled out by the editor to the final draft. The final
text is submitted to the teacher to get more feedback.

The students carry out Peer Editing according to the procedures that have been

explained.

The students are asked to use Peer Editing Guidelines that focus on the use of

spelling, punctuation, nouns, pronouns, and articles (a, an, the) provided by the

teacher.

The students edit and make a second draft for their narrative text based on

feedback from classmates earlier.

After that, students exchange the second draft with their partner.

The students are asked to use Peer Editing Guidelines that focus on tenses,

conjunctions, prepositions, adjectives, and adverbs provided by the teacher.

Revising

18.

19.

After receiving feedback from classmates, the students edit and make a final
revision of their writing based on the feedback given by their peers.

The students are given 60 minutes to make a final revision of their writing.

Post-activities:

1. The teacher and the students reflect on the learning activities that have been

carried out and the benefits of Peer Editing.
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2. The students are asked to complete a final revision of their narrative text and
collect it for the teacher.

2.9 Advantages and disadvantages using Peer Editing in Teaching Writing

In using Peer Editing for teaching writing, there are advantages and disadvantages.

The advantages of using Peer Editing in teaching writing:

1. Peer editing can provide diverse perspectives and insights, offering more varied
and detailed feedback compared to a single teacher.

2. Engaging in Peer Editing encourages students to take an active role in their
learning process.

3. Peer editing cultivates teamwork and communication skills as students work
together to improve each other’s writing.

4. Students learn to revise and edit their own work by analyzing and improving their

peers’ writing, which reinforces writing skills and techniques.
The disadvantages of Peer Editing in teaching writing:

1. The students may lack expertise in Peer editing or may provide inconsistent
feedback, which can be less reliable compared to feedback from trained
instructors.

2. The students may misunderstand using Peer editing in writing conversations or
providing feedback that is incorrect, potentially leading to confusion or incorrect
revisions.

3. Negative or overly critical feedback from peers can affect students’ self-esteem

and motivation, potentially discouraging them from further writing efforts.

Based on the advantages and disadvantages of using Peer Editing in teaching writing,
it can be stated that Peer Editing enhance writing skills through improved feedback
quality, active learning, collaboration skill development, encouragement of revision

and editing, and building confidence. However, it also has drawbacks such as
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inconsistent feedback quality, potential for misguided feedback, unequal

participation, and risk of negative feedback impact.

2.10 Theoretical Assumption

Writing proficiency involves multiple dimensions, including content, vocabulary,
grammar, organization, and mechanics. Peer editing utilizes the theory that active
involvement in the editing process fosters a deeper understanding of writing
conventions and improves writing skills. By reviewing and providing feedback on
their peers' work, students develop critical thinking and analytical skills that are
essential for effective writing. This technique promotes a dynamic learning
environment, exposing students to a variety of perspectives and writing styles, which
expands their own writing techniques. Repeated exposure to common writing errors
and practice correcting them can improve students' writing fluency and accuracy,
strengthen their understanding of writing conventions, and improve their ability to

apply these conventions in their work.

Peer editing supports social constructivist theory, which states that learning is a social
process. Engaging in Peer Editing increases social connectedness and builds a
supportive learning community, encouraging students to take ownership of their
learning and fostering a sense of responsibility towards their peers. The practical
application of peer editing prepares students for real-world writing scenarios where
feedback and revision are an integral part of the writing process. This technique
fosters habits of self-reflection and continuous improvement, essential for effective
communication, especially in written form. By incorporating peer editing into writing
instruction, educators create a more engaging and effective learning environment,

encouraging the development of strong writing skills.
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2.11 Hypothesis

Based on the theoretical assumption above, the researcher formulated the following

hypothesis:

1. Null Hypothesis (Hp): There is no significant improvement of the students’ writing
performance after implementing Peer Editing on the second grade high school
students.

2. Alternative Hypothesis (H,): There is a significant improvement of the students’
writing performance after implementing Peer Editing on the second grade high

school students.

