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ABSTRACT

IMPROVING STUDENTS’ DESCRIPTIVE WRITING SKILLS
THROUGH THE USE OF REALIA IN JUNIOR HIGH SCHOOL

By:
Syifa Zelita Putri

This research is a quantitative study that aimed to find out whether there was an
improvement in junior high school students' descriptive writing skills after being
taught using realia as instructional media. This study was conducted at SMP
Muhammadiyah 3 Bandar Lampung using a sample of one ninth-grade class with
30 students in the 2025/2026 academic year, selected using cluster random
sampling. A one-group pretest-posttest design was used, in which students had to
complete a pretest before treatment and a posttest after receiving three treatment
sessions. The treatment was conducted using realia, such as real people, students’
favorite thing, and students’ belonging, in the process of writing using genre-based
approach context. The results of this study showed a significant improvement in
students' descriptive writing skills after the treatment. The average score increased
from 52.88 in the pre-test to 69.28 in the post-test. All aspects of writing also
showed improvement, including content, organization, vocabulary, language use,
and mechanics. Furthermore, the paired sample T-test was used on the pre-test and
post-test results in this study, which showed a significant value of 0.000, meaning
that the use of realia was effective in helping students improve their descriptive
writing skills.

Keywords: descriptive text, genre-based approach, realia, writing.



ABSTRAK

PENINGKATAN KETERAMPILAN MENULIS DESKRIPTIF SISWA
MELALUI PENGGUNAAN REALIA DI SEKOLAH MENENGAH
PERTAMA

Oleh:
Syifa Zelita Putri

Penelitian in1 merupakan penelitian kuantitatif yang bertujuan untuk mengetahui
apakah terdapat peningkatan keterampilan menulis deskriptif siswa sekolah
menengah pertama setelah diajarkan menggunakan realia sebagai media
pembelajaran. Penelitian ini dilaksanakan di SMP Muhammadiyah 3 Bandar
Lampung dengan sampel satu kelas IX yang berjumlah 30 siswa pada tahun ajaran
2025/2026, yang dipilih menggunakan teknik cluster random sampling. Desain
penelitian yang digunakan adalah one-group pretest-posttest, di mana siswa
diberikan pretest sebelum perlakuan dan posttest setelah mendapatkan tiga kali
perlakuan.

Perlakuan dilakukan dengan menggunakan realia, seperti orang nyata, benda
kesukaan siswa, dan barang milik siswa, dalam proses menulis dengan konteks
pendekatan berbasis genre. Hasil penelitian menunjukkan adanya peningkatan yang
signifikan pada keterampilan menulis deskriptif siswa setelah diberikan perlakuan.
Nilai rata-rata siswa meningkat dari 52,88 pada pretest menjadi 69,28 pada posttest.
Seluruh aspek penilaian menulis juga mengalami peningkatan, meliputi isi,
organisasi, kosakata, penggunaan bahasa, dan mekanik.

Selain itu, uji paired sample t-test yang dilakukan terhadap hasil pretest dan posttest
menunjukkan nilai signifikansi sebesar 0,000, yang berarti bahwa penggunaan
realia efektif dalam membantu meningkatkan keterampilan menulis deskriptif
siswa.

Kata kunci: teks deskriptif, pendekatan berbasis genre, realia, menulis.
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I INTRODUCTION

This chapter presents the background of the study and the reasons for conducting
the research. In addition, there is also a discussion of research questions, objectives,

uses, scope, and definition of terms used in the study.

1.1 Background of the Study

English is generally seen as a very important topic in education. Understanding
English as a foreign language starts with learning English by mastering English
language skills properly. Reading, speaking, listening, and writing are all skills that
are needed for all academic courses and also for everyday life. As a result, it is very
important for students to master all English skills, especially writing as one of the
required skills to be mastered by English language learners (Ismayanti and Kholiq,

2020).

Writing is often seen as a complex cognitive process that requires students to
develop ideas, organize them cohesively, and follow grammatical rules (Brown and
Lee, 2015). Writing can show how well students can convey their ideas, thoughts,
and feelings in a foreign language. Therefore, writing becomes an important
component in language acquisition that can improve students' overall language

ability.

Teaching descriptive text is one of the areas in TEFL that is very important as it
helps students become more proficient in providing clear and detailed descriptions
of people, places or events, which helps them build creative and functional writing
skills (Harmer, 2004). Descriptive writing is often inserted into the language
curriculum to help students improve their descriptive vocabulary, organizing ideas,

and ability to convey details that are very important for creating clear written



communication (Nunan, 1999).

However, students’ often face various challenges when writing descriptive text.
According to Novita (as cited in Ismayanti and Kholiq, 2020), many students
struggle to describe objects, places, and people in detail due to a lack of ideas when
asked to describe them. She also stated that students showed that they had some
difficulties in writing descriptive texts. These difficulties are: 1) lack of details; 2)
grammar mistakes; and 3) spelling mistakes. Moreover, other difficulties
experienced by students in writing descriptive texts are also due to the fact that
teachers only teach by applying traditional teaching. This leads to a lack of

motivation, getting bored, and difficulty in writing descriptive texts.

In addition, Moses and Mohamad (2019) also explained that there are several
challenges related to students' difficulties in writing in the ESL context. First,
students often have limited vocabulary, making it difficult for them to express ideas
clearly in writing. Second, many students lack grammar skills and often make
mistakes in sentence structure. Third, students are likely to show a lack of interest
in writing activities, often due to the perception that writing is difficult or
uninteresting. These difficulties highlight the need for more supportive and

interactive writing instruction using engaging media in the classroom.

Moreover, based on interviews done by the researcher with one of the English
teachers at SMP Muhammadiyah 3 Bandar Lampung, a few challenges were found
in teaching descriptive texts. These issues include limited vocabulary among

students, lack of focus during lessons, and boredom in the classroom.

From the above explanation, the researcher used realia as a learning media in
teaching descriptive text. The use of ‘realia’ or real-world objects in the classroom
had been shown to help students learn by linking language to real world situations.
According to Oura (2001), authentic materials used by teachers as learning media
can help improve students' understanding of real-life situations. Harmer (2007:177)
also states that realia are real objects used in teaching the meaning of words or
stimulating student activity. Realia are real objects used in language teaching that
can be used both inside and outside the classroom. The term ‘realia’ in English as a

foreign language (EFL) classroom refers to the use of real objects from everyday



life as teaching aids in English language teaching (Nugroho, 2010). Realia such as
toys or objects around can help students in learning English. These real objects can
make learning more interesting, meaningful, and easy to understand. When students
can touch or see real objects, it greatly helps them in learning, remembering, and

writing sentences better.

The effect of using realia has been investigated in a number of previous studies.
One of the previous studies was conducted at SMA Gajah Mada in Medan by
Mungkur et al. (2023), on grade XI students. Realia was given to see its effect on
students' descriptive text writing ability. The result of this study was the
improvement of students' writing ability after the use of real objects. Besides that,
the quality of students' writing also became better and the descriptions produced

were more cohesive after the use of realia in learning.

Girsang et al. (2020) carried out a study at SMA Negeri 1 Tompaso to find out how
effective the implementation of realia in learning. One group pre-test and post-test
with a pre-experimental design was used in this study involving 29 students of class
X MIPA 1. This study used a product approach that focus on grammar and students’
mechanics to measure their writing skills. The result proved that realia helped
students in improving content, vocabulary, grammar, writing organization, and
punctuation usage. Overall, the use of realia was found effective in improving
writing skills, providing concrete references, increasing students' motivation, and

making learning more enjoyable.

Moreover, high school students' writing skills were also significantly improved
through the application of realia, as found by Lamusu (2022). The findings of this
study showed that realia improved students' understanding of objects and the way
they describe them, which resulted in a wider vocabulary and better descriptive
writing. Additionally, the study also showed that realia created a dynamic learning

environment, which helped students use their language skills better.