Those all above are what this chapter discusses, including writing, teaching of
writing, writing process, text, narrative text, Peer Editing, Peer Editing in teaching
writing, procedure of using Peer Editing in teaching writing, advantage and
disadvantage using Peer Editing in teaching writing, theoretical assumption, and

hypothesis.



III. METHODS
This chapter discusses about research design, variables, data sources, instrument,

procedure of data collection, data analysis, data treatment, and hypotheses testing.

3.1 Design

This research was a quantitative study which was intended to see whether there is any
improvement of Peer Editing on the narrative text writing performance of second
grade high school students. The research design was used to compare the students’
writing performance through the scores of pre-test and post-test after the treatment

was given.

According to Setiyadi (2018:113), the research design is represented as follows:

T1X T2

Notes:

T1 refers to the pre-test that is given before the researcher implements Peer Editing in

order to measure the students’ writing ability before they are given the treatment.

X refers to the treatments given by researcher using Peer Editing in students’ writing

narrative performance in narrative text.

T2 refers to the post-test that is given after using Peer Editing to measure how far the

students” improvement is after they get the treatment.
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It can be stated that the design of this research involves a quantitative study to
determine the impact of Peer Editing on students’ writing narrative performance in
narrative text and also comparing the pre-test and post-test scores to measure

improvement.

3.2 Variables

In this research there were two variables, they were independent variable (X) and the
dependent variable (Y). Peer Editing was considered as an independent variable (X)
because it was investigated whether it improved the dependent variable or not in this
research. Then, writing ability was considered as the dependent variable (Y) because
this variable was measured to know the effect of the implementation of Peer Editing

technique.

It can be stated that the variables of this research involve an independent variable,
which is Peer Editing to find out it’s improvement on the dependent variable, which

is writing skill, as the main focus of this research.

3.3 Data Sources

The population of this research was the second-grade students in the first semester of
SMAN 1 Gadingrejo in the academic year of 2024/2025. There are several classes
consisting of second-grade students in the school. To obtain the data, the researcher
took a sample from the population. In this research, the sample was class XIL.I
containing 36 students of the second grade at SMAN 1 Gadingrejo. In defining the
sample, the researcher used a probability sampling method with a simple random
sampling technique using a spin wheel, which means that every second-grade in the

school has the same opportunity to be selected as a sample.

It can be stated that the population of this research was the second-grade students in

the first semester of SMAN 1 Gadingrejo in the academic year of 2024/2025. The
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sample of this research was class XI.I contained 36 students of second grade at
SMAN 1 Gadingrejo, and the subjects of this research were the students in the class

selected as a sample.

3.4 Instrument

The instrument for this research was writing tests. Writing tests were conducted
before and after the treatments. The writing pre-test and post-test is in the form of
short narrative text about a legend story. For each test, the students are given a
maximum of three minutes to finish the test. In conducting the research, the
instruments used in the classroom should be valid and reliable. Therefore, the
researcher needs to check the validity and reliability of their instrument. There are

validity and reliability of this research as follows:
3.4.1 Validity of Writing Test

In order to provide a convincing opinion that this research deserves to be included in
scientific work, the researcher tried to follow the rules of how to conduct appropriate
research. It was included considering the validity of the instruments that were used
for data collection in this research. According to Taherdoost (2016), there are several
types of validity, including face validity, content validity, construct validity, and
criterion validity. In this research, the researcher used two types of validity that was

provided evidence to achieve the validity of the test, they are:

1) Content validity
Content Validity is a type of validity used in research and assessment to determine
if the content of a measurement tool or instrument. The researcher made the test
based on the course objectives in the syllabus of the second grade students at
SMAN 1 Gadingrejo. The researcher made the test based on the course objectives
in the syllabus of the second-grade students at SMAN 1 Gadingrejo. The pre-test

and the post-test were in the form of narrative text, and the topics were
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representative of writing materials in curriculum merdeka. Therefore, it can be

said that the test has content validity.