The study conducted by Khotimah (2018) at SMK PGRI 1 Transpram II Labuhan
Ratu investigated how the use of realia affected students' descriptive paragraph
writing skills. In this study, the researcher used lectures, discussions, question

answer sessions, presentations, and role-play in the learning process. The



significance of the improvement in students' writing skills was demonstrated by the
average pre-test score of 66 increasing to 76 on the post-test after the use of realia
in learning. Besides this improvement, realia also helped students become more
interactive in class and produced better descriptions through interaction with real
objects. Therefore, it was concluded that realia had a positive effect on students'

descriptive writing skills.

Besides showing a positive impact on the writing skills of senior high school and
vocational school students, it was also found that the use of realia was effective in
improving students' descriptive writing skills at the university level as researched
by Natsir (2023). This research was conducted at the University of Muhammadiyah
Makassar on first semester of English Department students. There was an
experimental group taught using realia with a natural approach, and a control group
taught without realia. The results of this study showed that realia were effective in
improving students' descriptive writing skills with an average post-test of 86.61 in
the experimental group compared to the control group with an average score of

76.54.

Moreover, the improvement of descriptive writing ability in college students
through the use of realia was also supported by research conducted by Rosdiana
(2017). This study involved 25 fourth-semester students majoring in English at
STKIP Bina Bangsa Getsempena Banda Aceh. The purpose of this study was to
develop and evaluate realia as teaching materials that could help students improve
their descriptive writing skills. The average post-test score was 83.69, a significant
increase from the average pre-test score of 63.91. This indicated that students'
ability to express ideas in descriptive writing improved due to the use of realia.
Additionally, student participation and motivation also increased because the
learning experience became more engaging through the connection between

language and real-world contexts.

From the previous study above, it can be seen that there were several teaching
methods and approaches used. For example, Girsang et al. (2020) used the product
approach, Natsir (2023) used the natural approach, and Khotimah (2018) used a

combination of lecture, discussion, question-answer, presentation, and role-play



methods. Meanwhile, in studies conducted by Mungkur et al. (2023), Lamusu
(2022), and Rosdiana (2017), the teaching methods or approaches used were not
specifically mentioned or directly stated. In other than teaching approaches
mentioned above, there are other approaches that can be used in descriptive writing
learning. One such approach is the genre-based approach, which emphasizes

systematic and focused learning stages.

Many studies have stated that realia are helpful for senior high school, vocational
school, and college students in learning descriptive texts. However, research that
involved realia in GBA context was still rarely conducted at the junior high school
level. Therefore, this study aimed to fill the gap on whether the use of realia in
genre-based approach (GBA) context could also help junior high school students
improve their descriptive writing skills. The place and subject studied, as well as
the teaching method used, were the main differences between this research and

previous research.

1.2 Research Question

The research question based on the background that was discussed above is "Is there
any improvement in junior high school students’ ability to write descriptive text

after being taught using realia in genre-based approach (GBA) context?"

1.3 Objective of The Research

The general objective of this research based on the problem formulation discussed
above was to find out whether there is an improvement in junior high school
students’ ability to write descriptive text after being taught using realia in genre-

based approach (GBA) context.



1.4 Uses of The Research

It was expected that the findings of this research would be valuable for future
studies and have a positive impact on English lessons. This study was hoped to be

useful in the following aspects:

1. Theoretically, the researcher aimed that this study can provide useful
information for further research related to the use of realia in genre-based
approach (GBA) context in improving junior high school students' writing

skills in descriptive text.

2. Practically, this study served as a reference for English teachers in their
teaching, especially in improving junior high school students' descriptive
writing skills. This research will assist teachers in identifying effective
teaching strategies that use realia in GBA context to improve student

engagement and writing skills.

1.5 Scope of The Research

This research looked into how well students write descriptive texts after receiving
instruction through genre-based approach using real-world media, specifically real
objects such as people, students’ favorite items, and students’ belongings. The study
focused on teaching junior high school students how to describe people, favorite
things, and personal belongings in their writing assignments by using real-world
objects. Treatment sessions included how to use realia to improve sensory details,
spark ideas, and organize their descriptive writing logically through GBA stages.
This study used pre-test and post-test to assess students' writing ability and track
changes in specific writing components. The researcher examined students'
descriptive text writing by looking at five different areas of writing: content,

organization, vocabulary, language use, and mechanic.



1.6 Definition of Terms

Specific terms may require additional explanation in order to avoid ambiguity and
misunderstanding. Therefore, the specific terms used in this study are defined as

follows:
1. Writing

The skill where ideas, thoughts, and feelings are expressed and conveyed
in written form using the eyes, brain and hands is called writing (Raimes,
1983:3). Writing is essentially organizing ideas and choosing words
carefully so that concepts are communicated to the reader in a way that

makes sense and is understandable to them.
2. Descriptive text

A description is a works of writing where the author describes an actual or
fictional thing. The general organizational structures of this work are
identification and description. Moreover, an effective description is one that
allows the reader to visualize the thing, place, or person being described
(Natsir, 2023). It can be seen that a descriptive text is one that gives details
on a certain subject in order to explain what is happening or how something

looks.
3. Realia

Realia refers to the use of authentic, daily objects as media in English
language instruction. Realia simply means real objects used in the
classroom to enhance students' background knowledge and expand their
vocabulary (Herrel et al., 2015:42). By helping students relate language to
real-world situations, these resources improve comprehension and

retention.

4. Genre-Based Approach (GBA)
An approach for teaching writing that combines product and process
approaches is called the genre-based approach. Building knowledge of the
field (BKOF), modelling of the text (MOT), joint construction of the text



(JCOT), and individual construction of the text (ICOT) are the four stages
of learning in GBA (Sani et.al, 2023).

It can be concluded that this chapter discusses several points, such as the
background of the research, research question, objective of the research, uses of the

research, scope of the research, and definition of terms.



II LITERATURE REVIEW

There are several sections related to the research presented in this chapter. These
sections include the concept of writing, aspects of writing, writing process,
definition of descriptive text, teaching writing, genre-based approach (GBA),
concept of realia, teaching writing through realia, procedures for teaching writing
through realia, advantages and disadvantages of teaching writing through realia,

theoretical assumptions, and hypothesis.

2.1 Concept of Writing

According to Brown and Lee (2015), the cognitive process that involves developing
ideas, organizing them coherently, and following grammar is called writing.
Compared to reading and listening, which are receptive skills, writing is often
considered more difficult because it involves critical thinking and problem solving

(Graham and Perin, 2007).

Writing is seen as a complex skill, where students are required to master various
skills at once such as syntax, vocabulary, grammar, and the ability to organize ideas
rationally as stated by Grabe and Kaplan (1996). Moreover, according to Flower
and Hayes (1981), in academic and professional settings, writing is considered very
important because it is often used to evaluate students' critical thinking and cohesive

thinking.

Writing is an ongoing procedure that requires the specialized skills of thinking,
drafting, and revision procedures (Brown, 2001). Bereiter and Scardamalia (2013),
also state that skilled writers always make continuous reflections and adjustments
when they produce their texts, which helps produce more complex and cohesive

writing.
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Writing in a second language (L2) according to Silva (1993), has its own challenges
due to linguistic differences between the target language and the first language (L1).
This difficulty is even more increased because learners are required to have
cognitive and linguistic skills, as well as understanding grammar and syntax

appropriately.

The importance of learners having the ability to write is highlighted by Harmer
(2004). In language learning, writing is not only limited to the ability to produce a
piece of writing, but also students' ability to compose and express ideas in a written
form. Besides that, other skills such as reading and vocabulary growth will also

develop along with the improvement of students' writing skills.

Based on the explanation above, it can be concluded that writing is the ability to
express ideas in written form that requires critical thinking, extensive vocabulary,
and also grammatical organization. In second language acquisition, writing is often
seen by learners as a difficult and complex skill. However, writing proficiency and

ability can be improved through continuous practice and revision.

2.2 Aspects of Writing

According to Jacobs et al. (1981), to produce effective and clear communication, it
requires good writing skills and is supported by several supporting aspects. These
aspects include content, organization, vocabulary, grammar, and mechanics. These
five main components are very important, because apart from improving students'
writing skills, these components can also be used to assess the results of student

writing in the English as a foreign language (EFL) education environment.
1. Content

Content is the concept expressed in a piece of writing. It relates to how
understandable, and relevant the content is, in order to create a
communicative and effective work of writing. According to Brown (2001),
content is the foundation of a writing because it shows how well the writer

can connect with the reader and express the subject.
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2. Organization
Organization relates to the structure of ideas and the flow of writing. Oshima
and Hogue (2007) state that well-organized writing makes the information
presented easier for readers to understand. A well-organized text is
characterized by a coherent introduction, body, and conclusion. Harmer
(2004) added that smooth transitions between paragraphs and concepts are

essential to maintain clarity and keep the reader more interested.

3. Vocabulary
The selection and use of words in writing is called vocabulary. A rich and
relevant vocabulary will increase the expressiveness and clarity of the text,
which can make the communication of meaning deeper (Nation, 2001).
With a large vocabulary, writers can choose words that can convey their
meaning perfectly to suit the target readers. Laufer (1997), emphasizes that
building students' vocabulary is very important for second language learners

as it has a significant impact on their ability to express thoughts effectively.

4. Grammar
A set of rules known as grammar controls sentence structure, including word
order, word form, and sentence coherence. Proper grammar is essential for
effective communication, because a single grammatical error can even
change the entire meaning (Ferris and Roberts, 2001). Grammar mastery is
often highlighted in writing because it is essential for students to be able to

create clear, logical, and comprehensible writing.

5. Mechanics
The technical elements of writing, such as punctuation, capitalization,
spelling, and formatting, are referred as mechanics. Raimes (1983) asserts
that although mechanics are sometimes ignored, they are very necessary for
polished and professional writing. When mechanics are used correctly, the
text becomes easier to read and clearer of distractions that can make it

difficult for readers to understand.
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It can be concluded that content, organisation, vocabulary, grammar, and mechanics
are the five main components of effective writing. In this study, the researcher chose
to use Jacobs writing assessment framework because in the context of EFL writing,
since this framework is often used due to its detailed and structured aspects in

evaluating writing, according to Ghanbari et al. (2012).

2.3 Teaching of Writing

Teaching writing is an important component that supports students' successful
communication in both academic and everyday contexts. Teaching writing,
according to Hyland (2019), should focus on helping students improve their
language competence and effectively convey their ideas, as well as teaching them
how to compose sentences, paragraphs, and texts. Answering questions accurately,
summarizing texts, or writing sentences requires proper writing skills. For this

reason, teaching writing should be relevant and in line with the needs of students.

According to Graham and Perin (2007), teachers can use various teaching strategies
to help students become better writers. A variety of writing techniques can help
students at every stage of the process, from developing ideas, planning, and editing
to improve their writing. The goal is to provide students with strategies that allow
them to understand the basics of effective written communication, develop critical

thinking, and problem-solving skills.

The role of teachers as facilitators is very important in junior high school
environments. Harmer (2004) emphasises that teaching means helping students
learn independently and conveying knowledge. Improving basic writing skills is
very important for junior high school students, and the teacher's task is to provide
them with opportunities to practise. Teachers can give relevant writing assignments
and clear instructions to support this development. The writing process, where
students go through pre-writing, writing, and revision, is a useful technique for
junior high school students. With this method, which emphasises the step-by-step
progression of writing skills, students can improve their ability to explain accurately

and refine their work through repeated revisions.
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Another important element in teaching writing for junior high school students is
collaborative learning. In his 1978 theory of social interaction, Vygotsky
emphasised the value of cooperation among peers in the educational process. By
working together, students can improve their understanding of writing assignments,
exchange ideas, and give each other feedback. Through this collaborative learning,

students can develop their confidence and writing skills.

In addition, peer feedback or teacher feedback is also one of the important factors.
Ferris (2003) emphasises the importance of providing constructive feedback so that
students can identify their strengths and potential. This feedback should cover the
organisation of information, sentence structure, and clarity. Quick and accurate

feedback encourages students to make significant changes to their work.

According to Blancard and Root (2003), there are several stages in writing. These

stages include:

1. Pre-writing: preparing ideas, concepts, or outlines before the writing
process.

2. Writing: in this process, the results of the previous preparation in the form
of ideas and outlines are put into writing in paragraphs.

3. Revising: after the draft is written in the writing stage, the writing must go
through a revising process. This stage is very important to finalise the

writing so that it is clearer and easier to understand.

In conclusion, teaching writing to junior high school students requires a supportive,
interactive, and appropriate approach. Throughout the writing process, teachers
play an important role in assisting students by providing helpful feedback and
encouraging them to work together in collaborative learning. By giving relevant
assignments, providing support, and creating a positive environment, teachers can
help students improve their writing skills and boost their confidence in enjoyable

way.
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2.4 Genre-Based Approach

A goal-oriented and gradual social process is Martin's (1992) definition of genre.
Genre is referred to as a social process because people do it together to achieve
something. Each genre has a clear and specific purpose, which is why it is called
goal-oriented. Furthermore, writing a genre is done in stages, requiring the writer

to take several steps in conveying the message of their writing.

A learning method that emphasises the relationship between the type of text and its
context is called the genre-based approach (Tuan Tron, 2011). The systemic
functional linguistic theory developed by Halliday in 1978 and 1994 forms the basis
of this genre-based approach. This approach was further explained and developed
by Martin in 1992, Christie in 1999, and Macken-Horarik in 2001 (Firkins et al.,
2007).

According to Hyland (2004), GBA has several advantages, including: 1) it
facilitates the mastery of students' writing skills by explicitly and clearly explaining
what needs to be learned; 2) it focuses on language and context by providing a
systematic framework; 3) the objectives and content studied are based on students'
needs; 4) teachers play an important role in providing support and encouraging

students' creativity.

There are several stages in genre-based learning according to Hammond et al.

(1992:18-23). These stages include:

1. Building Knowledge of The Field (BKOF): in this stage, The teacher
activates students' prior knowledge related to the topic of the text. At this
stage, students are introduced to the context, social purpose, and general
information about the topic they will be writing about. The teacher can
provide discussions, questions, and brainstorming activities related to real
materials to help students explore relevant ideas and vocabulary. The
purpose of this stage is to prepare students with the necessary background

knowledge before analyzing and producing the text.

2. Modelling of The Text (MOT): in this stage, Students are introduced to

sample texts related to the target genre. Teachers guide students in
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analyzing the genre structure, language features, and communicative
purpose of the text. Through guided discussion, students identify how the
text is organized and what grammatical features are frequently used. This
stage aims to provide a clear model so that students understand the

characteristics of the text before trying to create their own texts.

3. Joint Construction of Text (JCOT): This stage involves collaborative
writing between the teacher and students in groups. At this stage, students
begin to apply their understanding of text structure and language features
with guidance from the teacher. The teacher provides support by giving
feedback, stimulating ideas, and correcting language usage if necessary.
This stage helps students gain confidence, develop ideas, and improve their

writing skills before moving on to independent writing.

4. Independent Construction of Text (ICOT): The final stage in which students
produce texts independently. At this stage, students apply the knowledge
and skills acquired in the previous stages to write their own texts. In this
study, the ICOT stage is supported by the process writing approach, in
which students go through the pre-writing, drafting, and revising stages to

systematically develop and improve their descriptive texts.

It can be concluded that the Genre-Based Approach not only helps students
understand the structure and linguistic features of a text but also enables them to
write purposefully, contextually, and independently through systematic learning

stages.

In this study, GBA served as the overall teaching framework, while the stages of
process writing were applied specifically in the JCOT and ICOT stages. During the
pre-writing stage, students generated and organized ideas based on real materials
provided by the teacher. In the writing stage, students composed drafts of their
descriptive texts. In the revision stage, students review and improve their content,

organization, vocabulary, grammar and mechanics.
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Therefore, this study integrated the genre-based approach as a macro teaching
framework and the process of writing as a micro writing procedure. This integration
allowed students to not only understand the structure and social purpose of

descriptive texts but also develop their writing skills through systematic stages.