2) Construct Validity

According to Shohamy (1985), construct validity refers to whether the test
accurately reflects the theoretical concept of language proficiency. It means that a
test that measures the students’ cognitive knowledge and skill according to the
theory of related materials has covered the construct validity. According to Hyland
(2003), there are three aspects of writing that should be tested to measure students’
writing performance. Three aspects of writing were measured by the researcher
since this research focuses on writing. Therefore, it can be said that the test has
been covered with the construct validity.

It can be stated that the instrument in this research is valid because it has content

and construct validity.

3.4.2 Reliability of Writing Test

Another important consideration when developing tests as the research instruments is
reliability. According to Setiyadi (2018), reliability relates to the consistency of a
measuring instrument or how well it can measure the same subjects at different times
and provide relatively consistent results. It means that a test can be considered
reliable if the test has a consistent result. In order to ensure the reliability of scores
and to avoid the subjectivity of the research, the researcher used inter-rater reliability.
Inter-rater reliability is used when the test scores are estimated independently by two

raters.

In this case, the first rater was the researcher, and the second rater was the English
teacher at SMAN 1 Gadingrejo, to assess students’ writing based on the writing

aspects.
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However, when processing the data using Microsoft Excel, technical constraints were
found where scores that had decimal values (for example 42.5) could not be
calculated properly in the Excel formula if using a comma. Therefore, the researcher
decided to round the decimal scores to whole numbers (for examples from 42.5 to 42)

so that the data calculation and analysis process could run smoothly and accurately.

This adjustment was made consistently on all data to ensure that there was no bias in
processing the students’ pre-test and post-test scores result. Although rounding
occurs, this step does not significantly affect the accuracy of the analysis results,
because the differences due to rounding tend to be small and evenly distributed across

the data.

To measure how reliable the scoring is, this research used Spearman’s Rank Order

Correlation (Guilford, 1942), with the formula as follows:

_1-6(2d2)
N.(N2- 1)
Notes:
R . the reliability of the test
N : the number of the students
2.d2 : the difference of rank correlation (mean score from the pre-test and
post-test)
1-6 : the constant number

After finding the coefficient between the raters, the researcher analyzed the

coefficient of reliability with the standard of reliability below:

A very low reliability (ranges from 0.00 — 0.19)
A low reliability (ranges from 0.20 — 0.39)
An average reliability (ranges from 0.40 —0.59)
A high reliability (ranges from 0.60 — 0.79)
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A very high reliability (ranges from 0.80 —0.100)

Based on the standard of reliability above, it can be concluded that the writing test
developed by the researcher was supposed reliable if the test reached the minimum

range of 0.60 — 0.79 (high reliability).

After calculating the result of students’ narrative writing pre-test and post-test by
using the formula above. The result of the inter-rater reliability could be seen in the

following table:

Table 3.1 The Result of Inter-rater Reliability

v i Pre-test Post-test
Inter-rater Reliability 0.047 0931
Calculation of R Pre-test Calculation of R Post-test
_1-6(d2) R_1—6(Ed2)
 N.(N2-1) ~ N.(N2- 1)
R=1— 6 (410,5) s 6 (536,5)
7 36.(36%2-1) 7 36.(362- 1)
R=1 2463 R=1 3219
T 7 36.(1296- 1) 7 36.(1296- 1)
B 2463 R=1 3219
36.(1295) ~ 7 36.(1295)
B = 2463 R=1 3219
T 46620 46620
R=1-0.0528 R =1-0.0690
R = 0.9472 R =00931

Based on the standard of reliability above, the writing test for pre-test is 0.947 and the
post-test is 0.931. It has very high reliability (ranges from 0.8000 — 0.1000). It can be

concluded that the instrument in this research was reliable.
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In conclusion, careful consideration of the validity and reliability of research
instruments is essential to ensure that the data collected is accurate and meaningful.
The approach employed in this research to evaluate and validate these components
within writing tests is a crucial measure to ensure the trustworthiness of the research

findings.