2.5 Concept of Realia

Real objects used in the classroom to enhance student engagement and facilitate the
learning process are known as realia. Realia are actual objects that can be touched
and are not models or representations of something else (Reiser, 1983:18). Realia
can be used by teachers to connect theory and its application in the real world.
According to Harmer (2007), to teach the meaning of words or to stimulate student
activity, interesting real objects can be a good starting point for various language

and communication activities.

According to Lee et al. (2021), improving vocabulary and the ability to develop
ideas is also one of the contributions of realia in creating realistic learning
experiences. Learning will be more memorable and easier to understand when
students can interact with real objects using their senses. This can develop students'
critical thinking and writing skills by providing inspiration through exploration and

direct observation of the characteristics of objects.

In the context of language learning, realia play a role in encouraging vocabulary
growth and descriptive writing. According to Hylan (2019), the use of real objects
can help students effectively improve their ability to describe an object in a
meaningful context. Students will gain language experience through direct
observation and description of real objects related to their study topics. This is very

helpful for students to acquire better communication skills.

The improvement in students' vocabulary and observation skills through the use of
realia is also confirmed by Nation (2001). When interacting with real objects,
students must pay attention to every small detail, because these details are very
important in descriptive writing. By observing deeply and carefully, students are
expected to be able to improve the quality of their writing with the sensory

information they have obtained.
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Additionally, using realia in the classroom can help improve student active
participation and enthusiasm. Realia provides students with direct experience of an
object, making the meaning of learning more realistic and meaningful. Student
motivation to learn will increase when there is a connection between what they are
learn and the real world, so that engagement and learning outcomes will also

improve.

It can be concluded that improving language skills by using real objects is the goal
of realia. Vocabulary and descriptive writing skills will improve because realia help
students by providing real references to observe and describe. Applying realia in
the classroom will create a fun, dynamic, and interesting learning environment so

that students are more motivated and actively participate in the classroom.

2.6 Teaching of Writing through Realia in GBA Context

The use of realia can make teaching writing more effective. The use of real objects
makes abstract concepts more concrete and easier to understand, especially in
teaching writing in an English as a second language environment. Examples of
realia objects that can be used in learning include objects around the classroom,

people, clothes, and other objects.

In applying realia in teaching writing, teachers need to consider several important
concepts. According to Harmer (2004), these concepts help students express
themselves freely and interact with the material, creating a conductive educational

environment. These concepts include:

1. Creating a supportive environment, a comfortable and positive classroom
atmosphere will help students express themselves without fear of being
judged by teachers or classmates.

2. Supporting direct exploration by giving students the opportunity to hold
and observe objects, so that students are more active and interested in
learning.

3. Connecting with students' experiences. Students will understand things
more quickly when they are related to experiences or knowledge they have

been through or familiar with.
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4. Encouraging collaboration among students through group activities or peer
correction. Through these activities, students will help each other in

developing ideas, providing feedback, and working together.

The effect of using realia has been studied in a number of previous studies. One of
the previous studies was conducted at SMA Gajah Mada in Medan by Mungkur et
al. (2023), on grade XI students. Realia was given to see its effect on students'
descriptive text writing ability. The result of this study was the improvement of
students' writing ability after the use of real objects. In addition, the quality of
students' writing also became better and the descriptions produced were more

cohesive after the use of realia in learning.

Girsang et al. (2020) did a study at SMA Negeri 1 Tompaso to find out how effective
the implementation of realia in learning. One group pre-test and post-test with a
pre-experimental design was used in this study involving 29 students of class X
MIPA 1. This study used a product approach that focus on grammar and students’
mechanics to measure their writing skills. The result proved that realia helped
students in improving vocabulary, grammar, writing organization, and punctuation
usage. Overall, the use of realia was found effective in improving writing skills,
providing concrete references, increasing students' motivation, and making learning

more enjoyable.

Moreover, high school students' writing skills were also significantly improved
through the application of realia, as found by Lamusu (2022). The findings of this
study showed that realia improved students' understanding of objects and the way
they described them, which resulted in a wider vocabulary and better descriptive
writing. Furthermore, the study also showed that realia created a dynamic learning

environment, which helped students use their language skills better.

The study conducted by Khotimah (2018) at SMK PGRI 1 Transpram II Labuhan
Ratu investigated how the use of realia affected students' descriptive paragraph
writing skills. In this study, the researcher used lectures, discussions, question
answer sessions, presentations, and role-play in the learning process. The

significance of the improvement in students' writing skills was demonstrated by the
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average pre-test score of 66 increasing to 76 on the post-test after the use of realia
in learning. Besides this improvement, realia also helped students become more
interactive in class and produced better descriptions through interaction with real
objects. Therefore, it was concluded that realia had a positive effect on students'

descriptive writing skills.

Besides showing a positive impact on the writing skills of senior high school and
vocational school students, it turned out that the use of realia also showed its
effectiveness in improving students' descriptive writing skills at the university level
as researched by Natsir (2023). This research was conducted at the University of
Muhammadiyah Makassar on first semester of English Department students. There
was an experimental group taught using realia with a natural approach, and a control
group taught without realia. The results of this study showed that realia were
effective in improving students' descriptive writing skills with an average post-test
of 86.61 in the experimental group compared to the control group with an average

score of 76.54.

Moreover, the improvement of descriptive writing ability in college students
through the use of realia was also supported by research conducted by Rosdiana
(2017). This study involved 25 fourth-semester students majoring in English at
STKIP Bina Bangsa Getsempena Banda Aceh. The purpose of this study was to
develop and evaluate realia as teaching materials that could help students improve
their descriptive writing skills. The average post-test score was 83.69, a significant
increase from the average pre-test score of 63.91. This indicated that students'
ability to express ideas in descriptive writing improved due to the use of realia.
Additionally, student participation and motivation also increased because the
learning experience became more engaging through the connection between

language and real-world contexts.

Based on the previous research, various teaching methods and approaches have
been used in writing instruction, such as the product approach (Girsang et al., 2020),
the natural approach (Natsir, 2023), as well as lectures, discussions, question and

answer sessions, presentations, and role-playing (Khotimah, 2018). Meanwhile,



20

several other studies did not specifically mention the approaches used (Mungkur et

al., 2023; Lamusu, 2022; Rosdiana, 2017).

Moreover, the use of realia has proven to be very effective and has produced
significant results in improving students' descriptive writing skills, as shown by
studies conducted in a high school by Mungkur et al. (2023) and Girsang et al.
(2020). Apart from high schools, the use of realia was also applied at SMK
Khotimah (2018), which reported that not only did students' writing skills improve,
but their participation also increased, becoming more interactive. Research by
Natsir (2023) and Rosdiana (2017) also supports the effectiveness of using realia in

higher education to improve students' descriptive writing skills.

However, research on the use of realia in GBA context at the junior high school
level is still very limited. Additional research is needed to prove whether realia in
genre-based approach (GBA) context can provide benefits and challenges that differ

from previously conducted studies.

2.7 Descriptive Text

Writing that helps readers visualize a subject by providing in-depth descriptions of
people, places, things, or events is known as descriptive text. Descriptive texts aim
to engage the reader's senses through the experience of the five senses such as how
something looks, sounds, feels, touches or smells, so that it makes the lesson
material easier to visualize and experience first-hand (Kane, 2000). This type of
writing is very popular and very important in language learning because it can

encourage the development of students' expressive and observational skills.

Gerot and Wignell (1994) also states that descriptive texts are works that have social
purposes to describe a person, location, or thing. The point of descriptive texts is to
create a direct image to the reader by providing certain facts about a subject in an
interesting and concrete way. Descriptive writing is a useful technique for language

learners to develop their communication skills as it involves sensory processing.

Moreover, Gerot and Wignell (1994) state that descriptive texts usually consist of
two primary parts:
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1. Identification: In this part, the topic of description is introduced and what is
being described is identified. For example, it might be identifying locations

by place names or people's names.

2. Description: In this section, the subject is specifically discussed, including
size, shape, colour, features, and other differentiators. This is where the

writer uses sensory elements to bring out the reader's experience.