3.5 Procedure of Data Collection

In conducting this research, the researcher used the following steps:

1. Administering pre-test
The researcher gave the pre-test in order to measure students’ writing performance
before they were given the treatment. The pre-test was conducted in the form of a
writing test. The students in the experimental class were asked to write a narrative
text about “The Legend of Malin Kundang” containing four or five paragraphs.
The duration was approximately 80 minutes.

2. Conducting the treatments
After the researcher gave the pre-test to the students in the experimental class, they
were given treatments by writing a narrative text about specific topics, which was
“The Legend of Crying Stone” and they got Peer Editing. Each treatment was
conducted based on the time allocation in the syllabus of second-grade students at
SMAN 1 Gadingrejo.
The treatment was conducted in three meetings. In those meetings, the students
were given Peer Editing for their narrative writing works and encouraged to do
problem solving for the errors they made so that they had better writing
performance in the future.
The first treatment was focused on helping students familiarize themselves with
the legend story. The teacher provides matching vocabularies related to the topic
and asks the students to identify the similarities in meaning of the words. After

that, the teacher explained the material about narrative text legends in the form of
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generic structure, language features, and examples of narrative text with specific
topics. The students are asked to make an outline (pre-writing) for their narrative
text about “The Legend of Crying Stone” and after that, they make draft 1 from the
outline they have made.

In the second treatment, the teacher explained to the students how to carry out Peer
Editing. The students implemented Peer Editing from the results of draft 1 in the
first meeting and were asked to use the Peer Editing Guideline that had been given
by the teacher which focused on the use of spelling, punctuation, nouns, pronouns,
and article (a, an, the). After this process, the students produce a draft 2, revisions
of draft 1.

In the third treatment, the students were asked to do Peer Editing again from the
draft 2 in the second treatment. The students were given a Peer Editing Guideline
with a focused on the use of tenses, conjunctions, prepositions, adjectives, and
adverbs. From this third treatment, the students make their final revision.

. Administering post-test

After implementing Peer Editing for their narrative writing works about “The
Legend of the Crying Stone”, the researcher gave a post-test in order to see the
improvement in students’ writing performance. The purpose of this post-test was
to see whether students in the experimental class had a better understanding of
writing ability after being exposed to the technique. The post-test was conducted
in the form of a writing test. The students were asked to write the stories about
“The Legend of Malin Kundang”. The duration was approximately 80 minutes.

. Scoring

The researcher used two raters to score the students’ writing test. The first one was
the researcher itself, and the second one was the English teacher at SMAN |
Gadingrejo. The researcher applied the scoring criteria outlined by Hyland (2003)
to assess students’ writing performance. Hyland’s original scoring rubric was
designed for factual recount text. However, since the rubric itself shares

similarities with the structure of narrative text, the researcher made minor
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modifications to better suit the needs of this study. There are three aspects to be
tested: content, structure, and language.

Table 3.2 the scoring rubric of writing

Assessment criteria: Assessment score:
1. Content 4: Excellent to good
2. Structure 3: Good to adequate
3. Language 2: unacceptable-not

1: Inadequate/ less

Score Content Structure Language

4 The text is explicitly Orientation provides Excellent control
clear. All events in the all essential details of language. Rich
legends story are well- |  (setting, characters, | vocabulary suitable

documented. and context). for narrative.
Effectively evaluate | Complication is well- | Precise grammar
and connects the organized and usage and the use
significance of events, presented appropriate
showing deeper chronologically or with | language to convey
meaning in the main clear logical emotions and
character’s progression. The text stories in a way
experience. Includes | also concludes with a that readers can
personal or moral satisfying resolution understand.
reflection. and coda/lesson.