In the process, descriptive writing not only helps students improve their language
skills, but also stimulates their creativity by allowing them to express themselves
using language to create strong images or feelings. Students can be trained to think
creatively and express their imagination by focusing on how to describe subjects in
the most interesting way. These skills are essential for improving their writing skills

in general.

Moreover, according to Gerot and Wignell (1994), descriptive texts have specific

language features:

1. Specific Participants: The subject of this text is specific, such as people,
places, or objects.

2. Simple Present Tense: This tense is mainly used to describe the
characteristics of the subject.

3. Attributive and Identification Process: These processes provide
characteristics to the subject using descriptive verbs and linking verbs.

4. Adjectives: Various descriptive adjectives are used to describe the

characteristics of the subject.

In conclusion, descriptive texts serve as a tool to improve language learning by
engaging the reader's senses and encouraging creativity. Through the structure of
identification and description, descriptive texts provide deep insight into a subject,
allowing readers to imagine and connect emotionally with the content. Specific
language features, such as the use of specific subjects, simple present tense, and
descriptive adjectives, further enhance the descriptive experience. By practising
descriptive writing, students not only refine their observation and expression skills,

but also develop a deeper creativity with language.
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2.8 Procedure of Teaching Descriptive Writing Through Realia in GBA

Context

The teaching of descriptive writing in this study was conducted using the Genre-
Based Approach (GBA), which consists of four stages: BKOF, MOT, JCOT, and
ICOT. The writing process proposed by Blanchard and Root (2003), which includes
pre-writing, drafting, and revising, was integrated within the construction stages
(JCOT and ICOT). In this framework, BKOF and MOT function to build students’
background knowledge and genre awareness, while the writing process is
implemented when students begin producing their texts. Realia were used
throughout all stages to support students’ understanding and writing development.

The steps that were applied are:

1. BKOF (Building Knowledge of the Field)

a. The teacher introduces the topic and learning objectives.

b. Students are shown real objects (e.g. people, favorite thing, or
objects belonging to students).
Students observe objects using their senses (sight, touch, smell, etc.).

d. The teacher guides students in exploring the characteristics of the
objects (colour, shape, texture, function).

e. Vocabulary related to the objects is introduced and practised.

f. Focused aspects: Building content knowledge, and vocabulary.

2. MOT (Modelling of the Text)

a. The teacher provides a descriptive paragraph as an example,
presenting sentences one by one until a complete paragraph is
formed.

b. Students read and analyse the model with the teacher.

Students connect the model text with realia.

d. The teacher explains the general structure such as identification
(introducing the object) and description (explaining its features).

e. The teacher highlights language features like the use of adjectives,

specific nouns, present tense, sentence structure, and punctuation.
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Focused aspects: Organisation, language use, vocabulary, and

mechanics.

3. JCOT (Joint Construction of Text)

a.

Students work in small groups to write a descriptive paragraph
together.

The teacher gives the students a worksheet and asks them to write a
descriptive text based on the topic of realia.

Students organise their ideas using a writing guide provided by the
teacher.

The teacher supports and monitors the group process.

Focus aspects: Organisation, and vocabulary.

4. ICOT (Independent Construction of Text) — Pre-writing, writing and

revising stage

a.
b.

C.

Students independently select and observe real object.

Students generate their own ideas (Pre-writing).

Students write a complete descriptive paragraph based on the
selected realia (Writing).

Students conduct peer feedback using a checklist (content,
organization, vocabulary, language use, and mechanics).

Students revise their draft based on the feedback (Revising)
Students submit the final version.

Focused aspects: The five aspects of writing and independent

application of structure and features

Through this process and the use of realia, students can improve their descriptive

writing skills, general language skills, motivation to learn, and active participation

due to an engaging learning environment.
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2.9 Advantages and Disadvantages Teaching Writing Through Realia

In terms of implementation, realia have several advantages and disadvantages
according to several researchers. The following are the advantages and

disadvantages of teaching writing through realia.

2.9.1 Advantages of Teaching Writing Through Realia

The use of realia as a teaching medium for writing has several advantages.
According to Suneko and Afifi (2021), the application of realia in the classroom
can help students understand descriptive writing better. The use of real objects

allows students to observe directly, making descriptions clearer.

Additionally, another advantage of realia is that it fosters collaborative learning and
critical thinking. Before writing their descriptive texts, students are actively
engaged in discussions, interactions, and idea-sharing with their peers while
observing the realia objects. This interaction not only enriches their perspectives on
the observed objects but also strengthens their understanding of the structure and

content of descriptive texts.

Finally, according to Natsir (2023), realia help students produce more vivid
vocabulary in their writing. Interaction with realia encourages students to develop
accurate and richer expressions. In other words, realia are able to stimulate the

natural development of students' language skills.

2.9.2 Disadvantages of Teaching Writing Through Realia

In addition to the advantages described above, realia also have several
disadvantages in teaching writing. According to Mungkur et al. (2023), the
implementation of realia may be somewhat difficult in environments with limited
resources. This means that activities using realia can only be carried out using

whatever media is available.

One limitation of using realia in teaching writing is the limited availability or

quantity of real objects in the classroom. In some situations, the number of realia
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may not be sufficient for all students, especially in large classes. This condition can

reduce students’ opportunity to observe and interact directly with the objects.

Another weakness is that even though it increases student participation in class, the
inappropriate use of media can cause students to lose focus on their writing tasks.

Therefore, good classroom management is necessary so that learning stays on track.

Lastly, employing realia can require a significant amount of preparatory time, thus
adding to teachers' burden. It can take a lot of time to prepare, arrange, and integrate
realia into lessons, which makes it difficult for teachers with busy schedules

(Graham and Perin, 2007).

It can be concluded that realia not only have advantages but also several
disadvantages. The improvement of critical thinking, teamwork, descriptive writing
skills, student participation, and interactive learning are the advantages of applying
realia. However, on the other hand, the challenges in providing realia due to limited
access and resources, students' attention often being distracted by other things, and
the time-consuming preparation process are the drawbacks of realia-based media.
Therefore, it is important to understand these advantages and disadvantages to
create a comfortable and conducive learning environment, so that learning

objectives can be achieved effectively.

2.10 Theoretical Assumption

One important skill in English is descriptive writing. The main purpose of this text
is to convey information in a detailed and clear manner. One effective way to
improve students' descriptive writing skills is by using real objects, or realia, as

learning resources and apply a genre-based approach (GBA).

By using realia, abstract concepts can become more concrete and meaningful.
Students' memory and understanding of vocabulary will greatly improve through
direct interaction with these real objects, which will ultimately improve their
writing skills. Realia provides a real and interesting learning experience for students

by observing every detail through their senses.
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In the context of junior high school, the use of realia can serve as a connection
between theory and reality. Students can observe physical objects and transform
their observations into descriptive language in structured GBA stages, which
encourages critical thinking and active participation. Realia can also increase
students' motivation and interest in writing tasks by making information more
relevant and interesting. Therefore, the researcher believes that teaching descriptive
text writing to students through the use of realia in GBA context will enhance their

vocabulary and help them write better descriptions of objects.

2.11 Hypothesis

Based on the theoretical assumption outlined in the previous section, the researcher

proposes the following hypothesis:

HO: There is no improvement in junior high school students’ ability to write

descriptive text after being taught using realia in GBA context .

H1: There is an improvement in junior high school students’ ability to write

descriptive text after being taught using realia in GBA context.

In summary, this chapter discussed concept of writing, aspect of writing, process of
writing, definition of descriptive text, teaching of writing for vocational school
students, concept of realia, teaching of writing through realia, theoretical

assumption, and hypothesis.
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The topics that were discussed in this chapter included research design, research
variables, data sources, data collection instruments, and data collection techniques
and procedures. Additionally, scoring criteria, data analysis, data treatment, and

hypothesis testing were also discussed in this chapter.

3.1 Design

This study was a quantitative study using one group pre-test and post-test design.
In this study, there was only one experimental class and no control class. Students
were given a pre-test, treatment, and post-test during the research. The following is

the design of this study:

TI X T2

Note:

T1 refers to the pre-test (before teaching using realia in genre-based approach

(GBA) context.

T2 refers to the post-test (after teaching using realia in genre-based approach (GBA)

context.

X refers to the treatment applied by the researcher.
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In conclusion, it could be concluded that this study used quantitative methods with
a pre-experimental design and a pre-test and post-test design to determine the

answers for the research questions.

3.2 Variables

Variables are very important in any quantitative research to support the research
process. According to Setiyadi (2018), variables include characteristics such as
gender, motivation, and success that are different between individuals and can be
found in a group of individuals, their behaviour, or their environment. Variables are
divided into two categories: independent variables or primary variables that
researchers aim to study, and dependent variables, which are variables that
researchers observe and measure to determine the impact of independent variables.

In this study, the variables include:

1. The dependent variable (Y) that was observed and measured to see the effect
of the independent variable in this study was the students' descriptive
writing ability.

2. The independent variable (X) that was applied to observe its effect on the

dependent variable was realia in genre-based approach (GBA) context.

From the discussion above, it could be concluded that the effect of realia in GBA
context as an independent variable (X) on the dependent variable (Y), which was
students' descriptive writing ability, was the focus of this study. Measuring the
effectiveness of realia in improving students' descriptive writing ability was the

main objective of applying this teaching method.

3.3 Data Source

Population and sample are parts of the data source. Data sources are very important
in research as a base for collecting the information needed in research. Improving
descriptive writing skills in junior high school students was the focus of this

research.
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3.3.1 Population

Ninth grade junior high school students of SMP Muhammadiyah 3 Bandar
Lampung in the 2025/2026 academic year constituted the population of this study.
Based on the researcher's observation, this group of students was suitable as a
representation for the application of realia in genre-based approach (GBA) context

as a tool for teaching descriptive writing.

3.3.2 Sample

The sample for this study was one class that was used as the experimental class
using the cluster random sampling method. The class was randomly selected by
spinning. All of the students in the selected class participated in the study to see

how realia affected their descriptive writing skills.

3.4 Data Collection Instrument

Research instruments are used to collect data and to see the achievement of research
objectives. The research instrument needed is a descriptive writing task. Pre-test
and post-test were two writing assessments used in this study. Pre-test was given at
the first meeting before any treatment was carried out, while post-test was given
after treatment was carried out on students. The test design and instructions must
be clear to ensure that students understand what is expected of them. To make sure
the test was done effectively, a specific time is scheduled for it. The purpose of this
writing task was to see how well students could write descriptively before and after
the treatment. The results of these tests helped the researcher figure out if the realia
in genre-based approach context had an effect on the students' descriptive writing

skills.
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3.4.1 Validity

According to Setiyadi (2018), the level of reliability and use of measuring
instruments in research is closely related to validity. Validity is a measurement of a
measuring instrument that needs to be measured. In the second edition of Setiyadi
(2018), there are several types of validity, two of which are content validity and

construct validity.

1. Content Validity
Each item in a measurement tool refers to content validity. To see whether
the measurement tool works accurately or not, the researcher must analyze
all the items to see whether they reflect the material being measured as a
whole or not. A measurement tool is said to have fulfilled the element of
content validity when it covers all areas related to the material being
measured. In this study, to achieve content validity, the researcher designed
a descriptive writing task based on the ninth-grade first semester syllabus.
Each question in the test was designed to represent the skills and knowledge
that students were expected to acquire through the use of real objects, such
as people, favorite thing, and students' belongings. By aligning the test
questions with the curriculum and the learning objectives of realia-based
teaching, the researcher ensured that the content accurately measured

students' descriptive writing abilities.

2. Construct Validity

Construct validity is very important in evaluating instruments that measure
a construct through several variables. The ability of test results to reflect
theoretical concepts is referred to as construct validity. To evaluate students'
descriptive writing, with a focus on vocabulary, mechanics, organisation,
content, and grammar, the researcher used the Jacobs et al. (1981) rubric as
the assessment tool. An effective rubric, according to Weigle (2022),
includes structural and functional components for assessing students'

writing abilities that align with the Jacobs et al. (1981) rubric. To evaluate
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the extent to which test results reflected the theoretical construct of

descriptive writing, the researcher applied construct validity in this study.

It could be concluded that the validity of research instruments had to be determined
using content validity and construct validity. Content validity aimed to ensure that
assessments and the objectives of using realia were aligned, while construct validity

aimed to ensure that test results accurately reflected descriptive writing constructs.

3.4.2 Reliability

Reliability is the stability and consistency of a measuring instrument over time. In
other words, the ability of a measuring instrument to produce comparable results
when used at different times is known as reliability (Siiriicti, 2020). Setiyadi (2018)
also states that reliability is the consistency of a measuring instrument, or its ability
to measure the same subject in repeated measurements and provide essentially the

same results.

Inter-rater reliability using Rank Spearman Correlation in SPSS version 25 was
used by the researcher to ensure the data consistency. This means that the same
assessment criteria were applied by both raters. There were no noticeable
differences when the researcher compared the assessments given by both raters. The
researcher as the rater 1 and English teachers as rater 2 used the same criteria to
assess the pre-test and post-test. The following statistical formula was used to
ensure reliability:

6 (Xd?*)

R=1- —2—°_
N (N2 —1)

Where:

R : Reliability of the test

d? : The difference of rank correlation
N : Number of students

1-6 : Constant number

(Hatch and Farhady, 1982)
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The coefficient of rank correlation in this instance was examined using the

reliability standard in the manner described below:

1. 0.80000 — 1.0000 : very high reliability
0.60000 — 0.7900 : high reliability
0.40000 — 0.5900 : medium reliability
0.20000 — 0.3900 : low reliability
0.00000 — 0.1900 : very low reliability

w»ok w N

(Arikunto, 2005)

It could be concluded from the reliability requirement above that writing tasks will

be considered reliable if they receive at least 0.60 (high reliability).

The formula mentioned above was used by the researcher to calculate
the reliability of student writing task results (see appendices 13 and 14).

Below is a table showing the reliability results:

Table 3. 1 The Result of Reliability

Pre-test Post-test

Reliability
0.81535039 0.89766407

From the reliability standards presented above, it can be concluded that the
reliability results of the pre-test and post-test are in the very high reliability ranges
between 0.8000 — 0.10000. This indicates that the results of both students writing

tasks are consistent and the instruments used are reliable.

3.5 Data Collection

This section describes the methods and steps taken to collect data in this study. The

data collection process included pre-test and post-test assessments, treatment, and
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assessment of students' descriptive writing to measure improvement. The following

sub-sections describe the techniques and procedures applied during the study.

3.5.1 Data Collection Technique

The purpose of this study was to use realia in GBA context to collect data on the

students' descriptive writing skill scores both before and after the treatment. The

information was sourced from:

1.

Pre-test

The pre-test was used to evaluate students' descriptive writing skills at a
basic level before treatment. Students were required to write a short
descriptive paragraph about a person or object for this writing task. The
organisation, structure of descriptive texts such as identification and
description, and clarity of description were the focus of the researcher in

this test.

Post-test

After the realia media treatment, a post-test was administered. Students
created a descriptive paragraph about an object or person in this test, which
followed the same pattern as the pre-test. The same essential components of
descriptive writing were still emphasised: structure, detail, clarity, and use
of sensory language. The purpose of the post-test was to assess whether
students' descriptive writing skills had improved as a result of using realia

media in learning.

3.5.2 Data Collection Procedures

The following were the technique used in this research:

1.