3 The text is fairly clear. | Orientation is fairly Good language
Most key events in the well-developed, control. Adequate
legend are mentioned. providing most vocabulary use

Some evaluation or | necessary background. with occasional
reflection on the The events mostly varied choices.
events. Includes follow a Grammar is mostly

personal or moral chronologically or accurate, language
reflection. coherence sequence. | style is appropriate
Resolution and coda for the text.
rounds of the text
appropriately.

2 The text is somewhat | Orientation is present Inconsistent

unclear. Only some but lacks important language control.

events in the legend’s information. Some Vocabulary use
story are mentioned. background or lacks variety.




Little or weak
evaluation of the
events. Minimal or
inadequate
personal/moral
reflection.

complication omitted.
The events is partly
coherent, but with
some inconsistency or
jumps. Attempt at
resolution and coda is
weak or incomplete.

Grammar and
vocabulary errors
appear, affecting

clarity.

The text is unclear or
confusing. Few or no
key events are
presented. No
evaluation of events or
moral reflection.

Missing very weak
orientation. No clear

complication provided.

The events are
presented incoherently
or haphazardly. No

Poor language
control. Significant
grammar errors
distract the reader.
Limited vocabulary
and inappropriate

41

resolution and coda
ends abruptly.

tone or style for a
narrative.

5. Analyze the test results (pre-test and post-test)
After the researcher scored the pre-test and post-test, the data was analyzed by
using SPSS 26 software program. It was to find the means of the pre-test and post-

test and how significant the improvement was.

In conclusion, this sub-chapter consists of finding out the administering pre-test,
conducting the treatments, administering the post-test, scoring, and analyzing the test

results of the pre-test and post-test.

3.6 Data Treatment
In this part, there is a step to do before answering the hypothesis testing, the

researcher conducts normality test.

The purpose of conducting normality test is to find out whether the data is normally
distributed or not. Because the requirement for using Paired Sample T-test is that the
data must be normally distributed, a normality test was used.

The researcher used SPSS Saphiro Wilk program to analyze the data. The hypotheses

of the normality test are as follows:
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Null hypothesis (Hp): The distribution of the data is not normal.

Alternative Hypothesis (H,): The distribution of the data is normal.
The level of significance used was 0.05. Ha is accepted if the result of the normality

test is higher than 0.05 (p>q). The result of the normality rest is as follows if:

Table 3.3 Test of Normality

Tests of Normality

Kolmogorov-Smirnov® Shapiro-Wilk
Statistic df Sig. Statistic df Sig.
Pre-Test 123 36 183 966 36 316
Post-Test .098 36 2007 97 36 445

* This is a lower bound of the true significance.
a. Lilliefors Significance Correction

From table 3.2, it can be seen that the value of the normality test in the pre-test
(0.316) and the value of the normality test in the post-test (0.445) are higher than
0.05. It can be concluded that H, is accepted. In other words, the data of the pre-test

and post-test are normally distributed.

In conclusion, the data treatment of this research includes a normality test to

determine whether the pre-test and post-test data are normally distributed or not.

3.7 Data Analysis
The data in this research was in the form of scores. In order to get the results of this

research, the data was analyzed by using the following steps:

1. Scoring the students’ writing worksheet of the pre-test and post-test.
2. Organizing the result of the pre-test and post-test scores in alphabetical order.
3. Calculating the descriptive quantitative statistics of the pre-test and post-test, such

as mean, minimum, and maximum, from the pre-test and post-test scores.
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4. Drawing a conclusion about whether the difference between the mean of the pre-
test and post-test scores has effectively increased or not by calculating the N-Gain

of the pre-test and post-test scores using the following formula:

) Mean score posttest — Mean score pretest
N Gain =

Ideal score — Mean score of pretest

Division of N-Gain Score

Score N-Gain | Interpretation
<40 Ineffective
40-55 Less effective
56-75 Quite effective
> 76 Effective

(Hake, 1998)

5. Conduct a statistical test, paired sample T-test using SPSS to determine whether
the difference between the pre-test and post-test mean scores is statistically
significant.

6. Analyzed the hypotheses of the research. The hypotheses were analyzed using
Paired Sample T-Test of Statistical Package for Social Science (SPSS). The
researcher used the level of significance 0.05. The hypothesis is approved if sign <
p. It means that the probability of error in the hypothesis is only 5%. The
hypotheses are:

Null hypothesis (Hy) indicates that there is no improvement of students’ writing
performance in narrative text after they have got Peer Editing.
Alternative hypothesis (H,) indicates that there is any improvement of students’
writing performance in narrative text after they have got Peer Editing.
The criteria are:
1. If there sign level is less than 0.05: (H,) is accepted
2. If there sign level is higher than t-table: (H,) is accepted
7. Interprets the result of the research.
8. Drawing a conclusion to answer the research question. It was developed from the

result of statistical computerization which is paired sample T-Test in SPSS.
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In conclusion, this data analysis was compiled to answer the research question and

prove the hypothesis testing of the research.

Those all above what this chapter discusses, including research design, variables, data

sources, instrument, procedure of data collection, data analysis, data treatment.



V. CONCLUSION AND SUGGESTIONS
This final chapter presents the conclusions of the research findings and suggestions

for English teacher and further researches.

5.1 Conclusion

The implementation of Peer Editing technique in this research was proven to
significantly improve students’ writing performance, especially in writing narrative
texts at the high school level. Peer editing technique allowed the students to engage in
providing feedback on their peers’ work, which helped them identify and correct
mistakes, especially in areas such as content, structure, language, and grammatical
errors. This process encourages collaboration and provides students with
opportunities to learn from each other’s strengths and weaknesses, ultimately
improving their writing performance. Additionally, the positive feedback and
constructive criticism exchanged during Peer Editing technique fostered a supportive

and interactive learning environment.

Despite some challenges, which are the students’ initial hesitation in giving critical
feedback and the limited time available for reflection and revision due to the tight
schedule of meetings in this research, the research confirms that implementation of
Peer Editing can still make a positive contribution to improving students’ writing
performance. Therefore, this research not only confirms the positive contribution of
Peer Editing but also fills a limitation in existing research by demonstrating its

success in the context of senior high school students.
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5.2 Suggestions

In reference to the conclusion above, the researcher gives some suggestions as

follows:

1)
a)

b)

)

1
a)

b)

Suggestions for English Teacher

The teachers should provide clear guidance and a structured introduction to Peer
Editing, as some students may struggle with its steps. Breaking down the process
into simpler steps and offering modeling or guided practice can help the students
adapt more easily and use the technique effectively.

Regarding time management, teachers should consider distances the meetings so
that students have enough time to reflect on feedback, make revisions, and
strengthen their writing. By actively monitoring and intervening when necessary,
teachers can help maintain the quality of the Peer Editing process, ensuring that it
effectively contributes to students’ writing development.

The teachers should also implemented blended-learning to support Peer Editing
process, For example, using learning videos, online discussions, or feedback
assignments that can be done outside of class hours. Blended learning is
suggested because Peer Editing requires sufficient time for the students to
process constructive suggestions and revise their work, which is often limited in
classroom settings. This approach gives the students more time to understand

Peer Editing well and apply it more effectively.

Suggestions for Further Researches

This research focused on teaching narrative text. It is suggested that further
researches focus on other types of text, like explanation text, procedure text,
recount text, or descriptive text which are covered in the Indonesian Educational
Curriculum for the English subject.

This research only focused to find out the significant improvement of Peer
Editing on narrative writing performance. It is suggested that further researches
investigate the students’ level of motivation or confidence in writing,

understanding how these factors may impact the effectiveness of Peer Editing.
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c¢) It is suggested that further researches examine the impact of extended
implementation periods of Peer Editing, allowing the students more time to
understand and apply the technique. This could provide deeper insights into how
the students engage with the process and help refine strategies for its

implementation in the classroom.

Those are what this chapter discusses, the conclusion of this research and suggestions

for English Teachers and further researches.
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