Identifying the samples and population

The Junior School ninth-graders made up the research population. One of

the Junior School ninth-graders classrooms was selected by the researcher.
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Identifying materials

In this step, the instructional materials were organized according to the
junior high school ninth grade curriculum. The content focused on their

ability to write descriptive texts.
Giving the pre-test

Based on the assigned topic, the students were asked to create a descriptive
paragraph by the researcher. Before the treatment, a pre-test was

administered to assess students’ level of proficiency.
Administering Treatment

After the pre-test, the researcher administered the treatment. To provide the
treatment in the classroom, there were three meetings. A genre-based
approach (GBA) was applied in each meeting, which included BKOF, MOT,
JCOT, and ICOT. The researcher provided materials and realia to students
to write descriptive paragraphs as part of the treatment in each stage of
GBA. The researcher supported the students throughout the treatment and
provided them with the knowledge they need. As a result, after completing
all the writing exercises in the treatment, the students learned how to create

good-quality texts.
Giving the post-test

The researcher administered the post-test to the students following the
treatment. The post-test was given to measure how much students had
improved in their writing abilities. Writing was how the test is administered.
Based on the given topic, the students were expected to develop their

descriptive text writing skills.
Analyzing the result

The researcher scored the students' work based on the writing component in
each descriptive text test. The results of the pre-test and post-test were then
analyzed using SPSS version 25 to compare the mean scores to determine
the level of improvement in students' writing skills after the application of

realia in the GBA context.
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In conclusion, this study collected data through a pre-test, treatment using realia in
genre-based approach (GBA) context, and post-test. Students' writing was scored
by two raters and analyzed using SPSS to evaluate the effectiveness of realia media

in improving their descriptive writing skills.

3.5.3 The Report of Treatment

This study used a sample of one class, which is class IX-D with 30 students as the
experimental class. Data collection and treatment were carried out from September

16, 2025, to September 30, 2025, at SMP Muhammadiyah 3 Bandar Lampung.

This study consisted of three meetings. In each meeting, English lessons were
divided into two sessions, which were two lessons from 8:35 a.m. to 9:55 a.m.,
followed by two more lessons from 1:30 p.m. to 3:15 p.m. The pre-test and first
treatment were conducted at the first meeting on September 16, 2025. The second
treatment was conducted during the second meeting, and the third treatment was
conducted during the third meeting, along with the post-test. The pre-test was
administered to assess the students' prior ability to write descriptively about the
objects they chose (people, favorite things, or student belongings). The post-test
was conducted to assess the improvement in the students' descriptive writing after
the implementation of the use of realia and the genre-based approach in the

classroom.

At the first meeting, the researcher began with introductions and administered a 70-
minute pre-test. After that, treatment 1 continued using the Genre-Based Approach

(GBA). In the first stage, building knowledge of the field (BKOF), students were

given questions to stimulate discussion about describing people and were
introduced to realia that representing people’s physical characteristics. This stage

focused on building students’ content dan vocabulary by observing the realia.

In the modelling of the text (MOT), the teacher presented example of descriptive
text sentence by sentence using PPT to students based on the realia (person) being

described. Students and the teacher then read and interpreted the text together,
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focusing on the realia. This was followed by a discussion of language features and
general structure of the text with the students. The teacher also provided a list of
vocabulary words and asked the students to create simple sentences using the given
vocabulary. This stage aimed to build students' understanding of organization,

language use, vocabulary, and mechanics.

In the next stage, joint construction of the text (JCOT), students were divided into
five groups and worked on worksheets based on the specified realia. The activity
continues with games to increase enthusiasm and participation. This collaborative

task helped students improve their vocabulary and organization.

The final stage is Individual Contraction of the Text (ICOT). In this stage, each
student practiced to write their own descriptive text with attention to the content,
organization, vocabulary, language use, and also the mechanics. Students wrote
descriptive texts individually about the selected realia with writing guidance from
the teacher, then provided peer feedback before submitting their final drafts. At the
end of the lesson, the teacher asks students to bring their favorite objects to the next

meeting.

In the second meeting, the researcher conducted the second treatment. It began with
a review of the material from the previous meeting regarding language features,
generic structure, and vocabulary that had been learned. Learning started with
building knowledge of the field (BKOF), where students were given questions to
stimulate discussion about their favorite objects and were introduced to realia
related to their favorite objects. This stage continued to strengthen students’ idea

development and vocabulary.

In the modelling of the text (MOT), the teacher presented example of descriptive
text sentence by sentence using PPT to students based on the realia (favorite thing)
being described. Students and the teacher then read and interpreted the text together,
focusing on the realia. This was followed by a discussion of language features and
general structure of the text with the students. The teacher also provided a list of
vocabulary words and asked the students to create simple sentences using the given
vocabulary. This stage aimed to build students' understanding of organization,

language use, vocabulary, and mechanics.
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This was followed by joint construction of the text (JCOT), where students were
divided into groups of six and worked collaboratively on worksheets and realia
provided by the teacher. During this stage, students discussed the characteristics of
the object and organized descriptive information together. To reinforce vocabulary
mastery, the teacher conducted a short vocabulary-based game related to the
observed realia. The game aimed to strengthen students’ understanding of
descriptive words and relevant language features.This group activity enhanced

students’ vocabulary and organization skills.

The final stage is Individual Construction of the Text (ICOT), where students were
asked to write descriptive texts individually with the realia chosen under the
guidance of the teacher, followed by peer review and submission of the final draft
to the teacher after revision. In this stage students learned how to develop their ideas
independently, using vocabulary, grammar, and also organizing their text according

to what they had learned.

In the third meeting, the teacher reviewed the material from the previous week.
Next, the third treatment began with Building Knowledge of the Field (BKOF),
where students were given questions about the items they used daily in the
classroom. After that, the students introduced to realia such as bags, pencils, and

books to helped students brainstorm ideas and learn related descriptive words.

In the modelling of the text (MOT), the teacher presented example of descriptive
text sentence by sentence using PPT to students based on the realia (students’
belonging) being described. Students and the teacher then read and interpreted the
text together, focusing on the realia. This was followed by a discussion of language
features and general structure of the text with the students. The teacher also
provided a list of vocabulary words and asked the students to create simple
sentences using the given vocabulary. This stage aimed to build students'

understanding of organization, language use, vocabulary, and mechanics.

In the joint construction of the text (JCOT) stage, students worked in groups and
completed worksheets provided by the teacher according to the specified realia.
This stage allowed students to practice their vocabulary, organization, and

mechanics.
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After finishing, they continued with individual construction of the text (ICOT),
where students began to write individually about descriptive texts about students
belonging in accordance with their realia. They applied all five aspects of writing
such as content, organization, vocabulary, language use, and mechanics. This was
followed by a brief peer review, then the students collected the final drafts from the

teacher.

After completing the third treatment, the teacher continued by giving a post-test to
the students during the next lesson in the afternoon. The post-test was conducted to
measure students' writing skills after the treatment. Students were asked to choose
one of the topics provided on the post-test sheet and write a description according
to what they had learned. They were given 70 minutes to complete the post-test.
Students were reminded to pay attention to five aspects, such as content,

organization, vocabulary, language use, and mechanics.

It can be concluded that there were three meetings and three treatments carried out
by the researcher. The first meeting consisted of a pre-test and the first treatment,
the second meeting consisted of the second treatment, and the third meeting

consisted of the third treatment and a post-test.

3.6 Scoring Criteria

Content, organization, vocabulary, language use, and mechanics were five aspects
that were evaluated in students' descriptive writing. Assessment criteria according

to Jacobs et al. (1981) included:

1. Content: 30%
Organization: 20%
Vocabulary: 20%
Language use: 25%
Mechanic: 5%

wok »N

Total: 100%



Table 3. 2 The Scoring Criteria

Aspect

Criteria

Score

Content

The writing demonstrates a strong understanding and
is fully relevant to the topic.

30-27

The writer demonstrates some understanding of the
topic, but the details are not fully developed.

26-22

The writer has limited knowledge of the topic and
ideas are underdeveloped.

21-17

The writing is not very relevant and does not show an
understanding of the topic.

16-13

Organization

Ideas are presented clearly and well organised, with a
logical and clear structure.

20-18

The structure is generally clear, although some parts
are incomplete or poorly connected.

17-14

Ideas are confusing or poorly connected; there is no
logical structure.

13-10

Writing is disorganised and difficult to understand;
there is no clear structure.

9-7

Vocabulary

Uses a wide range of vocabulary effectively and
appropriately.

20-18

Vocabulary is suitable, with some errors in word form
or usage, but meaning is still clear.

17-14

Vocabulary is limited; frequent word errors make
meaning unclear.

13-10

Vocabulary is very poor; mostly translation with
minimal understanding of English words.

Language use

Correctly uses complex sentences, with only minor
grammatical errors (tenses, word order, articles, etc.).

25-22

Uses simple sentence structures with some
grammatical errors, but meaning is generally clear.

21-18

Frequent grammatical errors make the writing difficult
to understand.

17-11

Serious grammatical issues throughout the writing; the
writing fails to convey the message.

10-5

Mechanic

Excellent mastery of writing conventions with very
few errors or no spelling mistakes, very few or no
punctuation mistakes, correct capitalization.

Some errors in spelling, punctuation, or paragraphing,
but they do not affect comprehension.

Many errors in writing mechanics and handwriting;
the message becomes unclear.

Very poor mechanics; errors make the writing difficult
to read.
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3.7 Data Analysis

According to Hatch and Farhadi (1982), the procedure for analyzing the collected

data included:

l.
2.

Scoring the students’ pre-test and post-test.

Inputting all the pre-test and post-test results into the table in appendix 7 and
8.

Data computation to SPSS.

Using the following formula to determine the mean from the test results:

»d
Md N

Where:
Mean: mean score (Md)
>d: total score of students

N: the total number of students

To determine whether students' writing skills before and after the treatment

differed significantly, the researcher used formula as follow:

( ) _ (post—test)—(pre—test)
~ Maxium Score—(pre—test)

pre-test: the average pre-test score,
post-test: the average post-test score,

Maximum Score: the highest possible score.

Generating a conclusion based on a comparison of the pre-test and post-test
average results.

Making conclusion to answer the research question.

To determine the data were normally distributed or not, the researcher used the

Shapiro-Wilk Formula and the following hypothesis to determine whether the data

was normally distributed:
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HO: The data distribution is normal
H1: The data does not follow a normal distribution.

The significance threshold that is employed is 0.05. If the normality test result is
more than 0.05 (sign > 0.05), then HO is accepted. The following test of normality

was applied to determine whether the data were normally distributed.

Table 3. 3 Test of Normality

Kolmogorov-Smirnov* Shapiro-Wilk

Statistic df Sig. Statistic df Sig.
Pretest .143 30 123 937 30 .077
Posttest 139 30 142 .954 30 219

a. Lilliefors Significance Correction

The results of the normality value in the table show that the pre-test normality value
(0.77) and post-test normality value (0.219) are higher than 0.05. Therefore, it can
be concluded that the data is normally distributed and HO is accepted.

3.8 Hypothesis Testing

After the data had been gathered, the researcher examined it to see whether students'
descriptive writing skills had improved as a result of learning using realia in genre-
based approach (GBA) context. The Paired Sample T-test was used by the

researcher to see if the treatment effects were different.

The purpose of hypothesis testing is to demonstrate the acceptability of the
hypothesis put forth in this study. This study's hypotheses are as follows:

HO: There is no improvement in junior high school students’ ability to write

descriptive text after being taught using realia in GBA context.

H1: There is an improvement in junior high school students’ ability to write

descriptive text after being taught using realia in GBA context.

HO=T1=>T2 H1=T1<T2
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It can be concluded that this chapter discusses about research design, the variable
of the research, the data source, instrument of the research, procedure of data

collection, data analysis, data treatment, and hypothesis testing.



V CONCLUSION AND SUGGESTION

This chapter presents conclusions and recommendations for English teachers and

future research. This chapter is also the final chapter of this study.

5.1 Conclusion

Based on the results and discussion from the previous chapter, it can be concluded
that using realia in genre-based approach (GBA) context when teaching descriptive
writing helps students to write better. The learning process becomes more
meaningful, interesting, and interactive. Students can connect the topics they write
about with real experiences by using real objects. This helps them understand how
to describe people, objects, and things they like more clearly and accurately. Realia
provides students with concrete references that facilitate their understanding of
vocabulary and enable them to communicate their ideas in more detail and with

more confidence.

The results show that students experienced significant improvement in their
descriptive writing skills after being taught using realia in GBA context. This
improvement was evident from the improvement in average scores on tests
conducted before and after the treatment. This indicates that students experienced
progress after using media that focused on real objects. Through observing,
discussing, and engaging in genre-based approach that involved real objects,
students became more motivated to participate actively in class. This motivation

helped them to be more focused and produce better writing.

In terms of the aspects of writing, improvements were shown in every aspect such

as content, organization, vocabulary, language use, and mechanics after the
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application of realia. The aspect of vocabulary showed the greatest improvement,
because realia helped students acquire and use vocabulary better and expand their
vocabulary. In other aspects, students became more careful in punctuation,
capitalization, and spelling, in terms of mechanics. Moreover, students also learned
to organize their ideas in a logical order, with detailed identification and
explanation, which improved the organization aspect of their writing. The language
use aspect also improved, as students learned to use correct grammar and sentence
structure when writing. Although there was only a slight improvement in the content
aspect, it still showed progress because students were able to develop more relevant

and complete concepts by looking at real objects.

Overall, the use of realia and GBA significantly improved students' descriptive
writing skills. Not only does it improve the quality of their writing, but it also
increases their motivation in learning. By using realia in genre-based approach
context, students can learn English more actively and be more engaged in a more
active classroom environment. Therefore, it can be concluded that realia is an
effective and meaningful medium for improving students' descriptive writing skills

and by integrate it with GBA, encourages them to learn English more actively.

In summary, the use of realia in genre-based approach context successfully
improved students' descriptive writing skills in all aspects of writing. This improved
students' understanding of descriptive content, expanded their vocabulary, helped
them organize their ideas coherently, and reduced mechanical and grammatical
errors. Therefore, it can be concluded that teaching descriptive writing through
realia with GBA is beneficial and should be implemented in English language

classrooms.

5.2 Suggestions

Based on the conclusions above, there are several suggestions that can be drawn for

English teachers and future researchers.
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a. For English Teacher

It is recommended that teachers use realia as a tool for teaching descriptive
writing. By using real objects, the learning process can become more
concrete, interesting, and enjoyable for students. Realia help students
connect what they learn in class with real-world experiences, which
improves their understanding and participation. Teachers are also advised to
integrate realia with appropriate teaching approaches, such as genre-based
approaches (GBA), to create various activities that involve realia, such as
group discussions, object observation, and collaborative writing, in order to
make the learning process more interactive and student-centred. Teachers
are also advised to prepare realia carefully and in accordance with the

students' ability level and learning topics.

In situations where the number of realia is limited, teachers may arrange
students in a circular seating formation and placing the realia in the center.
This arrangement enables students to observe the object from different

angles and encourages equal participation.

Additionally, teachers are advised to combine other supporting media such
as PPT, images, or short videos to support learning. Furthermore, teachers
must also pay more attention to classroom management so that students are

not distracted by other things and can stay focused and active in learning.

b. For further Researchers

The focus of this study is descriptive text and was conducted within a
limited scope, which was one class. Therefore, future researchers are
encouraged to conduct similar studies with larger populations and more
diverse environments. Studies conducted in various schools, educational
levels, or regions can help determine how realia in GBA context affect

students from different backgrounds and levels of English proficiency.

The integration of realia with other media or approaches such as digital

realia, project-based learning (PBL), or task-based learning (TBL) could
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also be the focus of future research. To better understand how these media
affect affective factors in language learning, researchers could also look at
how students behave, get motivated, and engage with the use of realia.
Another possible focus for future research could be teachers' views on the
use of realia, including the issues and techniques they use when preparing
and implementing real objects in the classroom. Studying these elements
could provide practical knowledge that teachers can use to create a better

learning environment.

In addition, a mixed research design that combines quantitative and
qualitative methods is also recommended for future research. By combining
these research designs, researchers can not only see statistical results, but
also other descriptive information from observations, student reflections, or
interviews. This will provide a better view of how realia affect students'

writing improvement and their activity in the classroom.

The conclusion of this study shows that using realia in genre-based approach
context can be an effective method for teaching English, especially writing. This
makes the learning process more realistic, interesting, and effective for students.
Teachers can help students connect lessons to things that happen in everyday life
by using real-world examples through observation and discussion in GBA. Future
researchers can also continue to study how the use of real objects can improve

various aspects of language learning.
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